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Introduction

UNIT 4 OVERVIEW

Unit 4 is devoted to introducing more spelling alternatives for vowel sounds and three tricky spellings.

Remember vowel sounds and their spellings are the most challenging part of the English writing system.
Only two vowel sounds are almost always spelled just one way (/a/ and /ar/). The other seventeen vowel
sounds have at least one significant spelling alternative. Several of them have many spelling alternatives.

Many opportunities are provided in this unit for review of the spelling alternatives. The specific
sounds and spellings introduced for the first time in this unit are:

« /er/ spelled ‘er’ (her), ‘ur’ (hurt), ‘ir’ (bird)

« /i/ spelled 'y’ (myth)

« /ie/ spelled‘y’ (try), ‘igh’ (night)

« /oe/ spelled ‘ow’ (snow)

« /ee/ spelled ‘e’ (me), 'y’ (funny), ‘ey’ (key)

« /aw/ spelled ‘al’ (wall)

Tricky Spellings

Some of the spellings introduced in this unit represent multiple sounds. For example, the spelling
‘y'is introduced as a spelling alternative for the /i/ sound. Also, ‘y" is a spelling alternative for the
/ie/ sound, and a spelling alternative for the /ee/ sound. In addition, students already know 'y’ is
the basic code spelling for the /y/ sound. One could say this spelling is shared between /i/, /ie/,
/ee/, and /y/. Or one could say it is ambiguous because it can stand for either /i/, /ie/, /ee/, or
/y/. Because this spelling can stand for more than one sound, it is called a tricky spelling. Tricky
spellings often pose a problem for the reader. When a reader comes across an unfamiliar word
containing the 'y’ spelling, he or she may need to try pronouncing the tricky spelling different ways
to determine the actual pronunciation of the word.

The following tricky spellings are taught in this unit:
+ ‘e’ can be pronounced /e/ (pet) or /ee/ (me)
* ‘I'can be pronounced /i/ (it) or /ie/ (biting)

» 'y’ can be pronounced /ee/ (funny), /i/ (myth), /ie/ (try), or /y/ (yes)

Introduction



Tricky Words

Tricky Words are introduced in this unit on an as-needed basis.

The following Tricky Words are introduced in stories in the Reader. They should be pretaught during
the lessons before the stories are read.

» Lesson 3: people, walk, grownup
» Lesson 16: building

» Pausing Point: statue

Note: In the Reader, the story “Battery Park” is designated as a supplemental story for use during
the Pausing Point. If you use this story, you should preteach the word statue as a Tricky Word.

When introducing these words, be sure to draw attention to the parts read (and spelled) just as students
would expect based on what they have learned so far and also to the tricky parts of each word.

As you introduce new spelling patterns, you will notice some words previously introduced as Tricky
Words can be seen as part of spelling patterns. For example, once you have taught ‘e’ as a spelling
alternative for /ee/, the words he, she, we, be, and me no longer need to be treated as Tricky Words.
They can be described as members of a larger spelling pattern that includes words like prefix and
repeat. At this point, these words should be removed from the Tricky Word Wall, if you have one. You
may wish to place a green border around the yellow word cards and move the card to the Decodable
Word Wall. Alternatively, you may wish to rewrite the word onto a green card and place it on the
Decodable Word Wall. This is an excellent opportunity to demonstrate to students, visually, their
growing knowledge of sound/spellings.

Decodable Reader: The Job Hunt

The Job Hunt is a fictional Reader that describes a nineteen-year-old girl’s search for a job in New
York City with the help of her younger brother. The Introduction contains information about New
York City, including a map.

Close Reading

At the Grade 2 reading level, the focus on close reading through text-dependent questions is
continued from previous grades. Once again in this unit, is included direction for teachers to utilize
a close reading approach with several stories from the Reader. These lessons are carefully crafted
to focus the student on the text itself and precisely what meanings can be derived from close
examination of said text.

Skills 4



Additionally, you will note that wherever these lessons occur (Lessons 4, 8, 15, and 17 of this unit), the
commitment to placement of decodable text in the Reader and Activity Book does not waiver. Close
reading lessons will intensify as the units progress. You will find in this unit, the rigor has increased.
The close reading lessons occur about once a week. Please note, for some weeks where writing or
assessment are the focus, there may not be sufficient time available to conduct a close reading lesson.

Spelling

Weekly spelling lists and assessments continue in this unit. The spelling lists continue to be made
up of words with letter-sound correspondences that students have already been introduced to
in reading.

At this point, students have learned one way to write every sound in English except for the very rare
/zh/ asin treasure. They also know a number of spelling alternatives for both vowel and consonant
sounds. They should be able to write a plausible, if not dictionary correct, spelling for any word in
their oral vocabulary. As the year goes on they will learn more and more of the spelling alternatives
they will need to achieve dictionary-correct spelling. However, it will take some time for most
students to begin to spell with a high level of accuracy, particularly when it comes to spelling

vowel sounds.

Spelling achievement will generally trail reading achievement. First, students need to be introduced
to the spelling alternatives and learn to decode them while reading. Then, after many exposures to
the spellings in written words, students will begin to write the correct spelling independently. Some
students move fairly rapidly from seeing spelling alternatives in print and completing word sorts

to using the correct spellings in their writing. Others take longer to master conventional spelling.

It is not unusual for this to take several years and it is not surprising given the complicated nature
of the sound/spelling correspondence system of the English language. Nevertheless, the orderly,
systematic way in which the spelling code is taught in this program should lead to noticeable
improvements in spelling ability.

While spelling mastery is developing, you should continue to accept plausible spelling in drafts,
though you can also encourage correct spelling in revisions, particularly when the word is made
up of previously taught spellings.

Grammar

The grammar lessons for Unit 4 review singular and regular plural nouns, as well as common and
proper nouns. In addition, the formation of irregular plurals, the use of apostrophe-‘s’ with nouns to
indicate possession, and the use of titles, such as Mr., Mrs., Ms., and Miss, as a part of proper nouns
are all introduced. Students will continue to work with verbs, reviewing action verbs, learning about
to be verbs, and working with verb tenses. Synonyms, antonyms, contractions, and quotations are
also reviewed.
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Writing
The writing strand continues with students learning about persuasive communication, specifically
how to incorporate persuasive writing as part of a friendly letter.

UNIT 4 ASSESSMENTS

Formative Assessments and Additional Support

Throughout this unit, formative assessments are clearly marked for monitoring individual student
performance and progress in key skills. Quick “Checks for Understanding” to evaluate classroom
performance as a whole are also designated in various lessons.

Weekly spelling assessments continue in Unit 4. Each assessment is accompanied by a spelling
analysis sheet. An analysis of students’ performance on weekly spelling assessments may also be a
valuable tool in gaining insight into specific gaps in code knowledge for individual students. You are
encouraged to use the spelling analysis tool provided for each assessment to summarize data about
the types of errors students make. Use of this assessment and careful thought about students’
errors will give you insight into planning remediation of both decoding and encoding skills.

In addition, it is recommended that you continue using the Anecdotal Reading Record and the
Discussion Questions Observation Record, found in the Teacher Resources section at the end of
this Teacher Guide. You should circulate and listen to students read, making notes as you listen. You
should strive to hear every student read aloud at least once or twice a week.

Careful attention to this information, collected on a daily basis, will enable you to quickly determine
which students may benefit from reteaching and/or more practice in particular skills, using the
Additional Support activities found at the end of each lesson.

Student Performance Assessment

A multipart Student Performance Assessment occurs in Lessons 23-25. The assessment
components are the Reading Comprehension Assessment, the Grammar Assessment, the Fluency
Assessment, and the Dictation Identification Assessment. The Fluency Assessment is administered
one-on-one with students while the other assessments are administered to the class as a whole
group. If students struggle on these assessments, you may need to spend a few days reviewing
before moving on and/or you may need to conduct remedial work with specific students.
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PAUSING POINT

An extensive listing of additional activities to teach and practice the Unit 4 skills can be found in
Pausing Point section included after the last lesson. It is strongly recommended that you pause for 4
or 5 days and provide targeted remediation for individual or groups of students in any areas in which
they performed poorly on the end-of-unit assessment.

FLUENCY PACKET

A separate component, the Fluency Packet, is available on the program’s digital components
site. This component has been designed to complement the unit. In it, you will find a poem, an
informational piece titled “Did You Know?", a Reader’s Theater, a realistic fiction selection, and a
science or social studies selection. See the directions in the Fluency Packet for further guidance.

APPENDIX

Once again, the appendix Using Chunking to Decode Multisyllable Words is included at the end

of this Teacher Guide. Syllable division is included in this Teacher Guide when appropriate. Please
feel free to use this as a resource when working with students who have not mastered the ability to
chunk words into syllables for decoding.

TEACHER RESOURCES

In the Teacher Resources section at the end of the Teacher Guide, you will find additional forms and
charts that may be useful, including the following:

» Reader’s Log: Included for the first time in Unit 4 is a student reading log. At this point, it is
highly recommended that students read independently at home for 20 minutes each night. You
may choose to have students keep a log of what they read at home, and/or of what they read

# independently in class.

» Anecdotal Reading Record—Unit 4

* Discussion Questions Observation Record—Unit 4
» Spelling Analysis Directions and Chart for Lessons 5, 10, 15, and 20
* Reading Comprehension Assessment Record Sheet—Unit 4

» Reading Comprehension Assessment Analysis—Unit 4

* TEKS 2.5 Self-select text and read independently for a sustained period of time.

Introduction



« Grammar Assessment Record Sheet—Unit 4

* Fluency Assessment Record Sheet—Unit 4

+ Dictation Identification Assessment Record Sheet—Unit 4
* Homophone Match Maker Word Cards

» Additional Support Activity Pages

« Activity Book Answer Key

* Appendix: Using Chunking to Decode Multisyllable Words

ADDITIONAL MATERIALS NEEDED IN UNIT 4

Some additional materials (most typically available in Grade 2 classrooms) are needed for specific
lessons of Unit 4. These materials are always listed in the Lesson at a Glance chart at the beginning
of each lesson. For your convenience, a complete list of these additional materials is included here.
The number in parentheses indicates the first lesson in which the materials are used:

* brown, green, and yellow paper; marker; and tape for Spelling Trees (1)
e unruled 4" x 6" or 5" x 7" yellow index cards (1)

« thin-tipped blue markers for each student (1)

 thin-tipped green markers for each student (5)

e unruled 4" x 6" or 5" x 7" white index cards (6)

« digital components: Throughout this unit and others, whenever the lesson suggests you model the
completion of an activity page or prepare a chart to display, you may use the digital version provided
on the program'’s digital components site. (1)
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LESSON

SPELLING ALTERNATIVES

Introduce /er/ » ‘er’,
ir’, and ‘ur’

Foundational Skills

Students will orally produce words with the /er/ sound, will read words with

/er/ >‘er’ ‘ur’, and ‘ir' and will answer yes/no questions featuring words with /er/
# sound/spellings. AN SR SN HIT

Students will read the Tricky Word all in a chain with consonants added to the
beginning of the word and will read previously taught Tricky Words and high-
s RGP PERIGAVIGEMN TEKS 2.2 A.iii; TEKS 2.2.A.iv; TEKS 2.2.B.vii

Language (Spelling)
Students will read and spell one-syllable and multisyllabic words with diphthongs /
aw/ >'aw’and ‘au’ and /0i/ > ‘oi’ and ‘oy.

s J TEKS 2.2.B.iii; TEKS 2.2.C.i

* TEKS 2.2.A Demonstrate phonological awareness by (iii) recognizing the change in spoken word when a specified phoneme
is added, changed, or removed; (iv) manipulating phonemes within base words; TEKS 2.2.B Demonstrate and apply phonetic
knowledge by (iii) decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including
digraphs and diphthongs; r-controlled syllables; and final stable syllables; (vii) identifying and reading high-frequency words
from a research-based list; TEKS 2.2.C.i Demonstrate and apply spelling knowledge by spelling one-syllable and multisyl-
labic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled
syllables; and final stable syllables.

Lesson1l Spelling Alternatives: Introduce /er/ >‘er’ ‘ir, and ‘ur’



LESSON AT A GLANCE

Foundational Skills

Introduce /er/ > ‘ur’ and ‘ir’
(Phonics)

Practice Spelling Alternatives
for /er/
(Phonics)

Word Baseball
(Word Recognition)

Language (Spelling)

Introduce Spelling Words

Take-Home Material

Family Letter

Grouping

Whole Group

Whole Group

Whole Group

Whole Group

Time

20 min.

20 min.

10 min.

10 min.

Materials

a Vowel Code Flip Book

[ Spelling Cards /er/ >‘ur’ (hurt),
/er/ >"ir' (bird)

[ Individual Code Chart

a blue markers

0 /er/ Spelling Tree and leaves

a /er/ Chart (Digital Components)

[ Activity Page 1.2

[ Activity Page 1.2
(Digital Components)

[ prepared word cards

a Activity Page 1.1
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ADVANCE PREPARATION

Foundational Skills
» You may wish to tab page 19 of the Vowel Code Flip Book.

° Digital Component 1.1

« Copy the /er/ chart (Digital Component 1.1) for Introduce /er/ > ‘ur’ and ‘ir’
on the board/chart paper or prepare to display the digital version.

* Prepare Spelling Tree for /er/. The tree should have four branches labeled
‘er’, ‘ir’, ‘ur’, and odd ducks.

« Write the following words on leaves for the Spelling Tree: clerk, fern, verb,
first, shirt, birth, bird, girl, fur, hurt, and church.

@ Digital Component 1.2

« Create an enlarged version of Activity Page 1.2 (Digital Component 1.2) to
display or use the digital version.

» Prepare word cards for the words listed in the box for Word Baseball.

» Draw a baseball diamond on the board/chart paper for Word Baseball.

Universal Access

« Gather images of the following words for Introduce Spelling Words: vault,
haunted, hawk, and spool.

