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September 8-11, 2020  

William B. Travis Building 
1701 N. Congress Avenue, Austin, Texas 

 
SCHEDULE AND AGENDAS 

 
Committees and Board 

State Board of Education, Austin, Texas 
 

Meeting Times 
September 8-11, 2020 

 
Tuesday, September 8, 2020 
 
8:00 a.m.        Committee of the Full Board (Room 1-104) 
 
Wednesday, September 9, 2020 
 
8:00 a.m.        Committee of the Full Board (Room 1-104) 
                             
Thursday, September 10, 2020 
 
8:00 a.m.        Committee on School Initiatives (Room 1-111) 
 
9:00 a.m.        Committee of the Full Board (Room 1-104) 
 
Friday, September 11, 2020 
 
9:00 a.m.        General Meeting (Room 1-104) 
 

 
If the Committee of the Full Board does not complete its agenda Tuesday, it will resume its meeting on 
Wednesday, Thursday, or Friday. If the Committee of the Full Board does not complete its agenda 
Wednesday, it will resume its meeting on Thursday, or Friday. If the Committee on School Initiatives does 
not complete its agenda Thursday, it will resume its meeting on   Friday. If the Committee of the Full Board 
does not complete its agenda Thursday, it will resume its meeting on Friday. 
 
NOTE: The chair may permit the board to take up and discuss any of the discussion items on a committee 
agenda, including hearing any invited presentations to a committee, based upon a recommendation from 
the committee or inability of the committee to complete its agenda on a preceding day. 
 
The SBOE or a committee of the SBOE may conduct a closed meeting on any agenda item in accordance 
with Texas Open Meetings Act, Chapter 551, Subchapters D and E. Before any closed meeting is convened, 
the presiding officer will publicly identify the section or sections of the Act authorizing the closed meeting. 
All final votes, actions, or decisions will be taken in open meeting. 
 
The agenda is online at https://tea.texas.gov/sboe/agenda/ on the Texas Education Agency website. The 
posted information contains links to board action items including rule items and rule text, and selected 
discussion items. Public comments on proposed rules may be submitted electronically. All agenda items and 
rule text are subject to change at any time prior to each board meeting. To the extent possible, copies of 
changes made after the agenda and the schedule are published will be available at the board meeting. 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 

 
TUESDAY 

September 8, 2020 
 

8:00 a.m. 
 

COMMITTEE OF THE FULL BOARD – Room 1-104 
Public testimony – Individual testimony will be taken at the time the related item comes up for 
committee discussion or action. The procedures for registering and taking public testimony at State 
Board of Education committee meetings and general board meetings are provided at 
https://tea.texas.gov/about-tea/leadership/state-board-of-education/sboe-meetings/sboe-operating-rules-
amended-9-13-19 or in the information section of the agenda. 
 
1. Public Hearing Regarding Instructional Materials 

Submitted for Adoption by the State Board of 
Education Under Proclamation 2021 
(Board agenda page I-1) 
 
A public hearing before the State Board of Education 
(SBOE) is scheduled for Tuesday, September 8, 2020.  
Testimony will be presented regarding instructional 
materials submitted for adoption under Proclamation 2021. 
This proclamation called for instructional materials for 
prekindergarten. Products submitted in response to 
Proclamation 2021 were reviewed in the summer of 2020. 
Statutory authority for this item is the Texas Education 
Code (TEC), §7.110 and §31.022. 

COMMITTEE – DISCUSSION 
SBOE – NO ACTION 

 
 
2. Public Hearing on Proposed Revisions to 19 TAC 

Chapter 112, Texas Essential Knowledge and Skills for 
Science 
(Board agenda page I-2) 
 
A public hearing before the State Board of Education 
(SBOE) is scheduled for Tuesday, September 8, 2020. 
Testimony will be presented regarding proposed revisions 
to 19 Texas Administrative Code (TAC), Chapter 112, 
Texas Essential Knowledge and Skills for Science, 
Subchapter C, High School. Due to the anticipated volume 
of testimony, oral testimony will be limited to two minutes 
per person and the public hearing will be limited to no more 
than five hours. Statutory authority for this item is the Texas 
Education Code (TEC), §§7.102(c)(4), 28.002(a) and (c); 
and 28.025(a). 

COMMITTEE – DISCUSSION 
SBOE – NO ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
 
COMMITTEE OF THE FULL BOARD (continued) 
 
3. Public Hearing on Proposed Revisions to 19 TAC 

Chapter 116, Texas Essential Knowledge and Skills for 
Physical Education 
(Board agenda page I-4) 
 
A public hearing before the State Board of Education 
(SBOE) is scheduled for Tuesday, September 8, 2020. 
Testimony will be presented regarding proposed revisions 
to 19 Texas Administrative Code (TAC), Chapter 116, 
Texas Essential Knowledge and Skills for Physical 
Education, Subchapter A, Elementary, Subchapter B, 
Middle School, and Subchapter C, High School. Due to the 
anticipated volume of testimony, oral testimony will be 
limited to two minutes per person. Statutory authority for 
this item is Texas Education Code (TEC), §§7.102(c)(4), 
28.002(a) and (c), and 28.025(a). 

COMMITTEE – DISCUSSION 
SBOE – NO ACTION 

 
 
4. Public Hearing on Proposed Revisions to 19 TAC 

Chapter 115, Texas Essential Knowledge and Skills for 
Health Education 
(Board agenda page I-6) 
 
A public hearing before the State Board of Education 
(SBOE) is scheduled for Tuesday, September 8, 2020. 
Testimony will be presented regarding proposed revisions 
to 19 Texas Administrative Code (TAC), Chapter 115, 
Texas Essential Knowledge and Skills for Health 
Education, Subchapter A, Elementary, Subchapter B, 
Middle School, and Subchapter C, High School. Due to the 
anticipated volume of testimony, oral testimony will be 
limited to two minutes per person. Additionally, the public 
hearing will be limited to no more than five hours or an end 
time of 9:00 p.m., whichever occurs earlier. Statutory 
authority for this item is the Texas Education Code (TEC), 
§§7.102(c)(4), 28.002(a), (c), (r), and (s), and 28.025(a). 

COMMITTEE – DISCUSSION 
SBOE – NO ACTION 

 
 
 
 
 
 
 
 
 
 
 



State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 

WEDNESDAY 
September 9, 2020  

 
8:00 a.m. 

 
COMMITTEE OF THE FULL BOARD – Room 1-104 
Public testimony – Individual testimony will be taken at the time the related item comes up for 
committee discussion or action. The procedures for registering and taking public testimony at State 
Board of Education committee meetings and general board meetings are provided at 
https://tea.texas.gov/about-tea/leadership/state-board-of-education/sboe-meetings/sboe-operating-rules-
amended-9-13-19 or in the information section of the agenda. 
 
1.  Commissioner’s Comments 

(Board agenda page I-8) 
 
This item provides an opportunity for the board to be 
briefed on current agenda items, agency operations, policy 
implementation, and public education-related legislation. 

COMMITTEE - DISCUSSION 
SBOE - NO ACTION 

 
 
2. Decision on the Percentage Distribution of the 

Permanent School Fund for Fiscal Years 2022 and 2023 
and Related Fund Transfers 
(Board agenda page I-9) 
 
This item provides an opportunity for the board to evaluate 
and approve the Permanent School Fund percentage 
distribution rate for fiscal years 2022 and 2023. The board 
will consider various factors associated with the 
distribution rate such as expected returns, inflation, student 
growth, and current economic conditions. The board may 
also consider and approve any transfers in the current 
biennium that could impact the distribution in the best 
interest of the Permanent School Fund. Additionally, this 
item provides the opportunity for the board to discuss 
anticipated instructional material needs for the 2022-2023 
biennium. Statutory authority for this action is the Texas 
Constitution, Article VII, §2 and §5; Texas Education Code 
(TEC), §43.0051; and 19 Texas Administrative Code 
(TAC) Chapter 33. 
 

COMMITTEE – ACTION 
SBOE – CONSENT  
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE OF THE FULL BOARD (continued) 
 
3.  Proposed New 19 TAC Chapter 112, Texas Essential 

Knowledge and Skills for Science, Subchapter C, High 
School, §§112.41-112.45 
(First Reading and Filing Authorization)  
(Board agenda page I-11) 
 
This item presents for first reading and filing authorization 
proposed new 19 Texas Administrative Code (TAC) 
Chapter 112, Texas Essential Knowledge and Skills for 
Science, Subchapter C, High School, §§112.41, 
Implementation of Texas Essential Knowledge and Skills 
for Science, High School, Adopted 2020; 112.42, Biology 
(One Credit), Adopted 2020; 112.43, Chemistry (One 
Credit), Adopted 2020; 112.44, Integrated Physics and 
Chemistry (One Credit), Adopted 2020; and 112.45, 
Physics (One Credit), Adopted 2020. The proposed new 
sections would provide updated standards to ensure they 
remain current. Statutory authority for this action is the 
Texas Education Code (TEC), §§7.102(c)(4), 28.002(a), 
(c), (j), and (n), and 28.025(a). 

COMMITTEE - ACTION 
SBOE - ACTION 

 
 
4.  Proposed New 19 TAC Chapter 116, Texas Essential 

Knowledge and Skills for Physical Education, 
Subchapter A, Elementary, §§116.11-116.17, 
Subchapter B, Middle School, §§116.25-116.28, and 
Subchapter C, High School, §§116.61-116.64 
(First Reading and Filing Authorization) 
(Board agenda page I-32) 
 
This item presents for first reading and filing authorization 
proposed revisions to 19 Texas Administrative Code (TAC) 
Chapter 116, Texas Essential Knowledge and Skills for 
Physical Education, Subchapter A, Elementary, §§116.11-
116.17, Subchapter B, Middle School, §§116.25-116.28, 
and Subchapter C, High School, §§116.61-116.64. The 
proposed new sections would update the standards to reflect 
current physical education research and best practices and 
align with changes to requirements in state statute. 
Statutory authority for this action is the Texas Education 
Code (TEC), §§7.102(c)(4), 28.002(a), (c), and (d), and 
28.025(a). 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
COMMITTEE OF THE FULL BOARD (continued) 
 
5.  Proposed New 19 TAC Chapter 115, Texas Essential 

Knowledge and Skills for Health Education, Subchapter 
A, Elementary, §§115.11-115.17, Subchapter B, Middle 
School, §§115.25-115.28, and Subchapter C, High 
School, §§115.37-115.39 
(First Reading and Filing Authorization) 
(Board agenda page I-83) 
 
This item presents for first reading and filing authorization 
proposed new 19 Texas Administrative Code (TAC) 
Chapter 115, Texas Essential Knowledge and Skills for 
Health Education, Subchapter A, Elementary, §§115.11-
115.17, Subchapter B, Middle School, §§115.25-115.28, 
and Subchapter C, High School, §§115.37-115.39. The 
proposed new sections would update the standards to reflect 
current health education research and best practices and 
align with changes to requirements in statute. Statutory 
authority for this action is the Texas Education Code (TEC), 
§§7.102(c)(4), 28.002(a), (c), (r), and (s), and 28.025(a). 

COMMITTEE - ACTION 
SBOE - ACTION 

 
6. Update on the Review of Proclamation 2021 

Instructional Materials  
(Board agenda page I-87) 
 
The State Board of Education issued Proclamation 2021 in 
June 2019, calling for instructional materials for 
prekindergarten. Products submitted in response to 
Proclamation 2021 were reviewed in the summer of 2020. 
This item provides an opportunity for staff to update the 
SBOE on the review of Proclamation 2021 instructional 
materials. Statutory authority for this item is the Texas 
Education Code (TEC), §31.022. 

COMMITTEE - DISCUSSION 
SBOE - NO ACTION  

 
7. Update on the Texas Essential Knowledge and Skills 

Coverage in Materials Submitted for Evaluation for the 
Texas Resource Review 
(Board agenda page I-90) 
 
The commissioner of education called for materials in 
English prekindergarten, English foundational literacy K–
2, and mathematics K–8 to be evaluated for the Texas 
Resource Review (TRR). Products submitted for the TRR 
were reviewed for coverage of the Texas Essential 
Knowledge and Skills (TEKS) in the summer of 2020. This 
item provides an opportunity for staff to update the State 
Board of Education on the TEKS review of TRR 
instructional materials. Statutory authority for this item is 
the Texas Education Code (TEC), §31.081 and §31.082. 

COMMITTEE - DISCUSSION 
SBOE - NO ACTION  
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 

THURSDAY 
September 10, 2020 

 
8:00 a.m. 

 
COMMITTEE ON SCHOOL INITIATIVES – Room 1-111 
Members: Barbara Cargill, chair; Marisa B. Perez-Diaz, vice chair; Ruben Cortez, Jr; Keven Ellis;  
Matt Robinson. A quorum of the State Board of Education may attend the committee meeting and 
discuss items on the committee agenda. 
Public testimony – Individual testimony will be taken at the time the related item comes up for Committee 
discussion or action. The procedures for registering and taking public testimony at State Board of 
Education committee meetings and general board meetings are provided at 
https://tea.texas.gov/about-tea/leadership/state-board-of-education/sboe-meetings/sboe-operating-rules-
amended-9-13-19 or in the information section of the agenda. 
 
 
1. Review of Proposed Amendments to 19 TAC Chapter 

227, Provisions for Educator Preparation Candidates, 
Subchapter A, Admission to Educator Preparation 
Programs 
(Board agenda page IV-1) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would amend 19 
Texas Administrative Code (TAC) Chapter 227, Provisions 
for Educator Preparation Candidates, Subchapter A, 
Admission to Educator Preparation Programs. The 
proposed amendments would update the subject-matter-
only assessments to be used for the Pre-Admission Content 
Test (PACT). At adoption, the SBEC made a change to the 
proposed figure to provide a technical change. The statutory 
authority for 19 TAC Chapter 227, Subchapter A, is the 
Texas Education Code (TEC), §§21.031; 21.041(b)(1), (4), 
and (6); 21.044(a), (g)(2), and (g)(3); 21.0441; 21.0489(c), 
as added by Senate Bill (SB) 1839 and House Bill (HB) 
2039, 85th Texas Legislature, Regular Session, 2017; 
21.049(a); 21.050(a); 22.083; and 22.0835; and Texas 
Occupations Code (TOC), §§53.151–53.153, as added by 
HB 1508, 85th Texas Legislature, Regular Session, 2017.  
 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE ON SCHOOL INITIATIVES (continued) 
 
2. Review of Proposed Amendments to 19 TAC Chapter 

228, Requirements for Educator Preparation Programs 
(Board agenda page IV-20) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would amend 19 
Texas Administrative Code (TAC) Chapter 228, 
Requirements for Educator Preparation Programs. The 
proposed amendments would implement the statutory 
requirements of House Bill (HB) 18, 86th Texas 
Legislature, 2019; would provide specification for approval 
of teaching sites that are not Texas Education Agency 
(TEA)-accredited public schools; would provide guidance 
related to admitting and recommending candidates to 
programs that are closing or consolidating; would provide 
guidance for internships and clinical teaching in the 
summer; would add language for a dismissal policy for 
candidates; would simplify language relating to the reasons 
an educator preparation program (EPP) can stop supporting 
a candidate in an internship and the corresponding actions 
that must take place when a candidate leaves an internship; 
would provide clarification for the number of observations 
for practicums; and would provide clarification of and 
reorder provisions for technical formatting purposes 
throughout the rules. The statutory authority for 19 TAC 
Chapter 228 is the Texas Education Code (TEC), §§21.031; 
21.041(b)(1) and (2); 21.044, as amended by Senate Bills 
(SBs) 7, 1839, and 1963, 85th Texas Legislature, Regular 
Session, 2017, and HB 18, 86th Texas Legislature, 2019; 
21.0442(c), as added by HB 3349, 85th Texas Legislature, 
Regular Session, 2017; 21.0443; 21.045(a); 21.0453; 
21.0454; 21.0455; 21.046(b); 21.048(a); 21.0485; 
21.0487(c); 21.0489(c), as added by SB 1839 and HB 2039, 
85th Texas Legislature, Regular Session, 2017; 21.049(a); 
21.0491, as added by HB 3349, 85th Texas Legislature, 
Regular Session, 2017; 21.050(a)–(c); and 21.051, as 
amended by SB 1839, 85th Texas Legislature, Regular 
Session, 2017; and the Texas Occupations Code (TOC), 
§55.007. 
 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE ON SCHOOL INITIATIVES (continued) 
 
