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STAAR Alternate 2 is the state assessment for students with significant
cognitive disabilities.

Alternate 2

State of Texas
Assessments of Alternate
Academic Readiness State of Texas
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—— Alternate ——

STAAR Alternate, as it was originally designed,
was administered for the last time in Spring of
2014.



STAAR ALTI REDESIGN

House Bill 5 of the 83" Legislative Session called for a redesign of the
State of Texas Assessments of Academic Readiness (STAAR®) Alternate
assessment.

“The agency, in conjunction with appropriate interested persons,
shall redevelop assessment instruments adopted or developed under
Subsection (b) for administration to significantly cognitively disabled
students in a manner consistent with federal law. An assessment
instrument under this subsection may not require a teacher to
prepare tasks or materials for a student who will be administered
such an assessment instrument.”

Portfolios and performance-based assessments would not be allowed
under this legislation, because these types of assessments require the
individualization of materials and task administration.

Therefore, the Texas Education Agency (TEA) designed a standardized
item-based assessment



STAAR ALTERNATE REDESIGN

House Bill 906 of the 83 Legislative Session stipulates that “the agency
may not adopt a performance standard that indicates that a student’s
performance on the alternate assessment does not meet standards if the
lowest level of the assessment accurately represents the student’s
developmental level as determined by the student’s admission, review,
and dismissal committee.”

This legislation eliminates an assessment where the ARD committee or
teacher decides the complexity level of the assessment based on
individual needs.

To meet these requirements, the redesigned assessment will not have
complexity levels and will be a standardized assessment with items
varying in difficulty throughout a single test.

STAAR ALTERNATE
REDESIGN




Although state legislation changed, federal law
regarding the alternate assessment did not change.

° The Elementary and Secondary Education Act (ESEA)
requires an assessment for students with significant
cognitive disabilities that can be applied to 1% of the tested
population for federal accountability purposes.

 The assessment still needs to cover the state curriculum
through prerequisite skills; thus our vertical alignment
documents and curriculum framework documents continue
to be the basis for instruction and item development for the
new test design.



STAAR ALT 2 TEST Design

Meets the needs for the wide range of students with
significant cognitive disabilities that comprise this
population.

Must cover a wide range of the state curriculum through
prerequisite skills from the curriculum presented in earlier
grades.

Consists of one assessment for each subject/grade or course
that will be administered to all students

Eliminates the need for a teacher to prepare tasks or
materials for a student



ARD Committee Responsibilities
Determining Eligibility




The General Assessment (STAAR) is the First
Consideration
ARD committees must determine whether the general
assessment is the most appropriate for the student by
reviewing the student’s present level of academic achievement
and functional performance (PLAAFP).

The PLAAFP should provide the committee members with a
clear understanding of the student’s strengths, current areas of
need, accommodations, needed supports, and how the student
will access the grade-level/course curriculum.

ARD Committees should review the student’s instructional plan
and use this as the basis for making appropriate assessment
decisions.

If STAAR, with or without accommodations, is not appropriate
for a student, the ARD committee must review the
participation requirements for STAAR Alternate.



STAAR Alternate 2 Participation

Requirements

Effective 2015-2016 School Year State-Required Form

STAAR ALTERNATE 2 PARTICIPATION REQUIREMENTS

Student Name Grade Date

Name of District Personnel Completing Form Position

The district personnel completing the form needs to be identified by name on the
form, along with his or her position.

The district personnel named in the form is responsible for making sure the ARD
committee discusses each section.

The district personnel completing the form should be a member of the ARD
committee (e.g., special education teacher, ARD facilitator, administrator). These
forms should be completed during the ARD committee meeting when assessment
decisions are made.

Form found at: http://tea.texas.gov/student.assessment/special-ed/staaralt/



STEP 1: Reviewing the eligibility Criteria for STAAR Alternate 2

Effective 2015-2016 School Year State-Required Form

STAAR ALTERNATE 2 PARTICIPATION REQUIREMENTS

Student Name. Grade Date

Name of District Personnel Completing Form Position

Step I: Review the Eligibility Criteria for STAAR Alternate 2

Prior to reviewing the eligibility criteria for STAAR Alternate 2, the admission, review, and dismissal (ARD) committee must
understand all assessment options, including the characteristics of each assessment and the potential implications of each
assessment choice.

According to 19 Texas Administrative Code (TAC) §101.27(b), school districts are required to follow the procedures specified in the
applicable test administration materials. As a result, the ARD committee must use this form to document its assessment decisions.

If STAAR Alternate 2 is being considered, the ARD committee must review the four criteria below and select Yes or No if applicable
to the student. To be eligible to participate in STAAR Alternate 2, the answer to all four of the guestions below must be Yes. If the
answer to any of the questions is No, the student is not eligible to participate in STAAR Alternate 2 and must participate in one of
the other statewide assessments. Each Yes answer requires a justification that contains evidence that the student meets the

criterion.
ELIGIBILITY CRITERIA
1. Does the student have a significant cognitive disability? O\’es ONo

A significant cognitive disability is determined by the ARD committee and must be based on evaluation information performed by a
qualified evaluation team. The significant cognitive disability must affect the student’s intellectual potential and be documented as
such in the student’s individualized education program (IEP). A student with a significant cognitive disability has limited potential to
reach grade-level expectations; whereas, a student with a learning disability has the potential to reach grade-level expectations, but
has difficulty doing so due to his or her disability.

Justification:

2. Does the student require specialized supports to access the grade-level curriculum and environment? (OYes (Ne

Federal regulations mandate that all students have access to and be assessed on grade-level curriculum. To access the state-
mandated grade-level or course curriculum, the Texas Essential Knowledge and Skills or TEKS, a student with a significant cognitive
disability needs specialized academic instruction as well as support throughout the day in areas such as expressing his or her needs,
getting from place to place, eating lunch, negotiating social situations, and/or taking care of personal needs.

Justification:

3. Does the student require intensive, individualized instruction in a variety of instructional settings? O\"es OND

The student needs specialized academic instruction and techniques over a period of time to ensure that he or she can learn, retain
information, and transfer skills to other settings.
Justification:

4. Does the student access and participate in the grade-level TEKS through prerequisite skills? O\’es ONo

Access to the grade-level curriculum is mandated by the federal government. A student with a significant cognitive disability
requires access to the TEKS through prerequisite skills that are linked to the grade-level curriculum.
Justification:
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Students receiving special
education services and who meet
all of the participation
requirements:

Have a significant cognitive
disability
Require specialized supports to

access the grade-level curriculum
and environment

Require intensive individualized
instruction in a variety of
instructional settings

Access and participate in the grade-
level TEKs through prerequisite
skills (student expectations from
earlier grades)



Students who have a significant cognitive disability:

May have an intellectual quotient (IQ) below
70 resulting in limited potential

Are unable to academically reach grade level,
regardless of the quality of instruction

Display poor social adaptability resulting in
dependence on others for daily living and
employment

Differ from students with a specific learning
disability who have average intelligence, but
have learning problems that make reaching

their potential difficult.



STAAR Alternate 2 Participation Requirements

Effective 2015-2016 School Year State-Required Form

STAAR ALTERNATE 2 PARTICIPATION REQUIREMENTS

Student Name Grade Date

Name of District Personnel Completing Form Position

Step I: Review the Eligibility Criteria for STAAR Alternate 2

Prior to reviewing the eligibility criteria for STAAR Alternate 2, the admission, review, and dismissal (ARD) committee must
understand all assessment options, including the characteristics of each assessment and the potential implications of each
assessment choice.

According to 19 Texas Administrative Code (TAC) §101.27(b), school districts are required to follow the procedures specified in the
applicable test administration materials. As a result, the ARD committee must use this form to document its assessment decisions.

If STAAR Alternate 2 is being considered, the ARD committee must review the four criteria below and select Yes or No if applicable
to the student. To be eligible to participate in STAAR Alternate 2, the answer to all four of the questions below must be Yes. If the
answer to any of the questions is No, the student is not eligible to participate in STAAR Alternate 2 and must participate in one of
the other statewide assessments. Each Yes answer requires a justification that contains evidence that the student meets the
criterion.

ELIGI ILITY CRITERIA

1. Does the student have a significant cognitive disability? Oves ONo

A significant cognitive disability is determined by the ARD committee and must be based on evaluation information performed by a
qualified evaluation team. The significant cognitive disability must affect the student’s intellectual potential and be documented as
such in the student’s individualized education program (IEP). A student with a significant cognitive disability has limited potential to
reach grade-level expectations; whereas, a student with a learning disability has the potential to reach grade-level expectations, but
has difficulty doing so due to his or her disability.

Justification:

2. Does the student require specialized supports to access the grade-level curriculum and environment? OYes ONn

Federal regulations mandate that all students have access to and be assessed on grade-level curriculum. To access the state-
mandated grade-level or course curriculum, the Texas Essential Knowledge and Skills or TEKS, a student with a significant cognitive
disability needs specialized academic instruction as well as support throughout the day in areas such as expressing his or her needs,
getting from place to place, eating lunch, negotiating social situations, and/or taking care of personal needs

Justification:

3. Does the student require intensive, individualized instruction in a variety of instructional settings? Oves OND

The student needs specialized academic instruction and techniques over a period of time to ensure that he or she can learn, retain
information, and transfer skills to other settings.

4. Does the student access and participate in the grade-level TEKS through prerequisite skills?

OYes ONo

Access to the grade-level curriculum is mandated by the federal government. A student with a significant cognitive disability
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answered with “Yes”
before the ARD
committee can
recommend STAAR
Alternate 2 and complete
the rest of the form.

The justification section
does not need to have
page numbers from the
IEP, but evidence must be
provided for all “Yes”
entries.

Evidence of an intellectual
disability must be verified
by an assessment
specialist and be based on
valid assessment data.



Eligibility Criteria

Question: 1. Does the student have a significant cognitive disability? Yes No

A significant cognitive disability is determined by the ARD committee and must be
based on evaluation information performed by a qualified evaluation team.

The disability must affect the student’s intellectual potential and be documented in
the student’s IEP.

A student with a significant cognitive disability has limited potential to reach grade-
level expectations.

While a student with a specific learning disability may have academic challenges, he
or she has the intellectual potential to reach grade-level expectations and, therefore,
is not eligible to take STAAR Alternate.



Eligibility Criteria

Question: 2. Does the student require specialized supports to access the grade-level curriculum
and environment? Yes No

Federal regulations mandate that all students have access to and be assessed on grade-level
curriculum.

To access the grade-level curriculum, a student with a significant cognitive disability needs
specialized academic instruction.

Additionally, a student eligible for STAAR Alternate requires support throughout the day in
areas such as communicating needs, navigating the classroom or school building, eating lunch,
negotiating social situations, and/or taking care of personal needs.

Justification (Example): Amy has difficulty attending to tasks and requires numerous redirections to stay focused. When in a large group
for instruction, Amy is easily distracted and does not process language well. Her expressive language delays make it difficult for Amy to
express her needs in a large group. Because of this, Amy requires specialized instruction in a small group setting for academic skills. Amy’s
weak language skills also make it difficult for her to respond appropriately in social situations; therefore, she requires assistance during
nonacademic school activities. Amy requires assistance to perform all self-care skills.