Lesson1 Spelling Alternatives: Introduce /er/ >"er’, ‘ir, and ‘ur’
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Code Materials
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Foundational Skills 6o

Primary Focus
Students will orally produce words with the /er/ sound, will read words with

/er/ >"er’, ‘ur’, and ‘ir" and will answer yes/no questions featuring words with
. VIV el TEKS 2.2.A; TEKS 2.2.B.iii

Students will read the Tricky Word all in a chain with consonants added to the
beginning of the word, and will read previously taught Tricky Words and high-
. I [AYeIfe [l TEKS 2.2.A.iii; TEKS 2.2.A.iv; TEKS 2.2.B.vii

INTRODUCE /ER/ » ‘UR’ AND ‘IR’ (20 MIN.)

Board Sort

« Before beginning, display the Vowel Code Flip Book and have the Spelling
Cards listed in the Lesson at a Glance readily available.

» Today's letter-sound correspondences can be found on the following page of
the Vowel Code Flip Book.

Vowel Code Flip Book

1.'ur’ > /er/ (hurt) page 19
2.'ir"> /er/ (bird) page 19

Tell students that, as in Unit 3, Unit 4 focuses on vowel sounds. They will learn
many new vowel sounds and spellings.

Tell students they will begin by reviewing the spelling ‘er’ for /er/. Remind
students, the letter 'r'is a spelling for a consonant sound, but the sound /r/

can mingle with certain vowel sounds, to create unique vowel sounds
like /er/.

We know /er/ is a vowel sound because adding it to the end of a word adds a
syllable: steep > steeper.

Write the following words on the board/chart paper and ask students to read
them: fern, western, perfect, interrupt.

* TEKS 2.2.A Demonstrate phonological awareness by (iii) recognizing the change in spoken word when a specified phoneme
is added, changed, or removed; (iv) manipulating phonemes within base words; TEKS 2.2.B Demonstrate and apply phonetic
knowledge by (iii) decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including

digraphs and diphthongs; r-controlled syllables; and final stable syllables; (vii) identifying and reading high-frequency words
from a research-based list.

Skills 4



« Tell students they will focus on two other spellings for the /er/ sound: ‘ir"and ‘ur.
» Display the /er/ chart you prepared in advance.

» Explain that the /er/ sound can be spelled by any of these letter
combinations. Review and read the words in each column aloud. Ask
students to share additional words that contain the /er/ sound and add it to
the appropriate column.

» To acknowledge students who correctly provide a word with the /er/ sound,
but with a spelling not being taught, create a column for odd ducks and list
words there. Do not create and list words in the odd ducks column unless
students happen to suggest these words, such as dollar, sailor, etc.

Note: See the appendix, Using Chunking to Decode Multisyllable Words,
if students experience difficulty in reading two-syllable words.

° Digital Component 1.1

/ler/
‘er’ ‘ur’ ‘ir’ odd ducks
sister fur bird dollar
number hurt stir sailor
nerve turn birth
curve thirst
burn shirt

» Turn to Vowel Code Flip Book page 19 and put the Spelling Card(s) ‘ir’
and ‘ur’ on the appropriate space(s). Discuss the power bar for each of the
spellings for the /er/ sound.

» Today's letter-sound correspondences can be found on the following page of
the Individual Code Chart.

Individual Code Chart

1.'ur’' > /er/ (hurt) page 10
2.'ir"> /er/ (bird) page 10

Lesson1 Spelling Alternatives: Introduce /er/ >"er’, ‘ir, and ‘ur’

Support

Point out that ‘er’ is the
spelling most often used
for /er/, but that students
will need to practice when
to use ‘ir"and ‘ur’. Explain
that words with r-controlled
vowels are easy to sound out
because when they see ‘ir’
‘ur’, and ‘er’, they will always
make the same /er/ sound.
Show that the /er/ sound

is made by pulling back the
tongue and pressing the
sides of the tongue to the
bottom sides of the teeth.
Air comes down from the
back of the throat to then
make the /er/ sound.

Challenge

Encourage students to
come up with different
words than the examples
provided that have ‘er’ ‘ur’
and ‘ir’ spellings. The letters
‘ur’ often stand for / er/;
however, they can also
stand for other sounds and
combinations, including /y/
+ /er/ (curious), /ue/ + /r/
(uranium), and /or/ (four).
Students who can decode
‘ir"and ‘ur’ will probably also
be able to decode the rare
spellings ‘irr’ (squirrel) and
‘urr’ (hurry); those spellings
are not explicitly taught in
this program.

Code Materials
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« Distribute the blue markers. Have students turn to Individual Code Chart
page 10. Guide students in outlining the appropriate cards on the chart.

Spelling Tree
« Shuffle the leaves with the /er/ sound you prepared in advance.
» Hold up one of the leaves and ask students to read the word aloud. Ask a

student to identify the branch where the leaf should be placed, and ask the
student to tape the leaf to the appropriate branch.

« Tell students to look at the Individual Code Chart. Ask students which of the
three spellings, ‘er’, ‘ir’, or ‘ur’, has the longest power bar (‘er’). Explain that ‘er’
is used as a spelling for /er/ in more words than ‘ur’ and ‘ir’

3
Check for Understanding

As students read the leaves, note which students are able to identify the correct branch
of the tree and which students struggle to place words on the appropriate branches.

PRACTICE SPELLING ALTERNATIVES FOR /ER/ (20 MIN.)

Yes or No?

Activity Page 1.2
° Digital Component 1.2

+ Ask students to turn to Activity Page 1.2 in their Activity Books and refer to
the display copy you prepared in advance.

« Complete this activity page together as a class.

WORD BASEBALL (10 MIN.)

« Tell students they will review the Tricky Word all. Write all on the board and
read the word.

* Do a simple chain with students.

1. all > call > fall > ball > tall > wall > mall > small > stall

« Tell students they will review high-frequency and Tricky Words with a baseball
game. Remind them that being able to quickly decode words can help them
become fluent readers.

Skills 4
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10.

11.

12.
13.
14.

Use the cards and the baseball diamond you prepared in advance for
this activity.

Divide the class into two teams. You may consider having one team at a time
come to the front of the room and line up in front of the board/chart paper.
Or you may choose to have students stay seated and divide the class into
teams by seating arrangement. Each team takes a “turn at bat” as follows:

o Choose a card from the stack and ask the first person on a team to
read it aloud. If the word is read correctly, draw a line from home plate
to first base, signifying a “hit.” This player then goes to the back of his
team’s line, while the next player comes forward to read the next card.
If the word is read correctly, draw a line from first to second base. Play
continues this way. If the fourth player reads the word correctly, draw
a line from third base to home plate and mark “1 run” for the team. Play
continues for this team as long as no words are misread; when a word
is misread, the next team takes its turn at bat.

o Set a timer for ten minutes and tell students that whichever team has
the most runs when the timer rings is the winning team. Point out that
accuracy is important, but so is speed. The more turns players have to
read words, the more likely their team is to score runs.

and 15. from 29. no 43. to

a 16. have 30. not 44. us
are 17. here 31. one 45. was
am 18. is 32. once 46. we
all 19. it 33. off 47. word
at 20. if 34. pull 48. what
an 211 35. said 49. why
ball 22.in 36. says 50. were
by 23. keep 37. see 51. when
but 24. let 38. so 52. which
best 25. look 39. tall 53. who
call 26. mall 40. tell 54. yes
can 27. my 41. the 55. you
do 28. must 42. there 56. your

Lesson1 Spelling Alternatives: Introduce /er/ >"er’, ‘ir, and ‘ur’
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Foundational Skills

Using Foundational
Literacy Skills

Explain that the spelling
patterns ‘aw’ and ‘au’
represent the sound people
often utter when they see
something adorable like a
kitten. To make this sound,
the jaw drops, but the
tongue goes up a bit.

Explain that ‘oy’ and ‘oi’
stand for the sound in the
word boy without the ‘b’
To make this sound, the
tongue will come forward
and touch the back of

the two front teeth. As
this happens the lips will
form a circle then pull
back to a smile.

14
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Check for Understanding

As students read words, note which students are struggling to quickly read high-
frequency and Tricky Words and which students find this activity too easy. You can
use this information later to differentiate and group students who need additional
support recognizing and decode high-frequency and Tricky Words.

Language (o3

Primary Focus: Students will read and spell one-syllable and multisyllabic
words with diphthongs /aw/ >'aw’ and ‘au’ and /oi/ > ‘oi" and ‘oy.
L. B TEKS 2.2.B.iii; TEKS 2.2.C.i

' INTRODUCE SPELLING WORDS (10 MIN.)

« Tell students that the spelling words this week include spelling alternatives.
When one sound can be spelled more than one way, we say that sound has
spelling alternatives.

« Say the sound /aw/ as in paw. Ask students if they can think of two ways to
spell the sound 7aw/. If students are unable to remember the spellings for
/aw/, have them use the Individual Code Chart to find the answer.

« Write ‘aw’ and ‘au’ on the board/chart paper.

« Underneath ‘aw’, write the spelling words with this spelling, one word at a
time, saying the word aloud. Do the same for the words with the ‘au’ spelling.

« Say the sound /0i/ as in oil. Ask students if they can think of two ways to
spell the sound /oi/. If students need help with the spellings for /0i/, remind
them to use the Individual Code Chart to find the answer.

« Write ‘oi’ and ‘oy’ on the board/chart paper.

« Underneath ‘oi’, write the spelling words with this spelling, one word at a time,
saying the word aloud. Do the same for the words with the ‘oy’ spelling.

* TEKS 2.2.B.iii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open sylla-
bles; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables;
TEKS 2.2.C Demonstrate and apply spelling knowledge by (i) spelling one-syllable and multisyllabic words with closed syl-
lables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable
syllables; (iii) spelling compound words, contractions, and common abbreviations.

Skills 4



» Repeat this procedure for the last three words with the /00/ sound as
in soon.

+ Point out that students have fifteen words this week and no Tricky Word.

» The spelling words for this week are as follows:

‘aw’ > /aw/ ‘au’ > Jaw/ ‘oi’ > /oi/ ‘oy’ > /oi/ ‘o0’ > /oo/
hawk vault oil cowboy moon
yawn haunted spoiled enjoy spool
crawl causes coin destroy cartoon

End Lesson

Take-Home Material

FAMILY LETTER

 Distribute Activity Page 1.1 and have students take it home to a family
member. Remind students to practice their spelling words each night for five
to ten minutes.

Lesson 1: Foundational Skills Remediation

Additional Support

MORE HELP WITH SPELLING ALTERNATIVES

Word Lists
« Make one copy of Activity Pages TR 1.1 and TR 1.2 for each student.

« Have students read the words and circle or underline the spelling ‘ir" in
each word.

« Follow the same procedure for the spelling ‘er’ Activity Pages TR 1.3 and
TR14.

Fill in the Blank
« Make one copy of Activity Page TR 1.5 for each student.

e Have students write the best /er/ word to fill in the blank for each sentence.

Lesson1 Spelling Alternatives: Introduce /er/ >"er’, ‘ir, and ‘ur’

Activity Page 1.1

15



Code Knowledge

Before today’s lesson: If students read 1,000 words in a trade book, on average 693-841
of those words would be completely decodable.

After today’s lesson: If students read 1,000 words in a trade book, on average 700-847 of
those words would be completely decodable.

Letters ‘ir’ often stand for /er/; however, they can also stand for other sounds and
combinations, including /ie/ + /r/ (hiring), /i/ + /r/ (spirit), and /ae/ + /r/ (fair).

The letters ‘ur’ often stand for /er/; however, they can also stand for other sounds and
combinations, including /y/ + /er/ (curious), /ue/ + /r/ (uranium), and /or/ (four).

Students who can decode ‘ir" and ‘ur’ will probably also be able to decode the rare spellings
‘irr’ (squirrel) and ‘urr’ (hurry); those spellings are not explicitly taught in this program.

Skills 4




SPELLING ALTERNATIVES

Review /er/ » ‘er’,
ir’, and ‘ur’

PRIMARY FOCUS OF LESSON

Language (Grammar)
Students will indicate whether a spoken word is a common or proper noun.

s Bl TEKS 2.11.D.iii

Foundational Skills
Students will review /er/ > ‘er’, ur’, and ‘ir" and will read single and multisyllable
words featuring previously taught vowel sound/spellings, circling the letters that

#p produce the vowel sound. A& N:N

Reading
Students will independently read the story “Morning” with purpose and
understanding and will answer oral literal and evaluative questions about key

% details in the text.
# Students will make and correct or confirm predictions about a text.

# Students will make connections between texts.

FORMATIVE ASSESSMENT

Activity Page 2.1 Same or Different? ‘ar, ‘or, ‘er, ‘ir, ‘ur’

.. Bl TEKS 2.2.B.iii

Observation Discussion Questions “Morning”

L. Jl TEKS 2.7.C

* TEKS 2.11.D.iii.Edit drafts using standard English conventions including singular, plural, common, and proper nouns;
TEKS 2.2.B.iii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables;
TEKS 2.6.A Establish purpose for reading assigned and self-selected texts; TEKS 2.7.C Use text evidence to support an
appropriate response; TEKS 2.6.C Make [and] correct or confirm predictions using text features, characteristics of genre,
and structures; TEKS 2.6.E Make connections to personal experiences, ideas in other texts, and society.

Lesson 2 Spelling Alternatives: Review /er/ >‘er’ ir’ ‘ur’

LESSON
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LESSON AT A GLANCE

Language (Grammar)

Review Common and Proper Nouns

Foundational Skills

Review Spelling Alternatives for /er/
(Phonics)

Spelling Tree Practice

Practice R-Controlled Vowels
(Phonics)

Reading

Introduce the Reader and Story

Read “Morning”

Take-Home Material

Mixed Review R-Controlled Vowels

Grouping

Whole Group

Whole Group

Whole Group

Whole Group/
Independent

Whole Group

Whole Group/
Independent

Time

5 min.

10 min.

10 min.

10 min.

5 min.

20 min.

Materials

[ Spelling Tree leaves
[ /er/ Chart (Digital Components)

[ Spelling Tree leaves; spelling trees

[ Activity Page 2.1

d The Job Hunt

[ Preview Spellings Chart
(Digital Components)

d The Job Hunt

a Activity Page 2.2

Skills 4



ADVANCE PREPARATION

Foundational Skills
° Digital Component 2.1

» Copy the /er/ chart for Review Spelling Alternatives for /er/ (Digital
Component 2.1) on the board/chart paper or prepare to display the
digital version.