3. Review of Proposed Amendment to 19 TAC Chapter 

228, Requirements for Educator Preparation Programs, 
§228.1, General Provisions 
(Board agenda page IV-50) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would amend 19 
Texas Administrative Code (TAC) Chapter 228, 
Requirements for Educator Preparation Programs, §228.1, 
General Provisions. The proposed amendment would 
provide additional flexibility for educator preparation 
programs (EPPs) and candidates to fulfill educator 
preparation requirements related to clinical teaching, 
internships, and practicums when those assignments occur 
at least partially in virtual settings due to campus and 
district modifications in response to COVID-19 during the 
2020–2021 academic year. At adoption, the SBEC made 
changes to the proposed text to provide additional 
flexibility in response to public comments and ongoing 
developments with the public health crisis. The statutory 
authority for 19 TAC §228.1 is the Texas Education Code 
(TEC), §§21.031; 21.041(b)(1); 21.044, as amended by 
Senate Bills (SBs) 7, 1839, and 1963, 85th Texas 
Legislature, Regular Session, 2017, and House Bill (HB) 
18, 86th Texas Legislature, 2019; 21.0442(c), as added by 
HB 3349, 85th Texas Legislature, Regular Session, 2017; 
21.0443; 21.0453; 21.0454; 21.0455; 21.046(b); 21.0485; 
21.0487(c); 21.0489(c), as added by SB 1839 and HB 2039, 
85th Texas Legislature, Regular Session, 2017; 21.049(a); 
21.0491, as added by HB 3349, 85th Texas Legislature, 
Regular Session, 2017; 21.050(b) and (c); and 21.051, as 
amended by SB 1839, 85th Texas Legislature, Regular 
Session, 2017; and the Texas Occupations Code (TOC), 
§55.007. 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE ON SCHOOL INITIATIVES (continued) 
 
4. Review of Proposed Amendment to 19 TAC Chapter 

230, Professional Educator Preparation and 
Certification, Subchapter C, Assessment of Educators, 
§230.21, Educator Assessment 
(Board agenda page IV-55) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would amend 19 
Texas Administrative Code (TAC) Chapter 230, 
Professional Educator Preparation and Certification, 
Subchapter C, Assessment of Educators, §230.21, Educator 
Assessment. The proposed amendment would implement 
the statutory requirements in House Bill (HB) 3, 86th Texas 
Legislature, 2019, that require that all educators who teach 
any grade level from Prekindergarten–Grade 6 demonstrate 
proficiency in the science of teaching reading on a 
certification examination beginning January 1, 2021. The 
proposed amendment would update the examination figure 
in 19 TAC §230.21(e) to specify the required 
examination(s) for issuance of the replacement certificates 
that reflect the science of teaching reading requirement. The 
proposed amendment would also provide clarification on 
relevant implementation dates for specific certification 
examinations. The statutory authority for 19 TAC §230.21 
is the Texas Education Code (TEC), §§21.041(b)(1), (2), 
and (4); 21.044(a), as amended by Senate Bills (SBs) 7, 
1839, and 1963, 85th Texas Legislature, Regular Session, 
2017; 21.048, as amended by HB 3, 86th Texas Legislature, 
2019; 21.050, as amended by HB 3217, 86th Texas 
Legislature, 2019; 22.082; and Texas Occupations Code 
(TOC), §54.003. 
 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE ON SCHOOL INITIATIVES (continued) 
 
5. Review of Proposed Amendments to 19 TAC Chapter 

233, Categories of Classroom Teaching Certificates 
(Board agenda page IV-76) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would amend 19 
Texas Administrative Code (TAC) Chapter 233, Categories 
of Classroom Teaching Certificates. The proposed 
amendments would implement the statutory requirements 
in House Bill (HB) 3, 86th Texas Legislature, 2019, that 
requires that all educators who teach any grade level from 
Prekindergarten–Grade 6 demonstrate proficiency in the 
science of teaching reading on a certification examination 
beginning January 1, 2021. The proposed amendments 
would create four replacement certificates with 
corresponding requirements and deadlines for issuance: 
Core Subjects with Science of Teaching Reading: Early 
Childhood–Grade 6; Core Subjects with Science of 
Teaching Reading: Grades 4–8; English Language Arts and 
Reading with Science of Teaching Reading: Grades 4–8; 
and English Language Arts and Reading/Social Studies 
with Science of Teaching Reading: Grades 4–8. Technical 
changes would also provide clarification and consistent 
information related to the classroom teacher certificates 
issued by the SBEC. The statutory authority for 19 TAC 
Chapter 233 is the Texas Education Code (TEC), 
§§21.003(a); 21.031; 21.041(b)(1)–(4) and (6); 21.044(e) 
and (f); 21.048(a); 21.0442 and 21.0491, as added by HB 
3349, 85th Texas Legislature, Regular Session, 2017; 
21.048(a-2), as amended by HB 3, 86th Texas Legislature, 
2019; 21.0489, as added by Senate Bill (SB) 1839 and HB 
2039, 85th Texas Legislature, Regular Session, 2017; and 
22.0831(f). 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
COMMITTEE ON SCHOOL INITIATIVES (continued) 
 
6. Review of Proposed Revisions to 19 TAC Chapter 235, 

Classroom Teacher Certification Standards 
(Board agenda page IV-84) 
 
This item provides the State Board of Education (SBOE) an 
opportunity to review the State Board for Educator 
Certification (SBEC) rule actions that would revise 19 
Texas Administrative Code (TAC) Chapter 235, Classroom 
Teacher Certification Standards. The proposed revisions 
would specify the new standards for the specialized Special 
Education and Bilingual Spanish certifications, as well as 
the DeafBlind supplemental certification. Additional 
changes would also implement the statutory requirements 
of House Bill (HB) 3, 86th Texas Legislature, 2019, 
regarding the science of teaching reading standards 
applying to classroom teachers who teach through grade 
six; would provide implementation updates; and would 
reorganize current provisions to improve readability. The 
statutory authority for the classroom teacher class 
certificate structure is Texas Education Code (TEC), 
§§21.003(a); 21.031; 21.041(b)(1), (2), and (4); and  
21.048(a-2), as amended by HB 3, 86th Texas Legislature, 
2019. 

COMMITTEE - ACTION 
SBOE - ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 

THURSDAY 
September 10, 2020  

 
9:00 a.m. 

 
COMMITTEE OF THE FULL BOARD – Room 1-104 
Public testimony – Individual testimony will be taken at the time the related item comes up for 
committee discussion or action. The procedures for registering and taking public testimony at State 
Board of Education committee meetings and general board meetings are provided at 
https://tea.texas.gov/about-tea/leadership/state-board-of-education/sboe-meetings/sboe-operating-rules-
amended-9-13-19 or in the information section of the agenda. 
 
1.  Consideration of the Commissioner of Education’s 

Generation 25 Open-Enrollment Charter School 
Proposals 
(Board agenda page I-95) 
 
This item provides the board an opportunity to consider the 
commissioner’s list of proposed Generation 25, Subchapter 
D, Open-Enrollment Charter Schools scheduled to open in 
school year 2021-2022. If awarded, the charters will have 
an initial five-year term with a July 31, 2026 contract end 
date. Statutory authority for this action is the Texas 
Education Code (TEC), §12.101. 

COMMITTEE - ACTION 
SBOE – ACTION 
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State Board of Education, September 8-11, 2020 
Committee Meetings 
 
 
Information Materials 
 
 
1. State Board of Education Operating Rules, September 13, 2019 

Public testimony information begins on page V-8. 
(Board agenda page V-1) 
 

 
 
2. Current Status of the Permanent School Fund 

(Board agenda page V-24) 
 
 

 
 
3. 2017-2021 Rule Review Plan for State Board of Education Rules 

(Board agenda page V-25) 
 
This item outlines the rule review plan for State Board of Education (SBOE) rules during the 
period of September 2017 through August 2021. Texas Government Code, §2001.039, requires 
an ongoing four-year rule review of existing state agency rules, including SBOE rules. The rule 
review requirement is designed to ensure that the reason for initially adopting or readopting a rule 
continues to exist. 
 

 
 
4. State Board of Education Meeting Schedule for 2021 

(Board agenda page V-32) 
 
According to the Texas Education Code, §7.106, the State Board of Education (SBOE) is to hold 
four meetings a year in Austin, Texas on dates determined by the chair. The SBOE may also hold 
other meetings as may be called by the chair. The purpose of this item is to announce SBOE 
meeting dates in 2021. 
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OFFICIAL AGENDA 

STATE BOARD OF EDUCATION 
AUSTIN, TEXAS 

September 11, 2020 
9:00 a.m. 

William B. Travis Building, Room 1-104 
1701 N. Congress Avenue 

Student Performance 

Invocation  

Pledge of Allegiance 

Roll Call 

Approval of Minutes 

         State Board of Education, July 2, 2020 

1. Resolutions

Resolution honoring a Student Journalist of the Year

Resolution honoring the 2020 Student Heroes Award recipients

Resolution honoring the 2020 Heroes for Children Award recipients

Public testimony – Individual testimony will be taken at the time the related item comes up for Committee 
discussion or action. The procedures for registering and taking public testimony at State Board of 
Education committee meetings and general board meetings are provided at https://tea.texas.gov/about-
tea/leadership/state-board-education/sboe-meetings/sboe-operating-rules-amended-9-13-19 or in the 
information section of the agenda. 

2. Approval of Consent Agenda

Any agenda item may be placed on the Consent Agenda by any State Board of Education
committee.

(Agenda Exhibit) .....................................................................................................       21
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COMMITTEE OF THE FULL BOARD 

3. Proposed New 19 TAC Chapter 112, Texas Essential Knowledge and Skills for Science,
Subchapter C, High School, §§112.41-112.45
(First Reading and Filing Authorization)

This item presents for first reading and filing authorization proposed new 19 Texas
Administrative Code (TAC) Chapter 112, Texas Essential Knowledge and Skills for Science,
Subchapter C, High School, §§112.41, Implementation of Texas Essential Knowledge and Skills
for Science, High School, Adopted 2020; 112.42, Biology (One Credit), Adopted 2020; 112.43,
Chemistry (One Credit), Adopted 2020; 112.44, Integrated Physics and Chemistry (One Credit),
Adopted 2020; and 112.45, Physics (One Credit), Adopted 2020. The proposed new sections
would provide updated standards to ensure they remain current. Statutory authority for this action
is the Texas Education Code (TEC), §§7.102(c)(4), 28.002(a), (c), (j), and (n), and 28.025(a).

(Agenda Exhibit) .....................................................................................................     I-11 

4. Proposed New 19 TAC Chapter 116, Texas Essential Knowledge and Skills for Physical
Education, Subchapter A, Elementary, §§116.11-116.17, Subchapter B, Middle School,
§§116.25-116.28, and Subchapter C, High School, §§116.61-116.64
(First Reading and Filing Authorization)

This item presents for first reading and filing authorization proposed revisions to 19 Texas 
Administrative Code (TAC) Chapter 116, Texas Essential Knowledge and Skills for Physical 
Education, Subchapter A, Elementary, §§116.11-116.17, Subchapter B, Middle School, 
§§116.25-116.28, and Subchapter C, High School, §§116.61-116.64. The proposed new sections
would update the standards to reflect current physical education research and best practices and
align with changes to requirements in state statute. Statutory authority for this action is the Texas
Education Code (TEC), §§7.102(c)(4), 28.002(a), (c), and (d), and 28.025(a).

(Agenda Exhibit) ......................................................................................................     I-32          

5. Proposed New 19 TAC Chapter 115, Texas Essential Knowledge and Skills for Health
Education, Subchapter A, Elementary, §§115.11-115.17, Subchapter B, Middle School,
§§115.25-115.28, and Subchapter C, High School, §§115.37-115.39
(First Reading and Filing Authorization)

This item presents for first reading and filing authorization proposed new 19 Texas 
Administrative Code (TAC) Chapter 115, Texas Essential Knowledge and Skills for Health 
Education, Subchapter A, Elementary, §§115.11-115.17, Subchapter B, Middle School, 
§§115.25-115.28, and Subchapter C, High School, §§115.37-115.39. The proposed new sections
would update the standards to reflect current health education research and best practices and
align with changes to requirements in statute. Statutory authority for this action is the Texas
Education Code (TEC), §§7.102(c)(4), 28.002(a), (c), (r), and (s), and 28.025(a).

(Agenda Exhibit) ......................................................................................................     I-83          
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COMMITTEE ON SCHOOL INITIATIVES 
 
6. Review of Proposed Amendments to 19 TAC Chapter 227, Provisions for Educator 

Preparation Candidates, Subchapter A, Admission to Educator Preparation Programs 
 
This item provides the State Board of Education (SBOE) an opportunity to review the State Board 
for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative Code 
(TAC) Chapter 227, Provisions for Educator Preparation Candidates, Subchapter A, Admission 
to Educator Preparation Programs. The proposed amendments would update the subject-matter-
only assessments to be used for the Pre-Admission Content Test (PACT). At adoption, the SBEC 
made a change to the proposed figure to provide a technical change. The statutory authority for 
19 TAC Chapter 227, Subchapter A, is the Texas Education Code (TEC), §§21.031; 21.041(b)(1), 
(4), and (6); 21.044(a), (g)(2), and (g)(3); 21.0441; 21.0489(c), as added by Senate Bill (SB) 1839 
and House Bill (HB) 2039, 85th Texas Legislature, Regular Session, 2017; 21.049(a); 21.050(a); 
22.083; and 22.0835; and Texas Occupations Code (TOC), §§53.151–53.153, as added by HB 
1508, 85th Texas Legislature, Regular Session, 2017. 
 
(Agenda Exhibit) ........................................................................................................    IV-1 

 
 
7. Review of Proposed Amendments to 19 TAC Chapter 228, Requirements for Educator 

Preparation Programs 
 
This item provides the State Board of Education (SBOE) an opportunity to review the State Board 
for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative Code 
(TAC) Chapter 228, Requirements for Educator Preparation Programs. The proposed 
amendments would implement the statutory requirements of House Bill (HB) 18, 86th Texas 
Legislature, 2019; would provide specification for approval of teaching sites that are not Texas 
Education Agency (TEA)-accredited public schools; would provide guidance related to admitting 
and recommending candidates to programs that are closing or consolidating; would provide 
guidance for internships and clinical teaching in the summer; would add language for a dismissal 
policy for candidates; would simplify language relating to the reasons an educator preparation 
program (EPP) can stop supporting a candidate in an internship and the corresponding actions 
that must take place when a candidate leaves an internship; would provide clarification for the 
number of observations for practicums; and would provide clarification of and reorder provisions 
for technical formatting purposes throughout the rules. The statutory authority for 19 TAC 
Chapter 228 is the Texas Education Code (TEC), §§21.031; 21.041(b)(1) and (2); 21.044, as 
amended by Senate Bills (SBs) 7, 1839, and 1963, 85th Texas Legislature, Regular Session, 2017, 
and HB 18, 86th Texas Legislature, 2019; 21.0442(c), as added by HB 3349, 85th Texas 
Legislature, Regular Session, 2017; 21.0443; 21.045(a); 21.0453; 21.0454; 21.0455; 21.046(b); 
21.048(a); 21.0485; 21.0487(c); 21.0489(c), as added by SB 1839 and HB 2039, 85th Texas 
Legislature, Regular Session, 2017; 21.049(a); 21.0491, as added by HB 3349, 85th Texas 
Legislature, Regular Session, 2017; 21.050(a)–(c); and 21.051, as amended by SB 1839, 85th 
Texas Legislature, Regular Session, 2017; and the Texas Occupations Code (TOC), §55.007. 
 