Eligibility Criteria
Question: 3. Does the student require intensive, individualized instruction in a variety of

instructional settings? Yes No

The student needs specialized academic instruction and techniques over a period of time to
learn and retain information.

Instruction in a variety of settings is required in order for the student to transfer skills
(generalize).



Eligibility Criteria

Question: 4. Does the student access and participate in the grade-level TEKS
through prerequisite skills? Yes No

Access to the grade-level curriculum is mandated by the federal
government.

A student with a significant cognitive disability requires access to the TEKS
through prerequisite skills.

Prerequisite skills are student expectations from previous grades that are
linked to the grade-level curriculum.
Justification (Example): Although Amy shows relative strengths in the areas of math calculation and math reasoning, she is

performing skills that are several grade levels behind her grade 8 peers in all academic areas. Her access to the grade-level TEKS
is through prerequisite skills.



Step IlI: Discuss Assurances for STAAR Alternate 2

Student Name Grade Date

Step II: DISCuUss ASSUranCes
If Yes is indicat=d for all four eligibility criteria, the ARD committes must disouss the following assurances. All of these ssmurances
must be initial=d by district personnal in ardar for the student to participats in STAAR Alt=rnate 2.

Under 24 Code of Federal Regulations (CFR) §200.320(aME) and 19 Texas Administrative Code [TACIS80.1055, i the ARD
committes determines that the student will take STAAR Alternate 2, the IEP must provide a statement of why the
student cannot partlcpate In the general assessment (STAAR) with or without allowable sccommodations, and why
the alternate assessment Is appropriate for the student, induding that all of the eligibility criteria are met.

The deckslon to administer STAAR Altarnate 2 s based on multipla sowrcas of measurabla, objective avidanca,
Including (bt not Imited to) current |EP PLAAFP statements, goals andior objectives, report cards, progress reports,
work semples, taacher obsanvations, Full and Individugl Evaluation (FE), standardized achievement test results, and
dlassroom, district, and statewide assassment results. This dectsion 1s not based solely on the student's previous
performance on a statewlde assessment.

The deckslon to administer STAAR Alternate 2 Is made by the ARD committee, not administratively based on federal
socountzbility reguirements which limit the number of students taking an alternate assessment who can be countad
as profident In Adequate Yearly Progress (AYP) performance caloulations. Although STAAR Alternate 2 1s Intended for
& small number of students, the profidency cap does pot limit the number of students recelving spedal education
servlces who may take the alternate assessment.

The deckslon to administer STAAR Alternate 2 1s based on the students educational nead and the instruction the
student Is recaiving. This dactsion s not based solely on the student’s dizability category and 5 not based on the

— student's radal or economic background, excessive or extended absences, or amount of tme or location of senioe
delvery:

Initial the one that applies:

For a student In elementary or middle school, the ARD committes understands that instructional and assessment
dedslons made now may Impact a students graduation options when he or she is In high school.

For a student taking end-of-course assessments, the studant s enrolled In a course being considered for STAAR
Altzrnate 2 that has a Public Education Information Management Systam (PEIMS) course number Indicating that the
coursework Is accessed through prerequisite skills.
Indicate the alternate high school courses and PEIMS course numbers the student will be enrolled in this school year.
O Erngiishy | Aftarnata S3220007 O Aigebra | Aiternafa 83100507 U Bioiogy Aternaie 05000307 O U5 Moy ARernade 030107

01 Ersgieshy Il Altarmiata S2220007

Step I Summarize Assessment Declisions

Tha ARD committes should Indicate the subjectis) or coursafs) kn which tha student i enroifed and for which STAAR Alamate 2
assammants will ba given. Tha ARD rommitfes must arsure the asemmant dacision and sccommodations neadled to massure the studant’s
acadamic achievemant fawe baan documentad in the studlants IEF. Nota: The studont will take STAAR Altemate 7 for ail requined subjlacts
or enralled high school courses listad Balow: This form must be induded in the [EP for students being assessed with STAAR Alternate 2.

Indicate the STAAR Alternate 2 tests the student will take this school year.

0 Besding Grads O Mathematics Grade O Soisnce Grade O Social Stwdi=s §
0 Writing Grade _ 0 Algebral O Biology ad U5 MHistory
U Engiish !

U Engiizh ¥

If “Yes” is indicated for all of the eligibility
questions for STAAR Alternate 2, the ARD
committee must discuss the assurances in
Step Il, and the district personnel
completing the form must initial each one as
it is discussed in the ARD meeting.

e Assurances that the decision for testing
is:

e Documentedin IEP

 Based on educational records and not on

previous state-wide test performance or
AYP considerations

* Not based on racial or economic
background, excessive absences, amount
of time or location of service delivery



Step llIl: Summarize Assessment Decisions for STAAR
Alternate 2

Step Il Summarize Assessment Declslons

Tha ARD committes should indicate the swhjects] or cowsals) in which tha student & anrofled and for which STAAR Altarnate 2
asseswmants will be pivan. The ARD commities must anmure the asessmant decision and accommods tions needed o maasura the sudant’s
acadamit achievamant hawve baan documentad in the studants IEP. Noda: The studant will take STAAR Alternate 7 for ail required subjacts
or envolied high school courses listed balow: This form must be induded in the [EP for sfudents being assessed with STAAR Afternate 2.

Indicate the STAAR Alternate 2 tests the student will take this school year.

1 Reading Grade J  Mathematicc Grade d  Soiepce Grade Jd  Sooial Studi=s §
1 Writing Grade _ 1 Algebra | 1 Biology 1 U5 History

d  English |

1 Engiish il

The ARD committee should indicate the subject(s) or course(s) in which the
student is enrolled, for which STAAR Alternate 2 assessments will be given.

Students, for whom the ARD committee determines eligible for STAAR
Alternate 2, will take an alternate assessment in ALL enrolled
courses/subjects for that school year.



Eligibility Criteria

Student Hame Grade Date

Step II: Discuss ASSUrances

If Yes is indicated for all four eligibility criteria, the ARD committes must dizouss the followang assurances. All of these sssurances
must be initialed by district personnel in order for the student to participets in STAAR Afternate 2.

Under 34 Code of Federal Regulations {CFR) 530 WE] and 19 Texas Administrative Code [TAC)E89.1055, if the ARD
committee detenmines that the student will take STAAR Alternate 2, the IEP must provide a statement of why the
student cannot participate In the general assessment (STAMR) with or without allowable accommedations, and why
the altermnate assessment Is appropriate for the student, Induding that all of the eligibllity oriteria are met.

The decision to administer STAAR Altarnate 2 15 based on multiple sowrces of messurable, objective evidance,
Including {but not limited to) current IEP PLAAFP statements, goals andior objectives, report cards, progress reports,
work samples, teacher observations, Full and Individual Evaluation (FIE), standardized achlevement test results, and
classroom, district, and statewide assessment results. This dedision Is not based solely on the student's previous
performance on a statawlde assessment.

The decision to administer STAAR Altarnate 2 15 made by the ARD committes, not administratively basad on fedaral
acoountability requirements which limit the number of students taking an altemate assessmeant who can be countad
as profident In Adequate Yearly Progress (A¥P) performance calculetions. Although STaAR Alternate 2 s Intended for
a8 small number of students, the proficiency cap does pot Imit the number of students receiving spadal education
services who may taks the alternate assassment.

The dectsion to administer STAAR Altemnate 2 15 based on the students educational nead and the Instruction the
student Is recalving. This declslon 15 pot based solely on the student's disability category and 15 not based on the

— student's radal or economic background, excessive or extended absences, or amount of time or location of service
delnery.

Initial the one that applies:

For a student In elementary or middle school, the ARD committee understands that Instructional and assessmeant
dedslons made now may Impact a student’s graduation options when he or she Is In high school.

For a student taking end-of-course assessments, the student Is enrolled In a course being considered for STAAR
Alternate 2 that has a Public Education information Management System (PEIMS) course number Indicating that the
coursework Is accessed through prerequisite skills.

Indicate the alternate high school courses and PEIMS course numbers the student will be enrolled in this school year.

O Emgiisn | Aftarra o 3220007 0 Aigodrs | Atarnata 83100507 U Biogy ARernate 03070207 O US Mistory Adornate 03340007

O Emgitsn LA nIata 2220007

Step IIl: Summarize Assessment Declslons

Tha ARD committes should indicate the subject(s) or cowrsefs) in which the student & anrolled and for which STAAR Altarnata 2
assammants will ba pivan. The ARD commities must arsure the asesmant decision and armmmods tions needed to maasure the studants
acadamic acfievemant fave baan dorumented n the studlant’s IEE Noda: Tha sudent will taka STAAR Aternate 2 for alf required subjlects
o enrolled high school courses listed Balow: This form must be incduded in the IEP for fudents being assessed with STAAR Afternate 2.

Indicate the STAAR Alternate 2 tests the student will take this school year.

U  Reading Grads O Mathematic Grade O Scisnce Grade O Social Stwdi=s §
0 Writing Grage _ 0 Algebral U Biclogy 0 U5 History
O English |

O Engilish il

The document needs to be part of the
IEP if the decision to administer STAAR
Alternate 2 is determined.

Dynamic fields have been added so
that the form can be filled out locally
on a computer.

All assessment information must be
communicated to the campus testing
coordinator.



Other ARD Responsibilities

In addition to providing evidence that all participation requirements
have been meet and the assurances have been addressed, the ARD
committee will determine and document the needed accommodations
for both instruction and assessment.

The test administrator will determine the accommodations that will be
used for a specific assessment based on the documented
accommodations in the student’s IEP and the TEA guidelines for
allowable accommodations for STAAR Alternate 2.

A student with a severe medical or cognitive impairment may not be
able to complete any part of the assessment. For these exceptions, ARD
committees can determine if a student’s assessment can be coded as a
Medical Exception or as No Authentic Academic Response (NAAR).

For both exceptions, the ARD committee will make the determination
after reviewing medical and educational records. The decision must be
documented in the student’s IEP along with evidence to support the
determination.



Medical Exception

Students that are medically fragile and cannot attend to or
tolerate any academic interaction can qualify for a medical
exception for the following circumstances:

The student is in the final stages of a terminal or
degenerative illness.

The student is receiving extensive short-term medical
treatment due to a medical emergency or serious injury in
an accident.

The student is unable to interact with peers or staff without
risk of infection or contamination to himself/herself or
others.

The student is receiving non-academic homebound services
due to medical issues and does not receive academic
instruction.



STAAR ALTERNATE 2 MEDICAL EXCEPTION ELIGIBILITY REQUIRMENTS

Effective 2015-2016 Schoal Year State-Reguired Form

STAAR ALTERNATE 2 MEDICAL EXCEPTION ELIGIBILITY REQUIREMENTS

Student Name Grade Date

MName of District Personnel Completing Form Position

ELIGIBILITY CRITERIA
If the admission, review, and dismissal (ARD) committee has previously determined that a student meets the
eligibility criteria for STAAR Alternate 2 and the student is being considered for a medical exception designation,
the ARD committee must discuss the eligibility criteria below. At least one of the specific medical conditions listed
below should describe the medical condition of the student. Additionally the ARD committee must discuss the
three assurances. All of these assurances must be initialed by district personnel in order for the student to receive
a medical exception. Students qualifying for a medical exception will not be required to participate in the
administration of STAAR Alternate 2 for any course or subject for which they are enrolled in the current year. A
score code of 'M” must be recorded for all tests the student would have taken.