« Write the words listed in the box below on leaves for the Spelling Tree.
Words written on more than one leaf will be placed on multiple Spelling Tree
branches. Also make sure all Spelling Trees for the following sounds are
visible or accessible for this lesson: /er/, /ae/, /a/, /ie/, /i/, /ue/, /u/, /oe/,
/ee/, /e/, /aw/, and /ow/.

1. burnt (1leaf: /er/) 9. surround (2 leaves: /er/, /ow/)
firm (1 leaf: /er/) 10. hamburger (3 leaves: /a/, /er/ >‘ur’
and‘er’)

bunch (1 leaf: /u/)

11. tender (2 leaves; /e/, /er/)
flirt (1 leaf: /er/)

12. thirteen (2 leaves: /er/, /ee/)
tulip (2 leaves: /ue/, /i/)

13. aspirin (3 leaves: /a/, /er/, /i/)
hibernate (3 leaves: /ie/, /er/, /ae/)

14. entertain (3 leaves: /e/, /er/, /ae/)

N o oA woN

undershirt (3 leaves: /u/, /er/ >"‘er’
and ‘ir’) Bonus:

thermometer (3 leaves: /er/, /o/, /e/)
8. auto (2 leaves: /aw/, /oe/)

Reading
0 Digital Component 2.2

» Create the Preview Spellings chart (Digital Component 2.2) for Introduce the
Story on the board/chart paper, or use the digital version.

« Make a copy of the Discussion Questions Observation Record found in
Teacher Resources and list the names of students in your class.

Universal Access

» Bring in pictures of the following words for Preview Core Vocabulary: college,
slacks, cash, and fare card.

Lesson 2 Spelling Alternatives: Review /er/ >"er’ 'ir’, ‘ur’
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Start Lesson

Language

Primary Focus: Students will indicate whether a spoken word is a common or

# proper noun. RN

REVIEW COMMON AND PROPER NOUNS (5 MIN.)

Remind students that a noun names a person, place, or thing. A proper noun
names a specific or particular person, place, or thing and is written with a
capital letter. Acommon noun does not name a specific person, place, or
thing and is not written with a capital letter.

o s woN

Tell students you are going to play a game. You will call out a word. If itis a
common noun they will raise one finger; if it is a proper noun, they will raise

two fingers. Call out the following words:

man (common-1) 6. mall (common-1)

kid (common-1) 7. Yellowstone Park (proper-2)

state (common-1) 8. Lakeside Shopping Center (proper-2)
Yankee Stadium (proper-2) 9. New York (proper-2)

park (common-1) 10. Ken Davidson (proper-2)

If there is time, have a student give you an example of a common noun and
ask another student to give an example of a proper noun. For instance,
a student might say town. Then call on another student who will give an

example of a town, such as Charlottesville.

* TEKS 2.11.D.iii.Edit drafts using standard English conventions including singular, plural, common, and proper nouns.

Skills 4



Lesson 2: Spelling Alternatives

Foundational Skills

Primary Focus: Students will review /er/ > ‘er’ ur’, and ‘ir’ and will read single and
multisyllable words featuring previously taught vowel sound/spellings, circling the

# letters that produce the vowel sound.

REVIEW SPELLING ALTERNATIVES FOR /ER/ (10 MIN.)

@

» Review previously taught spellings for /er/ using the chart you prepared

in advance.

» Working column by column, point to each word, circle the spelling for /er/,

and ask students to read the word aloud.

0 Digital Component 2.1

‘er’ ‘ur’

clerk hurt

verb fur

fern curb
servant sunburn
pattern murder
modern disturb
interest surrender

bird

fir

first
stirrup
blackbird

squirrel

SPELLING TREE PRACTICE (10 MIN.)

« Tell students they will add words to the Spelling Trees.

« Shuffle the leaves you prepared in advance. Show one leaf at a time and
guide the class as a whole in decoding and reading each word, syllable by

syllable if it is a multisyllable word.

TEKS 2.2.B.iii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables.

Lesson 2 Spelling Alternatives: Review /er/ >‘er’ ir’ ‘ur’
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Activity Page 2.1

ﬂ;

« Make sure all Spelling Trees are visible. Distribute the leaves to individuals,
pairs, or trios, depending on the number of leaves there are per word. Tell
students that if a word has only one syllable, only one student will have a leaf
for the word. If a word has two syllables, a pair of students will have leaves
with the same word. If a word has three syllables, a trio of students will have
leaves with the same word.

+ For one-syllable words, ask individual students to circle the letters
representing the vowel spelling in their word, identify the correct
Spelling Tree, and then tape their leaf to the correct branch.

» For two- and three-syllable words, ask students to work with others who
have the same word. Each student should circle the letters that spell a vowel
sound in a single syllable, working on a different syllable than others with
the same word. When they finish, they should each take their leaves to the
appropriate Spelling Trees and tape them to the correct branches.

3
Check for Understanding

As students read the leaves, note which students are able to identify the correct
branch of the tree and which students struggle to place words on the
appropriate branches.

PRACTICE R-CONTROLLED VOWELS (10 MIN.)

Same or Different?

« Have students turn to Activity Page 2.1. Complete the first several items as
a class, asking students to read the word pairs aloud and decide whether
the medial vowel sounds in each word of the pair are the same or different.
Remind students to focus on vowel sounds, not spellings.

* |f most students appear to understand the content, have students complete
the remainder of the activity page independently. If not, continue to provide
guided practice.

@ Activity Page 2.1: Same or Different?

Collect Activity Page 2.1 when students have completed their work, and assess which
students need additional support with r-controlled vowels.

Skills 4



Reading &)

Primary Focus: Students will independently read the story “Morning” with
purpose and understanding and will answer oral literal and evaluative questions

# about key details in the text.

¥ Students will make and correct or confirm predictions about a text.
# Students will make connections between texts.

INTRODUCE THE READER AND STORY (5 MIN.)

« Distribute the Reader The Job Hunt. Tell students to look at the front cover
illustration. Ask them what they think the girl is looking at on the table. (a
newspaper) Ask students to turn to a partner and share their thoughts about
what the girl is reading in the newspaper and what this Reader will be about.

# Ask a few students to share their predictions.

« Tell students this Reader is about a girl named Kim who is trying to find a
summer job. The picture on the front of the Reader shows Kim reading ads
in the Job Openings section of the newspaper. The Job Openings section is
where businesses advertise jobs for which they need to hire employees.

Tell students Kim lives in Brooklyn, a borough, or specific part, of New
York City. As students read the stories in this Reader, they will follow Kim's
adventures as she travels all over New York City hunting for a summer job,
accompanied by her younger brother, Kurt.

Direct students to page 3 of the Reader. Point out that this is an actual map of
the subway routes in New York City. Show students the compass rose and point
out the lines showing the subway routes. Explain that subways, or rapid transit
systems, are a type of public transportation typically found in large cities. Trains
usually run underground in tunnels, although sometimes the trains run above
ground on elevated platforms.

Also point out and name the different boroughs of New York City. Explain that
each borough is a specific part of New York City. There are five boroughs in
New York City: Manhattan, Brooklyn, Queens, the Bronx, and Staten Island.

* TEKS 2.6.A Establish purpose for reading assigned and self-selected texts; TEKS 2.7.C Use text evidence to support an
appropriate response; TEKS 2.6.C Make [and] correct or confirm predictions using text features, characteristics of genre, and
structures; TEKS 2.6.E Make connections to personal experiences, ideas in other texts, and society.

Lesson 2 Spelling Alternatives: Review /er/ >"er’ 'ir’, ‘ur’

Reader

Page 4
ENGLISH
LANGUAGE
LEARNERS

Reading

Reading/Viewing Closely

Keep in mind that for
some students, using a
Reader and processing all
the information within it
will still be a struggle. If
possible, begin a chart in
the classroom describing
text features. Explain the
importance of the map
and how we can refer to
it if we want to better
visualize the setting in the
following stories.

23



« Ask students if they remember other Readers and/or stories where they have
learned about brothers and sisters. (Mike and Ann in Bedtime Tales; Val and
Kim in Kids Excel; Les and Pat Pinker in Kids Excel; Jethro and his two sisters in

% Kids Excel)

« Ask students to turn to the table of contents and tell you the title of the first
story. (“Morning”) Point out a few of the other titles, such as “The Corner
Market” and “The Diner.” Discuss this question: “This Reader is about Kim
hunting for a job. What hints or clues do the titles provide about each story?”
(Kim will go to the corner market, the diner, and other businesses to look for jobs.)

Preview Spellings

 Display the chart you prepared in advance and guide students in reading

each of the words from the story.

0 Digital Component 2.2

/er/ >‘er’ /ex/ >'ir
Gunter shirt
butter first
paper

sister

summer

Preview Core Vocabulary

/exr/ > ‘ur’

Kurt

burst

Other
Multisyllable Words

college
nineteen
opening
explained

subway

college—n., a school of higher learning people may attend after finishing

high school (4)

Example: After graduating high school, | went to college.

cash—n., money (4)

Example: We brought cash to the restaurant because they did not take

credit cards.

wailed—v., cried out (6)

Example: The baby wailed after he dropped his toy on the ground.

slacks—n., a pair of long pants (8)

Example: He was ironing the slacks he was going to wear to work in the morning.

fare card—n., a card used to pay for riding public transportation, such as a

subway or a bus (10)

Example: She gave the bus driver her fare card so she could ride on the bus.

* TEKS 2.6.E Make connections to personal experiences, ideas in other texts, and society.

24
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Sayings and Phrases

keep your chin up—be positive; have a good attitude. (12)

Vocabulary Chart for “Morning”

Vocabulary Type Tier 3 Tier 2 Tier1
Domain-Specific Words General Academic Words = Everyday Speech Words
Core Vocabulary fare card wailed college
cash
Multiple-Meaning Core slacks

Vocabulary Words

Sayings and Phrases keep your chin up

* In addition, you should preteach the abbreviation Mrs. Write Mrs. on the
board/chart paper and explain that the word is a title used before a married
woman's last name. For example, with the name Mrs. Gunter, Gunter is the
woman'’s last name. Students will study these types of titles in grammar
lessons later in the unit.

Purpose for Reading
« Tell students to read the story to find out why Kim wants to get a summer
job. Remind students that they can set a purpose for reading by asking
# themselves what they are trying to find out before they read.

READ “MORNING” (20 MIN.)

Whole Group
« Tell students that unlike the stories in Kids Excel, in which there was a
specific narrator, Mark Deeds, who told each story, the stories in The Job
Hunt do not have an identified narrator. Also point out that there are no
captions to the illustrations in this story.

« When a speaker is not directly noted after quotation marks (such as on page
4), ask students to identify the speaker.

 Tell students that in the picture, Kurt is imagining how much fun it would be
to ride bikes with Kim. Refer to the illustration on page 7.

« On page 12, remind students that “keep your chin up” means to not
become discouraged.

* TEKS 2.6.A Establish purpose for reading assigned and self-selected texts.

Lesson 2 Spelling Alternatives: Review /er/ >"er’ 'ir’, ‘ur’
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Reading

Reading/Viewing Closely

Explain that Kim and Kurt
are related to but different
from each other.

Beginning

Ask students to take a
blank sheet of paper and
divide it in half. Have them
draw a picture of Kim and
Kurt. Have students point
out the ways that they are
different.

Intermediate

Have students draw a
picture of Kim and Kurt
and write sentences about
how they are different.

Advanced/

Advanced High

Have students draw a
picture of Kim and Kurt
and write sentences about
how they are different.

26

« On page 13, point out the illustration with the long hallway and three doors,
which provides a clue as to the type of building in which Kim and Kurt live.
Ask students to identify whether Kim and Kurt live in a house or an apartment
building and explain why. Ask students to provide a caption for the picture.
(Possible answers should involve Kim and Kurt heading off for the job hunt.)

Wrap-Up

» Use the following questions to guide discussion about the story. Remember
to encourage students to answer in complete sentences. When answering a
question, ask students to cite the part of the story that guided their answer.

Discussion Questions for “Morning”

1. Literal. Who is older, Kim or Kurt?

» Kimis older.

How do you know?

» Kimis nineteen and Kurt is seven.

Where has Kim been before summer time?

» Kim has been attending college.

2. Literal. Why does Kim want to get a summer job?

» She wants to earn money to save plus buy things she needs, like clothing and
a bike.

3. Literal. When Kurt says he wants to get a job, too, what does Mrs. Gunter tell him
that his job is?

» Kurt'sjobis to do what Kim says and be good.

4. Literal. What advice does Mrs. Gunter give Kim about hunting for a job?

» Mrs. Gunter tells Kim to keep her chin up, use good manners, smile, and show
people how smart she is.

5. Evaluative. What words would you use to describe Kurt?

» Possible answers include that he is seven, excited, curious.

6. Evaluative. What words would you use to describe Kim?

» Possible answers include that she is nineteen, smart, and responsible.

@ Observation: Discussion Questions

Call on a different student to answer each question. Note students’ performance
on the Discussion Questions Observation Record, marking whether the question
answered was literal or evaluative.

Skills 4



End Lesson

Take-Home Material

* Distribute Activity Page 2.2 and have students complete it for homework. _B

Lesson 2: Foundational Skills Remediation

Additional Support

/er/ Words
» Write the following decodable words on the board/chart paper.

1. hurt 8. burn 15. birth
2. first 9. fur 16. circus
3. girl 10. curve 17. shirt
4. third 11. nurse 18. skirt
5. turn 12. bird 19. dirt
6. church 13. sir 20. purse
7. further 14, stir

* Model reading the first word and marking the spelling for /er/ with students.

 Take turns having students read each word aloud and have each student
mark the letters making the /er/ sound.

» Have students practice reading each word (or a section of the words) to
a partner.

/er/ Flash Cards

» Using index cards, help students make /er/ sound picture flash cards. For
example, students might think of water for ‘er’, and draw a picture of water
with the word written below it. Students can then keep these cards readily
accessible to help them while reading.

