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Meeting Information and Norms
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We are recording. Please ensure you are on mute. Use the chat to submit general 
questions. 

Submit standards-specific questions 
on the padlet. (to be introduced 

later)



Introducing the FAQ Padlet.
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Click to add your 
question to the 

section.



Meeting Objectives

1. Understand general information, context, and timelines for the 
Chapter 235 C Standards.

2. Understand the key shifts in the revised standards: structural and 
conceptual.

3. Familiarize with the resources and planned supports for EPPs.

4. Review and ask questions about the revised standards.
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Agenda

1. Welcome and meeting overview (3:00-3:10)  
2. General information and context for standards 3:10-3:20) 
3. Review major shifts in the standards (3:20-3:30)
4. Overview of resources and learning series (3:30-3:45)
5. Review of standards (3:45-4:50)
6. Reminders, Exit Survey, and Closing (4:50-5:00) 



Reflection and Discussion Questions
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Please respond in the chat: 
1. What is the purpose of educator standards?

1. For district and school leaders?
2. For teachers?
3. For educator preparation programs?
4. For students and families?

2. If all teachers were prepared and evaluated on high standards for 
teacher excellence, what could be the results?



Chapter 235 Standards Revision Overview
Meeting Objectives
1. Understand general information, 

context, and timelines for the 
Chapter 235 C Standards

2. Understand the key shifts in the 
revised standards: structural and 
conceptual

Why: Why were the standards revised?

Who: Who participated in the development of the standards?

When: When will our candidates be evaluated on the standards?

What: What are the main revisions to the standards? 

How: How will TEA support implementation of the standards?
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Why did the teacher pedagogy standards change?

Implement legislative 
requirements
• proficient use of open educational 

resource instructional materials (HB 1605)

• skilled application of instructional 
strategies to educate all students (HB 159), 
and 

• understanding of best instructional 
practices in digital literacy (SB 226)

Set unified expectations 
for classroom teachers
• Best practices in instructional 

preparation, delivery, and 
assessment.

• Skills needed to build and maintain 
an effective learning environment.

• Knowledge of students is embedded 
throughout the standards.

• Rigorous expectations for content 
knowledge, professionalism, and 
continuous improvement.

Update professional 
expectations
They set high expectations for teachers to:

high expectations for teachers to model 
ethical behavior 

engage in effective continuous improvement 
practices, 

interact professionally with community 
stakeholders. 

And identify the district's role in setting 
policy and selecting instructional materials.



Who participated in the development of the standards?
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Educator Standards Advisory Committee

168 Applications received for 45 committee member 
positions  organized into in three subcommittees: Math, 
ELAR, and General Pedagogy

Selected Advisory Committee Represent:
• 15 different regions
• LEAs and Charters
• IHEs and ACPs
• ESCs, Nonprofits, and Teacher organizations
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The standards are a result of a collaborative and iterative process.

Instructional practices for universal and specific content (ELAR & math)

Educating all students

Skilled use of High-Quality Instructional Materials (HQIM), including Open 
Education Resource (OER) materials.

The standards are informed by research and evidence-based practices in:



How do they connect to teacher observation and 
evaluation?

When will the standards be fully implemented?
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Educator Standards Alignment
Educator standards, and the structures/supports built on the standards, carry throughout a teacher’s professional journey. 

Prospective Teachers 
receive educator

preparation based on
Ed Standards (Ch. 235 and 

Ch. 149)

Prospective Teachers are 
evaluated and receive 

feedback based on T-TESS 
(Field Supervisors receive 

T-TESS Certification)

Teacher candidates receive 
teacher certification through 

aligned
T-TEP/Cert Exams

School Leaders and Appraisers 
receive

T-TESS Certification

Teachers receive feedback 
and professional growth 
opportunities based on 

T-TESS

High Performing teachers 
identified and rewarded 

through Teacher Incentive 
Allotment

EPPs, TIA Systems, and T-TESS appraisers require regular approval renewal or recertification.



