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KNOWLEDGE OF THE INITIATIVE

« High-dosage/High-impact tutoring research and impact

A review of research on all types of programs for struggling learners demonstrates that tutoring is by far the most effective solution for students struggling in reading and
mathematics (Neitzel et al., 2021; Pellegrini et al., 2021). Tutoring is most effective when implemented during the school day, based on evidence that attendance is poor in
after-school and summer school programs (Kidron & Lindsay, 2014; Xie et al., 2021).

High-impact tutoring programs show clear, positive results, particularly for students in need of the most academic supports. Students participating in these programs have
gained an additional one to two years of math and an additional year of learning in English language arts on top of what they learned in the classroom compared to
nonparticipants (Education Trust & ERN, 2021). Dietrichson et al. (2017) conducted a meta-analysis of 14 types of educational interventions and found that high-impact
tutoring was found to be the most effective at improving student achievement.

According to Robinson et al. (2021), successful tutoring programs share some key commonalities, which likely lead to their strong results. Effective high-impact tutoring
programs:

« Occur during the school day. Embedded programs have a significantly higher likelihood of student attendance and reaching the students who need it most.

« Include a minimum of three sessions per week for the duration of the school year. For tutoring approaches to be effective, students have to spend a substantial amount of
time working with their tutor.

« Occur in groups of 4 or fewer students. Given that individualized instruction is essential to effective tutoring, the impacts of tutoring diminish substantially in groups larger
than four students.

« Provide students with a consistent tutor who is supported by ongoing oversight and coaching. The basis of effective tutoring is strong tutor-student relationships. Students
should have a consistent tutor who is skilled at relationship-building, which help develop both academic and non-academic outcomes.

< Provide tutors with pre-service training, oversight, ongoing coaching, and clear lines of accountability. Certified teachers, paraprofessionals, AmeriCorps members, college
students, and other volunteers who receive high-quality training can all be effective tutors.

« Use data to inform tutoring sessions. Tutors should use data to understand students’ strengths and needs and should build their sessions to focus on these needs. Tutoring
programs should use also data to assess their effectiveness at improving student learning and should make adjustments based on these data.

« Use materials that are aligned with research and state standards. The materials that tutors use with their students should be aligned with both state standards and research
on teaching and learning and should be engaging for students and easy for tutors to use.

When tutoring programs do not have these core elements of implementation, they may have little to no impact on student learning gains.

« COVID impacted learning loss research

The disruptions to schooling caused by the pandemic have affected learning; however, the extent of their effect is unknown. While not much data is available to date,
researchers and schools believe that it affected students’ achievement and growth negatively (Kuhfeld, Soland, et al., 2020). Researchers are using the label “learning loss”
to describe and understand the impact that the pandemic has had on student learning and academic development (Patrinos & Donnelly, 2021). Learning loss can be defined
as a decline in

student knowledge and skills and has mostly been studied in relation to the summertime (Patrinos & Donnelly, 2021). In terms of the pandemic, learning loss is the decrease
in learning that took place between pre-pandemic times and the pandemic times we are still experiencing. Betebenner and Wenning (2021) described this phenomenon as a
decrease in student academic growth that results in a decrease in attainment.

Researchers have developed projections of the potential impact that the COVID-19 pandemic had on academic achievement (Betebenner & Wenning, 2021; Kuhfeld,
Soland, et al., 2020; Kuhfeld, Tarasawa, et al., 2020). While the COVID-19 pandemic is unprecedented event, researchers have relied on existing knowledge on the impact
of missing school to predict the learning loss that has taken place during the school closures. Kufheld, Soland, and colleagues (2020) relied on existing research on the
impact of summer break, weather-related school closures, and absenteeism to inform projections of the COVID-19 related learning loss. These authors believe that it is not
only important to understand the short-term and long-term impacts on achievement, but also how variable achievement is as a result of the pandemic. For their study,
Kufheld, Soland, and colleagues (2020) utilized the Northwest Evaluation Association Measures of Academic Progress (NWEA MAP) Growth assessment which provided a
national sample of millions of students in grades 3-8 who completed the assessment during the 2017-18 and 2018-19 school years. Utilizing these data, the researchers
developed two sets of projections, one based on the summer loss literature and a second one based on the absenteeism literature. Relying on the summer loss research, the
authors projected that students who returned to school

in the fall of 2020 had made only 63-68% of the learning gains in reading relative to a normal school year, and 37-50% of the learning gains in mathematics. For students
going from 5th grade into 6th grade, the learning gains in math were projected to only be 19%.

Projections based on the absenteeism literature were more concerning, with learning gains under 30% for both reading and math. Results from these predictions were in line
with previous research suggesting that while being out of school negatively impacts learning, there is a bigger loss in mathematics than in reading. Based on both sets of
projections the learning gains made by students during the 2019-20 school year were projected to be substantially lower than the gains made during a normal school year. In
addition to these projections, these researchers also expected students to return with more variability in skills than during a typical year.

Following the study described above, Kuhfeld et al. (2020) utilized data from the NWEA MAP Growth assessment for fall 2020 to examine students’ performance relative to a
normal school year and to compare to the projections previously made by NWEA. For this study, researchers utilized fall 2020 data for 4.4 million students in grades 3-8.
While many have raised questions regarding the usefulness of this data due to remote administration, the NWEA has confidence in the quality of the data from remote
administrations for most grades in grade 3 and up (Kuhfeld, Lewis, et al., 2020). When comparing fall 2019 data (pre-pandemic) to fall 2020 (pandemic), the authors found
that, on average, student achievement during the fall 2020 administration was similar to pre-pandemic achievement in reading; however, it was 5 to 10 percentile points
lower in math. Additionally, the authors also explored within-student growth by examining winter and fall 2020 data and found evidence of student growth in both reading and
math (except for math in grades 5 and 6), but the growth in math was lower than in a typical school year. When comparing the data to the projection previously released, the
authors found that, on average, students did better than it was previously expected in reading. In math, students scored as projected in grades 4-6, and slightly higher in
grades 7-8. While these results can be perceived as optimistic, they should be interpreted with caution given that assessment data was not available for all students and it
likely underrepresented the most vulnerable subgroups of students. In fact, while the authors found that, on average, reading scores for fall 2020 were in line with scores
from fall 2019, there were small declines among Hispanics and Blacks in higher elementary grades.