 (Agenda Exhibit) ........................................................................................................    IV-20 
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8. Review of Proposed Amendment to 19 TAC Chapter 228, Requirements for Educator 
Preparation Programs, §228.1, General Provisions 
 
This item provides the State Board of Education (SBOE) an opportunity to review the State Board 
for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative Code 
(TAC) Chapter 228, Requirements for Educator Preparation Programs, §228.1, General 
Provisions. The proposed amendment would provide additional flexibility for educator 
preparation programs (EPPs) and candidates to fulfill educator preparation requirements related 
to clinical teaching, internships, and practicums when those assignments occur at least partially 
in virtual settings due to campus and district modifications in response to COVID-19 during the 
2020–2021 academic year. At adoption, the SBEC made changes to the proposed text to provide 
additional flexibility in response to public comments and ongoing developments with the public 
health crisis. The statutory authority for 19 TAC §228.1 is the Texas Education Code (TEC), 
§§21.031; 21.041(b)(1); 21.044, as amended by Senate Bills (SBs) 7, 1839, and 1963, 85th Texas 
Legislature, Regular Session, 2017, and House Bill (HB) 18, 86th Texas Legislature, 2019; 
21.0442(c), as added by HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.0443; 
21.0453; 21.0454; 21.0455; 21.046(b); 21.0485; 21.0487(c); 21.0489(c), as added by SB 1839 
and HB 2039, 85th Texas Legislature, Regular Session, 2017; 21.049(a); 21.0491, as added by 
HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.050(b) and (c); and 21.051, as 
amended by SB 1839, 85th Texas Legislature, Regular Session, 2017; and the Texas Occupations 
Code (TOC), §55.007. 
 
(Agenda Exhibit) ........................................................................................................    IV-50      

 
 
9. Review of Proposed Amendment to 19 TAC Chapter 230, Professional Educator 

Preparation and Certification, Subchapter C, Assessment of Educators, §230.21, Educator 
Assessment 
 
This item provides the State Board of Education (SBOE) an opportunity to review the State Board 
for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative Code 
(TAC) Chapter 230, Professional Educator Preparation and Certification, Subchapter C, 
Assessment of Educators, §230.21, Educator Assessment. The proposed amendment would 
implement the statutory requirements in House Bill (HB) 3, 86th Texas Legislature, 2019, that 
require that all educators who teach any grade level from Prekindergarten–Grade 6 demonstrate 
proficiency in the science of teaching reading on a certification examination beginning January 
1, 2021. The proposed amendment would update the examination figure in 19 TAC §230.21(e) 
to specify the required examination(s) for issuance of the replacement certificates that reflect the 
science of teaching reading requirement. The proposed amendment would also provide 
clarification on relevant implementation dates for specific certification examinations. The 
statutory authority for 19 TAC §230.21 is the Texas Education Code (TEC), §§21.041(b)(1), (2), 
and (4); 21.044(a), as amended by Senate Bills (SBs) 7, 1839, and 1963, 85th Texas Legislature, 
Regular Session, 2017; 21.048, as amended by HB 3, 86th Texas Legislature, 2019; 21.050, as 
amended by HB 3217, 86th Texas Legislature, 2019; 22.082; and Texas Occupations Code 
(TOC), §54.003. 
 
(Agenda Exhibit) ........................................................................................................    IV-55     
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10. Review of Proposed Amendments to 19 TAC Chapter 233, Categories of Classroom Teaching
Certificates

This item provides the State Board of Education (SBOE) an opportunity to review the State Board for
Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative Code (TAC)
Chapter 233, Categories of Classroom Teaching Certificates. The proposed amendments would
implement the statutory requirements in House Bill (HB) 3, 86th Texas Legislature, 2019, that
requires that all educators who teach any grade level from Prekindergarten–Grade 6 demonstrate
proficiency in the science of teaching reading on a certification examination beginning January 1,
2021. The proposed amendments would create four replacement certificates with corresponding
requirements and deadlines for issuance: Core Subjects with Science of Teaching Reading: Early
Childhood–Grade 6; Core Subjects with Science of Teaching Reading: Grades 4–8; English Language 
Arts and Reading with Science of Teaching Reading: Grades 4–8; and English Language Arts and
Reading/Social Studies with Science of Teaching Reading: Grades 4–8. Technical changes would
also provide clarification and consistent information related to the classroom teacher certificates
issued by the SBEC. The statutory authority for 19 TAC Chapter 233 is the Texas Education Code
(TEC), §§21.003(a); 21.031; 21.041(b)(1)–(4) and (6); 21.044(e) and (f); 21.048(a); 21.0442 and
21.0491, as added by HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.048(a-2), as
amended by HB 3, 86th Texas Legislature, 2019; 21.0489, as added by Senate Bill (SB) 1839 and HB
2039, 85th Texas Legislature, Regular Session, 2017; and 22.0831(f).

(Agenda Exhibit) ......................................................................................................     IV-76       

11. Review of Proposed Revisions to 19 TAC Chapter 235, Classroom Teacher Certification
Standards

This item provides the State Board of Education (SBOE) an opportunity to review the State Board
for Educator Certification (SBEC) rule actions that would revise 19 Texas Administrative Code
(TAC) Chapter 235, Classroom Teacher Certification Standards. The proposed revisions would
specify the new standards for the specialized Special Education and Bilingual Spanish
certifications, as well as the DeafBlind supplemental certification. Additional changes would also
implement the statutory requirements of House Bill (HB) 3, 86th Texas Legislature, 2019,
regarding the science of teaching reading standards applying to classroom teachers who teach
through grade six; would provide implementation updates; and would reorganize current
provisions to improve readability. The statutory authority for the classroom teacher class
certificate structure is Texas Education Code (TEC), §§21.003(a); 21.031; 21.041(b)(1), (2), and
(4); and 21.048(a-2), as amended by HB 3, 86th Texas Legislature, 2019.

(Agenda Exhibit) ......................................................................................................     IV-84       

COMMITTEE OF THE FULL BOARD 

12. Consideration of the Commissioner of Education’s Generation 25 Open-Enrollment
Charter School Proposals

This item provides the board an opportunity to consider the commissioner’s list of proposed
Generation 25, Subchapter D, Open-Enrollment Charter Schools scheduled to open in school
year 2021-2022. If awarded, the charters will have an initial five-year term with a July 31, 2026
contract end date. Statutory authority for this action is the Texas Education Code (TEC), §12.101.

(Agenda Exhibit) ......................................................................................................     I-95       
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REPORTS OF COMMITTEES REGARDING AGENDA ITEMS POSTED FOR DISCUSSION 
ON COMMITTEE AGENDAS 
Committee chairs may provide an update about discussion items considered during the current 
meeting by any standing committee or ad hoc committee.   

REPORTS OF OTHER STATE BOARD OF EDUCATION MEMBERS REGARDING AGENDA 
ITEMS AND EDUCATIONAL ACTIVITIES AND CONCERNS IN INDIVIDUAL DISTRICTS 
Members of the State Board of Education may present information regarding agenda items or 
other relevant information about public education. 

Information Materials 

1. State Board of Education Operating Rules, September 13, 2019
Public testimony information begins on page V-8.
(Board agenda page V-1)

2. Current Status of the Permanent School Fund
(Board agenda page V-24)

3. 2017-2021 Rule Review Plan for State Board of Education Rules
(Board agenda page V-25)

This item outlines the rule review plan for State Board of Education (SBOE) rules during the
period of September 2017 through August 2021. Texas Government Code, §2001.039, requires
an ongoing four-year rule review of existing state agency rules, including SBOE rules. The rule
review requirement is designed to ensure that the reason for initially adopting or readopting a rule
continues to exist.

4. State Board of Education Meeting Schedule for 2021
(Board agenda page V-32)

According to the Texas Education Code, §7.106, the State Board of Education (SBOE) is to hold
four meetings a year in Austin, Texas on dates determined by the chair. The SBOE may also hold
other meetings as may be called by the chair. The purpose of this item is to announce SBOE
meeting dates in 2021.

20



 
 

CONSENT AGENDA 
STATE BOARD OF EDUCATION 

September 11, 2020 
 

(1) Decision on the Percentage Distribution of the Permanent School Fund for Fiscal Years 
2022 and 2023 and Related Fund Transfers 
 
This item provides an opportunity for the board to evaluate and approve the Permanent School 
Fund percentage distribution rate for fiscal years 2022 and 2023. The board will consider various 
factors associated with the distribution rate such as expected returns, inflation, student growth, 
and current economic conditions. The board may also consider and approve any transfers in the 
current biennium that could impact the distribution in the best interest of the Permanent School 
Fund. Additionally, this item provides the opportunity for the board to discuss anticipated 
instructional material needs for the 2022-2023 biennium. Statutory authority for this action is the 
Texas Constitution, Article VII, §2 and §5; Texas Education Code (TEC), §43.0051; and 19 
Texas Administrative Code (TAC) Chapter 33. 
 
 
(Agenda Exhibit) ....................................................................................................          I-9 
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COMMITTEE OF THE FULL BOARD



Public Hearing Regarding Instructional Materials Submitted for Adoption by the State Board of 
Education Under Proclamation 2021 

September 8, 2020 

COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 

SUMMARY:  A public hearing before the State Board of Education (SBOE) is scheduled for Tuesday, 
September 8, 2020. Testimony will be presented regarding instructional materials submitted for adoption 
under Proclamation 2021. This proclamation called for instructional materials for prekindergarten. 
Products submitted in response to Proclamation 2021 were reviewed in the summer of 2020. 

STATUTORY AUTHORITY:  Texas Education Code (TEC), §7.110 and §31.022. 

TEC, §7.110, requires the SBOE to create and implement policies that allow the public an opportunity to 
appear before and speak to the board.  

TEC, §31.022(b), requires the SBOE to adopt rules to provide for a full and complete investigation of 
instructional materials for each subject in the foundation curriculum. The full text of statutory citations 
can be found in the statutory authority section of this agenda. 

The full text of statutory citations can be found in the statutory authority section of this agenda. 

PREVIOUS BOARD ACTION:  Proclamation 2021 was issued by the SBOE in June 2019. 
Amendments to Proclamation 2021 were approved at the January 2020 SBOE meeting. The board 
ratified a deadline extension in Proclamation 2021 for publishers unable to meet the published deadline 
for providing pre-adoption samples, final correlations to the Texas Prekindergarten 
Guidelines, Certification of Editorial Review, Affidavit of Authorship or Contribution, and Report on 
Interoperability and Ease of Use due to closures and business disruptions related to COVID-19 in July 
2020.  

BACKGROUND INFORMATION AND JUSTIFICATION:  The review of Proclamation 2021 
instructional materials concluded in June 2020. 

Staff Members Responsible: 
Melissa Lautenschlager, Director, Instructional Materials and Implementation 
Amie Williams, Director, Review and Adoption 
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Public Hearing on Proposed Revisions to 19 TAC Chapter 112, Texas Essential Knowledge and 
Skills for Science 

September 8, 2020 

COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 

SUMMARY: A public hearing before the State Board of Education (SBOE) is scheduled for Tuesday, 
September 8, 2020. Testimony will be presented regarding proposed revisions to 19 Texas Administrative 
Code (TAC) Chapter 112, Texas Essential Knowledge and Skills for Science, Subchapter A, Elementary; 
Subchapter B, Middle School; and Subchapter C, High School. Due to the anticipated volume of 
testimony, oral testimony will be limited to two minutes per person and the public hearing will be limited 
to no more than five hours.

STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a) and (c); and 
28.025(a). 

TEC, §7.102(c)(4), requires the SBOE to establish curriculum and graduation requirements. 

TEC, §28.002(a), identifies the subjects of the required curriculum. 

TEC, §28.002(c), requires the SBOE to by rule identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  

TEC, §28.025(a), requires the SBOE to by rule determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under TEC, §28.002.  

The full text of statutory citations can be found in the statutory authority section of this agenda. 

BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 

At the September 2019 meeting, SBOE members were asked to designate content advisors for the review 
and revision of the science Texas Essential Knowledge and Skills (TEKS). In December 2019, 
applications to serve on science TEKS review work groups were posted on the Texas Education Agency 
(TEA) website. Additionally, in December 2019, TEA distributed a survey to collect information from 
educators regarding the review and revision of the science TEKS. TEA staff provided applications for the 
science review work groups to SBOE members on a monthly basis from December 2019 to June 2020. 
At the January 2020 SBOE meeting, the SBOE provided specific guidance for the TEKS review work 
groups.  

Also in January 2020, science TEKS review content advisors met in a face-to-face meeting to develop 
consensus recommendations regarding revisions to the science TEKS to share with future work groups. 
At that time, the content advisors met with representatives from Work Group A to discuss the consensus 
recommendations. Work Group A convened in February 2020 to review survey results, content advisor 
consensus recommendations, and the SBOE's guidance to work groups to develop recommendations for 
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how science TEKS review work groups can address these areas. Work Group B was convened virtually in 
June and July 2020 to develop recommendations four revisions to high school science courses: Biology, 
Chemistry, Physics, and Integrated Physics and Chemistry. Additionally, in July 2020, members from 
Work Group B met with Work Group C to discuss vertical alignment of the high school and middle 
school TEKS. 

Proposed revisions to 19 TAC §§112.34, 112.35, 112.38, and 112.39 is presented for first reading and 
filing authorization as a separate item in this agenda. 

Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
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Public Hearing on Proposed Revisions to 19 TAC Chapter 116, Texas Essential Knowledge and 
Skills for Physical Education 

 
 
 
September 8, 2020 
 
COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 
 
SUMMARY: A public hearing before the State Board of Education (SBOE) is scheduled for Tuesday, 
September 8, 2020. Testimony will be presented regarding proposed revisions to 19 Texas Administrative 
Code (TAC) Chapter 116, Texas Essential Knowledge and Skills for Physical Education, Subchapter A, 
Elementary; Subchapter B, Middle School; and Subchapter C, High School. Due to the anticipated 
volume of testimony, oral testimony will be limited to two minutes per person. 
 
STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a), (c), and (d); and 
28.025(a). 
 
TEC, §7.102(c)(4), requires the SBOE to establish curriculum and graduation requirements.  
 
TEC, §28.002(a), identifies the subjects of the required curriculum. 
 
TEC, §28.002(c), requires the SBOE by rule to identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  
 
TEC, §28.002(d), requires the SBOE by rule to adopt essential knowledge and skills for the physical 
education curriculum that emphasize a lifetime of regular physical activity; is consistent with the national 
physical education standards; requires that at least 50 percent of the physical education class on a weekly 
basis be used for moderate or vigorous physical activity; offers students an opportunity to choose among 
many types of physical activity; offers both cooperative and competitive games; meets the needs of 
students of all physical ability levels; takes into account the effect that gender and cultural differences 
might have on the degree to which a student is interested; teaches self-management and movement skills; 
teaches cooperation, fair play, and responsible participation in physical activity; promotes student 
participation in physical activity outside of school; and allows physical education classes to be an 
enjoyable experience for students. 
 
TEC, §28.025(a), requires the SBOE by rule to determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under TEC, §28.002.  
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 
 
The review of the physical education Texas Essential Knowledge and Skills (TEKS) is taking place 
concurrently with the review of the health education TEKS. In March 2019, applications to serve on the 
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physical education TEKS review work groups were posted on the Texas Education Agency (TEA) 
website. At the April 2019 meeting, SBOE members were asked to designate content advisors for the 
physical education TEKS review. In May 2019, TEA distributed a survey to collect information from 
educators regarding the review and revision of the physical education TEKS. TEA staff provided 
applications for the physical education review work groups to SBOE members on a monthly basis from 
June 2019 to May 2020.  
 
In August 2019, content advisors met in a face-to-face meeting to develop consensus recommendations 
regarding revisions to the physical education TEKS to share with future work groups. At that time, the 
content advisors met with representatives from Work Group A to discuss the consensus 
recommendations. Work Group A convened in September 2019 to review survey results and recommend 
specific topics that should be included in the proposed framework developed by the content advisors. The 
work group was also charged with identifying where student expectations from the current TEKS would 
fit into the proposed framework. Work Group B was convened in October 2019 and was charged with 
identifying the grade levels where topics developed by Work Group A should be taught. Work Group C 
was convened in December 2019 to draft recommendations for student expectations for two of the six 
strands in the proposed framework. Work Group D was convened at the end of February 2020 to draft 
recommendations for the remaining strands. Work Group E was convened in for a face-to-face meeting in 
March 2020 and in subsequent virtual meetings in April-May 2020 to review the vertical alignment of the 
strands across all grade levels and to ensure horizontal alignment with the health education TEKS. In May 
2020, content advisors were sent the draft recommendations for review and met virtually to develop 
consensus recommendations to be provided to the SBOE. At the June-July SBOE meeting, the board 
asked TEA to reconvene the content advisors to develop final recommendations. The content advisors 
met virtually in July 2020 to develop final recommendations for revisions to the physical education 
TEKS. 
 