Specific Medical Condition Eligibility Criteria

& The student is unable to respond to test guestions due to a chronic illness.

# The student is receiving extensive short-term medical treatment due to a medical emergency or serious
injury in an accident.

#» The student is unable to interact with peers or educators without risk of infection or contamination to
himselffherself or others.

# The student is unable to receive sufficient or consistent homebound services due to medical issues.

Discuss and Initial Assurances

If the medical condition of the student is described by at least one of the eligibility criteria, the ARD committes
must discuss the following assurances. All three assurances must be initialed by district personnel for the
student to be eligible for the STAAR Alternate 2 medical exception. The ARD committee must ensure the
medical exception is documented in the student’s individualized education program (IEP), and this form must be
included in the IEP

The medical incident or condition must prevent the student from participating in sufficient
instruction offered at school, at home, at a hospital, or at a residential facility.

The information used to make the medical exception determination must reflect the student’s
situation just prior to and throughout the testing window.

The medical incident or condition must be identified and verified in writing by a licensed physician
and kept on file by the local district.

‘opyright & Fabruary, 2015, Taxas Education Agancy All rights resanved

The medical incident or condition must be so severe as to
prevent the student from participating in instruction
offered at school, at home, at a hospital, or at a
residential facility.

The information used to make the medical exception
determination must reflect the student’s situation just
prior to and throughout the testing window.

The medical incident or condition must be identified and
verified in writing by a licensed physician and kept on file
by the school district.

At least one of the specific medical conditions listed
should describe the medical condition of the student.

The ARD committee must discuss the three assurances
and initial each one after they are discussed.

The medical exception should be documented in the
student’s IEP and this form included in the IEP.

Students who meet this eligibility are not required to
participate in the administration of STAAR Alternate 2 for
any courses or subjects for which they are enrolled in for
the current year.

A score code of “M” must be recorded for all tests the



No Authentic Academic Response (NAAR)

Students who are not able to respond authentically to any verbal, visual,
or tactile stimuli during academic instruction due to level of cognition
rather than a medical condition can qualify for a NAAR exception if one of
the two following student descriptions is evident:

1. Because of multiple impairments, the student is unable to receive
information during instruction and assessment. For example, the
student may have a combination of visual, auditory, and/or tactile
impairments.

2. The student is consistently unable to provide an authentic academic
response during instruction. His or her behavior may be described by
one or more of the following characterizations:

does not show any observable reaction to a specific stimuli
exhibits only startle responses

tracks or fixates on objects at random and not for a purpose
moves or responds only to internal stimuli

vocalizes intermittently regardless of changes in the environment



STAAR ALTERNATE 2 NO AUTHENIC RESPONSE (NAAR) ELIGIBILITY REQUIREMENTS

Effective 2015-2016 School Year State-Required Form

STAAR ALTERNATE 2 NO AUTHENTIC ACADEMIC RESPONSE (NAAR)
ELIGIBILITY REQUIREMENTS

Student Name Grade Date

Mame of District Personnel Completing Form Position

ELIGIBILITY CRITERIA
I the admission, review, and dismissal [ARD) committee has previously determined that a student meets the
eligibility criteria for STAAR Alternate 2 and the student is being considerad for a No Authentic Academic
Response {NAAR) designation, the ARD committee must discuss the eligibility criteria below. The answer to at
least one of the two NAAR Eligibility Criteria questions listed below must be YES. Additionally the ARD committee
must discuss the two assurances. Both assurances must be initialed by district personne! in order for the student
to receive a NAAR designation. Students qualifying for NAAR will not be required to participate in the
administration of STAAR Alternate 2 for any course or subject. A score code of "N’ must be recorded for all tests
the student would have taken.

No Authentic Academic Response Eligibility Criteria Se:’er""; :e’
Because of multiple impairments, the student is unable to receive information during instruction and Yes f No
assessment. For example, the student may have a combination of visual, auditory, and/or tactile IS TS
impairments. S
The student is consistently unable to provide an authentic academic response during instruction. His Yes f No
or her behavior may be described by one or more of the following characterizations: FI "
L

+ The student is unable to demonstrate any cbservable reaction to a specific stimulus.
» The student exhibits only startle responses.

. The student tracks or fixates on objects at random and not for a purpose.

s The student mowves or responds only to internal stimuli.

+  The student vocalizes intermittently regardless of changes in environment arcund him/her.

Discuss and Initial Assurances

If the response of the student is described by at least one of the eligibility criteria, the ARD committee must
discuss the following assurances. Both assurances must be initialed by district personnel for the student to be
eligible for the STAAR Altermate 2 NAAR designation. The ARD committee must ensure the NAAR designation is
documented in the student's individualized education program [IEF), and this form must be included in the IEF.

The student is unable to receive information during instruction and assessment and/or the student is
unable to provide an authentic academic response.

The NAAR designation is based on educational records and describes the student in all settings.

One “Yes” will need to be circled on the form.

The ARD committee must discuss the two
assurances and initial them after they are
discussed.

The NAAR designation should be documented in
the student’s IEP and this form included in the
IEP.

Students who meet this eligibility are not
required to participate in the administration of
STAAR Alternate 2 for any courses or subjects for
which they are enrolled in for the current year.

A score code of “N” must be recorded for all tests
the student would have taken.

The student is unable to receive information
during instruction and assessment and/or the
student is unable to provide an authentic
academic response.

The NAAR designation is based on educational
records and describes the student in all settings.



Linking to the Grade-Level
Standards

TEKS Vertical Alignment for STAAR Alternate 2
S - R Reading

Pre-kindergarten through End-of-Course
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* http://tea.texas.gov/student.assessment/special-ed/staaralt/



Vertical Alignment documents organize the state curriculum for each subject by similar knowledge and skills
statements.

All the corresponding student expectations are ordered by grade level.
Reading, writing, and math were reorganized.
All were posted with the new names.



Curriculum Framework documents list all the available
prerequisite skills for each essence statement.

* Four similar prerequisite skills were selected
from this list and used to develop test items
for a cluster.

e Remember that the items link to the essence
statement and measure some part of the
selected prerequisite skill at the appropriate
grade level.

e All the Curriculum Framework documents
will be updated and reposted.



STAAR Alternate 2 Reading Instructional Terms

The curriculum that will be assessed each year for STAAR Alternate 2 is determined by the essence statements that are selected for each administration. Teachers should refer
1o the Curriculum Framework documents for each selected essence statement to locate the prerequisite skills that are linked to that essence statement. Instruction should focus
on the listed prerequisite skills. The teacher should determine what skills have been mastered and which need to be taught according to the developmental level of the student.
The goal should be to assist the student in attaining the highest academic level the student is capable of within a given year. In addition to the prerequisite skills, there are
instructional terms that students will need exposure to during instruction. This list does not encempass all the curriculum a student would be responsible for; itis a unique list of
instructional terms developed by educator teams. Students need to become familiar with these terms as the student is developmentally able to comprehend the content.
Students in higher grades need to also know the terms presented in earlier grades

Vocabulary Terms Literary Terms Expository Terms | Procedural Terms Persuasive Terms
Grade 3 Readi
nouns/verbs author/illustrator article/section directions/steps
fiction / character author’s purpose
poetry / rhyme/rhythm main idea
supporting details
Grade 4 Reading
compound words character actions photograph/caption
character feelings text features/subtitles

conclusion

topic/facts

folktale/lesson learned

Grade 5 Reading
alphabetical order character motivations chart/diagram topic
context character traits fiction/nonfiction supporting details
dictionary- definition; entry drama-line; stage directions
guide words plot
prediction
Grade 6 Reading
antonyms {opposites) interaction of characters cause/effect symboals arguments
synonyms poet/speaker summary/summarizes
sensory language text evidence
Grade 7 Reading
multi-meaning words table of contents/entry
prefix/suffix
Grade 8 Reading
root words drama/dialogue
personification
English land Il
appositives poetry/stanza opinion
homophones setting

In addition to the prerequisite skills,
there are instructional terms that
students will need exposure to during
instruction. A list has been added to
each Curriculum Framework document
and includes the terms for all the
essence statements and not just the
ones selected for a given
administration.

Students need to become familiar with
these terms as the student is
developmentally able to comprehend
the content.

Each terms appears under the grade
level it first appears in the assessment.

These lists can be found at the
beginning of each framework.



Instructional Terms List

There are also universal terms that students will need
exposure to that are common to the presentation instructions across subjects.

activity
beginning
benefit
best
completes
conclusion

correct

describe
ilgfe
graphic
mainly
missing
pair

probably

relationship
represents
statement
stem
symbol
true

value




ESSENCE STATEMENTS

Home / Student Testing and Accountability / Testing / STAAR Alternate

STAAR Alternate 2 Essence
Statements

Student Assessment Home | Assessment A—Z Directory | Contact Student Assessment

You can find the Texas Essential Knowledge and Skills

(TEKS) statements and student expectations for each
reporting category tested in STAAR summarized into
essence statements used for STAAR Alternate 2. The

STAAR

Alternate 2

essence statements link the grade-level expectations fo the State of Texas

i ) ; Assessments of
prerequisite skills. To see all available STAAR Alternate 2 R
resources, visit the STAAR Alternate 2 Resources — Alternate 2——

webpage.

Use the links below to access files for Spring 2016. The links below open PDF (Portable Document
Format) files.

Grade Subject

4 Mathematics Reading Writing

5 Mathematics Reading Science

6 Mathematics Reading

7 Mathematics Reading Writing

8 Mathematics Reading Science Social Studies

HS Algebra | Engl.ish | Biology U.S. History
English Il

The essence statement
documents are posted on
the STAAR Alternate 2
resources page.

Ten or less essence
statements per subject
were used to create an
assessment.

These documents will
show which essence
statements need to be
reviewed in the
Curriculum Framework
documents to assist
teachers when planning
instruction for the
assessment.



REVIEWING THE CURRICULUM FRAMEWORKS

Step 1 — Focus on the “big picture” of an essence statement by reviewing the Curriculum

Framework document for the essence statement.

Reading TEKS Curriculum Framework for STAAR Alternate | Grade 3

STAAR Reporting Category 3—Understanding and Analysis of Informational Texts: The student will demonstrate an ability
to understand and analyze informational texts.

TEKS Knowledge and Skills Statement/
STAAR-Tested Student Expectations

Essence of TEKS Knowledge and Skills Statement/
STAAR-Tested Student Expectations

(3.13) Reading/Comprehension of Informational Text/Expository Text. | Identifies the main idea and supporting details in informational ’
Students analyze. make inferences and draw conclusions about texts.
expository text and provide evidence from text to support their
uvnderstanding. The student is expected to
(A) identify the details or facts that support the main idea;
Readiness Standard

Identifies the main idea and

supporting details in informational

texts.