* Texas LEAS’ key priorities and strategies given unfinished learning

According to the Texas Education Agency, early data indicates that school closures and disruptions in SY19-20 and SY20-21 have resulted in unfinished learning for many
students in Texas. LEAs are developing strategies for making multi-year recovery and learning acceleration. They are putting in supports for students. Many LEAs are
considering high impact tutoring and need many highly-qualified, vetted, and trained tutors to meet their needs.
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TEAM AND EXPERIENCE

« Brief description of your organization and its services (Texas preferred)
SmartStart Education was founded in 2007 and has been providing academic/tutoring services
to urban districts for 15 years. Please see Appendix | for the Articles of Incorporation.

t Education is an ic solutions company Ied by expenenced educators who provide proven results-focused preK-12 instructional solutions. SmartStart Education has been providing high quality educational services
for 15 years, delivering learning programs that improve achit , enhance self-esteem, raise test scores, and promote excellence in teaching and learning. SmartStart Education has served over 35,000 students
attending hundreds of schools in over 100 districts in the same |nstruct|ona| and service areas as requested in this RFP. Over 95% of SmartStart's students come from ethnic/racial minorities. Nearly 25% of SmartStart's students
are English Language Learners, and nearly 15% of our students are labeled as having special needs.

The number of students participating in SmartStart Education’s programs continues to grow due to the company'’s reputation for its management of programs, excellent curricula, and dedicated staff and teachers. SmartStart
Education has grown to become a full-service academic solutions company providing high-quality academic instructional services and courses before, during and after school, weekends, and summer to:

+ Small Groups and one-on-one

« Academically disadvantaged students and under achievers

« English Language Learners and Special Education students

« PreK-12 schools

As well as high-quality:

« Professional development programs specifically designed for teachers and school leaders

« Parent involvement programs aligned to the national PTA standards

« Student Assessment, including instructional program pre- and post-tests and on-going instructional assessment during the student’s instructional process.

SmartStart Education has demonstarted capacity to hire and manage teachers at scale. We work with three large urban districts: New York City, Baltimore and Washington, DC. Over the last 15 years, SmartStart Education has
provided services similar to this contract to over 100 districts across Massachusetts, Rhode Island, Connecticut, New York, Maryland, New Jersey and Pennsylvania. Our largest customer is the District of Columbia Public Schools,
where we provide longterms substitute teachers to all 116 of their school.

SmartStart Education has had eight contracts with New York City Department of Education during the previous 12 years and one contract with Baltimore City Public Schools. Below is a list of these contracts:

City Entity:  District of Columbia Public Schools
Contract Number:  GAGA-2022-C-0026

Contract Period: 12/13/2021 - 6/30/2022

Description of the services provided:

Provision of one substitute teacher to each of 116 schools.
City Entity: Baltlmore City Public Schools
Contract Number:  PQS-19-20

Contract Period: 8/28/2019 — 6/30/2025
Description of the services provided:

Provision of Extended Learning services to students.

Clty Entity: New York City Department of Education City of New York

Contract Number:  QR151BC

Contract Period: 9/1/2018 — 8/31/2023

Description of the services provided:

Student Support Services Component B: Academic Enrichment Services — Tutoring/Homework Assistance & Study/Test Taking Skills.
City Entity:  New York City Department of Education City of New York
Contract Number:  QRO96AA

Contract Period: 711/2015 - 6/30/2020

Description of the services provided:

Provision of professional development workshops and coaching

City Entity:  New York City Department of Education City of New York

Contract Number:  QR984AN

Contract Period: 10/1/2013 — 9/30/2018

Description of the services provided:

Expanded Learnlng Time Programs (after-school, during school) in designated focus and priority Title | schools
City Entity: ~ New York City Department of Education City of New York

Contract Number:  QR898DM

Contract Period: 4/1/2013 - 3/30/2018

Description of the services provided:

Student Support Services through the Office of School and Youth Development, (after-school, during school) tutoring, and test preparation

City Entity:  New York City Department of Education City of New York

Contract Number:  QELTO015

Contract Period: 9/1/2012 - 8/31/2013

Description of the services provided:

Expanded Learning Time Programs (after-school, during school) in designated focus and priority Title | schools
City Entity:  New York City Department of Education City of New York
Contract Number:  NCLB032

Contract Period: 9/1/2010 - 8/31/2012

Description of the services provided:

Supplemental Educational Services (SES) to students in Title | schools

« Tutor Types

SmarStart Education will recruit and provide the following types of tutors to LEAs as part of the Vetted Texas Tutor Corps:
« Teacher candidate

« Current or retired teachers

« Paraprofessionals

« Organizational Capacity and Staff

SmartStart Education has an experienced and professional team that are dedicated to helping students realize their potential while working with schools to meet their educational needs. The Vice President, Operations will be
responsible for ensuring that every element of the contract will be implemented with fidelity and in a timely manner. The Program Managers ensure the day to day implementation of the contract. The Program Managers will be
responsible for maintaining relationships with all school personnel, managing program schedules, and ensuring that high-quality programming is developed and implemented. They will manage Teachers’ schedules and ensure that

substitutes are in place. A program Manager will be on-site at each school at least once per week to ensure that the program is i ted illy and to the satisfaction of school personnel, and they will be responsible for
reporting student data and progress to school personnel. Finally, Teachers will implement our assessments, curriculum, and prepare progress reports for parents and classroom teachers. See Appendix Il for resumes of key
personnell.

« Consortium
SmartStart Education is not applying as part of a consortium.
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CAPACITY AND PROJECT BUDGET

Capacity and Project Budget

» SmartStart Education is able to evaluate, hire and provide 100 face-to-face or virtual
tutors per month across the state of Texas. We can serve all LEAs in Texas.

« The following positions listed are assigned to the services as outlined in this proposal:

* CEO - The President oversees all programs and operations. In addition, he is in charge of
organizational growth, financial planning (supported by the Accountant), and marketing. 20% of the
President’s time will be focused on the Vetted Texas Tutor Corps.

« Chief Instructional Officer — The Chief Instructional Officer oversees all full-time and part-time staff,
professional development, assessment, curriculum and teaching staff evaluation. 33% of the Chief
Instructional Officer time will be focused on the Vetted Texas Tutor Corps.

« Chief Operating Officer - The Chief Instructional Officer oversees all processes, polices, and
procedures. He is in charge of student data management, paperwork, program evaluation, and other
elements of contractual compliance. He develops and maintains relationships with school districts.
20% of the Chief Instructional Officer’s time will be focused on the Vetted Texas Tutor Corps.

» Recruiters — Recruiters are responsible for reviewing resumes, conducting interviews, contacting
references, and selecting the most qualified teacher for each positions. SmarStart Education will
have at least 7 recruiters focusing on the Vetted Texas Tutor Corps.