Proposed revisions to 19 TAC Chapter 116, Texas Essential Knowledge and Skills for Physical 
Education, Subchapter A, Elementary; Subchapter B, Middle School; and Subchapter C, High School, is 
presented for first reading and filing authorization as a separate item in this agenda. 
 
Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
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Public Hearing on Proposed Revisions to 19 TAC Chapter 115, Texas Essential Knowledge and 
Skills for Health Education 

September 8, 2020 

COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 

SUMMARY: A public hearing before the State Board of Education (SBOE) is scheduled for Tuesday, 
September 8, 2020. Testimony will be presented regarding proposed revisions to 19 Texas Administrative 
Code (TAC) Chapter 115, Texas Essential Knowledge and Skills for Health Education, Subchapter A, 
Elementary; Subchapter B, Middle School; and Subchapter C, High School. Due to the anticipated 
volume of testimony, oral testimony will be limited to two minutes per person. Additionally, the public 
hearing will be limited to no more than five hours or an end time of 9:00 p.m., whichever occurs earlier.

STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a), (c), (r) and (s); 
and 28.025(a). 

TEC, §7.102(c)(4), requires the SBOE to establish curriculum and graduation requirements. 

TEC, §28.002(a), identifies the subjects of the required curriculum. 

TEC, §28.002(c), requires the SBOE to by rule identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  

TEC, §28.002(r), requires the SBOE by rule to adopt essential knowledge and skills for the health 
curriculum that address substance abuse. 

TEC, §28.002(s), requires the SBOE by rule to adopt essential knowledge and skills for the health 
curriculum that address bullying. 

TEC, §28.025(a), requires the SBOE to by rule determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under the TEC, §28.002. 

The full text of statutory citations can be found in the statutory authority section of this agenda. 

BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 

In preparation for the review and revision of the Texas Essential Knowledge and Skills (TEKS) for 
health education, the board in September 2017 requested that the commissioner of education convene a 
group of experts to develop a study to provide guidance for the development of revised health education 
TEKS. At that time, the SBOE also approved parameters for the recommendations of the commissioner's 
committee to include a framework for what the strands should be for Kindergarten-Grade 12, distinctions 
regarding grade levels and/or grade bands at which health concepts are most appropriately taught, and a 
summary of all statutory requirements related to health education and suggestions regarding the most 
appropriate way to integrate those requirements into the framework. In 2018, Texas Education Agency 
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(TEA) convened a group of experts to develop recommendations to address the SBOE's charge related to 
the health education TEKS. This health education advisory committee drafted a response to the SBOE's 
charge, and the response was submitted to the commissioner of education. Based on the response, the 
commissioner provided recommendations to the SBOE at the June 2019 meeting. 

The review of the health education TEKS is taking place concurrently with the review of the physical 
education TEKS. In March 2019, applications to serve on the health education TEKS review work groups 
were posted on the TEA website. At the April 2019 meeting, SBOE members were asked to designate 
content advisors for the health education TEKS reviews. In May 2019, TEA distributed a survey to 
collect information from educators regarding the review and revision of the health education TEKS. TEA 
staff provided applications for the health education review work groups to SBOE members on a monthly 
basis from June 2019 to May 2020.  

In August 2019, content advisors met in a face-to-face meeting to develop consensus recommendations 
regarding revisions to the health education TEKS to share with future work groups. At that time, the 
content advisors met with representatives from Work Group A to discuss the consensus 
recommendations. Work Group A convened in September 2019 to review survey results and recommend 
specific topics that should be included in the proposed framework. The work group was also charged 
with identifying where student expectations from the current TEKS would fit into the proposed 
framework. The work group completed recommendations for Kindergarten only. Work Group B was 
convened in October 2019 and was charged with identifying where student expectations would fit into the 
proposed framework for all other grade levels and identifying the grade levels where topics developed by 
Work Group A should be taught. Work Group C was convened in December 2019 and again in early 
February 2020 to draft recommendations for student expectations in three of the six strands in the 
proposed framework. Work Group D was convened at the end of February 2020 to draft 
recommendations for the remaining strands in the proposed framework. Work Group E was convened for 
a face-to-face meeting in March 2020 and in subsequent virtual meetings in April-May 2020 to review 
the vertical alignment of the strands across all grade levels, ensure horizontal alignment with the physical 
education TEKS, and make other recommendations to finalize the draft revisions. In May 2020, content 
advisors were sent the draft recommendations for review and met virtually to develop consensus 
recommendations to be provided to the SBOE. At the June-July SBOE meeting, the board asked TEA to 
convene another work group to address specific guidance provided by board members. TEA convened 
Work Group F virtually in July 2020 to develop final recommendations for revisions to the health 
education TEKS. 

Proposed revisions to 19 TAC Chapter 115, Texas Essential Knowledge and Skills for Health Education, 
Subchapter A, Elementary; Subchapter B, Middle School; and Subchapter C, High School, is presented 
for first reading and filing authorization as a separate item in this agenda. 

Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
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Commissioner's Comments 
 
 
September 9, 2020 
 
COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 
 
SUMMARY: This item provides an opportunity for the board to be briefed on current agenda items, 
agency operations, policy implementation, and public education-related legislation. 
 
BOARD RESPONSE: Review and comment. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: On an as needed basis, the board will be 
briefed on significant public education issues and events. 
 
Staff Member Responsible:  
Monica Martinez, Associate Commissioner, Standards and Support Services 
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Decision on the Percentage Distribution of the Permanent School Fund for Fiscal Years 
2022 and 2023 and Related Fund Transfers 

 
 
September 11, 2020 
 
COMMITTEE OF THE FULL BOARD: ACTION 
STATE BOARD OF EDUCATION: CONSENT 
 
SUMMARY: This item provides an opportunity for the board to evaluate and approve the 
Permanent School Fund percentage distribution rate for fiscal years 2022 and 2023. The board 
will consider various factors associated with the distribution rate such as expected returns, 
inflation, student growth, and current economic conditions. The board may also consider and 
approve any transfers in the current biennium that could impact the distribution in the best 
interest of the Permanent School Fund. Additionally, this item provides the opportunity for the 
board to discuss anticipated instructional material needs for the 2022-2023 biennium. 
 
STATUTORY AUTHORITY: Texas Constitution, Article VII, §2 and §5; Texas Education 
Code (TEC), §43.0051; and 19 Texas Administrative Code (TAC) Chapter 33. 
 
The Texas Constitution, Article VII, §2 and §5 establish the permanent school fund, the assets 
that comprise the permanent school fund, the bond guarantee program, the available school fund, 
and authorize the State Board of Education (SBOE) to manage and invest the permanent school 
fund in accordance with the prudent person standard. 
 
TEC §43.0051, authorizes the SBOE to transfer funds to the real estate special fund account to 
achieve the best interest of the permanent school fund. 
 
Administrative rules found in 19 TAC Chapter 33 provide a statement of investment objectives, 
policies, and guidelines of the Texas Permanent School Fund and Bond Guarantee Program as 
adopted by the SBOE. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: At the July 2020 meeting, the board approved the percentage 
distribution rate to the Available School Fund from the Permanent School Fund for fiscal years 
2022 and 2023 to be between 3.76% and 4.68%. 
 
BACKGROUND INFORMATION AND SIGNIFICANT ISSUES: The amendment to Article 
7 of the Texas Constitution changed the Permanent School Fund distribution from an income-
based policy to a total return policy. This distribution rate is to be determined by a vote of two-
thirds of the total membership of the SBOE taken before the regular session of the legislature 
convenes. If the SBOE does not adopt a rate, then the legislature will adopt a rate by general law 
or appropriation. The current rate is 2.97% of the average market value for the trailing 16 state 
fiscal quarters ending November 30, 2018. 
 
The General Appropriations Act (HB 1) Permanent School Fund Distribution Rate requires the 
following: At least 45 days prior to the adoption of the distribution rate from the Permanent 
School Fund to the Available School Fund by the State Board of Education, the Texas Education 
Agency shall report to the Legislative Budget board and the Governor on the following: 
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a. The distribution rate or rates under consideration; 
b. The assumptions and methodology used in determining the rate or rates under 

consideration; 
c. The annual amount the distribution rate or rates under consideration are estimated to 

provide, and the difference between them and the annual distribution amounts for the 
preceding three biennia; and 

d. The optimal distribution amount for the preceding biennium, based on an analysis of 
intergenerational equity, and the difference between it and the actual distribution amount. 

 
Staff Members Responsible:  
Holland Timmins, Executive Administrator and Chief Investment Officer of the Texas Permanent 
School Fund 
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Proposed New 19 TAC Chapter 112, Texas Essential Knowledge and Skills for Science, Subchapter 
C, High School, §§112.41-112.45 

(First Reading and Filing Authorization) 
 
 
 
September 11, 2020 
 
COMMITTEE OF THE FULL BOARD: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY: This item presents for first reading and filing authorization proposed new 19 Texas 
Administrative Code (TAC) Chapter 112, Texas Essential Knowledge and Skills for Science, Subchapter 
C, High School, §§112.41, Implementation of Texas Essential Knowledge and Skills for Science, High 
School, Adopted 2020; 112.42, Biology (One Credit), Adopted 2020; 112.43, Chemistry (One Credit), 
Adopted 2020; 112.44, Integrated Physics and Chemistry (One Credit), Adopted 2020; and 112.45, 
Physics (One Credit), Adopted 2020. The proposed new sections would provide updated standards to 
ensure they remain current. 
 
STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a), (c), (j), and (n); 
and 28.025(a). 
 
TEC, §7.102(c)(4), requires the State Board of Education (SBOE) to establish curriculum and graduation 
requirements.  
 
TEC, §28.002(a), identifies the subjects of the required curriculum. 
 
TEC, §28.002(c), requires the SBOE to by rule identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  
 
TEC, §28.002(j), allows the SBOE to require laboratory instruction in secondary science courses and 
require a specific amount or percentage of time in a secondary science course that must be laboratory 
instruction. 
 
TEC, §28.002(n), allows the SBOE to by rule develop and implement a plan designed to incorporate 
foundation curriculum requirements into the career and technical education curriculum required in TEC, 
§28.002. 
 
TEC, §28.025(a), requires the SBOE to by rule determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under TEC, §28.002.  
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
EFFECTIVE DATE: The proposed effective date of the proposed new sections is 20 days after filing as 
adopted with the Texas Register. Under TEC, §7.102(f), the SBOE must approve the rule action at second 
reading and final adoption by a vote of two-thirds of its members to specify an effective date earlier than 
the beginning of the 2021-2022 school year. The earlier effective date will enable districts to begin 
preparing for implementation of the revised high school science TEKS. 
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PREVIOUS BOARD ACTION: The SBOE originally adopted the TEKS for science effective 
September 1, 1998. The SBOE adopted revisions to the science TEKS for high school effective August 4, 
2009, and August 27, 2018. A discussion item on Chapter 112 was presented to the Committee of the Full 
Board at the June-July 2020 SBOE meeting. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 
 
At the September 2019 meeting, SBOE members were asked to designate content advisors for the review 
and revision of the science Texas Essential Knowledge and Skills (TEKS). In December 2019, 
applications to serve on science TEKS review work groups were posted on the Texas Education Agency 
(TEA) website. Additionally, in December 2019, TEA distributed a survey to collect information from 
educators regarding the review and revision of the science TEKS. TEA staff provided applications for the 
science review work groups to SBOE members on a monthly basis from December 2019 to June 2020. At 
the January 2020 SBOE meeting, the SBOE provided specific guidance for the TEKS review work 
groups.  
 
Also in January 2020, science TEKS review content advisors met in a face-to-face meeting to develop 
consensus recommendations regarding revisions to the science TEKS to share with future work groups. 
At that time, the content advisors met with representatives from Work Group A to discuss the consensus 
recommendations. Work Group A convened in February 2020 to review survey results, content advisor 
consensus recommendations, and the SBOE's guidance to work groups to develop recommendations for 
how science TEKS review work groups can address these areas. Work Group B was convened virtually in 
June and July 2020 to develop recommendations for four high school science courses: Biology, 
Chemistry, Physics, and Integrated Physics and Chemistry. Additionally, in July 2020, members from 
Work Group B met with Work Group C to discuss vertical alignment of the high school and middle 
school TEKS. 
 
The proposed new sections would introduce revised standards for Biology, Chemistry, Physics, and 
Integrated Physics and Chemistry as well as related implementation language. The revised standards 
would ensure that the requirements for these courses remain current. The proposal recommends an 
implementation date of the 2023-2024 school year. 
 
The attachment to this item reflects the text of proposed new 19 TAC §§112.41-112.45 for consideration 
by the SBOE for first reading and filing authorization. 
 
A public hearing on proposed new 19 TAC §§112.41-112.45 is presented as a separate item in this 
agenda. 
 
FISCAL IMPACT: TEA has determined that for the first five years the proposal is in effect (2021-
2025), there are no fiscal implications to the state. However, in fiscal years 2019 and 2020, there was a 
fiscal impact to TEA to reimburse committee members for travel to review the science TEKS. For fiscal 
year 2020, the estimated cost to TEA was $23,609. There will also be implications for the TEA if the state 
develops professional development to help teachers and administrators understand the revised TEKS. Any 
professional development that is created would be based on whether the TEA received an appropriation 
for professional development in the next biennium. 
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There may be fiscal implications for school districts and charter schools to implement the proposed 
revisions to the TEKS, which may include the need for professional development and revisions to district-
developed databases, curriculum, and scope and sequence documents. Since curriculum and instruction 
decisions are made at the local district level, it is difficult to estimate the fiscal impact on any given 
district.  
 
LOCAL EMPLOYMENT IMPACT: The proposal has no effect on local economy; therefore, no local 
employment impact statement is required under Texas Government Code, §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: The proposal 
has no direct adverse economic impact for small businesses, microbusinesses, or rural communities; 
therefore, no regulatory flexibility analysis specified in Texas Government Code, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: The proposal does not impose a cost on regulated 
persons, another state agency, a special district, or a local government and, therefore, is not subject to 
Texas Government Code, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: The proposal does not impose a burden on private real property 
and, therefore, does not constitute a taking under Texas Government Code, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: TEA staff prepared a Government Growth Impact Statement 
assessment for this proposed rulemaking. During the first five years the proposed rulemaking would be in 
effect, it would create new regulations by proposing revised science TEKS required to be offered by 
school districts and charter schools.  
 
The proposed rulemaking would not create or eliminate a government program; would not require the 
creation of new employee positions or elimination of existing employee positions; would not require an 
increase or decrease in future legislative appropriations to the agency; would not require an increase or 
decrease in fees paid to the agency; would not expand, limit, or repeal an existing regulation; would not 
increase or decrease the number of individuals subject to its applicability; and would not positively or 
adversely affect the state's economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: The proposed new rules would better align the TEKS 
and coordinate the standards with the adoption of instructional materials. There is no anticipated 
economic cost to persons who are required to comply with the proposal. 
 
DATA AND REPORTING IMPACT: The proposal would have no data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: TEA has 
determined that the proposal would not require a written report or other paperwork to be completed by a 
principal or classroom teacher. 
 
PUBLIC COMMENTS: The public comment period on the proposal begins October 9, 2020, and ends 
November 13, 2020. The SBOE will take registered oral and written comments on the proposal at the 
appropriate committee meeting in November 2020 in accordance with the SBOE board operating policies 
and procedures. A request for a public hearing on the proposal submitted under the Administrative 
Procedure Act must be received by the commissioner of education not more than 14 calendar days after 
notice of the proposal has been published in the Texas Register on October 9, 2020.  
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

I-13



Approve for first reading and filing authorization proposed new 19 TAC Chapter 112, Texas 
Essential Knowledge and Skills for Science, Subchapter C, High School, §§112.41, 
Implementation of Texas Essential Knowledge and Skills for Science, High School, Adopted 
2020; 112.42, Biology (One Credit), Adopted 2020; 112.43, Chemistry (One Credit), Adopted 
2020; 112.44, Integrated Physics and Chemistry (One Credit), Adopted 2020; and 112.45, 
Physics (One Credit), Adopted 2020. 

 
Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
 
Attachment: 
 
Text of Proposed New 19 TAC Chapter 112, Texas Essential Knowledge and Skills for Science, 
Subchapter C, High School, §§112.41, Implementation of Texas Essential Knowledge and Skills for 
Science, High School, Adopted 2020; 112.42, Biology (One Credit), Adopted 2020; 112.43, Chemistry 
(One Credit), Adopted 2020; 112.44, Integrated Physics and Chemistry (One Credit), Adopted 2020; and 
112.45, Physics (One Credit), Adopted 2020  
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ATTACHMENT 
Text of Proposed New 19 TAC 

Chapter 112. Texas Essential Knowledge and Skills for Science 

Subchapter C. High School 

§112.41. Implementation of Texas Essential Knowledge and Skills for Science, High School, Adopted 2020. 