TEKS Curriculum Framework for STAAR Altemnate | Grade 3

(B) draw conclusions from the facts presented in text and support Reading
those assertions with textual evidence; Readiness Standard
(C) identify explicit cause and effect relationships among ideas in 313

text; Readiness Standard

Prerequisite Skills/Links to TEKS Vertical Alignment

Comprehension of text read aloud skills*

« retell or re-enact a story after it is read alond

establish purposes for reading selected texts based upon content to enhance comprehension
make inferences about text and use textual evidence to support understanding

establish purposes for reading selected texts based upon desired outcome to enhance comprehension
make connections to own experiences, to ideas in other texts. and to the larger community and discuss textual evidence
monitor and adjust comprehension (e.g., using background knowledge, creating sensory images, rereading a portion aloud)

discuss the purposes for reading and listening to various texts (e.g.. to become involved in real and imagined events, settin gs,

# ask relevant questions, seek clarification, and locate facts and details about stories and other texts and support answers with

* useideas (e.g.. illustrations, titles, topic sentences, key words, and foreshadowing) to make and confirm predictions

+ establish purpose for reading selected texts and monitor comprehension, making corrections and adjustments when that
understanding breaks down (e.g., identifying clues, using background knowledge, generating questions, re-reading a portion alond)

# ask relevant questions, seek clarification, and locate facts and details about stories and other texts

+ confirm predictions about what will happen next in text by "reading the part that tells"

« ask and respond to questions about texts read aloud

« predict what might happen next in text based on the cover, title, and illustrations

(D) use text features (e.g.. bold print, captions, key words, italics) + retell important events in stories in logical order
to locate information and make and verify predictions about -
contents of text. Readiness Standard -
« ask literal questions of text
3.13 Prerequisite Skills/Links to TEKS Vertical Alignn « retell or act out important events in stories in logical order
* use text features (e g, table of contents, index, headings) to locate specific inform atios .
#+ describe the order of events or ideas in a text .
* locate the facts that are clearly stated in a text -
+ identify the main idea in a text and distinguish it from the topic + retell or act out important events in stories
* use text features (e.g.. title, tables of contents, illustrations) to locate sp ecific informat) * make inferences based on the cover, title, illustrations, and plot
+ retell the order of events in a text by referring to the words and/ or illustrations * ask and respond to questions about text
« identify important facts or details in text, heard or read .
« gestate the main idea, heard or read actions, and to enjoy langunage)
+ use titles and illustrations to make predictions about text Reading/beginning reading/strategies*
+ discuss the ways authors group information in text
+ retell important facts in a text, heard or read -
) - ) oo - . evidence from text
# identify the topic and details in expository text heard or read. referring to the words
Reading/comprehension skills (figure 19)*
+ monitor and adjust comprehension (e.g., using background knowledge, creating sen
generating questions)

# ask and answer appropriate questions about the book
+ use information learned from books by describing, relating, categorizing. or comparing and contrasting

*These prerequisite skills were borrowed from different knowledge and skills bank(s) due to similar content.

NOTE: Under each heading the prerequisite skills are arranged from the highest grade level to the lowest grade level




Step 2 — Look for common strands throughout the prerequisite skills that will lead a
student to the “big picture” —i.e., main idea and supporting details.

Reading TEKS Curriculum Framework for STAAR Alternate | Grade 3 Y
STAAR Reporting Category 3—Understanding and Analysis of Informational Texts: The student will demonstrate an ability Make pI’EdiCtiOHS or
to understand and analyze informational texts. ~ :
TEKS Knowledge and Skills Statement/ Essence of TEKS Knowledge and Skills Statement/ Infe rences based
STAAR-Tested Student Expectations STAAR-Tested Student Expectations y on text
1 Text/Expository Text. | Identifies the main idea and supporting details in informational Rete” faCtS or

(3.13) Reading/Comprehension of Inf:

sequence important

Students analyze, make inferences and draw conclusions about texts.
expository text and provide evidence from text to support their 3.13 Prerequisite Skills/Links*to TEKS Vertical Alignment
understanding. The student is expected to . - . : -
(A)identify the details or facts that support the main idea; ‘ retell @portant events in st_ones in logical o[derl — Z eventS
rehension

(B) draw conchisions from the facts presented in text &

those assertions with textual evidence; Readiness Stand- AnSWEf faCtua| i ask literal "_“”ti""s aftext - — -
(C) 1dentify explicit cause and effect relationships . retell or act out important events in stories in logical order
queStlonS abOUt a ‘ establish purposes for reading selected texts based npon desired ontcome to enhance comprehension

-

Readiness Standard =
-

e

-

-

text; Readiness Standard
(D) use text features (e.g.. bold print, captions, key wor teXt * make ctions to own exp , to ideas in other texts, and to the larger community and discuss textual evidence
« monitor and adjust comprehension (e.g., using background knowledge, creating sensory images, rereading a portion aloud)
-

to locate information and make and verify predictions avoos

retell or act out important events in stories

contents of text. Readiness Standard
| * make inferences based on the cover. title illustrations_and plot

# ask and respond to questions about text

B FIEEIERE SR ETEE 5 T W T T  discuss the purposes for reading and listening to various texts (e.g., to become involved in real and imagined events, settin gs,
i headings) to locate specific information in t| i i )

Reading/beginning reading/strategies™
ask relevant questions, seek clarification, and locate facts and details about stories and other texts and support answers with

locate the facts that are clearly stated in a text -

identify the mam 1dea in a text and distinguish 1t from the topic

.
.
o __usetext features (e g title tables of contents illu mmmnf | ff ffffff ff fff f f_gjmation i
+ retell the order of events in a text bv referring to the words and/ or illustrations

identify important facts or details in text, heard or read

restate the main idea. heard or read -
R i j icti I *__confirm predictions about what will happen next in text by "reading the part that tells” I

g) to make and confirm predictions
establish purpose for reading selected texts and monitor comprehension, making corrections and admustments when that

sround koo dge, senes ng g tion -reading a portios

aderstanding breaks down (e g _identifving qg bacl 5 nera o
ask relevant auestions. seek clarification_and locate facts and details about stories and other texts

« ask and respond to questions about texts read aloud

l « predict what might happen next in text based on the cover, title, and 111ustraticn1

# ask and answer appropriate questions about the book
« use information learned from books by describing, relating, categorizing. or comparing and contrasting

|'s retell or re-enact a story after it is read alond

retell important facts in a text, heard or read
identifv the tonic and details in expository text heard or 1e
Reading/comprehension skills (figure 19)*

+ monitor and adjust comprehension (e.g.
generating questions)

i referring to the words and/

tin g sensory i

Establish purposes
for reading

*These prerequisite skills were borrowed from different knowledge and skills bank(s) due to similar content.

NOTE: Under each heading the prerequisite skills are arranged from the highest grade level to the lowest grade level




Step 3 — Choose a strand to focus instruction. Using the prerequisite skills in the
strand, determine the skills that your student already has, then try to move your

student toward higher skills.

locate the facts that are clearly stated in a text

identify the main idea in a text and distinguish it
from the topic

identify important facts or details in text, heard or
read

restate the main idea, heard or read

identify the topic and details in expository text
heard or read, referring to the words and/or
illustrations

ask literal questions of text
ask and respond to questions about text

ask relevant questions, seek clarification, and
locate facts and details about stories and other
texts and support answers with evidence from
text

ask relevant questions, seek clarification, and
locate facts and details about stories and other
texts

ask and respond to questions about text read
aloud

ask and answer appropriate questions about the
book

LE

NS Curricutum Framesent bx STAAR Aerrate | Graged

STAAR Reporting Categary 3—LUnderstanding and Analysis of Taxts:
o and analyze texts.

will ‘an ability

TERS Ko ledge sad 51 Trormee ol TTEKS Kemindge and Skill: Seatrment
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Reviewing the Curriculum Frameworks

1. Review the essence statement or “big
picture”

2. Choose a common strand from the
Curriculum Framework document

3. Determine the skills that your student g
already has |

4. Begin instruction at the next highest
student expectation

5. Work on the other strands




Test Design

State of Texas
Assessments of
Academic Readiness
— Alternate 2——

GRADE 3
Mathematics

STAAR Alternate 2

April 2016




Test Design

10 essence statements are available for testing, 5 for the base test
items and 5 for the field test items.

Each of the 6 essence statements is measured with 4 items
presented together in a cluster.

6 clusters are tested: 24 items per test, 20 for the base test and 4
for the field test.

The cluster design requires the student to make 6 concept
transitions throughout the test.

The four items per cluster range in difficulty, starting with the
easiest item and moving toward the hardest item.

The difficulty of the items is based on the skill being tested, the
selected prerequisite skill, and what the student is being asked to

do.
Each item measures a specific prerequisite skill.



STAAR Alternate 2 Test Design Components:

Accommodating needs of students with significant cognitive disabilities

Common Student Characteristic

Test Design Component

Difficulty retrieving information

Iltems grouped together in a cluster to limit transitions,
provide context, and help link back to previous learning

Difficulty processing language

Limited use of names, lengthy scenarios, or too much
language to set up a problem; simple noun-verb sentence
and limited use of pronouns

Concrete level of learning; abstract thinking difficult

Application items may not be at the same level of abstraction
as a non-disabled peer; answer choices may be a little more
obvious than usual

Application of learning to a new presentation

Cluster design, extra text is added to help a student
transition if one item is too different from the others in a
cluster

Limited stamina to stay focused

Test can be given over multiple sessions; 24 test questions

Limitations in mobility and motor movement

Stimulus images from the student booklet can be copied and
placed closer to the student or presented on a vertical plane

Problem with organization of visual images

Stimulus images can be copied and placed on cards, put in
calendar boxes or other organizational tools; majority of the
images are boxed to help alert the student to the individual
answer choices

Other specific needs due to individual disabilities

Approved accommodations




SAMPLE ITEMS

Grode =
Weporing Categery 3

for 1
- Pressnt Stimulus 1

- Diract the student to e first equation. Communicats: On Saturday, a bike shop built four bikes in
the moming and five bikes in the aftemoon for a total of nine bikes.

- Diractthe student to the sacond equafion. Communicate: On Sunday, the bike shop had nine bikes
to sell. Four bikes were sold. Five bikes were left.

- Communicate: Find the equations that show what happened on Saturday and Sunday at the bike
shop.

Knawledas and Gkl
Statement 1.6

Essance statemant
Prevequisite Sk

Algebra l

Stimulus 1
f 2015 Released Test Questions ) r:;nlng(:w]
. - 4 + 5 = 9§
TEST ADMINISTRATOR St P e PP
INSTRUCTIONS ree Saturdey @@ Ae A
Frerequisie SKI8 PT
9 - 4 =5
I e Fhebat Faet FhFah
Saprigen e e e oy 8 s s saraea v Cr—— Sunday 4 A ddd dib
=porting Catepory 3 e HAR

Enowledge and Skl
Statersent 1.8

All STAAR and EOC e

a3 specil seetanches (V]

Student Action Test Administrator Action
- -
mark A for question 1 and move to
tested subjects have T O
‘Ouestion 4 « remove the simulus;
If the student does not find the equations, - * wait at least fiva seconds; and

After the five-sacond wait time, if the siudent - mark G for question 1 and move fo
does not find tha aquaticns, question 2

sample items on the e e e o | s
STAAR Alternate o
webpage on the TEA Grade Level Linking

website. Information

These samples should be used to become familiar with the test format,
practice the presentation instructions and testing environment with
students, and determine options for how your student may be able to
access the stimulus images and the text.