Timeline for Standards, T-TESS, and T-TEP Performance 
Assessment
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1. 2023-2024 Standards development

2. May 18, 2025: Standards effective

3. April 2024: April 2025 SBEC and SBOE Rulemaking

4. May 2025: August 2027 EPP Capacity building

5. Fall 2026: Updated T-TESS Pilot

6. August 31, 2027: Sunset of PPR

7. September 1, 2027: T-TEP 2-year Introductory period AND launch of refreshed T-TESS



What are the big changes to the standards?
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Structural Revisions Streamline the Standards

Former Standards
1. Instructional Planning and Delivery
2. Knowledge of Students and 

Student Learning
3. Content Knowledge and Expertise
4. Learning Environment
5. Data-driven Practices
6. Professional Practices and 

Responsibilities

Revised Standards
1. Instructional Preparation
2. Instructional Delivery and 

Assessment
3. Content Pedagogy Knowledge 

and Skills
4. Learning Environment
5. Professional Practices and 

Responsibilities 



Key Shifts in the Teacher Pedagogy Standards

Integrates knowledge 
and use of the Open 
Education Resource 

instructional materials 
(stemming from HB1605 

requirements)

Differentiates lesson 
design from lesson 
internalization and 

delivery

Included expectations 
for teachers to know 
cognitive science of 

learning

Reinforces knowledge 
and skills for educating 
all students, including 

students with disabilities



How will TEA support implementation of the standards?
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Resources and planned supports for EPPs
Meeting Objectives

3. Share information about 
resources and planned supports 
for EPPs

Self-Guided Resources Tour EPP Learning Series

Deep dives into concepts from the standards.
 
Opportunities to hear from colleagues who have 
incorporated concepts into coursework.

Opportunities to discuss and share ideas with other 
programs.

Summer 2025: Science of Learning

Fall 2025: RBIS

Winter 2025-26: HQIM and lesson internalization
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Good general advice from a program that’s done some of the work.

• Start small and strategically select 
“early adopters”

• Plan for how to scale it.

• Try to understand the content in two 
ways: what it looks like in coursework 
and in your delivery to candidates
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Reviewing the Standards
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Meeting Objectives
4. Review the standards, build 
the FAQ



Preparing to review: Orientation to Standards Document
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Standard Summary Statement

b. Instructional Preparation: Teachers understand how 
students learn, and prepare for instructional delivery by 

designing lessons, evaluating instructional materials, 
leveraging their knowledge of students, and engaging in a 

thorough process for lesson internalization.
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1. Teachers apply basic principles of lesson plan design from the 
learning sciences to prepare for instruction.

(A) Teachers understand learning as an active and social process of meaning-making that 
results in changes in student knowledge and behavior based on connections between 
past and new experiences.

(B) Teachers prepare instruction that uses research and evidence-based teaching strategies 
for eliciting and sustaining attention and motivation and supporting encoding such as use 
of multimedia learning principles, reduction of extraneous cognitive load, use of worked 
examples, interleaving, and deep integration of new experiences with prior knowledge.

(C) Teachers prepare instruction that uses research and evidence-based strategies for 
memory and recall such as interleaving, spacing, retrieval practice, and metacognition.

(D) Teachers recognize misconceptions about learning, the brain, and child and adolescent 
development, including myths such as learning styles, personality traits, and hemispheric 
dominance, and avoid unsupported instructional practices based on these 
misunderstandings.
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Preview: Instructional Preparation Standards
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In this standard, look for:

 Science of Learning
 Lesson Design
HQIM and Lesson Internalization
 Planning for accessibility



Review: Instructional Preparation Standards

7 minutes: (off camera) 
 Independently review the Instructional Preparation standards. 
 Submit any questions to the padlet.
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2. Teachers evaluate 
instructional materials 
and select or customize 
the highest quality 
district-approved option 
to prepare for instruction.