(a) The provisions of §§112.42-112.45 of this subchapter shall be implemented by school districts. 

(b) No later than July 31, 2022, the commissioner of education shall determine whether instructional materials 
funding has been made available to Texas public schools for materials that cover the essential knowledge 
and skills for science as adopted in §§112.42-112.45 of this subchapter. 

(c) If the commissioner makes the determination that instructional materials funding has been made available 
under subsection (b) of this section, §§112.42-112.45 of this subchapter shall be implemented beginning 
with the 2023-2024 school year and apply to the 2023-2024 and subsequent school years. 

(d) If the commissioner does not make the determination that instructional materials funding has been made 
available under subsection (b) of this section, the commissioner shall determine no later than July 31 of 
each subsequent school year whether instructional materials funding has been made available. If the 
commissioner determines that instructional materials funding has been made available, the commissioner 
shall notify the State Board of Education and school districts that §§112.42-112.45 of this subchapter shall 
be implemented for the following school year. 

(e) Sections 112.34, 112.35, 112.38, and 112.39 of this subchapter shall be superseded by the implementation 
of §§112.42-112.45 of this subchapter. 

§112.42. Biology (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course. This 
course is recommended for students in Grades 9-11. 

(b) Introduction. 

(1) Biology. By the end of Grade 12, students are expected to gain sufficient knowledge of the 
scientific and engineering practices across the disciplines of science to make informed decisions 
using critical thinking and scientific problem solving. Students in Biology focus on patterns, 
processes, and relationships of living organisms through four main concepts: biological structures, 
functions, and processes; mechanisms of genetics; biological evolution; and interdependence 
within environmental systems. 

(2) Nature of science. According to the National Science Teaching Association, the "nature of science 
is a critical component of scientific literacy that enhances students' understandings of science 
concepts and enables them to make informed decisions about scientifically-based personal and 
societal issues." This vast body of changing and increasing knowledge is described by physical, 
mathematical, and conceptual models. Students should know that some questions are outside the 
realm of science because they deal with phenomena that are not currently scientifically testable. 

(3) Scientific hypotheses and theories. Students are expected to know that: 

(A) hypotheses are tentative and testable statements that must be capable of being supported 
or not supported by observational evidence. Hypotheses of durable explanatory power 
that have been tested over a wide variety of conditions are incorporated into theories; and 

(B) scientific theories are based on natural and physical phenomena and are capable of being 
tested by multiple independent researchers. Unlike hypotheses, scientific theories are well 
established and highly reliable explanations, but they may be subject to change as new 
areas of science and new technologies are developed. 
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(4) Scientific inquiry. Scientific inquiry is the planned and deliberate investigation of the natural 
world using scientific and engineering practices. Scientific methods of investigation are 
descriptive, comparative, or experimental. The method chosen should be appropriate to the 
question being asked. Student learning for different types of investigations include descriptive 
investigations, which involve collecting data and recording observations without making 
comparisons; comparative investigations, which involve collecting data with variables that are 
manipulated to compare results; and experimental investigations, which involve processes similar 
to comparative investigations but in which a control is identified. 

(A) Scientific practices. Students should be able to ask questions, plan and conduct 
investigations to answer questions, and explain phenomena using appropriate tools and 
models. 

(B) Engineering practices. Students should be able to identify problems and design solutions 
using appropriate tools and models. 

(5) Science and social ethics. Scientific decision making is a way of answering questions about the 
natural world. Social justice applies the concept of social responsibility to determine if something 
is ethical. Students should be able to distinguish between scientific decision-making methods 
(scientific and engineering practices) and the use of ethics and social justice to make decisions that 
involve the application of scientific information and engineering design. 

(6) Scientific cross-cutting concepts. Science is a series of cross-cutting concepts such as systems, 
models, and patterns. All systems have basic properties that can be described in space, time, 
energy, and matter. Change and constancy occur in systems as patterns and can be observed, 
measured, and modeled. These patterns help to make predictions that can be scientifically tested, 
while models allow for boundary specification and serve as tools for understanding the ideas 
presented. Students should analyze a system in terms of its components and how these 
components relate to each other, to the whole, and to the external environment. 

(7) Statements containing the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Scientific and engineering practices. The student, for at least 40% of instructional time, asks 
questions, identifies problems, and plans and safely conducts classroom, laboratory, and field 
investigations to answer questions, explain phenomena, or design solutions using appropriate tools 
and models. The student is expected to: 

(A) ask questions and define problems based on observations or information from text, 
phenomena, models, or investigations; 

(B) apply scientific practices to plan and conduct descriptive, comparative, and experimental 
investigations and use engineering practices to design solutions to problems; 

(C) use appropriate safety equipment and practices during laboratory, classroom, and field 
investigations as outlined in Texas Education Agency-approved safety standards; 

(D) use appropriate tools such as microscopes, slides, Petri dishes, laboratory glassware, 
metric rulers, digital balances, pipets, filter paper, micropipettes, gel electrophoresis and 
polymerase chain reaction (PCR) apparatuses, microcentrifuges, water baths, incubators, 
thermometers, hot plates, data collection probes, test tube holders, lab notebooks or 
journals, hand lenses, and models, diagrams, or samples of biological specimens or 
structures; 

(E) collect quantitative data using the International System of Units (SI) and qualitative data 
as evidence; 

(F) organize quantitative and qualitative data using scatter plots, line graphs, bar graphs, 
charts, data tables, digital tools, diagrams, scientific drawings, and student-prepared 
models; 
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(G) develop and use models to represent phenomena, systems, processes, or solutions to 
engineering problems; and 

(H) distinguish among scientific hypotheses, theories, and laws. 

(2) Scientific and engineering practices. The student analyzes and interprets data to derive meaning, 
identify features and patterns, and discover relationships or correlations to develop evidence-based 
arguments or evaluate designs. The student is expected to: 

(A) identify advantages and limitations of models such as their size, scale, properties, and 
materials; 

(B) analyze data by identifying significant statistical features, patterns, sources of error, and 
limitations; 

(C) use mathematical calculations to assess quantitative relationships in data; and 

(D) evaluate experimental and engineering designs. 

(3) Scientific and engineering practices. The student develops evidence-based explanations and 
communicates findings, conclusions, and proposed solutions. The student is expected to: 

(A) develop explanations and propose solutions supported by data and models and consistent 
with scientific ideas, principles, and theories; 

(B) communicate explanations and solutions individually and collaboratively in a variety of 
settings and formats; and 

(C) engage respectfully in scientific argumentation using applied scientific explanations and 
empirical evidence. 

(4) Scientific and engineering practices. The student knows the contributions of scientists and 
recognizes the importance of scientific research and innovation on society. The student is expected 
to: 

(A) analyze, evaluate, and critique scientific explanations and solutions by using empirical 
evidence, logical reasoning, and experimental and observational testing, so as to 
encourage critical thinking by the student; 

(B) relate the impact of past and current research on scientific thought and society, including 
research methodology, ethics, and contributions of diverse scientists as related to the 
content; and 

(C) research and explore connections between grade-level appropriate science concepts and 
science, technology, engineering, and mathematics (STEM) careers. 

(5) Science concepts--biological structures, functions, and processes. The student knows that 
biological structures at multiple levels of organization perform specific functions and processes 
that affect life. The student is expected to: 

(A) relate the functions of different types of biomolecules, including carbohydrates, lipids, 
proteins, and nucleic acids, to the structure and function of a cell; 

(B) compare and contrast prokaryotic and eukaryotic cells, including their complexity, and 
compare and contrast scientific explanations for cellular complexity; 

(C) investigate homeostasis through the cellular transport of molecules; and 

(D) compare the structures of viruses to cells and explain how viruses spread and cause 
disease. 

(6) Science concepts--biological structures, functions, and processes. The student knows how an 
organism grows and the importance of cell differentiation. The student is expected to: 

(A) explain the importance of the cell cycle to the growth of organisms, including 
deoxyribonucleic acid (DNA) replication using models; 
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(B) explain the process of cell specialization through cell differentiation, including the role of 
environmental factors; and 

(C) relate disruptions of the cell cycle to the development of diseases such as cancer. 

(7) Science concepts--mechanisms of genetics. The student knows the role of nucleic acids in gene 
expression. The student is expected to: 

(A) identify components of DNA, explain how the nucleotide sequence specifies the traits of 
an organism, and examine scientific explanations for the origin of DNA; 

(B) describe the significance of gene expression and explain the process of protein synthesis 
using models of DNA and ribonucleic acid (RNA); 

(C) identify and illustrate changes in DNA and evaluate the significance of these changes; 
and 

(D) investigate molecular technologies such as polymerase chain reaction (PCR), gel 
electrophoresis, and gene modification that are applicable in current research and 
engineering practices. 

(8) Science concepts--mechanisms of genetics. The student knows the principles of inheritance and 
variation of traits. The student is expected to: 

(A) analyze the significance of chromosome reduction, independent assortment, and crossing-
over during meiosis in increasing diversity in populations of organisms that reproduce 
sexually; and 

(B) predict possible outcomes of various genetic combinations, including monohybrid 
crosses, incomplete dominance, codominance, sex-linked traits, and multiple alleles. 

(9) Science concepts--biological evolution. The student knows evolutionary theory is a scientific 
explanation for the unity and diversity of life that has multiple lines of evidence. The student is 
expected to: 

(A) analyze and evaluate how evidence of common ancestry among groups is provided by the 
fossil record, biogeography, and homologies, including anatomical, molecular, and 
developmental; and 

(B) examine gradualism and punctuated equilibrium as scientific explanations of abrupt 
appearance and stasis in the fossil record. 

(10) Science concepts--biological evolution. The student knows evolutionary theory is a scientific 
explanation for the unity and diversity of life that has multiple mechanisms. The student is 
expected to: 

(A) explain how natural selection produces change in populations and not in individuals; 

(B) explain and analyze how the elements of natural selection, including inherited variation, 
the potential of a population to produce more offspring than can survive, and a finite 
supply of environmental resources, result in differential reproductive success; 

(C) analyze and evaluate the relationship of natural selection to adaptation, speciation, and 
divergent evolution; and 

(D) analyze the effect of evolutionary mechanisms other than natural selection, including 
genetic drift, gene flow, mutation, and genetic recombination, on the gene pool of a 
population. 

(11) Science concepts--biological structures, functions, and processes. The student knows the 
significance of matter cycling, energy flow, and enzymes in living organisms. The student is 
expected to: 

(A) explain how matter and energy are conserved during photosynthesis and cellular 
respiration using models, including chemical equations; and 
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(B) investigate and explain the role of enzymes in facilitating cellular processes. 

(12) Science concepts--biological structures, functions, and processes. The student knows that 
multicellular organisms are composed of multiple systems that interact to perform complex 
functions. The student is expected to: 

(A) analyze the interactions that occur among systems that perform the functions of 
regulation, nutrient absorption, reproduction, and defense from injury or illness in 
animals; and 

(B) explain how the functions of transport, reproduction, and response in plants are facilitated 
by their structures. 

(13) Science concepts--interdependence within environmental systems. The student knows that 
interactions at various levels of organization occur within an ecosystem to maintain stability. The 
student is expected to: 

(A) investigate and evaluate how ecological relationships, including predation, parasitism, 
commensalism, mutualism, and competition, influence ecosystem stability; 

(B) analyze how ecosystem stability is affected by disruptions to the cycling of matter and 
flow of energy through trophic levels using models; 

(C) explain the significance of the carbon and nitrogen cycles to ecosystem stability and 
analyze the consequences of disrupting these cycles; and 

(D) explain how environmental change affects biodiversity and analyze how changes in 
biodiversity impact ecosystem stability. 

§112.43. Chemistry (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course. 
Prerequisites: one credit of high school science and Algebra I. Recommended prerequisite: completion of 
or concurrent enrollment in a second year of mathematics. This course is recommended for students in 
Grades 10-12. 

(b) Introduction. 

(1) Chemistry. By the end of Grade 12, students are expected to gain sufficient knowledge of the 
scientific and engineering practices across the disciplines of science to make informed decisions 
using critical thinking and scientific problem solving. In Chemistry, students conduct laboratory 
and field investigations, use scientific practices during investigations, and make informed 
decisions using critical thinking and scientific problem solving. Students study a variety of topics 
that include characteristics of matter, use of the Periodic Table, development of atomic theory, 
chemical bonding, chemical stoichiometry, gas laws, solution chemistry, acid-base chemistry, 
thermochemistry, and nuclear chemistry. Students investigate how chemistry is an integral part of 
our daily lives. 

(2) Nature of science. According to the National Science Teaching Association, the "nature of science 
is a critical component of scientific literacy that enhances students' understandings of science 
concepts and enables them to make informed decisions about scientifically-based personal and 
societal issues." This vast body of changing and increasing knowledge is described by physical, 
mathematical, and conceptual models. Students should know that some questions are outside the 
realm of science because they deal with phenomena that are not currently scientifically testable. 

(3) Scientific hypotheses and theories. Students are expected to know that: 

(A) hypotheses are tentative and testable statements that must be capable of being supported 
or not supported by observational evidence. Hypotheses of durable explanatory power 
that have been tested over a wide variety of conditions are incorporated into theories; and 

(B) scientific theories are based on natural and physical phenomena and are capable of being 
tested by multiple independent researchers. Unlike hypotheses, scientific theories are well 
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established and highly reliable explanations, but they may be subject to change as new 
areas of science and new technologies are developed. 

(4) Scientific inquiry. Scientific inquiry is the planned and deliberate investigation of the natural 
world using scientific and engineering practices. Scientific methods of investigation are 
descriptive, comparative, or experimental. The method chosen should be appropriate to the 
question being asked. Student learning for different types of investigations includes descriptive 
investigations, which involve collecting data and recording observations without making 
comparisons; comparative investigations, which involve collecting data with variables that are 
manipulated to compare results; and experimental investigations, which involve processes similar 
to comparative investigations but in which a control is identified. 

(A) Scientific practices. Students should be able to ask questions, plan and conduct 
investigations to answer questions, and explain phenomena using appropriate tools and 
models. 

(B) Engineering practices. Students should be able to identify problems and design solutions 
using appropriate tools and models. 

(5) Science and social ethics. Scientific decision making is a way of answering questions about the 
natural world. Social justice applies the concept of social responsibility to determine if something 
is ethical. Students should be able to distinguish between scientific decision-making methods 
(scientific and engineering practices) and the use of ethics and social justice to make decisions that 
involve the application of scientific information and engineering design. 

(6) Scientific cross-cutting concepts. Science is a series of cross-cutting concepts such as systems, 
models, and patterns. All systems have basic properties that can be described in space, time, 
energy, and matter. Change and constancy occur in systems as patterns and can be observed, 
measured, and modeled. These patterns help to make predictions that can be scientifically tested, 
while models allow for boundary specification and serve as tools for understanding the ideas 
presented. Students should analyze a system in terms of its components and how these 
components relate to each other, to the whole, and to the external environment. 

(7) Statements containing the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Scientific and engineering practices. The student, for at least 40% of instructional time, asks 
questions, identifies problems, and plans and safely conducts classroom, laboratory, and field 
investigations to answer questions, explain phenomena, or design solutions using appropriate tools 
and models. The student is expected to: 

(A) ask questions and define problems based on observations or information from text, 
phenomena, models, or investigations; 

(B) apply scientific practices to plan and conduct descriptive, comparative, and experimental 
investigations and use engineering practices to design solutions to problems; 

(C) use appropriate safety equipment and practices during laboratory, classroom, and field 
investigations as outlined in Texas Education Agency-approved safety standards; 

(D) use appropriate tools such as Safety Data Sheets (SDS), scientific or graphing calculators, 
computers and probes, electronic balances, an adequate supply of consumable chemicals, 
and sufficient scientific glassware such as beakers, Erlenmeyer flasks, pipettes, graduated 
cylinders, volumetric flasks, and burettes; 

(E) collect quantitative data using the International System of Units (SI) and qualitative data 
as evidence; 

(F) organize quantitative and qualitative data using oral or written lab reports, labeled 
drawings, particle diagrams, charts, tables, graphs, journals, summaries, or technology-
based reports; 
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(G) develop and use models to represent phenomena, systems, processes, or solutions to 
engineering problems; and 

(H) distinguish between scientific hypotheses, theories, and laws. 