Lesson 2 Spelling Alternatives: Review /er/ >‘er’ ir’ ‘ur’
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Sentences and Phrases

WIGGLE CARDS

I NN

o ok~ w DN

Copy the following sentences and phrases on the board/chart paper.

Kat is purchasing a scarf.

The nurse wore a yellow shirt and a green skirt.
burst into tears

There are thirteen stars on the birthday cake.
birthday presents

kill two birds with one stone

Third time is the charm.

turn over a new leaf

The first step is the hardest.

Model reading the first sentence and marking the spelling for /er/
with students.

Take turns having students read each sentence or phrase aloud and have
each student mark the letters making the /er/ sound.

Have students practice reading each sentence or phrase to a partner.

Have students read each sentence independently and then draw an
illustration for each sentence.

Before students complete the activity, explain what the expression kill two
birds with one stone means.

Write each sentence on an index card or sentence strip.

Show students a Wiggle Card, have them read it, and let them perform
the action.

Turnin place.
Purr like a cat.
Go to your seat.
Act surprised.

Twirl in place.

Skills 4



SPELLING ALTERNATIVE

Introduce /i/ >y’

LESSON

PRIMARY FOCUS OF LESSON

Language (Grammar)
Students will read singular nouns and orally indicate whether to add the
inflectional ending —s or —es to form the plural version of the noun.

L. M TEKS 2.2.C.vi

Foundational Skills
Students will learn the sound/spelling /i/ > 'y’ and will read single and multisyllable

# words with /i/ >y, and /i/ >

Students will read word pairs featuring /y/ >'y"’and /i/ > ‘y" and will determine
M whether or not 'y’ is making the same sound in both words.

Reading
Students will partner read “Brooklyn” with purpose and understanding and will
answer oral literal and inferential questions about key details in the text.

v J) TEKS 2.4; TEKS 2.6.A; TEKS 2.6.F; TEKS 2.7.C

FORMATIVE ASSESSMENT

Observation Anecdotal Reading Record “Brooklyn”

. g TEKS 2.4
Observation Discussion Questions “Brooklyn”

L. J TEKS 2.7.C

* TEKS 2.2.C.vi Demonstrate and apply spelling knowledge by spelling words with prefixes, including un-, re-, and dis-, and
inflectional endings, including -s, -es, -ed, -ing, -er, and -est; TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by

decoding words with short, long, or variant vowels, trigraphs and blends; TEKS 2.4 Use appropriate fluency (rate, accuracy,

and prosody) when reading grade-level text; TEKS 2.6.A Establish purpose for reading assigned and self-selected texts;
TEKS 2.6.F Make inferences and use evidence to support understanding; TEKS 2.7.C Use text evidence to support an
appropriate response.

Lesson 3 Spelling Alternative: Introduce /i/ >y’
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LESSON AT A GLANCE

Language (Grammar)

Review Singular and Plural Nouns

Foundational Skills

Introduce /i/ > 'y’ (Phonics)

Practice /i/ >"y"and i’ (Phonics)

Reading

Introduce the Story

Read “Brooklyn”

Take-Home Material

“Brooklyn" Story Comprehension

Grouping

Whole Group

Whole Group

Whole Group

Whole Group

Partner

Time

10 min.

20 min.

15 min.

5 min.

10 min.

Materials

W A T S

U o

(]

Vowel Code Flip Book

Spelling Card for 'y’ > /i/ (myth)
Individual Code Chart

green markers

/i/ Spelling Tree

spelling leaves

Activity Page 3.1

Activity Page 3.1
(Digital Components)

The Job Hunt

Preview Spellings Chart
(Digital Components)

The Job Hunt

Activity Pages 3.2, 3.3

Skills 4



ADVANCE PREPARATION

Note to Teacher

Today you will quickly review the basic code spelling of 'y" as /y/ and will
then introduce the letter 'y’ as an alternative spelling for /i/. The following
chart shows ‘i’ is the spelling used most of the time for the /i/ sound.
However, there are more than 200 words in which /i/ is spelled with 'y’ so it
is important for students to learn this spelling alternative.

Spellings for the Sound /i/

* Here are some patterns for your information:

Spellings for the Sound /i/

(93%) Spelled‘i"asinsit

| (2%) Spelled‘y'asinmyth
————— (5%) All other spellings

* The sound /i/ does not occur at the end of words. It is always followed by a
consonant sound.

» The ‘i’ spelling is used at the beginning of a word (inch, interesting) and in the
middle of a word (swim, dish).

» At the beginning of a word, /i/ is almost always spelled with an ‘i’ (if, ignore, in).
» The 'y’ spelling is used in the middle of a word (gym, system).

« Many words with the 'y’ spelling came into English from Greek (gym, myth,
physics, synonym, and Olympics).

Lesson 3 Spelling Alternative: Introduce /i/ >y’
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Foundational Skills
* You may wish to tab Vowel Code Flip Book page 2.

0 Digital Component 3.1

» Create an enlarged version of Activity Page 3.1 (Digital Component 3.1) to
display, or use the digital version.

« Add a new branch to the /i/ Spelling Tree you created in Unit 3. Label this
branch 'y’ Also write the following words on leaves to add to the /i/ Spelling
Tree for this lesson: myth, gym, lynx, Lynn, hymn, Syd, system, cylinder,
and symbol.

Reading
0 Digital Component 3.2

+ Create the Preview Spellings chart (Digital Component 3.2) for Introduce the
Story on the board/chart paper, or use the digital version.

» Plan how you will pair students for partner reading.

+ Make copies of the Anecdotal Reading Record found in Teacher Resources,
one for each student in your class, and label with students’ names

Skills 4



Start Lesson

Language (o3

Primary Focus: Students will read singular nouns and orally indicate whether
to add the inflectional ending —s or —es to form the plural version of the noun.

L. M TEKS 2.2.C.vi

ENGLISH
REVIEW SINGULAR AND PLURAL NOUNS (10 MIN.) LANGUAGE

LEARNERS

« Tell students that today you will review singular and plural nouns. Write the
following words on the board/chart paper, but do not write the words in Language
parentheses. —

Using Nouns and Noun
Phrases

1. match (matches) 6. tree (trees) Review the rules for how to

2. girl(girls) 7. box (boxes) pluralize nouns.

3. boy (boys) 8. pencil (pencils) * The plural of most nouns

is created simply by

4. fox (foxes) 9. paper (papers) adding the letter ‘s’ (e.g.,

5. dish (dishes) 10. book (books) OISO obots

robots, more than one
plant = plants).
) _ , . . » Words that end in /ch/,

» Point to the first word, hold up one finger, and say “One match, but two...” and Sl o1 A vl
pause for students to say matches. Ask students how to change the singular require ‘es’ to become
form of the noun match to its plural form, making the changes on the board plural (e.g., more than one
as directed by students. Continue with the remaining words in the list. dish = dishes; more than

one match = matches;
more than one kiss =
kisses; more than one fox
= foxes; more than one
race = races).

Students learning
English as a second
language will benefit
from explicit instruction
explaining that there are
several nouns that have
irregular plural forms (e.g.,
more than one child =
children; more than one
man = men; more than
One Mouse = mice).

TEKS 2.2.C.vi Demonstrate and apply spelling knowledge by spelling words with prefixes, including un-, re-, and dis-, and ELPS 1.C
inflectional endings, including -s, -es, -ed, -ing, -er, and -est.

Lesson 3 Spelling Alternative: Introduce /i/ >y’
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Foundational Skills

Primary Focus
Students will learn the sound/spelling /i/ >'y" and will read single and
# multisyllable words with /i/ >"y’, and /i/ > i’

Students will read word pairs featuring /y/ >"'y’and /i/ > 'y’ and will determine
# whether or not 'y’ is making the same sound in both words.

INTRODUCE /1/> ‘Y’ (20 MIN.)

* Prior to the lesson, turn to the following page of the Vowel Code Flip Book:

Vowel Code Flip Book

1./i/ >'y' (myth) page 2

« Write the letter 'y’ on the board/chart paper and ask students to produce
the sound they have learned for this letter. (/y/). Remind students that in
Kindergarten they learned the letter 'y’ makes the consonant sound /y/.

» Write the following words with the 'y’ spelling on the board/chart paper and
ask students to read them with you:

1. vyes 4. vyard
2. vyell 5. vyelp
3. vyarn 6. yesterday

« Ask students if they notice any pattern as to the placement of the letter 'y’ in
these words. (It is the first letter.) Point out that when the letter 'y’ occurs at
the beginning of a word or syllable, it represents the /y/ sound.

« Tell students that they are going to learn a new sound associated with the
letter 'y’ When the letter 'y’ occurs in the middle of a word, it often represents
the vowel sound /i/, not the consonant sound /y/.

» Have students say the sound /i/.

* TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels, trigraphs
and blends.
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« Remind students that they have already learned one spelling for /i/: ‘i’
» Ask students if they can think of any words containing the /i/ sound.

» As students offer words, write the words on the board/chart paper, sorting
the words into columns according to the spelling used for /i/ and circling the
letter for the /i/ sound in each word.

* For example, if a student says trick, list the word under the heading ‘i’ and
circle the ‘i’ If a student says gym, list the word under the heading ‘y" and
circle the 'y

» Students may come up with examples of both of the spelling patterns listed,
but if the spelling ‘y' as /i/ does not end up on the chart spontaneously,
introduce it. You can do this by writing one of the sample words on the
board/chart paper, helping students to read the word, and then asking them,
“Which letter stands for the /i/ sound in this word?”

* Write the remaining 'y’ > /i/ words from the following box on the board/chart
paper. Guide students in reading them one at a time. Be sure to point out
that when the ‘y' represents the /i/ sound, the letter occurs in the middle
of a word or syllable.

i y
fish myth
children gym
with system
thin cymbal

did

» Show students the Spelling Card for /i/ >y’ (myth). Have students read the
sample word. Discuss the power bar.

« Add the Spelling Card to the Vowel Code Flip Book page 2.

Distribute green markers. Have students turn to Individual Code Chart
page 7. Guide students in outlining the appropriate card on the chart.

Individual Code Chart

1. /i/>"y' (myth) page 7

Lesson 3 Spelling Alternative: Introduce /i/ >y’



« Write the following words on the board/chart paper one at a time, circling the
‘y'as /i/ spellings. Read each word aloud as a class.

—

synonym 3. oxygen

N

antonym 4. symbol

« Show students the Individual Code Chart. Ask students which of the two
spellings they have learned for /i/ has the longest power bar. Explain that the
spelling ‘i"is used for /i/ in more words than the spelling 'y

Hold up the leaves you prepared and call on a student to read each word.
Then have that student tape the word to the appropriate branch of the /i/

Spelling Tree.

 Students can look to the following word pairs to remind them that gym
sounds the same as Jim because the 'y’ is making the sound /i/.

1. Jim—gym

2. symbol—cymbal

ke
Check for Understanding

As students read the leaves, note which students are able to identify the correct
branch of the tree and which students struggle to place words on the

appropriate branches.

PRACTICE /1/> ‘Y’ AND ‘I’ (15 MIN.)

« Ask students to turn to Activity Page 3.1. Complete both sides as a teacher-

Activity Page 3.1 , o
guided activity.

0 Digital Component 3.1

* In Part |, have students first circle the letter 'y’ in each word pair, read each
word in the pair aloud, and then decide whether the sound of the letter 'y’ is
the same in each word.

Skills 4



« In Part I, have students circle the letter(s) representing the vowel sound in
each word, read each word in the pair aloud, and then decide whether the
vowel sounds in each word are the same.

« On the back, have students first read aloud all the words in the box and then
choose one word from the box to complete each sentence.

ch

Check for Understanding

As students are completing this page, circulate around the room and note which
students are going ahead to complete the work. These students may require more
challenging work. Students struggling with the concept of /i/ as 'y’ might need
additional support.

Lesson 3: “Brooklyn”

Reading

Primary Focus: Students will partner read “Brooklyn” with purpose and
understanding and will answer oral literal and inferential questions about key
. Je IR l-Re=Y¢Mll TEKS 2.4; TEKS 2.6.A; TEKS 2.6.F; TEKS 2.7.C

INTRODUCE THE STORY (5 MIN.)

* Remind students that Kim is home from college and is anxious to look for a
summer job. Tell them that today Kurt will go with Kim as she starts off on
her search for a job.

» Ask students to turn to the table of contents, find the story “Brooklyn,” and
then turn to the page where it begins.

» Show students the map of the New York City boroughs on page 3. Remind
them that Kim and Kurt live in a part of New York City called Brooklyn.

Preview Spellings
» Using the chart you prepared in advance, review the following spellings with
students before beginning the story.

TEKS 2.4 Use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text; TEKS 2.6.A Establish purpose
for reading assigned and self-selected texts; TEKS 2.6.F Make inferences and use evidence to support understanding;
TEKS 2.7.C Use text evidence to support an appropriate response.

Lesson 3 Spelling Alternative: Introduce /i/ >y’

Reader

Page 14
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LANGUAGE
LEARNERS

Reading

Reading/Viewing Closely

Explain that most of
Brooklyn is different from
Prospect Park.

Beginning

Ask students to take

a blank sheet of paper
and divide it in half. Have
students draw a picture
of what they see in the
city and what they see
in Prospect Park. Have
students explain the
difference between the
two places.

Intermediate

Have students draw a
picture of the city and
Prospect Park and write
sentences about what is
different between

the two places..

Advanced/

Advanced High

Have students fill out a
Venn diagram comparing
the city to Prospect Park.

38

0 Digital Component 3.2

7i/ >y’

Brooklyn Sheryl
Lynn gym

Preview the Tricky Words

» Before assigning the story, also preteach the following Tricky Words: people,
walk, and grownup.

+ Students might think people would be pronounced /p/ /e/ /o/ /p/ /1/ /e/,
butin factitis pronounced /p/ /ee/ /p/ /u/ /1/.

« Students might think walk would be pronounced /w/ /a/ /1/ /k/, but in fact it
is pronounced /w/ /o/ /k/.

« Students might think grownup would be pronounced /gr/ /ow/ /n/ /u/ /p/,
butin fact it is pronounced /gr/ /oe/ /n/ /u/ /p/.