(A) Teachers identify the components of high-
quality instructional materials such as a logical scope 
and sequence, clear learning objectives, grade or 
course level content, explicit instruction, student 
engagement, academic language, deliberate practice, 
and assessment, appropriate to the discipline.
(B) Teachers identify the benefits of using high-
quality instructional materials. 
(C) Teachers apply knowledge of the components 
of high-quality instructional materials to select or 
customize instructional materials when appropriate.
(D) Teachers analyze instructional materials and 
digital resources to ensure quality, rigor, and access to 
grade or course level content.
(E) Teachers use high-quality materials to plan 
instruction that connect students' prior understanding 
and real-world experiences to new content and 
contexts.
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3. Teachers understand initial 
lesson plan design and, when 
district-approved materials 
are not available and when 
directed by their district, 
engage in initial lesson plan 
design using science of 
learning concepts.

(A) Teachers design lessons based on the 
components of high-quality instructional materials 
such as a logical scope and sequence, clear 
learning objectives, application of explicit 
instruction, and grade or course level content.
(B) Teachers design lessons that effectively 
connect learning objectives with explicit 
instruction, student engagement, academic 
language, deliberate practice, and assessment.
(C) Teachers design lessons that connect 
students prior understanding and real-world 
experiences to new content and contexts.
(D) Teachers plan for the use of digital tools 
and resources to engage students in active deep 
learning. 
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4. Teachers ensure 
lesson sequence and 
materials meet the 
needs of all learners 
and adapt methods 
when appropriate.

(A) Teachers plan for the use of multiple 
means to engage students, varied ways of 
representing information, and options for 
students to demonstrate their learning.
(B) Teachers leverage student data to 
prepare flexible student groups that facilitate 
learning for all students.
(C) Teachers differentiate instruction and 
align methods and techniques to diverse 
student needs, including acceleration, just-in-
time supports, technology, intervention, 
linguistic supports, appropriate scaffolding, 
and implementation of Individualized 
Education Programs (IEPs). 
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5. Teachers recognize 
students' backgrounds 
(familial, educational, 
linguistic, and developmental) 
as assets and apply 
knowledge of students to 
engage them in meaningful 
learning.

(A) Teachers plan to present information in a 
meaningful way that activates or provides prerequisite 
knowledge to maximize student learning.
(B) Teachers collaborate with other professionals, 
use resources, and plan research and evidence-based 
instructional strategies to anticipate and respond to 
the unique needs of students, including disabilities, 
giftedness, bilingualism and biliteracy. 
(C) Teachers plan instructional practices and 
strategies that support language acquisition so that 
language is comprehensible, and instruction is fully 
accessible. 
(D) Teachers apply knowledge of how each 
category of disability under the Individuals with 
Disabilities Education Act (IDEA) or Section 504 can 
affect student learning and development.
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6. Teachers engage in a 
thorough process of 
lesson internalization to 
prepare well-organized, 
sequential instruction 
that builds on students' 
prior knowledge.

(A) Teachers identify how the intentional sequencing of 
units, lessons, and learning tasks supports student knowledge 
and mastery throughout the year.
(B) Teachers identify how the learning goals of units 
and lessons are aligned to state standards. 
(C) Teachers use assessment data to identify prior 
knowledge and plan for the learning needs of students.
(D) Teachers internalize lesson content by reading the 
texts, completing learning tasks and assessments, rehearsing 
lesson delivery, and identifying any personal gaps in 
understanding.
(E) Teachers plan for pacing, use of teacher resources, 
and transitions between activities. 
(F) Teachers create or analyze and customize exemplar 
responses and anticipate potential barriers to learning.
(G) Teachers strategically plan instructional strategies, 
formative assessments, technology, scaffolds, and 
enrichment to make learning accessible to all students.
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Instructional Preparation Review and Reflection

1. What are your initial thoughts or questions about the standards in 
this group?
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Preview: Instructional Delivery and Assessment Standards
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In this standard, look for:

 Science of Learning
 Formative assessment, student work analysis
 Research-based Instructional Strategies
 Accessibility and educating all students



Review: Instructional Delivery and Assessment

7 minutes (off camera) 
 Independently review the Instructional Delivery and Assessment 

standards. 
 Submit any questions to the padlet.
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Review: Instructional Delivery and Assessment Standards

(c) Instructional Delivery and Assessment. Teachers intentionally 
apply their knowledge of students and the learning process to 

implement high-quality instruction and assessment practices that 
are research and evidence-based and informed by student work.
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(1) Teachers deliver 
research and evidence-
based instruction to meet 
the needs of all learners 
and adapt methods when 
appropriate.