(2) Scientific and engineering practices. The student analyzes and interprets data to derive meaning, 
identify features and patterns, and discover relationships or correlations to develop evidence-based 
arguments or evaluate designs. The student is expected to: 

(A) identify advantages and limitations of models such as their size, scale, properties, and 
materials; 

(B) analyze data by identifying significant statistical features, patterns, sources of error, and 
limitations; 

(C) use mathematical calculations to assess quantitative relationships in data; and 

(D) evaluate experimental and engineering designs. 

(3) Scientific and engineering practices. The student develops evidence-based explanations and 
communicates findings, conclusions, and proposed solutions. The student is expected to: 

(A) develop explanations and propose solutions supported by data and models and consistent 
with scientific ideas, principles, and theories; 

(B) communicate explanations and solutions individually and collaboratively in a variety of 
settings and formats; and 

(C) engage respectfully in scientific argumentation using applied scientific explanations and 
empirical evidence. 

(4) Scientific and engineering practices. The student knows the contributions of scientists and 
recognizes the importance of scientific research and innovation on society. The student is expected 
to: 

(A) analyze, evaluate, and critique scientific explanations and solutions by using empirical 
evidence, logical reasoning, and experimental and observational testing, so as to 
encourage critical thinking by the student; 

(B) relate the impact of past and current research on scientific thought and society, including 
research methodology, ethics, and contributions of diverse scientists as related to the 
content; and 

(C) research and explore connections between grade-level appropriate science concepts and 
science, technology, engineering, and mathematics (STEM) careers. 

(5) Science concepts. The student understands the development of the Periodic Table and applies its 
predictive power. The student is expected to: 

(A) construct explanations to communicate the development of the Periodic Table over time 
using evidence such as chemical and physical properties; 

(B) predict the properties of elements in chemical families, including alkali metals, alkaline 
earth metals, halogens, noble gases, and transition metals, based on the patterns of 
valence electrons using the Periodic Table; and 

(C) analyze and interpret elemental data, including atomic radius, atomic mass, 
electronegativity, ionization energy, and reactivity to discover trends in the Periodic 
Table. 

(6) Science concepts. The student understands the development of atomic theory and applies it to real-
world phenomena. The student is expected to: 
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(A) construct models using Dalton's Postulates, Thomson's discovery of electron properties, 
Rutherford's nuclear atom, Bohr's nuclear atom, and Heisenberg's Uncertainty Principle 
to show the development of modern atomic theory over time; 

(B) describe the structure of atoms and ions, including the masses, electrical charges, and 
locations of protons and neutrons in the nucleus and electrons in the electron cloud; 

(C) investigate the quantized energy emitted by electron movement of various elements and 
relate the emissions to the electromagnetic spectrum; 

(D) calculate average atomic mass of an element using isotopic composition; and 

(E) construct models to express the arrangement of electrons in atoms of representative 
elements using electron configurations and Lewis dot structures. 

(7) Science concepts. The student knows how atoms form ionic, covalent, and metallic bonds. The 
student is expected to: 

(A) construct an argument to support how periodic trends such as electronegativity can 
predict bonding between elements; 

(B) name and write the chemical formulas for ionic and covalent compounds using 
International Union of Pure and Applied Chemistry (IUPAC) nomenclature rules; 

(C) classify and draw electron dot structures for molecules with linear, bent, trigonal planar, 
trigonal pyramidal, and tetrahedral molecular geometries as explained by Valence Shell 
Electron Pair Repulsion (VSEPR) theory; and 

(D) analyze the properties of ionic, covalent, and metallic substances in terms of 
intramolecular and intermolecular forces. 

(8) Science concepts. The student understands how matter is accounted for in chemical substances. 
The student is expected to: 

(A) define mole and apply the concept of molar mass to convert between moles and grams; 

(B) calculate the number of atoms or molecules in a sample of material using Avogadro's 
number; 

(C) calculate percent composition of compounds; and 

(D) differentiate between empirical and molecular formulas. 

(9) Science concepts. The student understands how matter is accounted for in chemical reactions. The 
student is expected to: 

(A) write and balance chemical equations using the law of conservation of mass; 

(B) differentiate among double replacement reactions, including acid-base reactions and 
precipitation reactions, and oxidation-reduction reactions such as synthesis, 
decomposition, single replacement, and combustion reactions; 

(C) perform stoichiometric calculations, including determination of mass relationships, gas 
volume relationships, and percent yield; and 

(D) describe the concept of limiting reactants in a balanced chemical equation. 

(10) Science concepts. The student understands the principles of the kinetic molecular theory and ideal 
gas behavior. The student is expected to: 

(A) describe the postulates of the kinetic molecular theory; 

(B) describe and calculate the relationships among volume, pressure, number of moles, and 
temperature for an ideal gas; and 

(C) define and apply Dalton's law of partial pressure. 
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(11) Science concepts. The student understands and can apply the factors that influence the behavior of 
solutions. The student is expected to: 

(A) describe the unique role of water in solutions in terms of polarity; 

(B) distinguish among types of solutions such as electrolytes and nonelectrolytes and 
unsaturated, saturated, and supersaturated solutions; 

(C) investigate factors that influence solid and gas solubilities such as temperature using 
solubility curves and rates of dissolution such as temperature, agitation, and surface area; 

(D) investigate the general rules regarding solubility and predict the products of a double 
replacement reaction; 

(E) calculate the concentration of solutions in units of molarity; and 

(F) calculate the dilutions of solutions using molarity. 

(12) Science concepts. The student understands and applies various rules regarding acids and bases. 
The student is expected to: 

(A) name and write the chemical formulas for acids using IUPAC nomenclature rules; 

(B) define acids and bases and distinguish between Arrhenius and Bronsted-Lowry 
definitions; 

(C) differentiate between strong and weak acids and bases; 

(D) predict products in acid-base reactions that form water; and 

(E) define pH and calculate the pH of a solution using the hydrogen ion concentration. 

(13) Science concepts. The student understands the energy changes that occur in chemical reactions. 
The student is expected to: 

(A) explain everyday examples that illustrate the four laws of thermodynamics; 

(B) investigate the process of heat transfer in terms of calorimetry; 

(C) differentiate processes as exothermic or endothermic and represent energy changes that 
occur in chemical reactions using thermochemical equations or graphical analysis; and 

(D) perform calculations involving heat, mass, temperature change, and specific heat. 

(14) Science concepts. The student understands the basic processes of nuclear chemistry. The student is 
expected to: 

(A) describe the characteristics of alpha, beta, and gamma radioactive decay processes in 
terms of balanced nuclear equations; 

(B) compare fission and fusion reactions; and 

(C) give examples of applications of nuclear phenomena such as nuclear stability, radiation 
therapy, diagnostic imaging, solar cells, and nuclear power. 

§112.44. Integrated Physics and Chemistry (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course. This 
course is recommended for students in Grades 9 and 10. 

(b) Introduction. 

(1) Integrated Physics and Chemistry. By the end of Grade 12, students are expected to gain sufficient 
knowledge of the scientific and engineering practices across the disciplines of science to make 
informed decisions using critical thinking and scientific problem solving. In Integrated Physics 
and Chemistry, students conduct laboratory and field investigations, use engineering practices, use 
scientific practices during investigation, and make informed decisions using critical thinking and 
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scientific problem solving. This course integrates the disciplines of physics and chemistry in the 
following topics: force, motion, energy, and matter. 

(2) Nature of science. According to the National Science Teaching Association, the "nature of science 
is a critical component of scientific literacy that enhances students' understandings of science 
concepts and enables them to make informed decisions about scientifically-based personal and 
societal issues." This vast body of changing and increasing knowledge is described by physical, 
mathematical, and conceptual models. Students should know that some questions are outside the 
realm of science because they deal with phenomena that are not currently scientifically testable. 

(3) Scientific hypotheses and theories. Students are expected to know that: 

(A) hypotheses are tentative and testable statements that must be capable of being supported 
or not supported by observational evidence. Hypotheses of durable explanatory power 
that have been tested over a wide variety of conditions are incorporated into theories; and 

(B) scientific theories are based on natural and physical phenomena and are capable of being 
tested by multiple independent researchers. Unlike hypotheses, scientific theories are well 
established and highly reliable explanations, but they may be subject to change as new 
areas of science and new technologies are developed. 

(4) Scientific inquiry. Scientific inquiry is the planned and deliberate investigation of the natural 
world using scientific and engineering practices. Scientific methods of investigation are 
descriptive, comparative, or experimental. The method chosen should be appropriate to the 
question being asked. Student learning for different types of investigations include descriptive 
investigations, which involve collecting data and recording observations without making 
comparisons; comparative investigations, which involve collecting data with variables that are 
manipulated to compare results; and experimental investigations, which involve processes similar 
to comparative investigations but in which a control is identified. 

(A) Scientific practices. Students should be able to ask questions, plan and conduct 
investigations to answer questions, and explain phenomena using appropriate tools and 
models. 

(B) Engineering practices. Students should be able to identify problems and design solutions 
using appropriate tools and models. 

(5) Science and social ethics. Scientific decision making is a way of answering questions about the 
natural world. Social justice applies the concept of social responsibility to determine if something 
is ethical. Students should be able to distinguish between scientific decision-making methods 
(scientific and engineering practices) and the use of ethics and social justice to make decisions that 
involve the application of scientific information and engineering design. 

(6) Scientific cross-cutting concepts. Science is a series of cross-cutting concepts such as systems, 
models, and patterns. All systems have basic properties that can be described in space, time, 
energy, and matter. Change and constancy occur in systems as patterns and can be observed, 
measured, and modeled. These patterns help to make predictions that can be scientifically tested, 
while models allow for boundary specification and serve as tools for understanding the ideas 
presented. Students should analyze a system in terms of its components and how these 
components relate to each other, to the whole, and to the external environment. 

(7) Statements containing the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Scientific and engineering practices. The student, for at least 40% of instructional time, asks 
questions, identifies problems, and plans and safely conducts classroom, laboratory, and field 
investigations to answer questions, explain phenomena, or design solutions using appropriate tools 
and models. The student is expected to: 

I-24



(A) ask questions and define problems based on observations or information from text, 
phenomena, models, or investigations; 

(B) apply scientific practices to plan and conduct descriptive, comparative, and experimental 
investigations and use engineering practices to design solutions to problems; 

(C) use appropriate safety equipment and practices during laboratory, classroom, and field 
investigations as outlined in Texas Education Agency-approved safety standards; 

(D) use appropriate tools such as data-collecting probes, software applications, the internet, 
standard laboratory glassware, metric rulers, meter sticks, spring scales, multimeters, 
Gauss meters, wires, batteries, light bulbs, switches, magnets, electronic balances, mass 
sets, Celsius thermometers, hot plates, an adequate supply of consumable chemicals, lab 
notebooks or journals, timing devices, models, and diagrams; 

(E) collect quantitative data using the International System of Units (SI) and qualitative data 
as evidence; 

(F) organize quantitative and qualitative data using labeled drawings and diagrams, graphic 
organizers, charts, tables, and graphs; 

(G) develop and use models to represent phenomena, systems, processes, or solutions to 
engineering problems; and 

(H) distinguish between scientific hypotheses, theories, and laws. 

(2) Scientific and engineering practices. The student analyzes and interprets data to derive meaning, 
identify features and patterns, and discover relationships or correlations to develop evidence-based 
arguments or evaluate designs. The student is expected to: 

(A) identify advantages and limitations of models such as their size, scale, properties, and 
materials; 

(B) analyze data by identifying significant statistical features, patterns, sources of error, and 
limitations; 

(C) use mathematical calculations to assess quantitative relationships in data; and 

(D) evaluate experimental and engineering designs. 

(3) Scientific and engineering practices. The student develops evidence-based explanations and 
communicates findings, conclusions, and proposed solutions. The student is expected to: 

(A) develop explanations and propose solutions supported by data and models and consistent 
with scientific ideas, principles, and theories; 

(B) communicate explanations and solutions individually and collaboratively in a variety of 
settings and formats; and 

(C) engage respectfully in scientific argumentation using applied scientific explanations and 
empirical evidence. 

(4) Scientific and engineering practices. The student knows the contributions of scientists and 
recognizes the importance of scientific research and innovation on society. The student is expected 
to: 

(A) analyze, evaluate, and critique scientific explanations and solutions by using empirical 
evidence, logical reasoning, and experimental and observational testing, so as to 
encourage critical thinking by the student; 

(B) relate the impact of past and current research on scientific thought and society, including 
research methodology, ethics, and contributions of diverse scientists as related to the 
content; and 
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(C) research and explore connections between grade-level appropriate science concepts and 
science, technology, engineering, and mathematics (STEM) careers. 

(5) Science concepts. The student knows the relationship between force and motion in everyday life. 
The student is expected to: 

(A) investigate, analyze, and model motion in terms of position, velocity, acceleration, and 
time using tables, graphs, and mathematical relationships; 

(B) analyze data to explain the relationship between mass and acceleration in terms of the net 
force on an object in one dimension using force diagrams, tables, and graphs; 

(C) apply the concepts of momentum and impulse to design, evaluate, and refine a device to 
minimize the net force on objects during collisions such as those that occur during 
vehicular accidents, sports activities, or the dropping of personal electronic devices; and 

(D) construct and communicate an explanation based on evidence for how changes in mass, 
charge, and distance affect the strength of gravitational and electrical forces between two 
objects. 

(6) Science concepts. The student knows the impact of energy transfer and energy conservation in 
everyday life. The student is expected to: 

(A) design and construct series and parallel circuits that model real-world circuits such as in-
home wiring, automobile wiring, and simple electrical devices to evaluate the transfer of 
electrical energy; 

(B) design, evaluate, and refine a device that generates electrical energy through the 
interaction of electric charges and magnetic fields such as a generator, windmill, or other 
mechanically powered device; 

(C) plan and conduct an investigation to provide evidence that energy is conserved within a 
closed system; 

(D) plan and conduct an investigation to evaluate the transfer of energy or information 
through different materials by different types of waves such as wireless signals, 
ultraviolet radiation, and microwaves; 

(E) construct and communicate an evidence-based explanation for how wave interference, 
reflection, and refraction are used in technology such as medicine, communication, and 
scientific research; and 

(F) evaluate evidence from multiple sources to critique the advantages and disadvantages of 
various renewable and nonrenewable energy sources and their impact on society and the 
environment. 

(7) Science concepts. The student knows that relationships exist between the structure and properties 
of matter. The student is expected to: 

(A) relate an element's atomic structure to its bonding, reactivity, and placement on the 
Periodic Table; 

(B) use patterns within the Periodic Table to predict the relative physical and chemical 
properties of elements; 

(C) explain how physical and chemical properties of substances are related to their usage in 
everyday life such as in sunscreen, cookware, industrial applications, and fuels; and 

(D) plan and conduct an investigation to provide evidence that the rate of reaction or 
dissolving is affected by multiple factors such as particle size, stirring, temperature, and 
concentration. 

(8) Science concepts. The student knows that changes in matter affect everyday life. The student is 
expected to: 
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(A) investigate how changes in properties are indicative of chemical reactions such as 
hydrochloric acid with a metal, oxidation of metal, combustion, and neutralizing an acid 
with an antacid; 

(B) develop and use models to balance chemical equations and support the claim that atoms, 
and therefore mass, are conserved during a chemical reaction; 

(C) research and communicate the uses, advantages, and disadvantages of nuclear reactions 
in current technologies; and 

(D) construct and communicate an evidence-based explanation of the environmental impact 
of the end-products of chemical reactions such as those that may result in degradation of 
water, soil, and air quality. 

§112.45. Physics (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course. 
Recommended prerequisite or corequisite: Algebra I. This course is recommended for students in Grades 9-
12. 

(b) Introduction. 

(1) Physics. By the end of Grade 12, students are expected to gain sufficient knowledge of the 
scientific and engineering practices across the disciplines of science to make informed decisions 
using critical thinking and scientific problem solving. In Physics, students conduct laboratory and 
field investigations, use scientific practices during investigations, and make informed decisions 
using critical thinking and scientific problem solving. Students study a variety of topics that 
include: laws of motion, changes within physical systems and conservation of energy and 
momentum, forces, characteristics and behavior of waves, and electricity and magnetism. Students 
will apply conceptual knowledge and collaborative skills to experimental design, implementation, 
and interpretation.  