Sample Questions

» Sample Test Questions can be found

Home /' Student Testing and Accountability / Testing / STRAR Alternate
STAAR Alternate 2 Sample Test at:
Questions

http://tea.texas.gov/Student_Testing
O — and_Accountability/Testing/STAAR
Alternate/STAAR Alternate 2 Sampl
e Test Questions/

) T —— * Links to the pdf version of the
N T teacher form and student form are
- found in a side by side format.

e Sample test questions are small
subsets of test questions released
o O e e from the STAAR Alt 2 field test banks

__________ * Sample test questions appear as one
complete cluster of four items

o = e Complete test forms will be released
E— — after the Spring 2016 administration
of the STAAR Alternate 2



http://tea.texas.gov/Student_Testing_and_Accountability/Testing/STAAR_Alternate/STAAR_Alternate_2_Sample_Test_Questions/

Sample Items: Prerequisite Skills

Question 1

Grade | 3

Subject | Mathematics | Question | 1

Reporting Category 2

Geometry and Measurement: The student will demonstrate an
understanding of how to represent and apply geometry and
measuremeant concepts.,

KEnowledge and Skill
Statement 3.7

The student applies mathematical process standards to select
appropriate units, strategies, and tools to solve problemis involving
customary and metric measurement.

Essence Statement

Solves problems invelving perimeter, time, liguid volume [capacity),
or weight.

Prerequisite Skill (Old
Curriculum )

recognize and compare heights or lengths of people or objects (P-K)

Question 2

Grade |

3

Subject | Mathematics | Question | 2

Reporting Categaory 3

Geometry and Measurement: The student will demonstrate an
understanding of how to represent and apply geometry and
measurement concepts.

Knowledge and Skill
Statement 3.7

The student applies mathematical process standards to select
appropriate units, strategies, and tools to solve problems invalving
customary and metric measurement,

Essence Statement

Solves problems invelving perimeter, time, liguid volume (capadty),
or weight,

Prerequisite Skill {Old
Curriculum)

recognize and compare heights or lengths of people or objects (P-K)

The prerequisite skills have been mapped out across all grades and subjects to
ensure that the prerequisite skills increase in difficulty throughout the years.

Four similar prerequisite skills were selected when possible. There are times when
the four items are not as cohesive due to the available prerequisite skills and the
need to make sure that the items do not cue one another.




Sample Items: Prerequisite Skills

Question 3

Grade | 3

Subject | Mathematics | Question 3

Reporting Category 3

Geometry and Measurement: The student will demaonstrate an
understanding of how to represent and apply geometry and
measurement concepts.

Knowledge and Skill
Statement 3.7

The student applies mathematical process standards to select
appropriate units, strategies, and tools to solve problems invalving
customary and metric measurement.

Essence Statement

Solves problems invelving perimeter, time, liguid volume [capadty),
ar waight,

Prerequisite Skill {Old

compare and order two or three concrete objects according to length

Curriculum) [longerfshorter than, or the same} (K]
Question 4
Grade | 3 Subject | Mathematics | Question 4

Reporting Category 3

Geometry and Measurement: The student will demonstrate an
understanding of how to represent and apply geometry and
measurement concepts.

KEnowledge and Skill
Statement 3.7

The student applies mathematical process standards to select
appropriate units, strategies, and tools to solve problemis involving
customary and metric measurement.

Essence Statement

Solves problems invelving perimeter; time, liquid volume [capadity),
or weight.

Prerequisite Skill {0ld
Curriculum)

compare and order two or more concrete objects according to length
(from longest to shortest) (1)




Item 1 in a Cluster

Stimulus 1
*
(I T -
1] e *
The asterisk in the test administrator manual indicates o

the answer. If the asterisk is outside the box, the
student can find any place in the box to get credit for
the correct answer. If the asterisk is next to a specific
part of the image, the exact part must be found.

Presentation Instructions for Question 1
- Pressnt Stimulus 1

- [Diract the student fo each pencil. Communicate: This pencil is longer than the other pencil.

- Communicate: Find the pencil that is longer.

Sometimes the student is asked to
“find” the answer in one image or

multiple images that vary in the
amount of detail. Difficulty varies
across clusters.

The test administrator will be instructed to
present the images and concept to the
student. Options for how to “present,”
“direct,” and “communicate” will be
provided in the test administrator manual.

The student is required to “find” what is
requested in a manner of response that is
appropriate for the student.

For Item 1, the answer is provided to the
student during the presentation and
modeled by the test administrator.

The student’s correct response shows that
he or she has followed the explanation and
can “find” by responding to what the test
administrator has just presented.

The first item establishes the context for
number patterns that will continue
throughout the other items in the cluster.

In this example, the concept is presented by
stressing that one pencil is longer than the
other meeting the “recognize compare
heights and lengths” prerequisite. (slide
#39)



Scoring Instructions for Item 1

Scoring Instructions

Student Action Test Administrator Action

mark A for question 1 and move to
qQuastion 2.

« remove the stimulus;

- « wait at least five saconds; and

+ replicate the initial prasantation nstructions.
mark B for queastion 1 and move to

If the studant finds tha pancil that is longar, -

If the student does not find the pencil that is
longer

Aftar thie five-sacond wait time, if the shudent

finds the pencil that is longer, - qQuestion 2.
Aftar the fiva-sacond wait time, if the student - mark G for question 1 and move to
does not find the pancil that is longer quastion 2

Specific instructions are given for what the student must “find” and how to

score the action.

If an incorrect response is given, the test administrator is directed to
remove

the stimulus, wait at least 5 seconds, then repeat the presentation

instructions for reduced credit.

No extra assistance is allowed, because the answer is provided in the
presentation.



Item 2 in a Cluster

Stimulus 2a

Stimulus 2b

Presentation Instructions for Question 2
- Present Stimulus 2a and 2b
- Direct the student fo Siimulus 2a. Communicate: These crayons are the same length.
- Direct the student fo each answer choice in Stimulus 2b. Communicate: These objects are erasers.
These objects are pens.
- Communicate: Find the two objects that are the same length.

An exact or similar image or concept is
brought over from Item 1.

Important components of the images are
identified for the student during the
presentation instructions.

The test administrator presents Stimulus
“a” and “b” before asking the student to
“find” what is requested.

For most item 2 questions, the student
must “find” what is requested by matching
something in the second stimulus to
something in the first stimulus.

For this example, there has been an
increase in complexity with the addition of
another set of answer choices fulfilling the
“recognize compare heights and lengths”
prerequisite skill. (slide #39)

the match is exact and other times the
student is asked to match opposite ideas or
the same concept presented with different
images.



Scoring Instructions for Item 2

Student Action Test Administrator Action
i mark A for question 2 and move {0
EOIE - .
If the studant finds the arasers, quesion 3.
« model the desired student action by finding
the erasers that are the same length and
If the student doaes not find the arasars, L communicaia “These erasers are the same

length™; and
« rgplicata the initial presentation instructions.

mark B for question 2 and move o

After teacher modeling, if the student finds -

the erasers, question 3.
After teacher modeling, if the student doas - mark € for question 2 and move to
not find the erasars quastion 3

If the student is not able to “find” the correct answer, the test
administrator models the desired student action and repeats the
presentation instructions.

Full credit is only given if the student is able to supply the correct
answer without modeling assistance.



Item 3 in a Cluster

Three answer choices are presented before asking
Stimulus 3 the student to “find” what is requested.

The student must understand what is presented in
. Stimulus “a” and use the information to determine

the answer from three answer choices in Stimulus
llb 1/4

The student may be asked to integrate multiple
pieces of information.

Presentation Instructions for Question 3
- Present Stimulus 3 For this example, the tested concept still focuses
- Diract the student fo each answer choice in Simulus 3. Communicate: These objects are difiereton comparing lengths, but has been expanded to
lengths. - three answer choices and to focus on the new
- Communicata: Find the object that is the longest. . . _— .
prerequisite skill “compare and order....objects by
length (longer/shorter than).” (slide #40)

The difficulty varies from cluster to cluster
depending on how close the relationship is
between the Stimulus “a” and the answer choices.



Scoring Instructions for Item 3

Student Action Test Administrator Action
. mark A for question 3 and move to
If the studant finds the pan, - quastion 4.
provida one of thesa allowablo taachor assists
b the student:
] + Allow the shedent to use a measuring tool. OR
f the student does not find the pen, - = Have the student mova his or her finger across

the langth of each object
Replicate the initial presentation instructions.
mark B for question 3 and move to

Aftar the salactad toacher assistanca, if tha

siudent finds the pen, - quastion 4.
Aftar the salacted toacher assistanca, if tha - meark € for question 3 and move to
givdent doaes not find the pan, quastion 4

Other examples:

Demonstrate the action shown in the pictures.

Record the number after the student counts the models.
Allow the use of a math too

Only the teacher assists listed can be used.

If the student is not able to “find” the correct answer, the teacher is to pick one of two or three provided allowable
teacher assists before repeating the presentation instructions.

Sometimes the teacher performs the action in the teacher assist and sometimes the student performs the action. In
either case the student receives the correct information before moving on.

The allowable teacher assists vary from item to item and target different modalities without providing a direct answer.

Full credit is only given if the student is able to supply the correct answer without assistance.



Scoring Instructions for Item 3

Further clarification was
given in the Fall 2015 TETN
regarding scoring
instructions for Item 3
questions. All allowable
teacher assists should be
reviewed and determined
prior to administration of
the test. Assists may be
performed by either
teacher or student unless
otherwise designated in
scoring instructions.
Further guidance was given
to make sure that the
allowable accommodation
of “highlighting,” as with all
accommodations, does not
lead the student directly to
the correct answer.

Scoring Instructions

Shedent Actlon Test Adminlstrator Action
11 the student finds the tnangie, L mark A for question 3 and mowve io question 4.
provide one of hese slliowabie teacher asskls
0 e ENUOENL

» Hava the shudent idantity tha number of sides
£ach snape naz. OR

» Traca the outing of each shape. OR

= Hignlight the oulline of asch shape.

| the student @oes not find the rangie -

Mittar the seleciad feacher assistance, i the
etudent inds the riangle,

Mitar the seleciad feacher assistance, i the
student doas not find the mMangle,

w¢ |  mak B lor quastion 3 and move fo question 4.

w | mark C lor quastion 3 and move fo question 4

If the student 1= not able to find the correct answer after the initial presentation,
the test administrator must select one of the allowable teacher assists before
repeating the presentation instructions. An assist must be provided after an
ncorect response. Appropnate assists must be determined pnor to the
administration of the test.

While the assist must be the one that is most helpful to the student, it cannot have
been provided as an accommodation during the inihal presentation.