(A) Teachers effectively communicate grade or course level expectations, 
objectives, and goals to help all students reach high levels of achievement. 

(B) Teachers apply research and evidence-based teaching strategies for eliciting 
and sustaining attention and motivation and supporting memory encoding and 
recall such as interleaving, spacing, metacognition, and distributed practice. 
(C) Teachers ensure a high degree of student engagement through explicit 
instruction, student discussion, feedback, and opportunities for deliberate 
practice.

(D) Teachers apply research and evidence-based teaching strategies that 
connect students' prior understanding and real-world experiences to new 
content and contexts and invite student perspectives. 

(E) Teachers implement appropriate scaffolds in response to student needs.
(F) Teachers strategically implement tools, technology, and procedures that lead 
to increased participation from all students, elicit patterns of student thinking, 
and highlight varied responses. 

(G) Teachers provide multiple means of engagement to encourage all students 
to remain persistent in the face of challenges.

(H) Teachers collaborate with other educational professionals, when 
appropriate, to deliver instruction that addresses students' academic and non-
academic needs.
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(2) Teachers scaffold 
instruction, from initial 
knowledge and skill 
development, through 
automaticity, toward 
complex, higher-order 
thinking, providing 
opportunities for deeper 
learning.

(A)   Teachers set high expectations and facilitate rigorous 
grade or course level learning experiences for all students 
that encourage them to apply disciplinary and cross-
disciplinary knowledge to real-world problems.
(B)   Teachers apply instructional strategies to deliberately 
engage all students in critical thinking and problem solving. 
(C)   Teachers validate student responses utilizing them to 
advance learning for all students.
(D)   Teachers respond to student errors and misconceptions 
with prompts or questions that build new understanding on 
prior knowledge.
(E)   Teachers use strategic questioning to build and deepen 
student understanding.
(F)   Teachers strategically incorporate technology that 
removes barriers and allows students to interact with the 
curriculum in more authentic, significant, and effective ways. 
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(3) Teachers 
consistently check for 
understanding, give 
feedback, and make 
lesson adjustments as 
necessary.

(A)  Teachers use a variety of formative assessments during 
instruction to gauge and respond to student progress and 
address misconceptions.
(B)   Teachers implement frequent or low- or no-stakes 
assessments to promote retrieval of learned information.
(C)   Teachers continually monitor and assess students' progress 
to guide instructional outcomes and determine next steps to 
ensure student mastery of grade or course level content. 
(D)  Teachers build student capacity to self-monitor their 
progress. 
(E)  Teachers provide frequent, timely, and specific explanatory 
feedback that emphasizes effort, improvement, and 
acknowledges students' strengths and areas for growth.
(F)  Teachers strategically implement instructional strategies, 
formative assessments, scaffolds, and enrichment to make 
learning accessible to all students.
(G)  Teachers set goals for each student in response to previous 
outcomes from formative and summative assessments.
(H)  Teachers involve all students in self-assessment, goal setting, 
and monitoring progress.
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(4) Teachers implement 
formative and summative 
methods of measuring 
and monitoring student 
progress through the 
regular collection, review, 
and analysis of data.