(2) Nature of science. According to the National Science Teaching Association, the "nature of science 
is a critical component of scientific literacy that enhances students' understandings of science 
concepts and enables them to make informed decisions about scientifically-based personal and 
societal issues." This vast body of changing and increasing knowledge is described by physical, 
mathematical, and conceptual models. Students should know that some questions are outside the 
realm of science because they deal with phenomena that are not currently scientifically testable. 

(3) Scientific hypotheses and theories. Students are expected to know that: 

(A) hypotheses are tentative and testable statements that must be capable of being supported 
or not supported by observational evidence. Hypotheses of durable explanatory power 
that have been tested over a wide variety of conditions are incorporated into theories; and 

(B) scientific theories are based on natural and physical phenomena and are capable of being 
tested by multiple independent researchers. Unlike hypotheses, scientific theories are well 
established and highly reliable explanations, but they may be subject to change as new 
areas of science and new technologies are developed. 

(4) Scientific inquiry. Scientific inquiry is the planned and deliberate investigation of the natural 
world using scientific and engineering practices. Scientific methods of investigation are 
descriptive, comparative, or experimental. The method chosen should be appropriate to the 
question being asked. Student learning for different types of investigations include descriptive 
investigations, which involve collecting data and recording observations without making 
comparisons; comparative investigations, which involve collecting data with variables that are 
manipulated to compare results; and experimental investigations, which involve processes similar 
to comparative investigations but in which a control is identified. 

(A) Scientific practices. Students should be able to ask questions, plan and conduct 
investigations to answer questions, and explain phenomena using appropriate tools and 
models. 
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(B) Engineering practices. Students should be able to identify problems and design solutions 
using appropriate tools and models. 

(5) Science and social ethics. Scientific decision making is a way of answering questions about the 
natural world. Social justice applies the concept of social responsibility to determine if something 
is ethical. Students should be able to distinguish between scientific decision-making methods 
(scientific and engineering practices) and the use of ethics and social justice to make decisions that 
involve the application of scientific information and engineering design. 

(6) Scientific cross-cutting concepts. Science is a series of cross-cutting concepts such as systems, 
models, and patterns. All systems have basic properties that can be described in space, time, 
energy, and matter. Change and constancy occur in systems as patterns and can be observed, 
measured, and modeled. These patterns help to make predictions that can be scientifically tested, 
while models allow for boundary specification and serve as tools for understanding the ideas 
presented. Students should analyze a system in terms of its components and how these 
components relate to each other, to the whole, and to the external environment. 

(7) Statements containing the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Scientific and engineering practices. The student, for at least 40% of instructional time, asks 
questions, identifies problems, and plans and safely conducts classroom, laboratory, and field 
investigations to answer questions, explain phenomena, or design solutions using appropriate tools 
and models. The student is expected to: 

(A) ask questions and define problems based on observations or information from text, 
phenomena, models, or investigations; 

(B) apply scientific practices to plan and conduct descriptive, comparative, and experimental 
investigations, and use engineering practices to design solutions to problems; 

(C) use appropriate safety equipment and practices during laboratory, classroom, and field 
investigations as outlined in Texas Education Agency-approved safety standards; 

(D) use appropriate tools such as balances, ballistic carts or equivalent, batteries, computers, 
constant velocity cars, convex lenses, copper wire, discharge tubes with power supply (H, 
He, Ne, Ar), data acquisition probes and software, dynamics and force demonstration 
equipment, electrostatic generators, electrostatic kits, friction blocks, graph paper, 
graphing technology, hand-held visual spectroscopes, inclined planes, iron filings, lab 
masses, laser pointers, magnets, magnetic compasses, metric rulers, motion detectors, 
multimeters (current, voltage, resistance), optics bench, optics kit, photogates, plane 
mirrors, prisms, protractors, pulleys, resistors, rope or string, scientific calculators, 
stopwatches, springs, spring scales, switches, tuning forks, wave generators, or other 
equipment and materials that will produce the same results; 

(E) collect quantitative data using the International System of Units (SI) and qualitative data 
as evidence; 

(F) organize quantitative and qualitative data using bar charts, line graphs, scatter plots, data 
tables, labeled diagrams, and conceptual mathematical relationships; 

(G) develop and use models to represent phenomena, systems, processes, or solutions to 
engineering problems; and 

(H) distinguish among scientific hypotheses, theories, and laws. 

(2) Scientific and engineering practices. The student analyzes and interprets data to derive meaning, 
identify features and patterns, and discover relationships or correlations to develop evidence-based 
arguments or evaluate designs. The student is expected to: 
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(A) identify advantages and limitations of models such as their size, scale, properties, and 
materials; 

(B) analyze data by identifying significant statistical features, patterns, sources of error, and 
limitations; 

(C) use mathematical calculations to assess quantitative relationships in data; and 

(D) evaluate experimental and engineering designs. 

(3) Scientific and engineering practices. The student develops evidence-based explanations and 
communicates findings, conclusions, and proposed solutions. The student is expected to: 

(A) develop explanations and propose solutions supported by data and models and consistent 
with scientific ideas, principles, and theories; 

(B) communicate explanations and solutions individually and collaboratively in a variety of 
settings and formats; and 

(C) engage respectfully in scientific argumentation using applied scientific explanations and 
empirical evidence. 

(4) Scientific and engineering practices. The student knows the contributions of scientists and 
recognizes the importance of scientific research and innovation on society. The student is expected 
to: 

(A) analyze, evaluate, and critique scientific explanations and solutions by using empirical 
evidence, logical reasoning, and experimental and observational testing, so as to 
encourage critical thinking by the student; 

(B) relate the impact of past and current research on scientific thought and society, including 
research methodology, ethics, and contributions of diverse scientists as related to the 
content; and 

(C) research and explore connections between grade-level appropriate science concepts and 
science, technology, engineering, and mathematics (STEM) careers. 

(5) Science concepts. The student knows and applies the laws governing motion in a variety of 
situations. The student is expected to: 

(A) analyze different types of motion by generating and interpreting position versus time, 
velocity versus time, and acceleration versus time using hand graphing and real-time 
technology such as motion detectors, photogates, or digital applications; 

(B) define scalar and vector quantities related to one- and two-dimensional motion and 
combine vectors using both graphical vector addition and the Pythagorean theorem; 

(C) describe and analyze motion in one dimension using equations with the concepts of 
distance, displacement, speed velocity, frames of reference, and acceleration; 

(D) describe and analyze accelerated motion in two dimensions of horizontally launched 
projectiles using equations; 

(E) explain and apply the concepts of equilibrium and inertia as represented by Newton's first 
law of motion using relevant real-world examples such as rockets, satellites, and 
automobile safety devices; 

(F) calculate the effect of forces on objects, including tension, friction, normal, gravity, and 
applied forces, using free body diagrams and the relationship between force and 
acceleration as represented by Newton's second law of motion; 

(G) illustrate and analyze the simultaneous forces between two objects as represented in 
Newton's third law of motion using free body diagrams and in an experimental design 
scenario; and 
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(H) describe and calculate, using scientific notation, how the magnitude of force between two 
objects depends on their masses and the distance between their centers, and predict the 
effects on objects in linear and orbiting systems using Newton's law of universal 
gravitation. 

(6) Science concepts. The student knows the nature of forces in the physical world. The student is 
expected to: 

(A) use scientific notation and predict how the magnitude of the electric force between two 
objects depends on their charges and the distance between their centers using Coulomb's 
law; 

(B) identify and describe examples of electric and magnetic forces and fields in everyday life 
such as generators, motors, and transformers; 

(C) investigate and describe conservation of charge during the processes of induction, 
conduction, and polarization using different materials such as electroscopes, balloons, 
rods, fur, silk, and Van der Graaf generators; 

(D) analyze, design, and construct series and parallel circuits using schematics and materials 
such as switches, wires, resistors, lightbulbs, batteries, voltmeters, and ammeters; and 

(E) calculate current through, potential difference across, resistance of, and power used by 
electric circuit elements connected in both series and parallel circuits using Ohm's law. 

(7) Science concepts. The student knows that changes occur within a physical system and applies the 
laws of conservation of energy and momentum. The student is expected to: 

(A) calculate and explain work and power in one dimension and identify when work is and is 
not being done by or on a system; 

(B) investigate and calculate mechanical, kinetic, and potential energy of a system; 

(C) apply the concept of conservation of energy using the work-energy theorem, energy 
diagrams, and energy transformation equations; 

(D) calculate and describe the impulse and momentum of physical systems using examples 
such as automobile safety features, athletics, and rockets; and 

(E) analyze the conservation of momentum qualitatively in inelastic and elastic collisions in 
one dimension using models, diagrams, and simulations. 

(8) Science concepts. The student knows the characteristics and behavior of waves. The student is 
expected to: 

(A) examine and describe simple harmonic motion, standing waves, and wave energy 
propagation in various types of media using examples such as springs, pendulums, ropes, 
and surface waves on a body of water; 

(B) investigate and analyze characteristics of waves, including velocity, frequency, 
amplitude, and wavelength, and calculate using the relationships between wave speed, 
frequency, energy, and wavelength; 

(C) compare the different applications of the electromagnetic spectrum; 

(D) investigate the emission spectra produced by various atoms and explain the relationship 
to the electromagnetic spectrum; 

(E) compare the characteristics of transverse and longitudinal waves, including 
electromagnetic and sound waves; 

(F) investigate behaviors of waves, including reflection, refraction, diffraction, interference, 
resonance, and the Doppler effect; 
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(G) describe and predict image formation as a consequence of reflection from a plane mirror 
and refraction through a thin convex lens; and 

(H) describe the photoelectric effect and the dual nature of light. 
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Proposed New 19 TAC Chapter 116, Texas Essential Knowledge and Skills for  
Physical Education, Subchapter A, Elementary, §§116.11-116.17, Subchapter B, Middle School, 

§§116.25-116.28, and Subchapter C, High School, §§116.61-116.64 
(First Reading and Filing Authorization) 

 
 
 
September 11, 2020 
 
COMMITTEE OF THE FULL BOARD: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY: This item presents for first reading and filing authorization proposed revisions to 19 Texas 
Administrative Code (TAC) Chapter 116, Texas Essential Knowledge and Skills for Physical Education, 
Subchapter A, Elementary, §§116.11-116.17, Subchapter B, Middle School, §§116.25-116.28, and 
Subchapter C, High School, §§116.61-116.64. The proposed new sections would update the standards to 
reflect current physical education research and best practices and align with changes to requirements in 
state statute. 
 
STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a), (c), and (d); and 
28.025(a). 
 
TEC, §7.102(c)(4), requires the State Board of Education (SBOE) to establish curriculum and graduation 
requirements.  
 
TEC, §28.002(a), identifies the subjects of the required curriculum. 
 
TEC, §28.002(c), requires the SBOE to by rule identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  
 
TEC, §28.002(d), requires the SBOE to by rule adopt essential knowledge and skills for the physical 
education curriculum. 
 
TEC, §28.025(a), requires the SBOE to by rule determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under TEC, §28.002.  
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
EFFECTIVE DATE: The proposed effective date of the proposed new sections is 20 days after filing as 
adopted with the Texas Register. Under TEC, §7.102(f), the SBOE must approve the rule action at second 
reading and final adoption by a vote of two-thirds of its members to specify an effective date earlier than 
the beginning of the 2021-2022 school year. The earlier effective date will enable districts to begin 
preparing for implementation of the revised TEKS. 
 
PREVIOUS BOARD ACTION: The SBOE adopted the TEKS for physical education effective 
September 1, 1998. A discussion item was presented to the Committee of the Full Board at the June-July 
2020 SBOE meeting. 
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BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 
 
The review of the Texas Essential Knowledge and Skills (TEKS) for physical education is taking place 
concurrently with the review of the health education TEKS. In March 2019, applications to serve on the 
physical education TEKS review work groups were posted on the Texas Education Agency (TEA) 
website. At the April 2019 meeting, SBOE members were asked to designate content advisors for the 
physical education TEKS review. In May 2019, TEA distributed a survey to collect information from 
educators regarding the review and revision of the physical education TEKS. TEA staff provided 
applications for the physical education review work groups to SBOE members on a monthly basis from 
June 2019 to May 2020.  
 
In August 2019, physical education TEKS review content advisors met in a face-to-face meeting to 
develop consensus recommendations regarding revisions to the physical education TEKS to share with 
future work groups. At that time, the content advisors met with representatives from Work Group A to 
discuss the consensus recommendations. Work Group A convened in September 2019 to review survey 
results and recommend specific topics that should be included in the proposed framework developed by 
the content advisors. The work group was also charged with identifying where student expectations from 
the current TEKS would fit into the proposed framework. Work Group B was convened in October 2019 
and was charged with identifying the grade levels where topics developed by Work Group A should be 
taught. Work Group C was convened in December 2019 to draft recommendations for student 
expectations for two of the six strands in the proposed framework. Work Group D was convened at the 
end of February 2020 to draft recommendations for the remaining strands. Work Group E was convened 
for a face-to-face meeting in March 2020 and in subsequent virtual meetings in April-May 2020 to review 
the vertical alignment of the strands across all grade levels and to ensure horizontal alignment with the 
health education TEKS. In May 2020, content advisors were sent the draft recommendations for review 
and met virtually to develop consensus recommendations to be provided to the SBOE. At the June-July 
SBOE meeting, the board asked TEA to reconvene the content advisors to develop final recommendations 
for revisions to the physical education TEKS. The content advisors met virtually in July 2020 to develop 
final recommendations for revisions to the physical education TEKS. 
 
The proposed new sections would supersede the existing physical education TEKS for elementary, middle 
school, and high school in §§116.1-116.7, 116.21-116.24, and 116.51-116.56. The proposal recommends 
an implementation date of the 2022-2023 school year.  
 
The attachment to this item reflects the text of proposed new §§116.11-116.17, 116.25-116.28, and 
116.61-116.64 for consideration by the SBOE for first reading and filing authorization.  
 
A public hearing on the proposed new sections is presented as a separate item in this agenda. 
 
FISCAL IMPACT: TEA has determined that for the first five years the proposal is in effect (2021-
2025), there are no fiscal implications to the state. However, in fiscal years 2019 and 2020, there was a 
fiscal impact to TEA to reimburse committee members for travel to review the physical education TEKS. 
For fiscal years 2019 and 2020, the combined estimated cost to TEA was $72,928. There will also be 
implications for the TEA if the state develops professional development to help teachers and 
administrators understand the revised TEKS. Any professional development that is created would be 
based on whether the TEA received an appropriation for professional development in the next biennium. 
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There may be fiscal implications for school districts and charter schools to implement the proposed 
revisions to the TEKS, which may include the need for professional development and revisions to district-
developed databases, curriculum, and scope and sequence documents. Since curriculum and instruction 
decisions are made at the local district level, it is difficult to estimate the fiscal impact on any given 
district.  
 
LOCAL EMPLOYMENT IMPACT: The proposal has no effect on local economy; therefore, no local 
employment impact statement is required under Texas Government Code, §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: The proposal 
has no direct adverse economic impact for small businesses, microbusinesses, or rural communities; 
therefore, no regulatory flexibility analysis specified in Texas Government Code, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: The proposal does not impose a cost on regulated 
persons, another state agency, a special district, or a local government and, therefore, is not subject to 
Texas Government Code, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: The proposal does not impose a burden on private real property 
and, therefore, does not constitute a taking under Texas Government Code, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: TEA staff prepared a Government Growth Impact Statement 
assessment for this proposed rulemaking. During the first five years the proposed rulemaking would be in 
effect, it would repeal existing regulations and create new regulations by revising the physical education 
TEKS required to be offered by school districts and charter schools.  
 
The proposed rulemaking would not create or eliminate a government program; would not require the 
creation of new employee positions or elimination of existing employee positions; would not require an 
increase or decrease in future legislative appropriations to the agency; would not require an increase or 
decrease in fees paid to the agency; would not expand or limit an existing regulation; would not increase 
or decrease the number of individuals subject to its applicability; and would not positively or adversely 
affect the state's economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: The proposed new sections would better align the 
TEKS and coordinate the standards with the adoption of instructional materials. There is no anticipated 
economic cost to persons who are required to comply with the proposal. 
 