The assist may be assigned to the student or the teacher. If it is not, either the
student or the teacher may perform the assist

The direction fo highlight can be performed by the test administrator or the
student. Make sure that the method used to hughlight does not interfere with the
stimulus information on the back of the page



Item 4 in a Cluster

Stimulus 4

%

Presentation Instructions for Question 4
- Presant Stimulus 4
- [Diract the sfudent to Siimules 4. Communicate: A student has a spoon, a knife, a straw, and a
toothpick. These objects are all different lengths.
- [Diract the student to each answer choice in Stimulus 4
- Communicate: Find the set of objects that are in order from longest to shortest.

The test administrator presents the images
and answer choices before asking the
student to “find” what is requested.

For item 4 questions, students are required
to apply knowledge at varying levels of
difficulty by
comparing similarities
and differences,
evaluating a detailed
stimulus, or
inferring an idea or
drawing a conclusion.

The student must compare several parts of
the stimuli to determine the correct answer.

For this example, the tested concept still
focuses on comparing lengths, this time
“compare and order....objects by length
(longest to shortest).” (slide #40)

The difficulty of the item depends on the
level of application that is required.



Scoring Instructions for Item 4

Scoring Instructions

Studant Action Test Administrator Action

If the student finds the =ot of objects in the
order of “siraw, knifa, spoon, toothpick,.”

If the student doas not find the =at of
objects in the order of “siraw, knife, spoon, - replicate the initial presentation instructions
toothpick.”

Aftar the teacher repeais the instructions,
if tha student finds the set of objects in the - mark B for question 4.
order of “siraw, knifa, spoon, toothpick.”
Aftar the teacher repeais the instructions

if the student doas not find the set of
objocts in the order of “siraw. knifa, spoan,
toothpick.”

- mark A for question 4.

- mark G for question 4.

If the student is not able to provide the correct answer, the initial
presentation instructions are repeated.

No other assistance can be provided, because the student must apply
the information that has been provided.

Full credit is only given if the student is able to supply the correct
answer without having the instructions repeated.

After Item 4, the student moves to a new cluster starting with a less difficult item.



Presentation Instructions

Presentation Instructions for Question 1

- Presant Stimulus 1.

- Directthe student to the ball under the bed in Stimulus 1. Communicate the text.

- Communicafe: Find the ball under the bed.

Stimulus 1

The ball is under the bed.

Scoring Instructions

Student Action

Test Administrator Action

If the student finds the ball under the bed,

mark A for question 1 and maove to guestion 2.

If the student does not find the ball under the
bed,

= remove the stimulus;
« wait at least five seconds; and
= replicate the initial presentation instructions.

After the five-second wait time, if the student
finds the ball under the bed,

mark B for question 1 and move to guestion 2.

After the five-second wait time, if the student
does not find the ball under the bed,

mark € for question 1 and mave to question 2.




Ways a Test Administrator Can Direct

Grade 8 Science Test — STAAR Alternate Redesign
SAMPLE
Presentation Instructions for Question 4

- Direct the student to Stimulus 4. Communicate: There are many uses of energy.

- Directthe student to each answer choice. Communicate the text in each answer choice
- Communicate: Find the object that produces useful heat.

Stimulus 4

7fan

Direct the student to each answer choice by
pointing to, tapping, or touching the answer
choices individually or by saying or signing,
“Look at the pictures.” — the amount of time
spent directing the student to each answer
choice must be the same

Pointing or touching the answer choices one
time each is an appropriate way to direct the
student. It would not be appropriate to tap
or touch only the correct answer or to tap or
touch the correct answer more times than
the other answer choices.

Grade 3 Mathematics— STAAR Alternate Redesign
SAMPLE

Presentation Instructions for Question 1
- Present Stimulus 1.

- Direct the student to the outline of the circle

- Communicate: Find the circle.

Stimulus 1

Direct the student to the outline of the circle
by guiding the student’s hand to the circle and
moving it around the outline to emphasize the
shape. — make sure that directing the student
does not inadvertently lead into the “find”
statement

Removing the student’s hand from the circle
after directing him or her is appropriate.
Leaving the student’s hand on the circle after
directing and reading the “find” statement is
not appropriate. In this instance, the student
did not give an intentional response to the
stimuli.



Presentation Instructions

- Present Stimulus 2a and 2Zb.

- Direct the student to the circle in Stimulus 2a. Communicate: This is a circle.

- Direct the student to the house In Stimulus Zb without naming the shapes on the house.
Communicste:r This is a house made of shapes.

- Communicate: Find the circle on the house.

Stimulus 2a

Stimulus Zb (Presented on the same page of the student bookler as Stimulus Za.)

Each test is individually administered.
Students are not expected to read, write, or manipulate the test booklet.
The test administrator is given directions to present the item, specifically what to direct the student to, and what to communicate to the student.
Sometimes a cautionary phrase such as “Direct the student to the house in Stimulus 2b without naming the shapes on the house,” is used to
ensure that the answer is not revealed during the presentation.
It is important to read and practice the presentation instructions before administering the assessment, because the instructions are unique
for each item.
The guidelines for “present,” “direct,” and

“communicate” must be looked up in the test

administrator manual and followed as outlined.



Present Direct Communicate

To Present is to introduce the stimuli in the student booklet with needed Accommodations

Types of Allowable Accommodations:

The way a test administrator presents a test item to a student is individually based on the
needs of the student. Accommodations must be included in the student’s IEP and should
only be made if the student is unable to access the test item without them.
Accommodations are optional and should be applied only when needed.

Accommodations to the two-dimensional stimulus images
Accommodations to limit number of images shown at one time
Accommodations to language used in the test administrators instructions
Accommodations to provide structured reminders



Present Direct Communicate

Accommodations to the two-dimensional Stimulus images
Place color overlays on images or text

Photocopy and cut out stimulus images to the student’s test booklet — can be affixed
to slant boards, poster board or card stock

Raise or darken outlines in stimulus images
Describe images (for students with visual impairments only)

Pair images or text with photographs, real objects of the same content, or picture
representations

Add braille labels to images or text

Enlarge images by copying or using magnification devices

Attach textured materials to images in the student’s test booklet
Raise or darken outlines in stimulus images

Color or highlight stimulus images or answer choices
Demonstrate concepts or relationships in images



Present Direct Communicate

Accommodations to limit number of stimulus images shown at

one time
¥ Color or highlightimages or tert
¥ Place color overlays on images or fxt
. . 1 Photocopy and cut out t
Place images on separate paper presented one at a time e

. & 7 35 ey appear in e tes bookle
¥ Pl images ortext with photographs, picture representations, o real objects of the same content
 ghotographs, ichues, o real objos must be s close f the orginal as possible

'Mtachteﬁuedma‘.eﬁekmimgesarIext
Accommodations to language used in the test administrators " Denonste coreplsor s gt

Cover or isolate each image until it is addressed

in stru Cti ons ¥ Ralsa or darken the outlng nimages or fext
¥ Enlarge images or text
* magnicaion dvice, helacopying, orcampuier magnfcaion programs can e sed
¥ braille abe!s to images or provide tet n braile
Use routine picture representations for key words in verbal e s st i i et
directions o destrptons of mages cancrly clde ials o/ hat oan b seen i e mages Wi commens about 2 et

. ¥ Providz image m-‘ fed one et ati
Reread sections of text as requested by the student e ettt
Any accommodations not listed can only be used after oo

. ¥ Use routine pichure represaniations for hey words in verbal direetions fo the shudent
guidance/approval from a STAAR Alternate 2 team member at the | sy emes s psme b

Texas Education Agency. ¥ Use calculaor o amve t response

¥ Reread sections of the fext beyond whatis included in test administrator nstructions
¥ Protide Structured remindsrs
 persaral s, boten systems, cokorcodee o hendiwiten remingers, o visual shedues




Ways a Test Administrator Can Present

Caution — A presentation should allow a student to access the test
question but not provide an answer to the question. Students
must intentionally respond to the question in order to receive
credit for a correct answer.

Attach a tactile representation for the image to the student booklet
representation must be pertinent to the task and not just something
that the student likes

A piece of fur on the dog is an appropriate tactile representation
for this question. Shiny pink glitter would not be appropriate
because it could be difficult to determine what the student is
responding to — the dog as required by the “find” statement or
the glitter.

Grade 3 Reading Test - STAAR Alternate Redesign
| _SAMPIE

Pr tation Instructi for Q ti 1

to Stirmulus 1. Commuricale the tlle and the text,
Find the dog that does tricks.

Stimulus 1

Dogs on Stage

This deg was trained to do tricks
for a show on a stage in front of
many people.

"‘:g;l:

Pair the images in the student booklet with
objects of the images — objects must resemble
the images as much as possible and be
oriented the same ways as in the images

Pre jon | i for Question 2

ilus 2a. Communicate: The hot chocolate produces heat and keeps the

s in Stirmulus 2b.

afe: Find another source of heat.

Stimulus 2a

Stimulus 2b




Ways a Test Administrator Can Present

Grade 3 Reading Test - STAAR Alternate Redesign
LE

Presentatlon Instructlons for Question 3

ore of the article “Dogs on Stage.”

. Communicate the
afe: Find where the trainer found the dog he trained to be Sandy.

b. Communicate the text in each answe

r choid]

Stimulus 3a

William Berloni trained animals to be in
movies and on television for many
years. He is one of the only people who
can train animals for a show on a stage
in front of people. The most important
thing he does is to choose the right
animal for the part ina show. He knows
he must find a dog that is calm around
lots of people. Berloni found the dog
that was trained to
be Sandy at an
animal shelter. The
dog quickly became
a star in the show
Annie.

Stimulus 3b

*| at an animal shelter
on a stage

Enlarge the answer choices — follow all
security and confidentiality procedures for
copying secure testing materials

Copy and cut out the answer choices —
ensure confidentiality of materials and that
answer choices are presented in the same
order as in the student booklet; 2-part boxed
answer choices must be presented together

Pair the answer choices with pictures — all
images must be equally viable

Rearrange the answer choices — answer
choices can be presented horizontally or
vertically; however, must be presented in the
same order as the student booklet



Ways a Test Administrator Can Present Images to a Student with
a Visual Impairment

Describe the images in the stimuli — verbal
descriptions must be objective and can
only provide information that the teacher
sees on the page; no additional
information or comments can be provided
“A girl is sitting on a big log outside. It is
night time. She has made a campfire by
putting rocks in a circle. Inside the circle
are some sticks that are on fire. She is
rubbing her hands together.”

Caution — When providing a student with
a verbal description of an image, it is
important for the teacher to plan ahead.
During the preview period, the teacher
should script out the language while using
caution not to inadvertently provide the
student with an answer to the “find”
statement.

Grade 8 Science Test — STAAR Alternate Redesign
SAMPLE

Presentation Instructions for Question 3

- Present Stimulus 3a and 3b

- Direct the student to Stimulus 3a. Communicate: A campfire produces heat and other kinds of
energy.

- Directthe student to each answer choice in Stimulus 3b. Communicate the text in each answer choice

- Communicate: Find another form of energy the campfire produces.

Stimulus 3a

Stimulus 3b

‘mechanical‘ ‘ light ‘ ‘elec’rr‘ical‘




Present Direct Communicate

To Direct is to Focus your student on the test materials

The term direct refers to the way the teacher brings the stimulus components to
the student’s attention. This can be done in a variety of ways and should be done
in a way that keeps the student’s strengths and needs in mind.