Preview Core Vocabulary

» Preview the following vocabulary with students before beginning the story.
part-time job—n., a job that is worked less than forty hours a week (16)
Example: My parents got part-time jobs so we could buy a bigger car.

hesitated—v., paused before doing something (20)
Example: The mailman hesitated before going into the yard because of
the dog.
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Vocabulary Chart for “Brooklyn”

Vocabulary Type Tier 3 Tier 2 Tier1

Domain-Specific Words General Academic Words Everyday Speech Words

Core Vocabulary hesitated part-time job

Multiple-Meaning Core
Vocabulary Words

Sayings and Phrases

Purpose for Reading

« Tell students to read carefully to find out whether Kim succeeds in finding a
job today and, if not, what makes her change her plans.

READ “BROOKLYN” (10 MIN.)

Partner Reading

« Have students read “Brooklyn” with partners.

@ Observation: Anecdotal Reading Record

As you listen to students read, make notes of their individual reading ability in the
Anecdotal Reading Record.

Wrap-Up

+ Use the discussion questions to help guide a discussion of the story.

Lesson 3 Spelling Alternative: Introduce /i/ >y’
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Discussion Questions for “Brooklyn”

1. Literal. Where is Brooklyn?
» Brooklynisin New York City.
2. Literal. What are some things Kurt sees as they walk by Prospect Park?

» Kurt sees people playing Frisbee, bike riders, soccer players, runners, and a man
playing fetch with a dog.

3. Literal. Who are Lynn and Sheryl and where are they going?
» They are Kim's pals; they are going to Drummer’s Grove.

4. Literal. Does Kim agree to go to Drummer’s Grove? Why or why not?
» Yes; she wanted Kurt to have fun.

5. Inferential. What do you think Kim, Kurt, Lynn, and Sheryl will see in
Drummer’s Grove?

» They will see drummers.

@ Observation: Discussion Questions

Ask a different student to respond to each question, noting in the Discussion
Questions Observation Record each student’s ability to answer oral literal or
inferential questions.

End Lesson

Take-Home Material

Activity Pages « Distribute Activity Pages 3.2 and 3.3, for students to complete at home.
3.2,3.3
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Lesson 3: Foundational Skills Remediation

Additional Support

MORE HELP WITH SPELLING ALTERNATIVES

Word List
« Make one copy of Activity Page TR 3.1 for each student.

* Model reading each word with students, reminding them that the 'y’ in each
word is making the /i/ sound.

« Have students circle or underline the letter 'y’ in each word.

» At the end of the activity page, help students read the sentence and respond
(e.g., an antonym for fast would be slow).

Fill in the Blank
« Make one copy of Activity Pages TR 3.2 and 3.3 for each student.

» Help students read the words and determine the appropriate word to fill in
each blank.

PHRASES, SENTENCES AND WIGGLE CARDS

» Use the following list of phrases and sentences to extend lessons.

Phrases and Sentences

1. Lynnruns laps at the gym. 3. Isthatamythorafact?

2. Carlswamin the Olympics. 4. Acanisacylinder.

Lesson 3 Spelling Alternative: Introduce /i/ >y’
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Wiggle Cards
« Write each sentence on an index card or sentence strip.

« Show students a Wiggle Card, have them read it, and let them perform the
action as they are able.

1. Point at acylinder. 3. Say anantonym for fast.

4. Do gymnastics.

2. Say asynonym for mad.

Code Knowledge

Before today’s lesson: If students read 1,000 words in a trade book, on average 700-847
of those words would be completely decodable.

After today's lesson: If students read 1,000 words in a trade book, on average
702-847 of those words would be completely decodable.

‘y'is a tricky spelling; it can stand for /ee/ (funny), /ie/ (try), /i/ (myth), or /y/ (yes).
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REVIEW

Tricky Spelling ‘1’

PRIMARY FOCUS OF LESSON

Language (Grammar)
Students will read simple decodable phrases, identify the action verbs, and
# demonstrate understanding by acting out the phrases.

Foundational Skills
Students will review the sound/spellings /ie/ > ‘i’ ‘ie’, and ‘i’ and will break two-
syllable words into individual syllables to determine whether ‘i’ makes the /i/

# sound or the /ie/ sound.

Students will read words with ‘i’ spellings and will complete fill-in-the-blank
# sentences using these words.

Reading
Students will read “Drummer’s Grove” in pairs and will closely read the text to
monitor comprehension by answering text-dependent questions, discussing the
use of language, Tier 2 vocabulary, and difficult passages from the text.

s B TEKS 2.4; TEKS 2.6.1; TEKS 2.7.B; TEKS 2.7.C; TEKS 2.10.D

FORMATIVE ASSESSMENT

Observation Anecdotal Reading Record “Drummer’s Grove”
»
Writing Response Close Reading Questions “Drummer’s Grove”

». J TEKS 2.7.B; TEKS 2.7.C

TEKS 2.2.B Demonstrate and apply phonetic knowledge; TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by

decoding words with short, long, or variant vowels, trigraphs and blends; TEKS 2.4 Use appropriate fluency (rate, accuracy,
and prosody) when reading grade-level text; TEKS 2.6.1 Monitor comprehension and make adjustments such as re-reading,
using background knowledge, checking for visual cues, and asking questions when understanding breaks down; TEKS 2.7.B
Write brief comments on literary or informational texts that demonstrate an understanding of the text; TEKS 2.7.C Use text

evidence to support an appropriate response; TEKS 2.10.D Discuss the use of descriptive, literal, and figurative language.

Lesson 4 Review: Tricky Spelling ‘i’

LESSON
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LESSON AT A GLANCE

Language (Grammar)

Review Action Verbs

Foundational Skills

Review Tricky Spelling ‘i’ (Phonics)

Practice Tricky Spelling ‘i’ (Phonics)

Reading

Introduce the Story

Close Read “Drummer’s Grove”

Grouping

Whole Group

Whole Group

Whole Group/
Independent

Whole Group

Partner/Whole
Group

Time

5 min.

20 min.

10 min.

5 min.

20 min.

Materials

[ eight Wiggle Cards with Action Verbs

A /ie/ Spelling Tree

a spelling leaves

A Activity Page 4.1

O Activity Page 4.1
(Digital Components)

4 The Job Hunt
1 Preview Spellings Chart
(Digital Components)
[ The Job Hunt
A paper and pencil for each student
[ Activity Page 4.2
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ADVANCE PREPARATION

Language
« Make the following Wiggle Cards for Review Action Verbs:

1. Shake your brain. 5. Open your mouth.
2. Make a face. 6. Flex your biceps.
3. Tapyour throat. 7. Untie your shoes.
4. Sniff your toes. 8. Swim in theriver.

Foundational Skills
+ Write the following words on leaves for the /ie/ Spelling Tree: bind, blind, find,
grind, hind, kind, mind, rind, wind, mild, wild, and child.
° Digital Component 4.1

« Create an enlarged version of Activity Page 4.1 (Digital Component 4.1) to
display, or use the digital version.
Reading
° Digital Component 4.2

 Create the Preview Spellings chart (Digital Component 4.2) for Introduce the
Story on the board/chart paper, or use the digital version.

Universal Access

« Bring in pictures of the following words for Preview Core Vocabulary: sound
system, drummer, steel drum, and bongo drums. If possible, play a video and/
or audio clip of these instruments being played.

Lesson 4 Review: Tricky Spelling ‘i’
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Start Lesson

Language =)

Primary Focus: Students will read simple decodable phrases, identify the action
# verbs, and demonstrate understanding by acting out the phrase.

REVIEW ACTION VERBS (5 MIN.)

« Display selected Wiggle Cards one at a time and ask students to read each card.

» Then ask one student to isolate and identify the specific action verb on
each card.

+ Ask students to perform the action described. Repeat for the remaining cards.

Lesson 4: Tricky Spelling ‘i’ > Zie/ and /i/ @

Foundational Skills

Primary Focus
Students will review the sound/spellings /ie/ >"i’ ‘ie’, and ‘i’ and will break two-
syllable words into individual syllables to determine whether ‘i’ makes the /i/

# sound or the /ie/ sound.

Students will read words with ‘i’ spellings and will complete fill-in-the-blank
# sentences using these words.

REVIEW TRICKY SPELLING ‘I’ (20 MIN.)

« Tell students you will start today’s lesson by reviewing the spellings they have
already learned for the /ie/ sound. Direct students’ attention to the Spelling
Tree for /ie/.

« Remind students of the three different ways to spell the /ie/ sound.

» Toreview, point to the ‘i_e’ branch and ask students to read three words with
the ‘i_e" spelling. Next, point to the ‘ie" branch and ask students to read three
words with the ‘ie’ spelling. Finally, point to the ‘i’ branch and ask students to
read three words with the ‘i’ spelling.

TEKS 2.2.B Demonstrate and apply phonetic knowledge; TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by
decoding words with short, long, or variant vowels, trigraphs and blends.
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Be sure to remind students that in multisyllable words, the letter ‘i’ is
pronounced as /ie/ when it comes at the end of a syllable. Write the following
words on the board/chart paper, pointing to the ‘i" at the end of the first
syllable and reading each word to reinforce this concept.

spider 2. tiger 3. silent Support

Use syllable division
Remind students that the multisyllable words in their books are not strategies to scaffold the
divided into syllables, so when they are not sure where or how to divide a A OF ATUICE Eel
multisyllable word with ‘i" into syllables, they should try pronouncing the i’ words if needed.
as either /ie/, as in the open-syllable words listed previously, or /i/, as in the
following words.

Write the following words on the board/chart paper, pointing to each syllable
in which the ‘i’ is followed by a consonant, and reading each word to reinforce
this concept.

prison 2. finish 3. limit

Refer back to the ‘i’ branch of the /ie/ Spelling Tree and ask students
whether the leaves presently attached to the branch are one-syllable or
multisyllable words. Most of the time when ‘i" is used as a spelling for /ie/, it
is used in multisyllable words. However, there are a few one-syllable words
with the /ie/ sound that are spelled with the letter i".

Write the word mild on the board/chart paper. Point out that the letter ‘I’

is followed by a consonant. Tell students they might reason that this word
should be sounded out as /m/ /i/ /1/ /d/ because the word milk is sounded
as/m/ i/ /1/ k/ and the word mill is sounded as /m/ /i/ /1/.

Explain, that in several words ending with the spelling ‘ild’ the ‘i"is read as
/ie/. Point to the word mild and guide students in sounding it out as /m/ /ie/
/1/ /d/. Write the following words under mild and guide students in reading
each of these words.

mild 2. wild 3. child

Circle ‘ild" as you read each word, pointing out the pattern.

Explain that there is another group of one-syllable words in which the letter
‘I represents the /ie/ sound. Write the following words on the board/chart
paper and guide students in sounding out each word with the /ie/ sound.

Lesson 4 Review: Tricky Spelling ‘i’
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Support

Have students choose one
‘ild" word and one ‘ind" word.
Tell them to write each
word on an index card and
illustrate the word. On the
back, have them use the
word in a sentence and
write the sentence down.
These word cards can be
kept to remind them of how
to read the two spelling
patterns.

Challenge

Write three categories on
the board/chart paper: ‘i_e;
‘ind’, and ‘ild’ Challenge
students to listen to the
following word list. Ask
students which category

to write the word in.
Remind them to listen very
carefully. Enunciate clearly.

Word List: mind, wild, pile,
kind, fine, shine, child, bind

Activity Page 4.1
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1. find 5. rind

2. kind 6. wind
3. mind 7. blind
4. bind 8. grind

« Circle ‘ind" as you read each word, pointing out the pattern.

Note: You may also want to point out that wind can be sounded out as

/w/ /ie/ /n/ /d/, as in, “Please wind up the hose so we don't trip over it,” or
as /w/ /i/ /n/ d/,asin, “The wind is really blowing hard today.” Tell students
that this is one of those words where you just have to try both sounds and
see which pronunciation makes sense for the way it is used.

« Shuffle the leaves in which one-syllable words have an /ie/ sound spelled
with ‘i’ Have students read each word one at time. Ask a student to use the
word aloud in a sentence and then tape it on the correct branch of the /ie/
Spelling Tree.

ke
Check for Understanding

As students read the leaves, note which students are able to identify the correct branch
of the tree and which students struggle to place words on the appropriate branches.

PRACTICE TRICKY SPELLING ‘I’ (10 MIN.)

0 Digital Component 4.1

» Have students turn to Activity Page 4.1. Complete the activity page as a
teacher-guided activity, having students first read all the words in the box.
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Check for Understanding

Circulate throughout the room as students complete Activity Page 4.1. Students who do
not perform well on this activity will benefit from additional support with the spellings of
‘i"as /ie/.

Lesson 4: “Drummer’s Grove”

Reading

Primary Focus: Students will read “Drummer’s Grove” in pairs and will closely

read the text by answering text-dependent questions to monitor comprehension,

discussing the use of language, Tier 2 vocabulary, and difficult passages from the
v JRGXAMll TEKS 2.4; TEKS 2.6.1; TEKS 2.7.B; TEKS 2.7.C; TEKS 2.10.D

INTRODUCE THE STORY (5 MIN.)

* Remind students that Kim is hunting for a job and that her brother Kurt is
going along with her as she searches.

» Show students the map of New York City and point out the borough of
Brooklyn. Remind students that this is where Kim and Kurt are, and in the
last story they read, Kim and Kurt had just run into Kim's friends, Lynn and
Sheryl, at Prospect Park. Ask students if they remember where Lynn and
Sheryl had invited Kim and Kurt to go. (Drummer’s Grove)

» Ask students to turn to the table of contents, then find and turn to the page
on which “Drummer's Grove" begins.

Preview Spellings

» Using the chart you prepared in advance, preview the following spellings with
students before beginning the story.

TEKS 2.4 Use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text; TEKS 2.6.1 Monitor compre-
hension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking ques-
tions when understanding breaks down; TEKS 2.7.B Write brief comments on literary or informational texts that demonstrate
an understanding of the text; TEKS 2.7.C Use text evidence to support an appropriate response; TEKS 2.10.D Discuss the use
of descriptive, literal, and figurative language.