(A)  Teachers regularly review and analyze student 
work, individually and collaboratively, to understand 
students' thinking, identify strengths and progress 
toward mastery, and identify gaps in knowledge.
(B)  Teachers combine results from different measures 
to develop a holistic picture of students' strengths and 
learning needs. 
(C)  Teachers apply multiple means of assessing 
learning, including the use of digital tools, to 
accommodate according to students' learning needs, 
linguistic differences, and/or varying levels of 
background knowledge. 
(D)  Teachers use assessment results to inform and 
adjust instruction and intervention. 
(E)  Teachers clearly communicate the results of 
assessments with students, including setting goals, 
identifying areas of strength, and opportunities for 
improvement.
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Instructional Delivery and Assessment Review and Reflection

1. What are your initial thoughts or questions about the standards in 
this group?

40



Preview: Content Pedagogy Knowledge and Skills
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In this standard, look for:

Science of Learning
Universal content pedagogy
Content –specific pedagogy for Math and RLA
Accessibility and educating all students



Review: Content Pedagogy Knowledge and Skills

7 minutes (off camera): 
• Independently review the Content Pedagogy Knowledge and Skills 

Standards. 
• Submit any questions to the padlet.
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Review: Content Pedagogy K&S Standards

(d)  Content Pedagogy Knowledge and Skills. Teachers show a full 
understanding of their content and related pedagogy, and the 

appropriate grade-level Texas Essential Knowledge and Skills (TEKS).
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(1) Teachers understand the 
major concepts, key themes, 
multiple perspectives, 
assumptions, processes of 
inquiry, structure, and real-
world applications of their 
grade-level and subject-area 
content.
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(A)Teachers demonstrate a thorough understanding of and 
competence in the use of open education resource 
instructional materials when available for the grade level and 
subject area.

(B)Teachers have expertise in how their content vertically and 
horizontally aligns with the grade-level/subject-area 
continuum, leading to an integrated curriculum across grade 
levels and content areas. 

(C)Teachers identify gaps in students' knowledge of subject 
matter and communicate with their leaders and colleagues to 
ensure that these gaps are adequately addressed across grade 
levels and subject areas.

(D)Teachers deliberately and regularly share multiple different 
examples of student representations and resolutions.

(E)Teachers stay current with developments, new content, new 
approaches, and changing methods of instructional delivery 
within their discipline.



(2) Teachers demonstrate 
content-specific pedagogy 
that meets the needs of 
diverse learners, utilizing 
engaging instructional 
materials to connect prior 
content knowledge to new 
learning.

(A)   Teachers teach both the key content knowledge and the key 
skills of the discipline and requisite linguistic skills making the 
information accessible to all learners by constructing it into usable 
knowledge. 

(B)   Teachers make appropriate and authentic connections across 
disciplines, subjects, and students' real-world experiences to build 
knowledge from year to year.
(C)   Teachers provide multiple means of representation and 
engagement to promote literacy and ensure discipline-specific 
academic language is accessible for all students.

(D)   Teachers explicitly teach, encourage, and reinforce the use of 
academic language, including vocabulary, use of symbols, and 
labeling.

(E)   Teachers prepare for and apply scaffolds in the lesson to make 
content accessible to all students, including diverse learners such as 
emergent bilingual students, students with disabilities, and students 
working above and below grade level.
(F)   Teachers engage students in productive struggle by allowing 
them time to work, asking questions to deepen their thinking, 
encouraging multiple approaches, praising effort on successful and 
unsuccessful attempts, and contrasting student attempts and correct 
solutions.
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5/21/2025

(3) Teachers demonstrate research and evidence-based best practices 
specific to planning, instruction, and assessment of mathematics.
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(F) Teachers analyze instructional plans to ensure 
an appropriate balance between conceptual 
understanding and procedural fluency.

(G) Teachers facilitate discourse through regular 
opportunities for students to communicate 
the relationship between mathematical 
concepts and mathematical procedures.

(H) Teachers provide time for students to apply 
conceptual understanding and procedural 
fluency collaboratively and independently to 
problem-solving.

(I) Teachers communicate and model the 
connections between mathematics and other 
fields that utilize mathematics to problem 
solve, make decisions, and incorporate real-
world applications in instruction.

(J) Teachers explicitly teach and model that math 
abilities are expandable and improvable.

(A) Teachers communicate, using multiple means of 
representation, the relationship between 
mathematical concepts and mathematical 
procedures.