» Program Managers — Program Managers develop and mantain relationships with schools and
community partners and supervise Teachers. For the outlined project, SmartStart Program
Managers will manage an average of 40 Teachers. 100% of the local Program Managers’ time will be
focused on the Vetted Texas Tutor Corps .

« Data/Curriculum Specialists - Data/Curriculum Specialists provide training and ongoing coaching to
Teachers. Further, they monitor and analyze data and provide progress reports to schools. They
customize/adjust coaching for teachers based on data. For the outlined project, Data/Curriculum
Specialists will manage an average of 15 schools. The Specialists’ time will be allocated based on
the number of Schools with who we partner.

» Teachers - Teachers are well qualified and professionally trained to provide the tutoring to the
students. Teachers report either to the Program Manager. 100% of the Teachers’ time will be focused
on the Vetted Texas Tutor Corps.

* Cost to LEAs

SmartStart Education will charge LEAs $355/day per face-to-face tutor and $64/hr for virtual tutors. A
minimum of 10 tutors will be required per LEA. These rates will encompass all of the following costs:
* Provider team(s) dedicated time and capacity cost

* Tutor labor

* Tutor ongoing management and support costs

» LEA relationship management costs

* Reporting and analytics costs

» Operations costs

TEX :
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METHODOLOGY AND APPROACH

« Recruitment

SmartStart Education’s hiring criteria of teachers and program managers are based on extensive experience in personnel selection. At a minimum, all SmartStart teachers have a Bachelor's degree, teaching
experience, demonstrated content knowledge in the subject area that they will teach, and a commitment to providing outstanding tutoring to children. All SmartStart Education teachers are paid, based on
research indicating that less qualified tutors and unpaid volunteers or parents obtain much lower outcomes than do paid tutors with college degrees (Neitzel et al., 2021; Nickow et al., 2020).

SmartStart Program Managers may be certified teachers, but their primary experience is in coordinating programs, working with parents, and supporting teachers.

SmartStart Education sources teachers from localk job boards such as Indeed. All candidates go through a resume screening, answer presecreening questions in writing, go through one phone interview, one
face-to-face interview through Zoom, a reference check and a criminal background check. Further, we follow any additional protocols required by the LEAs with whom we work.

« Tutor schedule
Face-to-face tutors are available during the school day. Virtual tutors are available after-school and on weekends.

« Tutor oversight

SmartStart Edcuation uses a virtual clock in system with location identification, so we know that tutors arrived at the correct location on-time and leave on-time.

SmartStart Education uses a proprietary 360° algorithm for Extended Learning site evaluation. The methodology and algorithm were developed by the President, Isaak Aronson, who holds a Ph.D. in
Education Policy and Leadership and has extensive experience developing and managing complex program evaluations. Dr. Aronson also, oversees each program evaluation process.

Parent and teacher surveys include components on program management, classroom management, student engagement, and student achievement. We incorporate data from parents, classroom teachers,
weekly classroom observations and student test scores and attendance rates to evaluate our programs. Two weeks before the end of each program, parents are sent home a note with a link to an online
survey of the program. Students must return the note to the teacher signed by the parent in order to ensure that the parent received the survey invitation. Surveys are available in English and Spanish.
Classroom teachers also receive a link to a survey from the program manager, two weeks before the end of the program. The surveys are powered by Microsoft Forms, which aggregates and presents the
data in an organized, easy to analyze format.

Based on the results of surveys from parent and classroom teachers, results from observations as well as student growth from pretest to posttest, we assign sites a rating of 1-4. A “1” corresponds to “needs
extensive intervention and improvement to meet goals/expectations” as outlined in part B above. A “2" corresponds to “needs improvement to meet goals/expectations” outlined in part B above. A “3"
corresponds “to meeting goals/expectations” outlined in part B above. A “4” corresponds to “exceeding goals/expectations” outlined in part B above.

Any tutor that receives a score of 1 or 2 receives targeted support until it scores a 3 or 4. Targeted interventions include replacing teachers, adding teachers, and providing additional coaching.

« LEA partnership and relationship management

The reason that LEAs and schools are eager to partner with SmartStart Education is because our programs have a flexible structure to accommodate the needs, capacity and schedule of each school. Upon
executing a contract with an LEA, SmartStart Education’s implementation team meets with the curriculum specialists to ensure that our program will align with the needs of the schools that our students attend.
We provide relevant personnel with a description of SmartStart Educations processes and procedures, and we receive details about the district's and schools’ academic areas of focus. In addition to meeting
with personnel, SmartStart Education’s implementation team reviews the school's relevant curricular plans (such as ELL, Math, Language Arts, and students with special needs plans).

After gathering all relevant information, the implementation team holds a meeting to discuss the particular needs of each school. SmartStart then develops an LEA plan tailored to meet each of our partner
LEA's needs. Specifically, SmartStart chooses areas of focus in the curriculum and designs professional development for our teachers that is aligned to the LEA’s goals.

« Tutoring

SmartStart Education’s methods are derived from and are consistent with effective research-based practice. Programs draw upon a wealth of leading-edge curricula and diagnostic procedures to effectively
deliver individualized instruction. SmartStart Education also utilizes the vast knowledge and experience offered by its employees who are teachers, former principals and assistant principals. SmartStart
Education employs only qualified teachers.

Among the specific research-based instructional strategies that our tutors employ are the following:
*Pre-testing to determine the needs of students;

«Developing individualized learning/pacing plans for each student;

«Employing qualified teachers;

«Aligning instruction to Common Core State Standards;

«Using differentiated instruction;

«Individualized instruction;

Using a variety of instructional materials

«Dialogue with administrators, classroom teachers, and parents;

«Creating progress reports for school administrators; and

*Frequent testing to determine the effectiveness of the program and progress of the students when compared to the pre-test results.

According to Robert J. Marzano, Debra J. Pickering, and Jane E. Pollock in Classroom Instruction That Works: Research-Based Strategies for Increasing Student Achievement, 2001: The individual teacher
and the strategies used in the educational setting can have an important effect on students’ learning. SmartStart Education’s educational and programmatic approaches are based on methods, materials, and
philosophy that have been proven effective in multiple educational settings. The following is a description of effective research-based strategies used in the design and implementation of SmartStart
Education’s instructional programs.

Data-Driven Differentiated Instruction

Differentiated instruction emphasizes that the learning needs of students should guide Instruction. According to this approach, teachers engage children in activities that respond to their own particular
learning needs and strengths, thereby enhancing their learning .The goals of differentiated instruction include developing engaging tasks for students, providing flexible approaches to learning, responding to
students’ readiness and learning preferences, and providing opportunities for students to work in varied instructional formats based on their performance. The teacher’s role is both facilitator and collaborator.
As a facilitator, the tutor offers a variety of learning opportunities, organizes students, and provides for the flexible use of time. As a collaborator, the teacher partners with other members of the site’s staff and
parents to further students’ learning. SmartStart Education incorporates these principles in its instructional programs.