Lesson 4 Review: Tricky Spelling ‘i’

Reader

Page 22

Support

As you preview spellings,
have students look through
“Drummer’s Grove” to

find words that have the
spellings. Once they find the
words, have them skim the
text to indicate other words
that they might struggle
sounding out. Work on

the words that they have
identified before they read
the text in the lesson.
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0 Digital Component 4.2

/i/ >y’ /lie/ >y’
system kind
Lynn mind

find

wild

Preview Core Vocabulary
» Before reading today's story, preview the following vocabulary:

Support drummers—n., people who play drums (22)
Example: The drummers in the band did a great job at keeping the beat.

As you preview the core
vocabulary, show students
the pictures you gathered
for advance prep to activate bongo drums—n., little drums held between the knees and struck with

knowledge. If you are able the hands (22)
to, play video and/or audio

clips of the instruments
being played. sound systems—n., equipment that plays music, such as a car radio (22)

Example: When people drive with their car windows down, it is easy to hear
the music coming from their sound systems.

steel drums—n., drums that make a tinny sound as they are struck (22)
Example: We went to hear people playing steel drums at the beach.

Example: He was learning how to play the bongo drums.

Sayings and Phrases

soaking up—enjoying (22)
take a shot—to try something (24)
jumped at the chance—quickly agreed and accepted (24)
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Vocabulary Chart for “Drummer’s Grove”

Vocabulary Type Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words Everyday Speech Words

Core Vocabulary steel drums drummers

bongo drums
sound systems

Multiple-Meaning Core
Vocabulary Words

Sayings and Phrases soaking up
take a shot
jumped at the chance

Partner Reading

» Have students pair up and read “Drummer’s Grove.”

@ Observation: Anecdotal Reading Record

As you listen to students read, make notes regarding their individual reading ability in
the Anecdotal Reading Record.

' CLOSE READ “DRUMMER’S GROVE” (20 MIN.)

Close Reading

» Before beginning the close reading questions, have students discuss
the text with a partner to confirm their understanding of the events. If
students disagree about a detail or event, encourage them to confirm
their understanding by rereading or reviewing the images. Then, lead
students in a close reading of the text by doing the following:

o confirming comprehension of the text by asking text-dependent questions
that require students to draw on evidence from the text;

o identifying and discussing general academic (Tier 2) vocabulary;

TEKS 2.6.1 Monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for
visual cues, and asking questions when understanding breaks down.

Lesson 4 Review: Tricky Spelling ‘i’
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o discussing sections of the text that might pose difficulty due to complex
syntax, dense information, challenging transitions, or that require
inferences; and

o engaging students in a culminating writing activity completed
independently, if possible.

« There are many ways for students to respond to the questions you ask. You
may want to change the way you ask for students’ responses in each lesson
or even during the lesson to improve student engagement. During this lesson,
it is recommended that you ask all students to provide a written response to
each question before asking an individual student to
respond aloud.

@ Written Response: Close Reading Questions

After reading “Drummer’s Grove,” collect student responses. Check for reading
comprehension as well as for mechanics of writing. Note how well students
expressed their ideas and how well developed their thinking about “Drummer’s
Grove” is. Students struggling with the text may benefit from additional support in
reading comprehension.
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Teacher Overview

Key Idea and Key Details: The key idea of “Drummer's
Grove” is Kim and Kurt are distracted from the job hunt
once again. Key details of the text include: Kim and Kurt
are waylaid when friends ask them to join the festivities
in Drummer’s Grove. Kurt likes the drummers best of

all. Kurt asks to try drumming. Kurt tries drumming and
discovers it is not as easy as it looks. Kim and Kurt decide
to return to the pursuit of a job for Kim.

Text From Reader

Portions of the text of the
Reader are reproduced

here for your convenience.

However, student referral
to the text in front of them
is a critical element of
close reading.

Page 22

Brooklyn was home to all
kinds of sounds. Kim and
Kurt were used to lots

of them. There were the
sounds of traffic. Cars and
trucks and buses went
zipping by all the time,
honking their horns and

playing loud music on their

sound systems. There
were also the sounds of
voices—people shouting
and chatting and singing.
There were dogs barking
and even the sounds of
tools that people used as
part of their jobs—like a

jackhammer digging a hole

in the street. This day, Kim
and Kurt were soaking up
the sounds in Drummer’s

Grove with Kim's pals, Lynn

and Sheryl.

Synopsis: Kim and Kurt join friends in observing and
joining the activities in Drummer’s Grove instead of
continuing the search for a job for Kim.

Lesson

Vocabulary Instruction

As the text is read aloud,
stop after each sentence
containing targeted
vocabulary to explain
meanings or to check
student understanding.

sound systems—
equipment that plays
music, such as a car radio
chatting—talking in an
informal manner
jackhammer—a tool

driven by air that breaks
up stone or concrete

Text-Dependent
Questions

After targeted vocabulary
has been defined and/or
discussed, ask the text-
based questions.

Begin with a “winnable”
question that will help orient
students to the text.

The sequence of questions
should build a gradual
understanding of the key
details of the text.

Questions should focus on
a word, phrase, sentence
or paragraph.

Reread paragraph one on
page 22. List the different
sounds Kim and Kurt are
hearing.

You may consider having
students make some of the
various sounds Kim and
Kurt were used to hearing
in Brooklyn.

L. J TEKS 2.10.D

Responses

Answers should reference
the text.

Multiple responses may
be provided using different
pieces of evidence.

Inferences must be
grounded logically in
the text.

There were many different
sounds: sounds of traffic,
honking horns, cars
playing loud music, sounds
of peoples’ voices, dogs
barking, and tool sounds

* TEKS 2.10.D Discuss the use of descriptive, literal, and figurative language.

Lesson 4 Review: Tricky Spelling ‘i’
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Text From Reader

Portions of the text of the
Reader are reproduced
here for your convenience.
However, student referral
to the text in front of them
is a critical element of
close reading.

Drummer’s Grove is a
place in Prospect Park
where people gather to
play drums. Some of them
play steel drums. Some
play bongo drums. Some
of them hit the drums
with sticks.

Some of them slap the
drums with their bare
hands.

Page 24

Kurt liked the sounds in
Drummer’s Grove. He
jumped up and down and
did a dance. Kim, Lynn, and
Sheryl all smiled.

“Is drumming a job?" Kurt
asked Kim.

“Itis for some people,” Kim
said. “But here | think they
drum just for fun.”

“I can see why," Kurt said.
“It looks like a lot of fun!”
“Would you like to take a
shot at it?” Lynn asked.

Lesson

Vocabulary Instruction

As the text is read aloud,
stop after each sentence
containing targeted
vocabulary to explain
meanings or to check
student understanding.

bongo drums—little
drums held between the
knees and struck with the
hands

steel drums—large
drums that make a tinny
sound as they are struck

Lynn asks Kurt if he would
“like to take a shot” at
playing the drum. What
does “take a shot” mean?
If you don't know, look at
the words around it to
see if you can make
aguess.

Text-Dependent
Questions

After targeted vocabulary
has been defined and/or
discussed, ask the text-
based questions.

Begin with a “winnable”
question that will help orient
students to the text.

The sequence of questions
should build a gradual
understanding of the key
details of the text.

Questions should focus on
a word, phrase, sentence
or paragraph.

What is Drummer’s Grove?

Responses

Answers should reference
the text.

Multiple responses may
be provided using different
pieces of evidence.

Inferences must be
grounded logically in
the text.

Drummer's Grove is a
place in Prospect Park
where people gather to
play the drums.

Support students in using
the other information

in this paragraph to
determine that the phrase
“take a shot” means take
a turn. We can infer this
because the text says,
“Kurt asked, Would you
mind if | took a turn

to play?”
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Text From Reader

Portions of the text of the
Reader are reproduced
here for your convenience.
However, student referral
to the text in front of them
is a critical element of
close reading.

“Do you think they would
let me play?” asked Kurt.
“You won't know unless
you ask,” said Kim. “All they
can say is no.”

Kurt jumped at the chance.
He went up to a drummer,
pointed at his drum and
said, “Would you mind if |
took a turnto play?”

The drummer was kind
and let Kurt have a chance.

Kurt pounded on the
drum and tapped his
foot like he was going
wild! He did his best to
keep up with the rest of
the drummers. He liked
drumming. He got the
hang of it fast. But soon
he felt pain in his hands
from pounding so much.

Page 26

“Thanks,” Kurt told the
man as he gave him back
the drum, “but you had
better take the drum
back. It's hard on my
hands.”

“If you do it a lot, your
hands will get used to it,”
the drummer told him.

Lesson 4 Review: Tricky Spelling ‘i’

Lesson

Vocabulary Instruction

As the text is read aloud,
stop after each sentence
containing targeted
vocabulary to explain
meanings or to check
student understanding.

What does it mean when
it says “jumped at the
chance"?

Have students act out the
phrase (Kurt) “jumped at
the chance.”

Text-Dependent
Questions

After targeted vocabulary
has been defined and/or
discussed, ask the text-
based questions.

Begin with a “winnable”
question that will help orient
students to the text.

The sequence of questions
should build a gradual
understanding of the key
details of the text.

Questions should focus on
a word, phrase, sentence
or paragraph.

Was drumming as much
fun as Kurt thought it
would be?

What are some of the
action verbs associated
with drum play in
“Drummer’s Grove"?
Name an action verb and
act it out.

What did the drummer
tell Kurt about his hands?

Responses

Answers should reference
the text.

Multiple responses may
be provided using different
pieces of evidence.

Inferences must be
grounded logically in
the text.

Support students in
determining the meaning
of the phrase “jumped

at the chance” means
Kurt wasted no time in
approaching the drummer
and asking for a turn.

It was fun but his hands
start to hurt from
pounding the drum so
hard.

Some of the action verbs
are: play, hit, slap, drum,
pound, and tap.

The drummer told Kurt
that if you drum a lot your
hands get used to it.
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Text From Reader

Portions of the text of the
Reader are reproduced

here for your convenience.

However, student referral
to the text in front of them
is a critical element of
close reading.

Kurt went back to where
Kim, Lynn, and Shery!
were standing.

“You are a good

drummer,” Lynn told him.

“Tell Kim to get you a
drum as a gift after she
gets a job!” said Sheryl.

“If we don't get going

soon, I'll never find a job!”
said Kim. “Let’s go, Kurt.”

“Good luck with your job
hunt,” Lynn said.

“See you later!” Kim said.

She waved to Lynn and
Sheryl.

Kurt waved to the
drummers.

Lesson

Vocabulary Instruction

As the text is read aloud,
stop after each sentence
containing targeted
vocabulary to explain
meanings or to check
student understanding.

Text-Dependent
Questions

After targeted vocabulary
has been defined and/or
discussed, ask the text-
based questions.

Begin with a “winnable”
question that will help orient
students to the text.

The sequence of questions
should build a gradual
understanding of the key
details of the text.

Questions should focus on
a word, phrase, sentence
or paragraph.

What did Sheryl tell Kurt
that Kim should get
for him?

Why didn't Kim and Kurt
just stay at Drummer’s
Grove the rest of the

day so Kurt could start
getting his hands used to
the drums?

Turn and Tell: Why is
“Drummer’s Grove" a
good title for this story?

Responses

Answers should reference
the text.

Multiple responses may
be provided using different
pieces of evidence.

Inferences must be
grounded logically in
the text.

Sheryl told Kurt that Kim
should get him a drum
as a gift when Kim gets
ajob.

Kim said they needed to
keep looking for a job
for Kim.
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Wrap-Up

Note: Please be aware that you may not have enough time to complete the Activity Page 4.2
activity page during this lesson. However, it is included if there is time or if
you wish to use it at a later time during the unit.

« If time permits, ask students to turn to Activity Page 4.2 to write five
sentences telling why “Drummer’s Grove” is a good title for this story.

Note: Remind students to study for the Spelling Assessment in the
next lesson.

End Lesson

Lesson 4: Foundational Skills Remediation

Additional Support

» Make one copy of Activity Page TR 4.1 or TR 4.2 for each student. Students
may practice reading these additional words with tricky ‘i" as /ie/.

Note: Activity Page TR 4.1 contains the word wind, which can be pronounced
/w/ /i/ /n/ /d/ or /w/ /ie/ /n/ /d/. If students notice this, acknowledge that
they are correct, and praise them for knowing both pronunciations. Tell them
that the pronunciation needed for this exercise is /w/ /ie/ /n/ /d/.

WORDS, SENTENCES, AND PHRASES

Words

» Write the following decodable words on the board/chart paper.

1. find 8. quiet 15. excited
2. | 9. item 16. blind
3. kind 10. rising 17. Friday
4. mind 11. driving 18. diet
5. child 12. riding 19. tiger
6. writing 13. prices 20. spider
7. wild 14. silent 21. Viking

Lesson 4 Review: Tricky Spelling ‘i’



mark the letters making the /ie/ sound.

a partner.

Phrases and Sentences

Model reading the first word and marking the spelling for /ie/ with students.
Review the rule or spelling pattern causing the ‘i’ to make the /ie/ sound.

Take turns having students read each word aloud and have each student

Have students practice reading each word (or a section of the words) with

« Copy the following phrases and sentences on the board/chart paper:

1.  Find your way.
icing on the cake
wild child

The tigers are sleeping.

o oA W N

He is sliding down the slide.
7. Thatratis gigantic!

8. luck of the Irish

9. dinnerinadiner

10. aViking raid

There is a spider in my boot.

11.
12.
13.
14.
15.
16.
17.
18.
19.

20.

bad timing

on adiet

finer things in life
Be kind.

meek and mild
blind as a bat

mind over matter
strong but silent
Mind your manners.

Stan is biting his nails.

« Model reading the first sentence and marking the spelling for /ie/

with students.

 Take turns having students read each sentence aloud and have each student
mark the letters making the /ie/ sound.

» Have students practice reading each sentence to a partner.

58
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Wiggle Cards

1. Bequiet. 3. Actlike you are riding a horse.
2. Actlike you are driving a car. 4. Find a partner.
Chain

» Write kind on the board/chart paper.
» Erase the 'k’ and add ‘f' to create find.
» Continue this process for the remaining words in the chain.