(B) Teachers engage students in recursive lesson 
activities that reinforce automaticity in 
prerequisite knowledge and skills to mitigate the 
use of working memory when engaging those 
knowledge and skills as task complexity increases.

(C) Teachers use multiple means of representation to 
engage students in mathematical tasks that 
deepen students' understanding of conceptual 
understanding, procedural fluency, and 
mathematical reasoning.

(D) Teachers prepare and deliver instruction and 
questioning to deliberately solicit different 
explanations, representations, solutions, and 
reasoning from all students.

(E) Teachers prepare and deliver explicit instruction 
and modeling that links grade-level conceptual 
understanding 



5/21/2025

(4) Teachers demonstrate research and evidence-based best practices specific to 
planning, instruction, and assessment of language arts and reading.

(F) Teachers strategically plan and implement supports 
such as read-aloud and questioning at varied levels 
of complexity to support comprehension of high-
quality complex texts.

(G)Teachers engage students in writing practice, 
including text-based writing, that builds 
comprehension and higher-order thinking skills.

(H)Teachers engage students in speaking practice that 
builds comprehension, language acquisition, and 
higher-order thinking skills.

(I) Teachers use high-quality assessments to monitor 
grade-level appropriate foundational skills 
development.

(J) Teachers implement and analyze a variety of high-
quality literacy assessments to monitor grade-level 
appropriate comprehension and identify gaps.

(K) Teachers apply just-in-time supports and 
intervention on prerequisite skills and continually 
monitor to determine the need for additional 
learning support.

(A)  Teachers analyze instructional materials in 
preparation for instruction to ensure they 
provide grade-level appropriate systematic and 
explicit practice in foundational literacy skills.

(B) Teachers analyze instructional materials in 
preparation for instruction to ensure that 
foundational literacy skills are reached at each 
grade or course level. 

(C)  Teachers implement clear and explicit reading 
instruction aligned to the Science of Teaching 
Reading (STR) competencies and engage 
students in deliberate practice to make meaning 
from text.

(D)  Teachers identify and analyze grade or course 
level and complex texts for quality in preparation 
for instruction.

(E)   Teachers prepare and deliver explicit reading 
instruction that uses grade-level and complex 
texts to build student knowledge.
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Content Pedagogy K&S Review and Reflection

1. What are your initial thoughts or questions about the standards in 
this group?
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Preview: Learning Environment
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In this standard, look for:

 Science of Learning
 Classroom management systems, routines, and procedures
 Student self-regulation
 Accessibility and educating all students



Review: Learning Environment

 4 minutes (off camera): 
• Independently review the Learning Environment Standards. 
• Submit any questions to the padlet.
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Review: Learning Environment Standards

(e) Learning Environment. Teachers maintain a safe and supportive learning 
environment that is characterized by respectful interactions with students, 

consistent routines, high expectations, and the development of students' self-
regulation skills.
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(1) Teachers establish, 
implement, and 
communicate consistent 
routines for effective 
classroom management, 
including clear expectations 
for student behavior and 
positive interventions, that 
maintain a productive 
learning environment for all 
students.

(A)  Teachers arrange their classrooms and virtual learning 
spaces in an organized way that is safe, flexible, and 
accessible to maximize learning that accommodates all 
students' learning and physical needs.

(B)  Teachers implement consistent classroom and 
behavior management systems to maintain an 
environment where all students are engaged and can 
reach academic and nonacademic goals. 

(C)  Teachers model and provide explicit instruction on 
effective behavior regulation skills to build students' 
resilience and self-discipline.

(D)  Teachers maintain a safe and positive culture of 
student ownership and group accountability that fosters 
engagement by all students in the classroom 
expectations, culture, and norms.
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(2) Teachers lead and 
maintain classroom 
environments in which 
students are motivated 
and cognitively engaged 
in learning.

(A)  Teachers maintain a classroom environment that is 
based on high expectations and student self-efficacy.   

(B)  Teachers strategically use instructional time, including 
transitions, to maximize learning. 