Direct Instruction

SmartStart Education uses the individualized direct instructional model to meets students’ needs, wherever they are academically. This model has been shown to be an effective means of delivering remedial
services. The direct instructional model was introduced by the University of lllinois and achieved positive results, particularly with academically at-risk students in reading and math. According to this
approach, each program is designed so that it focuses on one concept at a time and then integrates the newly taught concept into applications that are familiar to the students. Procedures, as outlined by
Siegfried Engelmann, who was an original author of this approach, include such techniques as direct instruction, explicit explanations, small learning steps, frequent review, frequent teacher-student
interactions, and choral responses. SmartStart Education incorporates these ideas into the curriculum.

« Reporting key metrics noted above in this document
SmartStart develops a reporting process and timeline, usually monthly, with each LEA with whom we work.

« Program Design
SmartStart Education will not be delivering programs as part of the Vetted Texas Tutor Corps. We will only be providing and supervising tutors.

« Consortium
SmartStart Education is not applying to the Vetted Texas Tutor Corps as part of consortium.
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EVIDENCE OF REQUIRED AND RELEVANT EXPERIENCE

Since 2007, SmartStart Education has served over 35,000 students across over 100 school districts. Each
year, SmartStart collects pre/post test data on students, as well as surveys from parents, classroom
teachers, and classroom observations to evaluate our programs. SmartStart Education’s students, on
average, achieved an overall increase of 23.6% in Literacy and Math scores - as measured by our pre and
posttest assessments. Over 85% of SmartStart’s students showed at least a 10% increase from pretest to
posttest. Further, over half of SmartStart’'s students have improved their test scores by more than 80% in
at least one component of literacy (phonemic awareness, phonics, fluency, vocabulary, and
comprehension) and nearly half increase their scores by more than 60% in at least one National Council of
Teachers of Mathematics (NCTM) content standard.

SmartStart's English Language Learner (ELL) students succeed at an even higher rate than our overall
student population. 88% of our ELL students improve their scores from pretest to posttest by at least 10%,
and 52% improve their scores from pretest to posttest by 25% or more. 79% of SmartStart’s students with
special needs improve their scores from pretest to posttest by at least 10%, and 37% improve their scores
from pretest to posttest by 25% or more.

During the 2010-2011 school year, SmartStart Education conducted a case study at one school in
Hartford, CT comparing 62 Kindergarten through second graders’ DRA scores before and after our
academic intervention program. SmartStart's students demonstrated an 18% greater improvement than
the control group of students who did not enroll in SmartStart Education's after-school program.

Whenever possible, we get student state test score data from schools on our students. We then compare
their performance rating on the state test in the year prior to attending the SmartStart Education program
and the performance rating after SmartStart Education’s program. In 2019 (the last year for which we have
state level data since the Covid pandemic), SmartStart Education’s students increased their State
Assessment scores in ELA by an average of 14.1% and in math by an average of 12.7% from 2018. In
2018, SmartStart Education’s students increased their State Assessment scores in ELA by an average of
13.2% and in math by an average of 12.4% from 2017. In 2017, SmartStart Education’s students
increased their State Assessment scores in ELA by an average of 12.9% and in math by an average of
13.1% from 2016.

In addition to helping students raise their test scores, our programs are effective at improving students’
motivation, behavior, and learning in both the classroom and at home. 88% of classroom teachers
surveyed report that their students who were enrolled in our program improved their academic
performance in class during the school day. Further, 82% of classroom teachers report that our students
are more engaged in classroom instruction and that students have gained academic self-confidence. 97%
of parents “agree” or “strongly agree” that they are satisfied with our program and say that they would want
their children enrolled in our program again.

* Artifacts
See Appendix Il for a copy of our Student Support Services Contract with New York City Department of
Education and our contract for providing Long-term Substitute teachers to Washington, DC Public Schools
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ATTESTATIONS
Does your organization, or a related third party acting on your behalf, store data related | Yes No
to your tutoring services and related services and supports provided? O @

If yes, please describe the types of data stored.

Does your organization store or intend to store any data outside of the United States? Yes No

Is your organization in compliance with, or willing to be in compliance with prior to Yes No
signing a contract with an LEA, and willing to sign the National Data Privacy Agreement

and Student Privacy Agreement for Texas? @ O

‘ ORGANIZATION IS TO SELECT ONE AND COMPLETE:

['SmartStart Education, LLC"]

O ("The Company") certifies that, if the Company IS CURRENTLY contracting with a school district, open-
enrollment charter school, or shared services arrangement for services that involve direct contact
with students in Texas, the Company has received all criminal history information required for each
person that has or may have contact with students pursuant to §22.0834 of the Texas Education Code.
The Company further certifies that such criminal history information does not contain information
which indicates that any of such persons have convictions which would prevent them from having
contact with students as described by §22.085 or any other law or ruling.

@ ("The Company") certifies that, if the Company IS NOT CURRENTLY contracting with a school district,
open-enrollment charter school, or shared services arrangement for services that involve direct
contact with students in Texas, the Company certifies that it has conducted a diligent and reasonable
background check for each person that has or may have contact with students and those background
checks contain no information which indicates that such any of persons have convictions which would
prevent them from having contact with students as described by §22.085 or any other law or ruling.
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FULL SERVICE TUTORING ORGANIZATIONS ONLY