» As you make each change, ask students what change you made to the word
to create the new word.

1.  kind > find > mind > mild > child > wild > wind > hind > bind > blind

Lesson 4 Review: Tricky Spelling ‘i’
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LESSON

Spelling
Assessment

Language (Spelling)
Students will spell dictated one-syllable and multisyllabic words with diphthongs /
# aw/ >'au’and‘aw’, /oi/ >"'oi’ and ‘oy.

Foundational Skills
Students will review the sound/spellings /ie/ >"'i_e’ ‘ie' and ‘i’ and will read words

# with /ie/ >‘igh’

Language (Grammar)
Students will read words with /ie/ > ‘igh" and will use those words and their
understanding of synonyms and antonyms to complete fill-in-the-blank sentences.

v. J TEKS 2.2.B.i; TEKS 2.3.D

Reading

Students will partner read “Dwight’s Lights” with purpose and understanding, will

answer written multiple-choice and short-answer questions about the story, and

will answer oral literal, inferential, and evaluative questions about key details in the
v NGOl TEKS 2.4; TEKS 2.6.A; TEKS 2.6.F; TEKS 2.6.G

FORMATIVE ASSESSMENT

Activity Page 5.1 Spelling Assessment
4
Activity Page 5.2 Synonyms and Antonyms
4
Observation Anecdotal Reading Record “Dwight’s Lights”
4
Activity Page 5.3 Story Questions “Dwight's Lights”
»
Observation Discussion Questions “Dwight's Lights”

v. B TEKS 2.6.F; TEKS 2.6.G

Skills 4



LESSON AT A GLANCE

Language (Spelling)

Spelling Assessment

Foundational Skills

Introduce /ie/ >‘igh’ (Phonics)

Language (Grammar)

Practice Synonyms and Antonyms

Reading

Introduce the Story

Read “Dwight’s Lights”

Grouping

Whole Group

Whole Group

Whole Group

Whole Group

Partner

15 min.

10 min.

15 min.

5 min.

15 min.

Materials

a

4

4

Activity Page 5.1

Vowel Code Flip Book

Spelling Card for /ie/ >‘igh’ (night)
/ie/ Spelling Tree

prepared spelling leaves

green markers

Activity Page 5.2

The Job Hunt

Preview Spellings Chart
(Digital Components)
The Job Hunt

Activity Page 5.3

* TEKS 2.2.C.i Demonstrate and apply spelling knowledge by spelling one-syllable and multisyllabic words with closed
syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable
syllables; TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels,
trigraphs and blends; TEKS 2.3.D Identify, use, and explain the meaning of antonyms, synonyms, idioms, and homographs
in context; TEKS 2.4 Use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text; TEKS 2.6.A
Establish purpose for reading assigned and self-selected texts; TEKS 2.6.F Make inferences and use evidence to support
understanding; TEKS 2.6.G Evaluate details read to determine key ideas.

Lesson5 Assessment: Spelling Assessment
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ADVANCE PREPARATION

Foundational Skills
* Prior to this lesson, remove three or four leaves from each branch of the /ie/
Spelling Tree. For words spelled with ‘i, be sure to remove both one-syllable
and multisyllable words. You will use these leaves for review today and will
reattach them during the lesson.

« Add a new branch to the /ie/ Spelling Tree, labeling it ‘igh’, and write the
following words on leaves to add to the tree during the lesson: light, bright,
high, night, fight, fright, and sight.

* You may wish to tab Vowel Code Flip Book page 10.

Reading
° Digital Component 5.1

 Create the Preview Spellings chart (Digital Component 5.1) for Introduce
the Story on the board/chart paper, or use the digital version.

Skills 4



Start Lesson

Lesson 5: Spelling Assessment
Language (5)

Primary Focus: Students will spell dictated one-syllable and multisyllabic words
# with diphthongs /aw/ > 'au’ and ‘aw’, /oi/ > 'oi" and ‘oy"

L Jd SPELLING ASSESSMENT (15 MIN.)

» Read the first spelling word, use it in a sentence, and then read the word once
more, allowing students time to write the word.

» Repeat this procedure with each of the remaining words.

1. moon 6. ol 11. enjoy
2. yawn 7. destroy 12. vault
3. spoiled 8. crawl 13. cowboy
4. hawk 9. cartoon 14. coin
5. spool 10. causes 15. haunted

 Direct students’ attention to the lines on the bottom of the activity page.

« Tell students to write the sentence: My sister enjoys horses. Slowly repeat
this sentence twice.

» At the end, read each spelling word and the sentence one more time.

« After all the words have been read one last time, tell students that you will
now show them the correct spelling for each word so they can correct their
own work.

» Say and write each word on the board/chart paper, instructing students to
correct their work by crossing out any incorrect spelling, then copying and
writing the correct spelling next to it.

» Continue through all the words and then go on to the sentence.

* TEKS 2.2.C.i Demonstrate and apply spelling knowledge by spelling one-syllable and multisyllabic words with closed
syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final
stable syllables.

Lesson5 Assessment: Spelling Assessment

Activity Page 5.1

“;
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Foundational Skills (10)

Primary Focus: Students will review the sound/spellings /ie/ >"'i_e’ ‘'ie’and ‘i’ and
# will read words with /ie/ > ‘igh’.

INTRODUCE /IE/ > ‘IGH’ (10 MIN.)

@ Activity Page 5.1: Spelling Assessment

Collect Activity Page 5.1 and analyze it using the Lesson 5 spelling analysis directions
and chart located in Teacher Resources to determine which students need additional
support with the spelling patterns being tested.

« Display the Vowel Code Flip Book; also have the Spelling Card listed in the
Lesson at a Glance readily available. Today's letter-sound correspondence
can be found on the following page of the Vowel Code Flip Book.

Vowel Code Flip Book

1. ‘igh'> /ie/ (night) page 10

« Point to the /ie/ Spelling Tree and ask students to say the sound the different
spellings on the various branches of this tree represent. (/ie/) Then point
to each branch, noting the specific spelling and reading sample words on
each branch: ‘i_e’ ‘ie, and ‘i. Read two sample words for ‘i": one thatis a
multisyllable word in which the letter ‘i’ occurs at the end of a syllable and
one that is a one-syllable word ending in either ‘ild" or ‘ind"

« Shuffle the leaves you removed prior to the lesson. Display one leaf at a time
and ask the class to read the word aloud. Call on a student to tell you where
the leaf should be placed and then ask that student to tape the leaf to the
correct branch.

« Tell students that today they will learn a new spelling for the /ie/ sound.

 Point to the new ‘igh’ branch you have added to the tree and tell students the
letters ‘igh’ may also be used to represent the /ie/ sound in words.

* TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels, trigraphs and
blends.
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* Hold up one of the leaves and point out the ‘igh’ spelling for the /ie/ sound.
Call on a student to read the word. Then have the student tape the leaf to the
appropriate branch of the tree.

» Continue until all the words have been read and the leaves have been placed
on the appropriate branch.

C
Check for Understanding

As students read the leaves, note which students are able to identify the correct branch
of the tree and which students struggle to place words on the appropriate branches.

» Show students the Spelling Card for ‘igh’ > /ie/ (night). Have students read
the sample word. Discuss the power bar.

« Turn to Vowel Code Flip Book page 10 and put the Spelling Card on the
appropriate space.

» Ask students which of the five spellings they have learned for /ie/ has the
longest power bar. Explain that ‘i’ is used as a spelling for /ie/ in more words
than‘i_e’, which is used as a spelling for /ie/ in more words than ‘igh’, which is
used as a spelling for /ie/ in more words than ‘ie’

Note: Students may notice and comment that there is still one additional
spelling for /ie/ on the Vowel Code Flip Book page that has not yet been
taught, /ie/ spelled as "y’; this spelling will be taught in the next lesson.

» Today's letter-sound correspondence can be found on the following page of
the Individual Code Chart.

« Distribute the green markers. Have students turn to the Individual Code
Chart page 8. Guide students in outlining the appropriate card on the chart
as well as the spelling.

Individual Code Chart

1. igh'>/ie/ (night) page 8

« Write the following words on the board/chart paper, one at a time, and read
each one aloud as a class.

Lesson5 Assessment: Spelling Assessment
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1. high 4. might
2. sigh 5. night
3. light 6. right

« Circle the ‘igh’ spelling and note ‘igh’ is used to spell the long vowel /ie/
sound in these words. This spelling is sometimes used when the /ie/ sound
occurs at the end of a word, but is more often used when the /ie/ sound
occurs in the middle of a word.

Language (=)

Primary Focus: Students will read words with /ie/ > ‘igh’ and will use those words
and their understanding of synonyms and antonyms to complete fill-in-the-blank

# sentences. [HIFFEIRESEEND

PRACTICE SYNONYMS AND ANTONYMS (15 MIN.)

Activity Page 5.2 « Have students turn to Activity Page 5.2

« Guide the class in reading aloud the /ie/ > ‘igh’ words in the box.

” A * Remind students of the meaning of the words synonym and antonym and
review the completed first sentence as an example. Explain that each word in
the box will complete one of the sentences on the activity page.

« Complete one or two additional examples and then have students finish the
remainder of the activity page independently. Make sure students know there
are additional items on the back of the activity page.

« If time permits, have students select a few words from the activity page to
add to the /ie/ Spelling Tree.

@ Activity Page 5.2: Synonyms and Antonyms

Collect Activity Page 5.2 after students complete their work. Review the activity
pages, noting which students struggled with spelling the ‘igh’ > /ie/ pattern and
which students had trouble identifying synonyms/antonyms.

* TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels, trigraphs and
blends; TEKS 2.3.D Identify, use, and explain the meaning of antonyms, synonymes, idioms, and homographs in context.
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Reading S

Primary Focus: Students will partner read “Dwight’s Lights” with purpose and

understanding, will answer written multiple-choice and short-answer questions

about the story, and will answer oral literal, inferential, and evaluative questions
# about key details in the text. AR RIS RN V01 NN TR AN

INTRODUCE THE STORY (5 MIN.)

* Remind students that they have been reading stories about Kurt and Kim,
as Kim hunts for a job. So far, Kim has not really started her search for a job
because she and Kurt stopped to listen to the drummers in Drummer’s Grove, a
special place in Prospect Park, which is located in Brooklyn, New York.

« Tell students that today they will read a story called “Dwight’s Lights" in which
Kim starts her job search in earnest. Ask students to find the story listed in the
table of contents and turn to the correct page in the Reader. Ask students if
they have any predictions about where Kim's job hunt will lead them today.

« Write an exclamation point on the board/chart paper and ask students what
this type of punctuation tells the reader to do. (Read with excitement.) Tell
students they will see exclamation points throughout “Dwight’s Lights.” Also,
let them know there is a paragraph written in bold. Like the exclamation
point, bold lettering tells the reader the words are to be emphasized.
Challenge students to read with expression, especially when they read
sentences with exclamation points and bold letters.

Preview Spellings

» Review the following spellings (Digital Component 5.1) with students before
reading today's story.

TEKS 2.4 Use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text; TEKS 2.6.A Establish purpose
for reading assigned and self-selected texts; TEKS 2.6.F Make inferences and use evidence to support understanding;
TEKS 2.6.G Evaluate details read to determine key ideas.

Lesson5 Assessment: Spelling Assessment

Reader

Page 28
ENGLISH
LANGUAGE
LEARNERS

Foundational Skills

Using Foundational
Literacy Skills

Exclamation Points

An exclamation point
usually shows strong
feeling, such as surprise,
anger, or joy. Using an
exclamation point when
writing is like raising your
voice when speaking.

If students are Spanish
speakers and are
accustomed to seeing
written Spanish, explain
that exclamation points are
used differently in English
than in Spanish. In Spanish,
two exclamation points

are used: an inverted one
at the beginning of an
emotional sentence and a
“right-side-up” exclamation
point at the end. Make the
distinction clear to avoid
confusion.
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0 Digital Component 5.1

/ie/ >‘igh’ Zie/ >'‘i_e’ /ie/ >'‘ie’ lie/ > 'V’
Dwight smile necktie quiet
lights price

bright twice

sight likes

right

Preview Core Vocabulary
» Preview the following vocabulary and/or phrases before reading today'’s story.

dorm room—n., a room in a dormitory, where college students live (30)
Example: When | go to college, | am going to live in a dorm room.

shifting—v., changing position or direction (32)
Example: “Watch out!” the mother yelled, shifting into a louder voice
than normal.

odd—adj., strange or unusual (32)
Example: There was an odd smell coming from the trash can.

Sayings and Phrases
har har har—n., a laughing sound (30)
Example: You could hear loud “har har har”"s coming from the comedy show.

the man’s face fell—to quickly go from smiling to not smiling (32)
Example: When the he was told that he didn't win the prize the man’s face fell.

the job opening was filled—someone was already hired for the job (32)
Example: The company told me that the job opening was filled when | tried
to apply for the position.
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Vocabulary Chart for “Dwight’s Lights”

Vocabulary Type Tier 3 Tier 2 Tier1

Domain-Specific Words General Academic Words Everyday Speech Words
Core Vocabulary dorm room
Multiple-Meaning Core shifting
Vocabulary Words odd
Sayings and Phrases har har har

the man’s face fell
the job opening was filled

Purpose for Reading

+ Ask students to predict whether Kim will get a job at Dwight's Lights. Tell
them to read the story to find out if their predictions are correct.

READ “DWIGHT’S LIGHTS” (15 MIN.)

Partner Reading

« Tell partners to take turns reading. When they finish, tell them to work
together to complete Activity Page 5.3.

@ Observation: Anecdotal Reading Record

As you listen to students read “Dwight’s Lights,” make notes regarding their
individual reading ability in the Anecdotal Reading Record.

Activity Page 5.3
@ Activity Page 5.3: Story Questions

”;

Collect Activity Page 5.3 and review to determine each student’s ability to answer
multiple-choice and short-answer questions about key details in the story.

Wrap-Up

« Ask students if their predictions for the story were correct.