(C)  Teachers manage and facilitate strategic and flexible 
groupings to maximize student learning.
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Learning Environment Review and Reflection

1. What are your initial thoughts or questions about the standards in 
this group?
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Preview: Professional Practices and Responsibilities
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In this standard, look for:

 Continuous improvement
 Collaboration with professionals, families, and communities
 Laws and ethics
 Accessibility and educating all students



Review: Professional Practices and Responsibilities

5 minutes (off camera): 
 Independently review the standards in the Professional Practices and 

Responsibilities tab. 
 Submit any questions to the padlet.
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Review: Professional Practices and Responsibilities Standards

(f)   Professional Practices and Responsibilities. Teachers are self-aware and 
consistently hold themselves to a high standard for individual development. 
They collaborate with other educational professionals, communicate regularly 
with stakeholders, maintain professional relationships, comply with federal, 
state, and local laws, and conduct themselves ethically and with integrity.
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(1) Teachers model 
ethical and respectful 
behavior and demonstrate 
integrity in all settings and 
situations. 

(A)  Teachers understand and comply with applicable 
federal, state, and local laws pertaining to the professional 
behaviors and responsibilities of educators.

(B)  Teachers adhere to the educators' code of ethics in 
§247.2 of this title (relating to Code of Ethics and Standard 
Practices for Texas Educators), including following policies 
and procedures at their specific school placement(s). 

(C)  Teachers demonstrate understanding of their role in 
strengthening American democracy and are willing to 
support and defend the constitutions of the United States 
and Texas.

(D) Teachers advocate for and apply knowledge of 
students' progress and learning plans through the 
maintenance of thorough and accurate records.

(E)  Teachers model and promote for students the safe, 
ethical, and legal practices with digital tools and technology.
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(2) Teachers actively self-
reflect upon their practice 
and collaborate with other 
educational professionals to 
deepen knowledge, 
demonstrate leadership, and 
improve their instructional 
effectiveness.

(A)  Teachers apply consistent reflective practices, analysis of 
student work, and video evidence of teaching, to identify and 
communicate professional learning needs.
(B)  Teachers seek and apply job-embedded feedback 
from colleagues, including supervisors, mentors, coaches, 
and peers. 

(C) Teachers establish and strive to achieve professional 
goals to strengthen their instructional effectiveness and 
better meet students' needs.
(D) Teachers engage in relevant professional learning 
opportunities that align with their growth goals and student 
learning needs.
(E) Teachers seek to lead other adults on campus through 
professional learning communities, grade- or subject-level 
team leadership, committee membership, or other 
opportunities.

(F)   Teachers collaborate with educational 
professionals to ensure learning is accessible and enables all 
students reach their academic and non-academic goals.
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(3) Teachers communicate 
consistently, clearly, and 
respectfully with all 
community stakeholders, 
including students, parents 
and families, colleagues, 
administrators, and staff.

(A)  Teachers clearly communicate the mission, vision, 
and goals of the school to students, colleagues, parents 
and families, and other community members.

(B)  Teachers communicate regularly, clearly, and 
appropriately with families about student progress, 
providing detailed and constructive feedback in a 
language that is accessible to families to support 
students' developmental and learning goals. 

(C)  Teachers build mutual understanding of expectations 
with students, parents, and families through clear, 
respectful, and consistent communication methods.

(D)  Teachers communicate with students and families 
regularly about the importance of collecting data and 
monitoring progress of student outcomes, sharing timely 
and comprehensible feedback so they understand 
students' goals and progress.
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Professional Practices and Responsibilities Review and Reflection

1. What are your initial thoughts or questions about the standards in 
this group?
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Coming up next (dates are tentative)…

 June Webinar: Integrating new standards into coursework, Science of Learning 
Overview, Memory Models

 July Webinar: Cognitive Load Theory and Effects

 August Webinar: Strategies for Memory Encoding and Recall

 September:  Science of Learning Theories and Misconceptions about Learning
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Another opportunity to share feedback:

Standards Orientation Survey
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