HIGH-IMPACT TUTORING TRAINING

HIGH QUALITY INSTRUCTION MATERIALS
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	Contact Information: 59 Elm Street Suite 225 New Haven, CT 06510. 888-262-1059. info@smartstarteducation.com
	Organization Name: SmartStart Education, LLC
	Chosen Pathway: Partial-Service Provider
	Can provide service to 9-12 Math: Yes
	Can provide service to K-5 Literacy / Reading: Yes
	Can provide service to 6-8 Literacy / Reading: Yes
	Can provide service to 9-12 Literacy / Reading: Yes
	Can support SPED K-5 Math: Yes
	Can support SPED 6-8 Math: Yes
	Can support SPED 9-12 Math: Yes
	Can support SPED K-5 Literacy / Reading: Yes
	Can support SPED 6-8 Literacy / Reading: Yes
	Can support SPED 9-12 Literacy / Reading: Yes
	Can support emergent bilingual K-5 Math: Yes
	Can support emergent bilingual 6-8 Math: Yes
	Can support emergent bilingual 9-12 Math: Yes
	Can support emergent bilingual K-5 Literacy / Reading: Yes
	Can support emergent bilingual 6-8 Literacy / Reading: Yes
	Can support emergent bilingual 9-12 Literacy / Reading: Yes
	Can deliver on-campus tutoring ESR 1: Yes
	Can deliver on-campus tutoring ESR 2: Yes
	Can deliver on-campus tutoring ESR 3: Yes
	Can deliver on-campus tutoring ESR 4: Yes
	Can deliver on-campus tutoring ESR 5: Yes
	Can deliver on-campus tutoring ESR 6: Yes
	Can deliver on-campus tutoring ESR 7: Yes
	Can deliver on-campus tutoring ESR 8: Yes
	Can deliver on-campus tutoring ESR 9: Yes
	Can deliver on-campus tutoring ESR 10: Yes
	Can deliver on-campus tutoring ESR 11: Yes
	Can deliver on-campus tutoring ESR 12: Yes
	Can deliver on-campus tutoring ESR 13: Yes
	Can deliver on-campus tutoring ESR 14: Yes
	Can deliver on-campus tutoring ESR 15: Yes
	Can deliver on-campus tutoring ESR 16: Yes
	Can deliver on-campus tutoring ESR 17: Yes
	Can deliver on-campus tutoring ESR 18: Yes
	Can deliver on-campus tutoring ESR 19: Yes
	Can deliver virtual training ESR 1: Yes
	Can deliver virtual training ESR 2: Yes
	Can deliver virtual training ESR 5: Yes
	Can deliver virtual training ESR 6: Yes
	Can deliver virtual training ESR 7: Yes
	Can deliver virtual training ESR 8: Yes
	Can deliver virtual training ESR 9: Yes
	Can deliver virtual training ESR 10: Yes
	Can deliver virtual training ESR 11: Yes
	Can deliver virtual training ESR 12: Yes
	Can deliver virtual training ESR 13: Yes
	Can deliver virtual training ESR 14: Yes
	Can deliver virtual training ESR 15: Yes
	Can deliver virtual training ESR 16: Yes
	Can deliver virtual training ESR 17: Yes
	Can deliver virtual training ESR 18: Yes
	Can deliver virtual training ESR 19: Yes
	Can deliver on-campus tutoring ESR 20: Yes
	Can deliver virtual training ESR 20: Yes
	Can deliver virtual training ESR 4: Yes
	Can deliver virtual training ESR 3: Yes
	Team and Experience: • Brief description of your organization and its services (Texas preferred)
SmartStart Education was founded in 2007 and has been providing academic/tutoring services
to urban districts for 15 years. Please see Appendix I for the Articles of Incorporation.

SmartStart Education is an academic solutions company led by experienced educators who provide proven results-focused preK-12 instructional solutions.  SmartStart Education has been providing high quality educational services for 15 years, delivering learning programs that improve academic achievement, enhance self-esteem, raise test scores, and promote excellence in teaching and learning.  SmartStart Education has served over 35,000 students attending hundreds of schools in over 100 districts in the same instructional and service areas as requested in this RFP.  Over 95% of SmartStart’s students come from ethnic/racial minorities. Nearly 25% of SmartStart’s students are English Language Learners, and nearly 15% of our students are labeled as having special needs.

The number of students participating in SmartStart Education’s programs continues to grow due to the company’s reputation for its management of programs, excellent curricula, and dedicated staff and teachers. SmartStart Education has grown to become a full-service academic solutions company providing high-quality academic instructional services and courses before, during and after school, weekends, and summer to:
• Small Groups and one-on-one
• Academically disadvantaged students and under achievers
• English Language Learners and Special Education students
• PreK-12 schools

As well as high-quality:
• Professional development programs specifically designed for teachers and school leaders
• Parent involvement programs aligned to the national PTA standards
• Student Assessment, including instructional program pre- and post-tests and on-going instructional assessment during the student’s instructional process.

SmartStart Education has demonstarted capacity to hire and manage teachers at scale. We work with three large urban districts: New York City, Baltimore and Washington, DC. Over the last 15 years, SmartStart Education has provided services similar to this contract to over 100 districts across Massachusetts, Rhode Island, Connecticut, New York, Maryland, New Jersey and Pennsylvania. Our largest customer is the District of Columbia Public Schools, where we provide longterms substitute teachers to all 116 of their school.

SmartStart Education has had eight contracts with New York City Department of Education during the previous 12 years and one contract with Baltimore City Public Schools. Below is a list of these contracts:

City Entity:     District of Columbia Public Schools
Contract Number:     GAGA-2022-C-0026
Contract Period:       12/13/2021 – 6/30/2022
Description of the services provided:  
Provision of one substitute teacher to each of 116 schools.
-----------------
City Entity:     Baltimore City Public Schools
Contract Number:     PQS-19-20
Contract Period:       8/28/2019 – 6/30/2025
Description of the services provided:  
Provision of Extended Learning services to students.
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     QR151BC
Contract Period:       9/1/2018 – 8/31/2023
Description of the services provided:  
Student Support Services Component B: Academic Enrichment Services – Tutoring/Homework Assistance & Study/Test Taking Skills.
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     QR096AA
Contract Period:       7/1/2015 – 6/30/2020
Description of the services provided:  
Provision of professional development workshops and coaching
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     QR984AN
Contract Period:       10/1/2013 – 9/30/2018
Description of the services provided:  
Expanded Learning Time Programs (after-school, during school) in designated focus and priority Title I schools
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     QR898DM
Contract Period:       4/1/2013 – 3/30/2018
Description of the services provided:  
Student Support Services through the Office of School and Youth Development, (after-school, during school) tutoring, and test preparation
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     QELT015
Contract Period:       9/1/2012 – 8/31/2013
Description of the services provided:  
Expanded Learning Time Programs (after-school, during school) in designated focus and priority Title I schools
-----------------
City Entity:     New York City Department of Education City of New York
Contract Number:     NCLB032
Contract Period:       9/1/2010 - 8/31/2012
Description of the services provided:  
Supplemental Educational Services (SES) to students in Title I schools

• Tutor Types
SmarStart Education will recruit and provide the following types of tutors to LEAs as part of the Vetted Texas Tutor Corps:
• Teacher candidate
• Current or retired teachers
• Paraprofessionals

• Organizational Capacity and Staff
SmartStart Education has an experienced and professional team that are dedicated to helping students realize their potential while working with schools to meet their educational needs. The Vice President, Operations will be responsible for ensuring that every element of the contract will be implemented with fidelity and in a timely manner.  The Program Managers ensure the day to day implementation of the contract. The Program Managers will be responsible for maintaining relationships with all school personnel, managing program schedules, and ensuring that high-quality programming is developed and implemented. They will manage Teachers’ schedules and ensure that substitutes are in place. A program Manager will be on-site at each school at least once per week to ensure that the program is implemented successfully and to the satisfaction of school personnel, and they will be responsible for reporting student data and progress to school personnel. Finally, Teachers will implement our assessments, curriculum, and prepare progress reports for parents and classroom teachers. See Appendix II for resumes of key personnell.