Guide the student’s hand to specific places in the stimuli as instructions are given

Color code, number, or label answer choices with letters to direct the student to a
specific place

Cover up parts of the stimulus until explained in the instructions

Point to or highlight sections of the stimuli as they are mentioned in the
instructions

Alert the student orally or through sign as to where to look or focus
Place objects representing the stimuli in the student’s hand

Caution —When directing a student to the stimuli, equal time must be spent on
each component or answer choice so that a correct answer is not cued.



Ways a Test Administrator Can Present Images to a Student with

a Visual Impairment

Direct the student to text by focusing the
student’s attention on one line at a time
or by minimizing the amount of text seen
at one time — all text must be read
exactly as written in the presentation
instructions; paraphrasing, changing
vocabulary terms, and embellishing text

is not allowed

William Berloni has
his own way of
training animals. In
the movies and on
television, if a dog
does not do what it
should, the trainer
can try the trick
with the dog again.
But a show like Annre is performed
onstage in front of many people. The
dog can't do the trick over. Sandy had
to do certain tricks at certain times.
Berloni used tasty treats to train
Sandy. He practiced the trick many
times with Sandy until the dog learned
to do the trick on the stage in front of
many people.

But a show like Annie is performed
onstage in front of many people. The
dog can't do the trick over. Sandy had
to do certain tricks at certain times.
Berloni used tasty treats to train
Sandy. He practiced the trick many
times with Sandy until the dog learned
to do the trick on the stage in front of
many people.

Direct the student to each answer choice
one at a time by using a card with a
window to isolate the options — all
answer choices must be isolated for an
equal amount of time

Presentation Instructions for Question 3
- Present Stimulus 3a and 3b
- Directthe student to Stimulus 3a. Communicate the text.

- Direct the student to the underlined word. Communicate: In this sentence the word “above” does
not describe the location of the boy.

- Direct the student to each answer choice in Stimulus 3b. Communicate the text in each answer chaice
- Communicate: Find the word that edits the sentence to describe the location of the boy.

Stimulus 3a
The boy running above the finish line
thought he might win.
Stimulus 3b
\ toward \ | below | \ under \




Ways a Test Administrator Can Direct

Direct the student to each answer choice by pointing
to, tapping, or touching the answer choices
individually or by saying or signing, “Look at the
pictures.” — the amount of time spent directing the
student to each answer choice must be the same

Pointing or touching the answer choices one time
each is an appropriate way to direct the student. It
would not be appropriate to tap or touch only the
correct answer or to tap or touch the correct answer
more times than the other answer choices.

Grade 8 Science Test — STAAR Alternate Redesign
SAMPLE
Presentation Instructions for Question 4

- Directthe student to Stimulus 4. Communicate: There are many uses of energy.

- Directthe student to each answer choice. Communicate the text in each answer choice

- Communicate: Find the object that produces useful heat.

Stimulus 4

Removing the student’s hand from the circle
after directing him or her is appropriate.
Leaving the student’s hand on the circle after
directing and reading the “find” statement is
not appropriate. In this instance, the student
did not give an intentional response to the
stimuli.

Direct the student to the outline of the circle
by guiding the student’s hand to the circle and
moving it around the outline to emphasize the
shape. — make sure that directing the student
does not inadvertently lead into the “find”
statement

Grade 3 Mather-atics— STAAR Alternate
Redesign
SAMPLE

P ion 1 ions for @ ion 1

nmunicale: This is a circle.

Communicate: Find the circle.

Stimulus 1




Ways a Test Administrator Can Direct

Direct the student to the answer choices by
highlighting, numbering, or labeling with letters. —
make sure that directing the student does not
inadvertently give the student the answer

U. S. History Test — STAAR Alternate Redesign
SAMPLE

Stimulus 3a

Stimulus 3b

‘ water to drink and wood to build ‘
e

a hous

wood to build a house and cotton
for clothes

water to drink and wheat for
bread

A

water to drink and wood to build
a house

wood to build a house and cotton
for clothes

water to drink and wheat for
bread




Present Direct Communicate

The term communicate means to share information with and request information
from the student in a way that the student will understand. A teacher can
communicate in many ways depending on the student’s needs.

Orally read bolded text in the presentation instructions and answer choices
Pair key words in the instructions with picture icons or objects

Use sign language to communicate the questions
Pair text with picture icons so that the student can follow along as the text is read

Point to the words as the student reads and correct any errors the student makes
Turn the “find” statement into a question

The term communicate means to share information with and request information
from the student in a way that the student will understand. A teacher can
communicate in many ways depending on the student’s needs.



Ways a Test Administrator Can Communicate

Communicate the word “find” by
replacing it with one of the following:
“Show me,” “Point to,” “Touch,” or “Tell

V4

me-.

Communicate the text in the answer
choices by pairing the words with
pictures/icons to reinforce understanding
of the sentence

Grade 7 Writing Test — STAAR Alternate Redesign
SAMPLE

- Dire nt to Stimulus 2a. Communicate the text.

i cafe: Find the sentence that tells that the ball is under the bed.

nt to each answer choice in Stimulus 2b. Communicate the text in each answer

choice.

Stimulus 2a

Stimulus 2b

The ball is on
the bed.

The ball is under
the bed.

‘ 0O o
The ball is under the bed.

® O

The ball is on the _bed.

“Where is the sentence that tells that the ball
is under the bed?” or point to each answer
choice and ask “Is this the sentence that tells
that the ball is under the bed?”



Presenting Reading Passages

Dogs on Stage

This dog was frained to do tricks
for a show on a stage in front of

many people.
’ Sandy was the name of the dog in the
e » | show about a girl named Annie. This
A : dog was Sandy for seven years.
{ \
\ b
A

Test administrators have the option of reading a
passage again or repeating sections of the
passage from earlier questions in a cluster if
they feel that the student needs to hear the
previous sections of the passage before the
“find” statement is given. To accomplish this,
the test administrator can do one of the
following:

Turn back to previous questions in the
cluster and read the sections for the
student from the test administrator
manual without the student looking at
the text

William Berloni trained animals to be in
movies and on television for many
years. He is one of the only people who
can train animals for a show on a stage
in front of people. The most important
thing he does is fo choose the right
animal for the part in a show. He knows
he must find a dog that is calm around
lots of people. Berloni found the dog
that was frained to

be Sandy at an ﬁ

animal shelter. The iy

dog quickly became
a star in the show
Annie.

William Berloni has
his own way of
training animals. In
the movies and on
television, if a dog
does not do what it
should, the trainer
can try the frick
with the dog again.
But a show like Annie is performed
onstage in front of many people. The
dog can't do the frick over. Sandy had
to do certain fricks at certfain times.
Berloni used tasty treats to train
Sandy. He practiced the trick many
times with Sandy until the dog learned
to do the trick on the stage in front of
many people.

* Photocopy previous sections of the
passage to combine with the next
section of the passage as the student
proceeds through the cluster

e Caution- At no time can the student

OR

go back to previous questions in the
student booklet and change answers

after the question has been scored
and the student has moved to the

next question.




Presenting Reading Passages

Some questions in the student test booklet are presented with a stem
and some appear as complete sentences.
Test administrators can communicate the stem once, then communicate
each answer choice.
Or, the test administrator can communicate the stem each time before
communicating each answer choice.

The dog trained to be Sandy was found-
in movies
at an animal shelter
on a stage
The dog trained to be Sandy was found in movies.
The dog trained to be Sandy was found at an animal shelter.
The dog trained to be Sandy was found on a stage.



Repeating the Presentation Instructions

Students can be alerted back to the task or materials or be encouraged to stay
focused at any time during testing.

Students can request to have information repeated.

The test administrator can repeat sections of the presentation instructions
without a student request if the student is distracted during the presentation,
only until the answer choices and the “find” statement are given.

Once the answer choices and “find” statement are given, the test administrator
must wait for the student to respond.

Once a student gives an answer, the test administrator must follow the scoring
instructions to determine how to proceed.

If no response is given, after a reasonable wait time, the answer choices and
“find” statement can be repeated once more.

The order in which the bullets for the answer choices and “find” statement in the
presentation instructions are communicated can be reversed from the order
listed in the instructions.



Repeating the Presentation Instructions

No response--- repeat the answer choices Wait an appropriate time for the student to
and the “find” statement once more respond.

Correct response---mark A and move to the

next question These instructions can be repeated as needed
Incorrect response---apply one of the including reading passages.

presentation instructions from the beginning first time. The order of these two bullets can

be reversed.

wius 3a. Commuricais the te

Fresanf 5
Dieect & e
Dieect udent io the underfined word. Commuricate: n this senienoe the word “above™ does.
be the location of the boy.
the student o each answer chaios in Stmulus 3b. Communicals the exd in each answer chaos Sﬂlilg Instructions

Commurvcads: Find the word that edits the ssnience to desoribe the location of the boy. Student Aotion Test Adminiztrator Action
If thes student Snds the wand “loward™ in , . .
] e rstion 4
Stimubus 3a ) Cxmubus b, - mark A for guestion 3 and move to question 4
[ et S provide one of thess aliowsble leacher assists
— e EL 1o the sudent
[r— S » Hawe the studenl idanlity what the bay is
e . — doing in the: piciure. OR
o, —— I! |!-... .:I..d..f_l does not find the word “oward™ | _ » Have the ssudent touch the boy in the
- m— in Stimulus b paciure: and the finish Ere in the picture. OR
—= —= » Reasd the sertence, insaring each answer
The boy running above the finish line chesioe] for the underfined word
thought he might win Replicale the initial presentation instruotions.
Adter this s=leched beacher assistarce, i tha
Stimulus 3b student finds the ward “loward” in - mark B for question 3 and move to question 4
. Simulus 3b,
toward | | below | | under After the salacied tascher aosistancs, i tha
student does not find e word “ioward” in - mark C for guestion 3 and move to question 4
Emulus 3b




Student Response Options

Students need to be given an opportunity to respond to test questions using a
mode of response that is typical of the way the student responds during
instruction. It is not important how a student responds — only that the teacher is
able to discern the student’s preferred answer. Response modes do not need to
be predetermined as in the past.

Response mode can be:

verbal visual

physical



Verbal Response Modes

A student can. . . Indicate a preferred answer by positively or negatively vocalizing when
answer choices are presented one at a time — vocalizations must be clear and understandable;
a student can only receive a correct answer if the teacher is confident of the student’s choice

Say or sign “yes” or “no” when presented answer choices one at a time and being asked, “Is
this the ?”

Respond with the answer when choices are labeled by the teacher —i.e., “Pink,” “Blue,” or
“Green”

Orally state responses in the student’s primary language, including signs and word
approximations

Orally state responses in the student’s primary language, including signs and word
approximations

Describe the location of the answer —i.e., “top,” “first,” or “last”
Use a communication device with preprogrammed answer choices or vocabulary — all test

information programmed into a communication device must be kept secure during the testing
window and be immediately erased after testing



Physical Response Modes

A student can.