+ Use the following questions to guide discussion about “Dwight'’s Lights.” If
time permits, review the answers to Activity Page 5.3.

Lesson5 Assessment: Spelling Assessment



Discussion Questions for “Dwight’s Lights”
1. Literal. What sort of place is Dwight's Lights?
» Dwight's Lights is a store that sells lights and lamps.

2. Inferential. Why do you think Dwight has all of the lights in his store turned on?

» Answers may vary, but should include reference to the fact that it is a lighting
store and should have lights on display.

3. Evaluative. Describe Dwight's personality.

» Possible answers include energetic, pushy, outgoing, enthusiastic, loud.

4. Inferential. What does it mean to say Dwight's face fell?

» He stopped smiling because he realized Kim and Kurt were not going to
buy anything.

5. Literal. Did Kim get the job? Why or why not?
» No; the job was filled.

Observation: Discussion Questions

Call on different students to answer discussion questions. Record students’
performance in the Discussion Questions Observation Record, marking whether the
question was literal, inferential, or evaluative.

End Lesson
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Lesson 5: Foundational Skills Remediation

Additional Support

WORDS, PHRASES, AND SENTENCES

« Use the following lists of words, sentences, and phrases to extend your
lessons. Display or photocopy charts. Help students decode words and find
the spelling pattern making the /ie/ sound.

Words

1. high 6. bright 11. tight

2. light 7. fight 12. lightning

3. might 8. sight 13. sigh

4. night 9. flight 14. slight

5. right 10. frightened 15. highway
Homophones

1. might—mite 2. right—write 3. sight—site—cite
Phrases and Sentences

1. high onthe hog 7. Thatlightis too bright!

2. Look on the bright side. 8. Lightning never strikes twice.

3. tightfisted 9. Fighting like cats and dogs.

4. light bulb moment 10. Clay had a nightmare.

5. light on his feet 11. fighting words

6. my way or the highway 12. It scared the daylights out of me!

Lesson 5 Assessment: Spelling Assessment
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Wiggle Cards

1.  Grab your right foot.

2. Liedown.

3. Jump high.

4.  Go night-night.

5. Hold up your right hand.
Chain

1. high > sigh > sight > light > night > fight > might > tight > right

MORE HELP WITH SPELLING ALTERNATIVES

« Make one copy of Activity Page TR 5.1 for each student. Students may
practice reading these additional words and identify the patterns making the
/ie/ sound.

Code Knowledge

Before today's lesson: If students read 1,000 words in a trade book, on average
702-847 of those words would be completely decodable.

After today’s lesson: If students read 1,000 words in a trade book, on average
706-852 of those words would be completely decodable.

‘igh’is generally pronounced /ie/.

Skills 4



TRICKY SPELLING

Introduce ‘v’ > /v/,
/i/, or /ie/

PRIMARY FOCUS OF LESSON

Foundational Skills
#p Students will read words with 'y’ > /ie/, /i/, and /y/.

Students will recognize that 'y’ can also make the /ie/ sound and identify words

% with'y'as /ie/.

Language (Spelling)
Students will write the inflectional endings —s and —es to singular nouns to form
plural nouns and will change ‘y' to ‘i’ when adding —es to the ends of nouns or

#p verbs. TSR ERL

Reading
Students will read “The Gym” with purpose and understanding and will answer
literal and inferential questions about key details in the text.

+. B TEKS 2.4; TEKS 2.6.A; TEKS 2.6.F

# Students will evaluate details read to determine key ideas.

Language (Spelling)
Students will spell words with /ar/ > ‘ar’, /or/ >‘or’,and /er/ >‘er’, ‘ir’, and ‘ur’.

s W TEKS 2.2.C.i

FORMATIVE ASSESSMENT

Activity Page 6.1 Fill in the Blank Change 'y’ to ‘i’
\. B TEKS 2.2.B.i; TEKS 2.2.C.vi

Observation Anecdotal Reading Record “The Gym”
»
Observation Discussion Questions “The Gym”

.. B TEKS 2.6.G

* TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels, trigraphs and
blends; TEKS 2.2.C.vi Demonstrate and apply spelling knowledge by spelling words with prefixes, including un-, re-, and dis-,
and inflectional endings, including -s, -es, -ed, -ing, -er, and -est; TEKS 2.4 Use appropriate fluency (rate, accuracy, and prosody)
when reading grade-level text; TEKS 2.6.A Establish purpose for reading assigned and self-selected texts; TEKS 2.6.F Make
inferences and use evidence to support understanding; TEKS 2.6.G Evaluate details read to determine key ideas; TEKS 2.2.C.i
Demonstrate and apply spelling knowledge by spelling one-syllable and multisyllabic words with closed syllables; open syllables;
VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables.

Lesson 6 Tricky Spelling: Introduce'y'» /y/, /i/, and /ie/

LESSON
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Foundational Skills

Introduce Tricky Spelling
(Phonics)

Language (Spelling)

Change 'y’ to ‘i"and Add —es

Reading

Introduce the Story

Read “The Gym”

Language (Spelling)

Introduce Spelling Words

Take-Home Material

Family Letter

74

LESSON AT A GLANCE

Grouping

'y'>/ie/ Whole Group

Whole Group

Whole Group

Partner

Whole Group

Time

20 min.

15 min.

5 min.

10 min.

10 min.

Materials

;]

I T A ) N Ay

Vowel Code and Consonant Code
Flip Book

Spelling Card for 'y’ > /ie/ (try)
Individual Code Chart

green markers

/ie/ Spelling Tree

spelling leaves

tape

'y’ Spelling Tug of War lllustration
(Digital Components)

a Activity Page 6.1

[

N

Activity Page 6.1
(Digital Components)

The Job Hunt

Preview Spellings Chart
(Digital Components)

The Job Hunt

Activity Page 6.2

Skills 4



ADVANCE PREPARATION

Foundational Skills

« You may wish to tab the following pages of the Consonant Flip Book and the
Vowel Code Flip Book:
Consonant Code Flip Book Vowel Code Flip Book

1. ‘'y'>/y/ (yes) page 22 1. ‘'y'>/i/ (myth) page 2

2. 'y'>/ie/ (try) page 10

@ Digital Component 6.1

* Prepare to display Digital Component 6.1, a drawing depicting a tug of war
and the tricky spelling 'y’ with the different sounds it may represent: /y/, /i/,
or/ie/.

* Prior to the lesson, have readily available the Spelling Card listed in the
Lesson at a Glance.

* Prior to the lesson, add another branch to the /ie/ Spelling Tree, labeling it ‘y’,

and prepare the following leaves for the Spelling Tree /ie/: my, by, why, shy,
fly, dryer, nearby, butterfly, supply.

@ Digital Component 6.2

+ Create an enlarged version of Activity Page 6.1 (Digital Component 6.2) to
display for Change 'y’ to ‘i’ and Add —es, or use the digital version.

Reading
° Digital Component 6.3

* Create the Preview Spellings chart (Digital Component 6.3) for Introduce
the Story on the board/chart paper, or use the digital version.

Lesson 6 Tricky Spelling: Introduce ‘y'> /y/, /i/, and /ie/
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Start Lesson

Foundational Skills 0y

Primary Focus
# Students will read words with 'y’ > /ie/, /i/, and /y/.

Students will recognize that 'y’ can also make the /ie/ sound and identify words

% with'y'as /ie/.

INTRODUCE TRICKY SPELLING ‘Y’ > /IE/ (20 MIN.)

« Tell students that the letter 'y’ is really tricky. They have already learned two
sounds the letter 'y’ can represent: the consonant sound /y/ and the vowel
sound /i/.

« Today they will learn another new sound the letter 'y’ can also represent.
+ Explain the new sound the spelling 'y’ can represent is /ie/ as in try.
» The tug of war for ‘y" as a tricky spelling is now a three-way tug of war.

0 Digital Component 6.1

Code Materials

QU

QDD

* TEKS 2.2.B.i Demonstrate and apply phonetic knowledge by decoding words with short, long, or variant vowels, trigraphs and
blends.

Skills 4



 To begin the lesson, display the Consonant Code Flip Book and Vowel Code
Flip Book side by side, if possible, and open to the following pages:

Consonant Code Flip Book Vowel Code Flip Book

1. 'y'>/y/ (yes) page 22 1. 'y'>/i/ (myth) page 2

+ Point to the Consonant Code Flip Book and remind students they have
already learned that 'y’ is a consonant sound. Ask students to read the word
on the Spelling Card. (yes)

» Then ask students to read the following words as you write them on the board/
chart paper:

1. vyard 4. vyell
2. yarn 5. yes
3. yellow 6. vyelp

» Then point to the Vowel Code Flip Book and remind students they have
learned that 'y’ can make the /i/ sound. Ask students to read the word on the
Spelling Card. (myth)

» Have students read the following words as you write them on the

board/chart paper.

1. myth 2. gym 3. oxygen

» Show students the Spelling Card for 'y' > /ie/ (try). Have students read the
sample word. Discuss the power bar. Add the Spelling Card to Vowel Code
Flip Book page 10.

Vowel Code Flip Book
1. ‘'y'>/ie/ (try) page 10
« Distribute the green markers. Have students turn to Individual Code Chart

page 8. Guide students in outlining the appropriate card and spelling on
the chart.

Lesson 6 Tricky Spelling: Introduce ‘y'> /y/, /i/, and /ie/
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Individual Code Chart

1. ‘'y'>/ie/ (try) page 8

+ Ask students to look at the Individual Code Chart as you quickly review
the other spellings for /ie/ on Vowel Code Flip Book page 10. Next, ask
students which of the four spellings for /ie/ has the longest power bar. Write
the various spellings of /ie/ on the board/chart paper in order of frequency
and tell students they have now learned all of the different ways in which /ie/
may be spelled. Note that 'y’ is used to represent the /ie/ sound typically
when that sound occurs at the end of a word.

1. ‘i'biting 3. Yitry 5. ‘igh’ night
2. 'i_e'bite 4. ie'tie
/ie/ Spelling Tree

« Shuffle the spelling leaves you prepared.

» Hold up one of the leaves and call on a student to read the word. Then have
the student tape the leaf to the appropriate branch.

« Continue through the stack of leaves in this manner.

Note: The words my, by, and why, previously taught as Tricky Words, can now
be seen as decodable words in which the /ie/ sound is spelled as ‘y’ These
words can be moved from the Tricky Word Wall to the Decodable Word Wall.
You may wish to draw a green border around the card before placing it on

the Decodable Word Wall. Alternately, you may wish to rewrite the word on

a green card as the class observes you.

« Summarize and review the tricky spelling 'y' and the tug of war between the
different sounds it can represent.

Skills 4



« Create the following chart on the board/chart paper, with a column for each
sound: /y/, /i/,and /ie/. Now write each word, one at a time, in the correct
column and circle the tricky spelling 'y’ in each word. Read the word aloud as

a class.
7y/ /i/ lie/
yes myth spy
yard gym sky
yell satisfy
magnify
reply

Language (=)

Primary Focus: Students will write the inflectional endings —s and —es to singular
nouns to form plural nouns and will change ‘y' to ‘i’ when adding —es to the ends of

# nouns or verbs. [EEFFEART

CHANGE ‘Y’ TO ‘I’ AND ADD -ES (15 MIN.)

« Tell students you are still going to work with words ending in the letter 'y’ and
representing the /ie/ sound, but are going to talk about some spelling changes
that may happen to words ending in the letter 'y’ Explain that you will start first
by looking at what changes are necessary to change a singular noun to plural
noun, if the word ends in "y

TEKS 2.2.C.vi Demonstrate and apply spelling knowledge by spelling words with prefixes, including un-, re-, and dis-, and
inflectional endings, including -s, -es, -ed, -ing, -er, and -est.

Lesson 6 Tricky Spelling: Introduce ‘y'> /y/, /i/, and /ie/
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* Remind students that they have already learned two ways to change a
singular noun to a plural noun by adding either ‘s’ or ‘es’ Write the following
nouns on the board/chart paper and ask students to tell you how to make
them plural. Write the plural form next to the singular noun, making whatever
spelling changes students direct you to make.

Singular Plural
cat cats
fox foxes
girl girls
box boxes

patch patches

« Now write the singular nouns from the following box that end in the letter 'y’ on
the board/chart paper and show students how to change these singular nouns
to plural nouns by changing the ‘y’to ‘i’ and then adding —es.

« Think aloud through the process as you write the words. You may wish to say
something like:
o “To make singular nouns ending in the letter ‘y’ plural, you have to follow
a special spelling rule. To change the singular noun, one firefly, to a plural
noun, two fireflies, you need to change the ‘y' to ‘i’ After you do that, you can
add the ending —es”

 Think aloud through the process as you write plural forms for the remaining
nouns that end with the letter 'y’

Singular Plural
firefly fireflies
butterfly butterflies
spy spies

+ Ask students to read the word pairs aloud with you.

 Point out that although you changed the ending of the word by changing the
'y to I’ the new spelling ‘ie’ still stands for the sound /ie/.

Skills 4



o Digital Component 6.2

Display Digital Component 6.2 and ask students to turn to Activity Page 6.1.

Guide students first through Part 1, helping them make all the singular nouns
plural by following the new spelling rule.

In Part 2, explain that some words ending in ‘y" are verbs. We sometimes use
these verbs in sentences in a way that the /s/ sound needs to be added at
the end of the verb. Explain that the same spelling rule demonstrated earlier
with nouns ending in 'y’ also applies when adding the /s/ sound or letter ‘s’ to
verbs ending in 'y": change the 'y’ to i’ and add —es.

Ask students to read each verb in Part 2 and point out all the words ending in‘y.

Point to the first verb, cry, and say this is how we spell the word cry as it is
used in the sentence: Mary fell down and started to cry.

Now say a new sentence using the verb cry and ask students to write that form
of the verb cry on their activity page: The baby cries when she is hungry.

Make sure students change the 'y’ to ‘i’ before adding —es.

Guide students in reading and changing each remaining verb by using the
following sentences as examples aloud.

cry—cries
1.

Mary fell down and started to cry.

2. The baby cries when she is hungry.

fly—flies
1.

The bluebird will fly away.

2. Abluebird flies through the air.

dry