• Consortium
SmartStart Education is not applying as part of a consortium. 


	Capacity and Project Budget: Capacity and Project Budget
• SmartStart Education is able to evaluate, hire and provide 100 face-to-face or virtual 
tutors per month across the state of Texas. We can serve all LEAs in Texas. 
• The following positions listed are assigned to the services as outlined in this proposal:

• CEO – The President oversees all programs and operations. In addition, he is in charge of organizational growth, financial planning (supported by the Accountant), and marketing. 20% of the President’s time will be focused on the Vetted Texas Tutor Corps.
• Chief Instructional Officer – The Chief Instructional Officer oversees all full-time and part-time staff, professional development, assessment, curriculum and teaching staff evaluation. 33% of the Chief Instructional Officer time will be focused on the Vetted Texas Tutor Corps.
• Chief Operating Officer - The Chief Instructional Officer oversees all processes, polices, and procedures. He is in charge of student data management, paperwork, program evaluation, and other elements of contractual compliance. He develops and maintains relationships with school districts. 20% of the Chief Instructional Officer’s time will be focused on the Vetted Texas Tutor Corps.
• Recruiters – Recruiters are responsible for reviewing resumes, conducting interviews, contacting references, and selecting the most qualified teacher for each positions. SmarStart Education will have at least 7 recruiters focusing on the Vetted Texas Tutor Corps.
• Program Managers – Program Managers develop and mantain relationships with schools and community partners and supervise Teachers. For the outlined project, SmartStart  Program Managers will manage an average of 40 Teachers. 100% of the local Program Managers’ time will be focused on the Vetted Texas Tutor Corps .
• Data/Curriculum Specialists - Data/Curriculum Specialists provide training and ongoing coaching to Teachers. Further, they monitor and analyze data and provide progress reports to schools. They customize/adjust coaching for teachers based on data. For the outlined project, Data/Curriculum Specialists will manage an average of 15 schools. The Specialists’ time will be allocated based on the number of Schools with who we partner.
• Teachers - Teachers are well qualified and professionally trained to provide the tutoring to the students. Teachers report either to the Program Manager. 100% of the Teachers’ time will be focused on the Vetted Texas Tutor Corps.

• Cost to LEAs
SmartStart Education will charge LEAs $355/day per face-to-face tutor and $64/hr for virtual tutors. A minimum of 10 tutors will be required per LEA. These rates will encompass all of the following costs:
• Provider team(s) dedicated time and capacity cost
• Tutor labor
• Tutor ongoing management and support costs
• LEA relationship management costs
• Reporting and analytics costs
• Operations costs

	Methodology and Approach: • Recruitment
SmartStart Education’s hiring criteria of teachers and program managers are based on extensive experience in personnel selection. At a minimum, all SmartStart teachers have a Bachelor’s degree, teaching experience, demonstrated content knowledge in the subject area that they will teach, and a commitment to providing outstanding tutoring to children. All SmartStart Education teachers are paid, based on research indicating that less qualified tutors and unpaid volunteers or parents obtain much lower outcomes than do paid tutors with college degrees (Neitzel et al., 2021; Nickow et al., 2020).

SmartStart Program Managers may be certified teachers, but their primary experience is in coordinating programs, working with parents, and supporting teachers.

SmartStart Education sources teachers from localk job boards such as Indeed. All candidates go through a resume screening, answer presecreening questions in writing, go through one phone interview, one face-to-face interview through Zoom, a reference check and a criminal background check. Further, we follow any additional protocols required by the LEAs with whom we work. 

• Tutor schedule 
Face-to-face tutors are available during the school day. Virtual tutors are available after-school and on weekends.

• Tutor oversight
SmartStart Edcuation uses a virtual clock in system with location identification, so we know that tutors arrived at the correct location on-time and leave on-time. 
SmartStart Education uses a proprietary 360° algorithm for Extended Learning site evaluation. The methodology and algorithm were developed by the President, Isaak Aronson, who holds a Ph.D. in Education Policy and Leadership and has extensive experience developing and managing complex program evaluations. Dr. Aronson also, oversees each program evaluation process.

Parent and teacher surveys include components on program management, classroom management, student engagement, and student achievement. We incorporate data from parents, classroom teachers, weekly classroom observations and student test scores and attendance rates to evaluate our programs. Two weeks before the end of each program, parents are sent home a note with a link to an online survey of the program. Students must return the note to the teacher signed by the parent in order to ensure that the parent received the survey invitation. Surveys are available in English and Spanish. Classroom teachers also receive a link to a survey from the program manager, two weeks before the end of the program. The surveys are powered by Microsoft Forms, which aggregates and presents the data in an organized, easy to analyze format.

Based on the results of surveys from parent and classroom teachers, results from observations as well as student growth from pretest to posttest, we assign sites a rating of 1-4. A “1” corresponds to “needs extensive intervention and improvement to meet goals/expectations” as outlined in part B above. A “2” corresponds to “needs improvement to meet goals/expectations” outlined in part B above. A “3” corresponds “to meeting goals/expectations” outlined in part B above. A “4” corresponds to “exceeding goals/expectations” outlined in part B above. 

Any tutor that receives a score of 1 or 2 receives targeted support until it scores a 3 or 4. Targeted interventions include replacing teachers, adding teachers, and providing additional coaching.

• LEA partnership and relationship management
The reason that LEAs and schools are eager to partner with SmartStart Education is because our programs have a flexible structure to accommodate the needs, capacity and schedule of each school. Upon executing a contract with an LEA, SmartStart Education’s implementation team meets with the curriculum specialists to ensure that our program will align with the needs of the schools that our students attend.  We provide relevant personnel with a description of SmartStart Educations processes and procedures, and we receive details about the district’s and schools’ academic areas of focus. In addition to meeting with personnel, SmartStart Education’s implementation team reviews the school’s relevant curricular plans (such as ELL, Math, Language Arts, and students with special needs plans). 