Pick up an answer when choices are paired with manipulatives by the teacher —i.e.,
“A “B,” or “C” plastic letters

Highlight, color, or mark a response

Nod, smile, or gesture to indicate “yes” or “no” when presented answer choices one at
a time and being asked, “Is this the ?”

Use or manipulate math tools to create an answer

Place an adhesive note on the correct answer

Manipulate words, sentences, or sections of an answer choice

Write or type responses with or without adaptive writing equipment
Sign the correct answer

Point to, reach for, or touch an answer



Visual

e A student can...

e Gaze, wink, blink or
fixate on stimuli and
answers

e Turn his or her head
toward stimuli and
answers when
presented
individually in a
section organizer

Response Modes

U. S. History Test — STAAR Alternate 2 Redesign
SAMPLE

Presentatlon Instructlons for Question 3
- Present Stimulus 3a and 3b.

— Direct the student to Stimulus 3a. Communicate: This is a place with natural resources. People can

live here.

answer choice.

Stimulus 3b

"[ water to drink and wood to build

a house

wood to build a house and cotton
for clothes

water to drink and wheat for
bread




Assistive Technology

Assistive technology that is documented in the student’s IEP and is
used routinely in instruction may be used to provide the student
access to the assessment.

The use of technology should be used primarily for communicating
an answer by the student or presenting answer choices by the test
administrator.

Because the assessment is secure, the use of some devices is not
allowable.

Instances when a device or procedure would not be allowed include:
tablets or computers with Internet access that cannot be
turned off
inputting answer choices into a device that has stored
memory that cannot be erased



Recording Responses
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STATE OF TEXAS ASSESSMENTS OF

ACADEMIC READINESS ALTERNATE 2
Scoring Document

StwdentNeme: 0000000000

Accommodations

Mark the accommodations used during this test administrafion.

__ Form Mumber: _

Calor or Highlight | | Braille

Calor Cverlays

Photocopy or Cut Out

Phetographs or Objects

Tentured Materials

Demonstrate

Raise or Darkan Outlineg

Enlarge

Scoring
Mark the student's score for each question.
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NEW format
highlights each
item cluster.

NEW format highlights each item cluster.

After the student responds to each question, the

test administrator will evaluate the response
according to the scoring instructions.

The test administrator will record the score on this
document and use the information to complete the
online transcription form in TestNav.

The A, B, C determinations for each question, along
with the accommodations used during the
assessment, must be entered into TestNav.

The form shown here is provided in the test
materials and is required to ensure that the student
performance is accurately transcribed into TestNav.

Once the information has been transcribed, the test
administrator will turn in the form to the testing
coordinator or transcribe information.

The form must be returned in the nonscorable
shipment.



Recording Responses

Student Nam
Grade: Subject:
Accommodations

STATE OF TEXAS ASSESSMENTS OF
ACADEMIC READINESS ALTERNATE 2

Scoring Document

Meark the accommedations used during this test adminiztration.
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Braille

Color Overlays

Describe Images

Photocopy or Cut Out

Prasentation

Photographs or Objects
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Scoring documents can be found:

at the final page of 2016 STAAR
Alternate Test Administrator Manuals.

“Resources for STAAR Alternate 2,
TELPAS, and TAKS” at
http://www.texasassessment.com/tec
hnology/
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Testing Window Guidelines

The testing window will be from April 4, 2016, until April 22, 2016.

A 10 day preview period prior to April 4, 2016, is allowed for the test administrators once the testing
materials have arrived in the district.

Test administrators can preview the student booklets and test administrator instructions for specific
questions during this period to become familiar with the instructions, practice manipulating the test
materials, plan teacher assists, and prepare accommodations to the student booklet.

All accommodations should be in place prior to April 4, 2016, but accommodations can continue to be made
until the test session begins.

Test materials must be checked in at the end of the day and kept in locked, secure storage throughout the
day when not in use. Use the materials control form to ensure security of the test materials.

This includes all photocopies of the images and text in the student booklet.

Materials Control form must be used to record daily checkout of materials. This form is found in the STAAR
Alternate 2 section of the DCCM.

Input performance data into TestNav 8 from April 4, 2016, until April 22, 2016.



Student Absences and Incomplete Assessments

Every attempt must be made to complete the assessment during the window.

If the assessment cannot be completed within the window, enter the score for the
portion of the testing the student was able to complete into the online transcription
form in TestNav 8.

If a student cannot complete testing within the window due to his or her disability,
contact TEA for guidance.

A test administrator not having enough time is not a reason to contact TEA for
guidance.

If the district has an extended student holiday during the window, the district may
request an alternate testing date from the security team at TEA.

If the student is absent for the entire assessment window, his or her assessment
should be marked with a score code of “A” for absent.



Test Administrators

Test administrator assistants must receive training and sign
the oath of test security and confidentiality.

Certified and noncertified paraprofessionals and related
service staff who are currently employed by the district and
routinely work with students in the classroom may serve as
test administrators or test administrator assistants. The test
administrator assistant can provide assistance to the test
administrator such as preparing allowable accommodations,
manipulating materials during testing session, translating or
signing information for the student, and providing behavior
management. All test administrator assistants must be trained
in the test security and administration procedures prior to the
assessment and must have signed the oath of test security
and confidentiality.




Training

All STAAR Alternate 2 test administrators are required to attend district
training sessions regarding:
Understanding test administrator roles and responsibilities

Maintaining security of test materials until returned to the coordinator each day
after previewing or testing

Implementing the test administration processes and procedures stated in the
manuals

Applying allowable accommodations appropriately
Reporting any suspected violation of test security to the campus coordinator
Accessing and entering data into the online transcription form in TestNav

Preparing testing materials for return to the testing coordinator at the end of the
window including all photocopies of the images and text in the student booklet and
the scoring document used to record student performance

Bring only the front matter of the test administrator manual to the training. The
remainder of the test administrator manual provides specific test question
instructions and student booklet images which can only be viewed by the test
administrator and must remain secure at all times.



Oath of Test Security and Confidentiality

Stata of Texss Texas Educstion Agency
Countyof Student Assessment Program

2016

Oath of Test Security and Confidentiality
for Test Administrator

This cath applies to all state assessments.
For All Test Administratom: Complele $is seclion before handing any secure test malerials
do heraby certify, wamant, and affirm that | will fully comply with all requirements governing the student assessment
program end do hereby certify the follewing by initialing to the |eft of the statements below and including the date
wherne applicable
{Inital each statement.)
| have received training on iest administration procedures, and | undersiand my responsibilises
concaming the administration of state asssssments.

| arm aware that testing procedures require me o actively monitor during test administrations;

| undemstand my responsitiliies 2 & test adminstrator, and | am awane of the range of penalties that may
result from a departure from the documentad test administration procedures;

| understand my chiigations concermning the security and confidentality of stete sssessments, and | am
aware of the range of penalties that may result from & violation of test sscurity and confidentiality; and

| am eware of my ocbligation to report any suspecied violations of t2st sscurity or confidentiality 1o the
CEMpUE 1esting coordinator.
o hereby further certify, wamant, and affirm that | will faithfully and fully comghy with all requiremenis concarming fest
sacurity and confidentiality.

Signedonthisthe ___ dayof__ a0
* Signawre of TestAdminiszator  Prinied Name of Tast Adminiztrazr " County-Districs Number
" DisnctMame  CampusName “Ama CodalTelephonz #

For Test Administrators Authorized to View Secure State Assessments
ndividugls who are authorized to conduct test edministration procedunes that involve viewing secure state
assessments have an added responsibilty of maintaining confidentiafity. These proceduras include but are not
limited to: oral administration of paper tests, transcribing student responses from the test booklet, and particular
accommodations, inchuding Enguistic sccommeodations. As & reminder of this responsibility, these individuals
ane required to specificaly confirm compliance with state confidentislty requirements by initialing fo the left of
exch statement balow.

| hawe not and will not divulge the contents of the test, generally or specificaly
| hawe not and will not copy any part of the 1est

do hersby certfy, warrant, and affirm that | will fuly comply with all the requirements governing the student
BE5E5EMEnt program

~ Signaturs of Test Adminisireior Osie

After training has been completed,
each test administrator must sign the
Oath of Test Security and
Confidentiality.

The box titled “For Test Administrators
Authorized to View Secure State
Assessments” must also be signed
because all test administrators will be

viewing the actual test questions in
order

to prepare allowable
accommodations.

A signed oath is required for all test
administrators and test administrator
assistants.



Testing Coordinator Information

Students will need to be registered in TAMS for the 2016 administration of STAAR
Alternate 2 through a registration file and set up into test sessions.

Each test administrator will receive a test administrator manual, a student test
booklet, and a scoring document for each assessment that will be given for each
student.

Each campus will administer the same form; therefore, materials cannot be shared
between campuses or districts.

STAAR Alternate 2 materials should not be shipped with test materials for other state
assessments.

All photocopies of the images and text in the student booklet must be returned in
the nonscorable shipment.

Any accompanying pictures, objects, textured materials, or instructional tools do not
need to be returned.

Scoring documents need to be returned in the nonscorable shipment.

Make sure that all assessments scored as Medical Exception “M” and No Authentic
Academic Response “N” are based on ARD decisions.



Detailed information
for test administrators

on how to administer
each specific
assessment.

Specific information for
testing coordinators on
how to set up test
students in TAMS.

PearsonAccess Next Online User Guide

PearsonAccess ™
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MANUAL

2016

STAAR Alternate 2

MNon-Secure Front Matter

General information Educator
about the alternate Guide
assessment. Contains e —

o r : Readlnons Alavrsies (TAAR Ao )
specialized information

for testing unique

student groups.

E ST/AR

Specific information for testing
fomes coordinators regarding test
security, training, shipping,
and handling of test materials

under the new STAAR
Alternate 2 section.

PearsonAccess Next Online User Guide

can be found at
www.TexasAssessment.com/technology




Standard Setting

After the February 2015 administration of STAAR Alternate 2 student scores were
used to set standards.

A team of administrators, educators, parents, and other stakeholders were
assembled to review the scoring results and set a passing standard.

A result of standard setting committees were Performance Level Descriptors (PLDs)
which provide a snapshot of students’ academic characteristics based on
performance on a given STAAR Alternate 2 assessment. PLDs are statements that
describe the specific knowledge and skills students typically demonstrate at each
performance level: Level lll—Accomplished Academic Performance, Level I|—
Satisfactory Academic Performance, and Level I—Developing Academic Performance

Performance Level Descriptors can be viewed at

http://tea.texas.gov/Student_Testing_and_Accountability/Testing/STAAR_Alternate/
STAAR_Alternate_2_Performance_Level_Descriptors/



Standard Setting

Districts will receive Confidential Student Reports for STAAR Alternate 2 at the same
time as results are received for STAAR test takers.

STAAR Alternate 2 score reports will include the individual performance level ratings
of students, scaled scores, and number of questions answered correctly within each
reporting category for each of the assessed grades and content areas.
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For more information about STAAR Alternate 2

L £
Call Student Assessment at 512-463-9536

Email a question to staaralt@tea.state.tx.us

Reference the website for STAAR Alternate 2 at
http://www.tea.state.tx.us/student.assessment/special-ed/staaralt


mailto:staaralt@tea.state.tx.us
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