After gathering all relevant information, the implementation team holds a meeting to discuss the particular needs of each school. SmartStart then develops an LEA plan tailored to meet each of our partner LEA’s needs. Specifically, SmartStart chooses areas of focus in the curriculum and designs professional development for our teachers that is aligned to the LEA’s goals.
• Tutoring
SmartStart Education’s methods are derived from and are consistent with effective research-based practice.  Programs draw upon a wealth of leading-edge curricula and diagnostic procedures to effectively deliver individualized instruction.  SmartStart Education also utilizes the vast knowledge and experience offered by its employees who are teachers, former principals and assistant principals.  SmartStart Education employs only qualified teachers.

Among the specific research-based instructional strategies that our tutors employ are the following: 
•Pre-testing to determine the needs of students; 
•Developing individualized learning/pacing plans for each student; 
•Employing qualified teachers; 
•Aligning instruction to Common Core State Standards; 
•Using differentiated instruction; 
•Individualized instruction; 
•Using a variety of instructional materials
•Dialogue with administrators, classroom teachers, and parents; 
•Creating progress reports for school administrators; and 
•Frequent testing to determine the effectiveness of the program and progress of the students when compared to the pre-test results.  

According to Robert J. Marzano, Debra J. Pickering, and Jane E. Pollock in Classroom Instruction That Works: Research-Based Strategies for Increasing Student Achievement, 2001:  The individual teacher and the strategies used in the educational setting can have an important effect on students’ learning. SmartStart Education’s educational and programmatic approaches are based on methods, materials, and philosophy that have been proven effective in multiple educational settings.  The following is a description of effective research-based strategies used in the design and implementation of SmartStart Education’s instructional programs. 

Data-Driven Differentiated Instruction
Differentiated instruction emphasizes that the learning needs of students should guide Instruction.  According to this approach, teachers engage children in activities that respond to their own particular learning needs and strengths, thereby enhancing their learning .The goals of differentiated instruction include developing engaging tasks for students, providing flexible approaches to learning, responding to students’ readiness and learning preferences, and providing opportunities for students to work in varied instructional formats based on their performance.  The teacher’s role is both facilitator and collaborator.  As a facilitator, the tutor offers a variety of learning opportunities, organizes students, and provides for the flexible use of time.  As a collaborator, the teacher partners with other members of the site’s staff and parents to further students’ learning.  SmartStart Education incorporates these principles in its instructional programs.

Direct Instruction
SmartStart Education uses the individualized direct instructional model to meets students’ needs, wherever they are academically. This model has been shown to be an effective means of delivering remedial services.  The direct instructional model was introduced by the University of Illinois and achieved positive results, particularly with academically at-risk students in reading and math.  According to this approach, each program is designed so that it focuses on one concept at a time and then integrates the newly taught concept into applications that are familiar to the students.  Procedures, as outlined by Siegfried Engelmann, who was an original author of this approach, include such techniques as direct instruction, explicit explanations, small learning steps, frequent review, frequent teacher-student interactions, and choral responses.  SmartStart Education incorporates these ideas into the curriculum.

• Reporting key metrics noted above in this document
SmartStart develops a reporting process and timeline, usually monthly, with each LEA with whom we work.

• Program Design
SmartStart Education will not be delivering programs as part of the Vetted Texas Tutor Corps. We will only be providing and supervising tutors.

• Consortium
SmartStart Education is not applying to the Vetted Texas Tutor Corps as part of consortium.

	Evidence of Required and Relevant Experience: Since 2007, SmartStart Education has served over 35,000 students across over 100 school districts. Each year, SmartStart collects pre/post test data on students, as well as surveys from parents, classroom teachers, and classroom observations to evaluate our programs. SmartStart Education’s students, on average, achieved an overall increase of 23.6% in Literacy and Math scores - as measured by our pre and posttest assessments. Over 85% of SmartStart’s students showed at least a 10% increase from pretest to posttest. Further, over half of SmartStart’s students have improved their test scores by more than 80% in at least one component of literacy (phonemic awareness, phonics, fluency, vocabulary, and comprehension) and nearly half increase their scores by more than 60% in at least one National Council of Teachers of Mathematics (NCTM) content standard.

SmartStart’s English Language Learner (ELL) students succeed at an even higher rate than our overall student population. 88% of our ELL students improve their scores from pretest to posttest by at least 10%, and 52% improve their scores from pretest to posttest by 25% or more. 79% of SmartStart’s students with special needs improve their scores from pretest to posttest by at least 10%, and 37% improve their scores from pretest to posttest by 25% or more.

During the 2010-2011 school year, SmartStart Education conducted a case study at one school in Hartford, CT comparing 62 Kindergarten through second graders’ DRA scores before and after our academic intervention program. SmartStart's students demonstrated an 18% greater improvement than the control group of students who did not enroll in SmartStart Education's after-school program.

Whenever possible, we get student state test score data from schools on our students. We then compare their performance rating on the state test in the year prior to attending the SmartStart Education program and the performance rating after SmartStart Education’s program. In 2019 (the last year for which we have state level data since the Covid pandemic), SmartStart Education’s students increased their State Assessment scores in ELA by an average of 14.1% and in math by an average of 12.7% from 2018. In 2018, SmartStart Education’s students increased their State Assessment scores in ELA by an average of 13.2% and in math by an average of 12.4% from 2017. In 2017, SmartStart Education’s students increased their State Assessment scores in ELA by an average of 12.9% and in math by an average of 13.1% from 2016.

In addition to helping students raise their test scores, our programs are effective at improving students’ motivation, behavior, and learning in both the classroom and at home. 88% of classroom teachers surveyed report that their students who were enrolled in our program improved their academic performance in class during the school day. Further, 82% of classroom teachers report that our students are more engaged in classroom instruction and that students have gained academic self-confidence. 97% of parents “agree” or “strongly agree” that they are satisfied with our program and say that they would want their children enrolled in our program again.

• Artifacts
See Appendix III for a copy of our Student Support Services Contract with New York City Department of Education and our contract for providing Long-term Substitute teachers to Washington, DC Public Schools

	Knowledge of the Initiative: • High-dosage/High-impact tutoring research and impact
A review of research on all types of programs for struggling learners demonstrates that tutoring is by far the most effective solution for students struggling in reading and mathematics (Neitzel et al., 2021; Pellegrini et al., 2021). Tutoring is most effective when implemented during the school day, based on evidence that attendance is poor in after-school and summer school programs (Kidron & Lindsay, 2014; Xie et al., 2021).

High-impact tutoring programs show clear, positive results, particularly for students in need of the most academic supports. Students participating in these programs have gained an additional one to two years of math and an additional year of learning in English language arts on top of what they learned in the classroom compared to nonparticipants (Education Trust & ERN, 2021). Dietrichson et al. (2017) conducted a meta-analysis of 14 types of educational interventions and found that high-impact tutoring was found to be the most effective at improving student achievement.

According to Robinson et al. (2021), successful tutoring programs share some key commonalities, which likely lead to their strong results. Effective high-impact tutoring programs:
• Occur during the school day. Embedded programs have a significantly higher likelihood of student attendance and reaching the students who need it most.
• Include a minimum of three sessions per week for the duration of the school year. For tutoring approaches to be effective, students have to spend a substantial amount of time working with their tutor.
• Occur in groups of 4 or fewer students. Given that individualized instruction is essential to effective tutoring, the impacts of tutoring diminish substantially in groups larger than four students.
• Provide students with a consistent tutor who is supported by ongoing oversight and coaching. The basis of effective tutoring is strong tutor-student relationships. Students should have a consistent tutor who is skilled at relationship-building, which help develop both academic and non-academic outcomes.
•  Provide tutors with pre-service training, oversight, ongoing coaching, and clear lines of accountability. Certified teachers, paraprofessionals, AmeriCorps members, college students, and other volunteers who receive high-quality training can all be effective tutors.
• Use data to inform tutoring sessions. Tutors should use data to understand students’ strengths and needs and should build their sessions to focus on these needs. Tutoring programs should use also data to assess their effectiveness at improving student learning and should make adjustments based on these data.
• Use materials that are aligned with research and state standards. The materials that tutors use with their students should be aligned with both state standards and research on teaching and learning and should be engaging for students and easy for tutors to use.

When tutoring programs do not have these core elements of implementation, they may have little to no impact on student learning gains.

• COVID impacted learning loss research
The disruptions to schooling caused by the pandemic have affected learning; however, the extent of their effect is unknown. While not much data is available to date, researchers and schools believe that it affected students’ achievement and growth negatively (Kuhfeld, Soland, et al., 2020). Researchers are using the label “learning loss” to describe and understand the impact that the pandemic has had on student learning and academic development (Patrinos & Donnelly, 2021). Learning loss can be defined as a decline in
student knowledge and skills and has mostly been studied in relation to the summertime (Patrinos & Donnelly, 2021). In terms of the pandemic, learning loss is the decrease in learning that took place between pre-pandemic times and the pandemic times we are still experiencing. Betebenner and Wenning (2021) described this phenomenon as a decrease in student academic growth that results in a decrease in attainment.

Researchers have developed projections of the potential impact that the COVID-19 pandemic had on academic achievement (Betebenner & Wenning, 2021; Kuhfeld, Soland, et al., 2020; Kuhfeld, Tarasawa, et al., 2020). While the COVID-19 pandemic is unprecedented event, researchers have relied on existing knowledge on the impact of missing school to predict the learning loss that has taken place during the school closures. Kufheld, Soland, and colleagues (2020) relied on existing research on the impact of summer break, weather-related school closures, and absenteeism to inform projections of the COVID-19 related learning loss. These authors believe that it is not only important to understand the short-term and long-term impacts on achievement, but also how variable achievement is as a result of the pandemic. For their study, Kufheld, Soland, and colleagues (2020) utilized the Northwest Evaluation Association Measures of Academic Progress (NWEA MAP) Growth assessment which provided a national sample of millions of students in grades 3-8 who completed the assessment during the 2017-18 and 2018-19 school years. Utilizing these data, the researchers developed two sets of projections, one based on the summer loss literature and a second one based on the absenteeism literature. Relying on the summer loss research, the authors projected that students who returned to school
in the fall of 2020 had made only 63-68% of the learning gains in reading relative to a normal school year, and 37-50% of the learning gains in mathematics. For students going from 5th grade into 6th grade, the learning gains in math were projected to only be 19%.

Projections based on the absenteeism literature were more concerning, with learning gains under 30% for both reading and math. Results from these predictions were in line with previous research suggesting that while being out of school negatively impacts learning, there is a bigger loss in mathematics than in reading. Based on both sets of projections the learning gains made by students during the 2019-20 school year were projected to be substantially lower than the gains made during a normal school year. In addition to these projections, these researchers also expected students to return with more variability in skills than during a typical year.

Following the study described above, Kuhfeld et al. (2020) utilized data from the NWEA MAP Growth assessment for fall 2020 to examine students’ performance relative to a normal school year and to compare to the projections previously made by NWEA. For this study, researchers utilized fall 2020 data for 4.4 million students in grades 3-8. While many have raised questions regarding the usefulness of this data due to remote administration, the NWEA has confidence in the quality of the data from remote administrations for most grades in grade 3 and up (Kuhfeld, Lewis, et al., 2020). When comparing fall 2019 data (pre-pandemic) to fall 2020 (pandemic), the authors found that, on average, student achievement during the fall 2020 administration was similar to pre-pandemic achievement in reading; however, it was 5 to 10 percentile points lower in math. Additionally, the authors also explored within-student growth by examining winter and fall 2020 data and found evidence of student growth in both reading and math (except for math in grades 5 and 6), but the growth in math was lower than in a typical school year. When comparing the data to the projection previously released, the authors found that, on average, students did better than it was previously expected in reading. In math, students scored as projected in grades 4-6, and slightly higher in grades 7-8. While these results can be perceived as optimistic, they should be interpreted with caution given that assessment data was not available for all students and it likely underrepresented the most vulnerable subgroups of students. In fact, while the authors found that, on average, reading scores for fall 2020 were in line with scores from fall 2019, there were small declines among Hispanics and Blacks in higher elementary grades.

• Texas LEAs’ key priorities and strategies given unfinished learning
According to the Texas Education Agency, early data indicates that school closures and disruptions in SY19-20 and SY20-21 have resulted in unfinished learning for many students in Texas. LEAs are developing strategies for making multi-year recovery and learning acceleration. They are putting in supports for students. Many LEAs are considering high impact tutoring and need many highly-qualified, vetted, and trained tutors to meet their needs.

	Can provide service to K-5 Math: Yes
	Can provide service to 6-8 Math: Yes
	Description of types of data stored: 
	Name of Tutoring Company: ["SmartStart Education, LLC"]
	High-Impact Tutoring Training: 
	High Quality Instruction Materials: 
	Does your organization, or a related third party acting on your behalf, store data related to your tutoring services and related services and supports provided?: No
	Does your organization store or intend to store any data outside of the United States?: No
	Is your organization in compliance?: Yes
	Organization is contracting with a school disctrict: No
	References: References
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