DATA AND REPORTING IMPACT: The proposal would have no data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: TEA has 
determined that the proposal would not require a written report or other paperwork to be completed by a 
principal or classroom teacher. 
 
PUBLIC COMMENTS: The public comment period on the proposal begins October 9, 2020, and ends 
November 13, 2020. The SBOE will take registered oral and written comments on the proposal at the 
appropriate committee meeting in November 2020 in accordance with the SBOE board operating policies 
and procedures. A request for a public hearing on the proposal submitted under the Administrative 
Procedure Act must be received by the commissioner of education not more than 14 calendar days after 
notice of the proposal has been published in the Texas Register on October 9, 2020.  
 
MOTION TO BE CONSIDERED: The State Board of Education: 
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Approve for first reading and filing authorization proposed new 19 TAC Chapter 116, Texas 
Essential Knowledge and Skills for Physical Education, Subchapter A, Elementary, §§116.11-
116.17, Subchapter B, Middle School, §§116.25-116.28, and Subchapter C, High School, 
§§116.61-116.64. 

 
Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
 
Attachment: 
 
Text of Proposed New 19 TAC Chapter 116, Texas Essential Knowledge and Skills for Physical 
Education, Subchapter A, Elementary, §§116.11-116.17, Subchapter B, Middle School, §§116.25-116.28, 
and Subchapter C, High School, §§116.61-116.64 
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ATTACHMENT 
Text of Proposed New 19 TAC 

Chapter 116. Texas Essential Knowledge and Skills for Physical Education 

Subchapter A. Elementary 

§116.11. Implementation of Texas Essential Knowledge and Skills for Physical Education, Elementary School, 
Adopted 2020. 

(a) The provisions of §§116.12-116.17 of this subchapter shall be implemented by school districts. 

(b) No later than July 31, 2021, the commissioner of education shall determine whether instructional materials 
funding has been made available to Texas public schools for materials that cover the essential knowledge 
and skills for physical education as adopted in §§116.12-116.17 of this subchapter. 

(c) If the commissioner makes the determination that instructional materials funding has been made available 
under subsection (b) of this section, §§116.12-116.17 of this subchapter shall be implemented beginning 
with the 2022-2023 school year and apply to the 2022-2023 and subsequent school years. 

(d) If the commissioner does not make the determination that instructional materials funding has been made 
available under subsection (b) of this section, the commissioner shall determine no later than July 31 of 
each subsequent school year whether instructional materials funding has been made available. If the 
commissioner determines that instructional materials funding has been made available, the commissioner 
shall notify the State Board of Education and school districts that §§116.12-116.17 of this subchapter shall 
be implemented for the following school year. 

(e) Sections 116.1-116.7 of this subchapter shall be superseded by the implementation of §§116.11-116.17 of 
this subchapter. 

§116.12. Physical Education, Kindergarten, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
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skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 
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(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) practice proper foot patterns and form and maintain balance while hopping, galloping, 
running, sliding, skipping, and walking; 

(B) practice correct technique while jumping in place, forward and backward, and side to 
side; 

(C) demonstrate visual tracking and tracing, simple balancing, cross lateralization, and 
sequencing of two skills; and 

(D) spin and roll at different levels, speeds, and positions. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) maintain balance while bearing weight using different bases of support; and 

(B) practice bending, stretching, twisting, and curling while maintaining balance. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) self-toss an object and throw underhand with opposite foot forward; 

(B) catch a self-dropped ball before it bounces twice and catch a self-tossed object before it 
hits the ground; 

(C) practice dribbling with one hand; 

(D) tap a ball using the inside of the foot; 

(E) kick a stationary ball from a stationary position; 

(F) volley a lightweight object to self; 

(G) strike a lightweight object using hand or short-handled implement; 

(H) jump at least once with a self-turned rope; and 

(I) demonstrate swinging a long rope back and forth with a partner. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) differentiate between personal and general space while moving to simple rhythms and 
maintaining balance; 

(B) demonstrate a variety of pathways, shapes, and levels while maintaining balance; and 

(C) demonstrate clear contrast when moving in different speeds and directions while 
maintaining balance. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to mirror and follow teacher movement and basic rhythm patterns. 
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(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to: 

(A) demonstrate the skills of chasing, fleeing, and dodging to avoid or catch others during a 
variety of games while maintaining appropriate space and speed; 

(B) practice the correct techniques for motor development skills following teacher direction; 
and 

(C) demonstrate safe practices by following rules, procedures, and directions during class and 
activities. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to discuss 
outdoor recreation, health, and fitness activities in school and the community. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 

(A) discuss the immediate effect of physical activity on the heart and lungs; 

(B) describe the importance of daily active play; and 

(C) participate in exercises that promote health-related fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) describe the importance of goal setting; and 

(B) identify how to measure improvement in physical skills such as counting the number of 
times a student can hop while maintaining balance. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) recognize that eating a variety of foods produces energy for physical activity; and 

(B) identify the best source of hydration during physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) identify proper clothing and footwear for physical activity; and 

(B) identify safety precautions, including pedestrian, water, sun, and cycling safety, with 
teacher guidance. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) give examples of consequences resulting from personal actions; 

(B) demonstrate respect for differences and similarities in abilities of self and others; and 

(C) identify personal impulses and emotions with teacher guidance. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 
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(A) demonstrate respect and cooperation through words and actions with teacher guidance; 
and 

(B) communicate feelings and thoughts appropriately with teacher guidance. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to explain why some physical activities are 
challenging. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to listen 
respectfully and respond appropriately to corrective feedback with teacher guidance. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) participate in moderate to vigorous physical activity on a regular basis; and 

(B) identify physical activity for personal enjoyment with teacher guidance. 

§116.13. Physical Education, Grade 1, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
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activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) practice proper foot patterns and maintain balance while hopping, galloping, running, 
sliding, and skipping; 
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(B) practice correct technique while jumping in place, forward and backward, side to side, 
and quarter turns while maintaining balance; 

(C) demonstrate visual tracking and tracing, simple balancing, cross lateralization, and 
sequencing of three skills; and 

(D) spin and roll at different levels, speeds, and positions. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) maintain balance standing on one foot for five seconds while placing the free leg in a 
variety of different positions; and 

(B) demonstrate bending, stretching, twisting, curling, and swaying while maintaining 
balance. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) demonstrate key elements of self-tossing and throwing underhand while stepping with the 
opposite foot forward to a target; 

(B) demonstrate key elements of catching an accurately and softly thrown large ball and a 
self-tossed object; 

(C) practice dribbling continuously with one hand while stationary using preferred hand; 

(D) tap or dribble a ball using the inside of the foot while walking; 

(E) approach and kick a stationary ball; 

(F) volley a lightweight object to self and partner; 

(G) strike an object using a short-handled implement, projecting the object upward; 

(H) jump consecutively with a self-turned rope; and 

(I) turn a long rope. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) move in personal and general space to rhythms and beats while maintaining balance; 

(B) travel over, under, around, and through using a variety of pathways, shapes, and levels; 
and 

(C) differentiate between fast and slow speeds, strong and light force, and various directions. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to mirror and follow teacher movement and basic rhythm patterns in four counts. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to: 

(A) apply the skills of chasing, fleeing, and dodging to avoid or catch others while 
maintaining appropriate space and speed during a variety of games; 

(B) identify and follow teacher instructions to improve performance for specific motor 
development skills; and 
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(C) demonstrate safe practices by using equipment appropriately and respecting personal 
space with teacher guidance. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to identify 
outdoor recreation, health, and fitness activities in school and the community. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 

(A) identify the immediate effect of physical activity on the heart and lungs; 

(B) explain the importance of warm-ups and cool-downs for physical activity; and 

(C) demonstrate exercises that promote health-related fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) develop a health-related goal with teacher guidance; and 

(B) explain how to measure improvement in physical skills with or without a measuring tool. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) identify healthy foods that produce energy for physical activity; and 

(B) identify different hydration options, including water, that enhance physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) identify proper clothing, footwear, and safety equipment for a variety of physical 
activities; and 

(B) identify and describe safety precautions, including pedestrian, water, sun, and cycling 
safety with teacher guidance. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) describe how personal actions may have positive or negative consequences; 

(B) demonstrate respect for differences and similarities in the abilities of self and others; and 

(C) identify personal impulses and emotions with teacher guidance. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) demonstrate respect and cooperation through words and actions with self and others with 
teacher guidance; and 

(B) communicate feelings and thoughts appropriately with teacher guidance. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to recognize that challenges in physical activities 
can lead to success with practice. 
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(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to listen 
respectfully and respond appropriately to corrective feedback with teacher guidance. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) participate in moderate to vigorous physical activity on a regular basis; and 

(B) describe physical activity for personal enjoyment with teacher guidance. 

§116.14. Physical Education, Grade 2, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
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student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples.  

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
skills. The student is expected to: 

(A) practice and apply correct technique while hopping, galloping, running, sliding, and 
skipping; 

(B) demonstrate correct jumping and landing technique while consecutively jumping in 
place, forward and backward, side to side, half turns, and in tuck position; 

(C) demonstrate basic balancing, cross lateralization, and sequencing of three skills with 
repetition; and 

(D) spin and roll at different levels, speeds, and positions. 
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(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
skills. The student is expected to: 

(A) demonstrate maintaining balance standing on one foot while placing the free leg in a 
variety of different positions for eight seconds; and 

(B) differentiate between bending, stretching, twisting, curling, pushing, pulling, and 
swaying. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) demonstrate key elements in underhand throwing to a partner and overhand throwing to a 
target with opposite foot forward; 

(B) demonstrate key elements when catching an accurately and softly thrown large ball 
without trapping against the body; 

(C) demonstrate key elements of hand dribbling while walking; 

(D) dribble a ball with control using both feet while walking; 

(E) kick a moving ball using a continuous running approach; 

(F) volley a lightweight object with consecutive hits to self or partner; 

(G) strike a stationary object off the ground or an elevated surface with a hand or short- or 
long-handled implement consecutively; 

(H) jump forward and backward with a self-turned rope; and 

(I) demonstrate turning and jumping a long rope. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) demonstrate locomotor, non-locomotor, and manipulative skills safely in personal and 
general space; 

(B) combine pathways, shapes, and levels into simple sequences; and 

(C) combine speed and direction as directed by the teacher. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to demonstrate simple rhythmic sequences using various locomotor and coordination 
skills in eight counts. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to: 

(A) apply the skills of chasing, fleeing, and dodging to avoid or catch others during a variety 
of games at low, middle, and high levels with appropriate speed and direction; 

(B) participate in appropriate drills and activities to enhance the learning of specific motor 
development skills; and 

(C) demonstrate safe practices by using equipment appropriately and respecting personal 
space with minimal teacher guidance. 
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(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to describe 
outdoor recreation, health, and fitness activities in school and the community. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 

(A) list the benefits of regular physical activity on the heart and lungs; 

(B) define frequency and endurance as it relates to physical activities; and 

(C) demonstrate correct technique of exercises that promote health-related fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) develop health-and skill-related goals with teacher guidance; and 

(B) identify how to measure improvement and track progress in physical skills with a 
measuring tool. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) identify the types of food that produce energy to enhance physical activity; and 

(B) explain the need for proper hydration to enhance physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) explain how proper attire and safety equipment promote safe participation and prevent 
injury in a variety of physical activities; and 

(B) identify and explain safety precautions, including pedestrian, water, sun, cycling, and 
skating safety. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) differentiate between the positive and negative consequences of personal actions; 

(B) explain and respect differences and similarities in abilities of self and others; and 

(C) identify self-management skills to control personal impulses and emotions. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) identify the causes of problems and propose solutions with teacher guidance; and 

(B) communicate feelings and thoughts appropriately without cue. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to explain how practicing challenging physical 
activities can build confidence and minimize frustration when learning skills. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to listen 
respectfully and respond appropriately to specific corrective feedback with teacher guidance. 
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(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) participate in moderate to vigorous physical activity on a regular basis; and 

(B) identify and select physical activities for personal enjoyment. 

§116.15. Physical Education, Grade 3, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
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and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) demonstrate correct technique while hopping, galloping, running, sliding, skipping, and 
leaping; 

(B) demonstrate correct jumping and landing technique from different heights; 

(C) demonstrate intermediate balancing to include equipment, cross lateralization using a 
variety of coordination skills, and sequencing of three skills with repetition; and 

(D) spin and roll with control at different levels, speeds, and positions with manipulatives. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) demonstrate moving in and out of a balanced position with control during dynamic 
activities; and 
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(B) combine bending, stretching, twisting, curling, pushing, pulling, and swaying in a variety 
of activities. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) demonstrate key elements in underhand and overhand throwing to a partner with 
accuracy; 

(B) demonstrate key elements when catching an accurately and softly thrown large ball with 
a partner without trapping against the body; 

(C) demonstrate key elements of hand dribbling while slowly jogging and maintaining ball 
control; 

(D) dribble a ball with control using both feet while slowly jogging; 

(E) kick a moving ball on the ground and in the air using a continuous running approach; 

(F) demonstrate correct technique in volleying to a wall or partner and over an object or net; 

(G) demonstrate correct technique when striking a moving object over a low net or to a wall 
with a hand or short- or long-handled implement; 

(H) jump a self-turned rope using a variety of basic skills; and 

(I) enter and exit a turned long rope using basic jumping skills. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) demonstrate locomotor, non-locomotor, and manipulative skills safely in personal and 
open space; 

(B) combine pathways and levels into various movement patterns in a wide variety of 
physical activities; and 

(C) combine speed, direction, and force as directed by teacher. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to demonstrate various rhythmic combinations of locomotor skills of eight counts in 
repeatable patterns when leading or following a partner. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to: 

(A) combine the skills of chasing, fleeing, and dodging to avoid or catch others during a 
variety of games; 

(B) demonstrate specific movement skills to improve performance in designated dynamic 
activities; and 

(C) explain and follow rules, procedures, and safe practices during games and activities. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to 
participate in introductory outdoor recreational skills and activities such as rock climbing, hiking, 
paddle sports, disc golf, or challenge courses. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 
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(A) describe the benefits of regular physical activity, including stress management; 

(B) identify the importance of frequency and intensity during endurance activities; and 

(C) explain and demonstrate the correct techniques of health-related fitness components. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) describe the importance of setting personal fitness goals in improving health-related 
fitness; and 

(B) identify how to measure improvement and track progress for health-related fitness. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) differentiate between healthy and unhealthy foods and their impact on sustainable energy 
for physical activity; and 

(B) differentiate between water and processed sugar or high-calorie drinks and their impact 
on sustainable energy for physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) select proper attire and safety equipment that promote safe participation and prevent 
injury in a variety of physical activities; and 

(B) exhibit correct safety precautions, including pedestrian, water, sun, cycling, skating, and 
scooter safety. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) explain that personal actions have consequences for self and others; 

(B) demonstrate respect for differences and similarities in abilities of self and others; and 

(C) explain and demonstrate self-management skills to control personal impulses and 
emotions. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) demonstrate respect and cooperation through words and actions during various group 
activities; and 

(B) identify the feelings of others. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to explain how practicing challenging physical 
activities can build confidence and minimize frustration when learning a variety of new skills. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to listen 
respectfully to make appropriate changes in performance based on feedback. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 
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(A) differentiate among types of and participate in moderate to vigorous physical activity for 
a sustained period of time on a regular basis using technology when available; and 

(B) select and participate in physical activity for personal enjoyment. 

§116.16. Physical Education, Grade 4, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
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physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) demonstrate and apply correct technique in a variety of locomotor skills during dynamic 
activities; 

(B) demonstrate correct jumping and landing technique while performing a long jump and a 
full turn jump; 

(C) demonstrate intermediate balancing to include equipment, cross lateralization using a 
variety of coordination skills, and sequencing of four skills with repetition; and 

(D) spin and roll with control at different levels, speeds, and positions with manipulatives. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) transfer body weight over, under, and on equipment with good control; and 

(B) move into and out of various combinations of bending, stretching, twisting, curling, 
pushing, pulling, and swaying in a variety of activities. 
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(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) practice the key elements of manipulative skills, including eye on target, follow-through, 
body weight transfer, and body position, during dynamic activities; 

(B) practice the key elements of catching a ball at a variety of levels above and below the 
waist; 

(C) demonstrate key elements of hand dribbling with dominant and non-dominant hand while 
changing both speed and direction; 

(D) dribble a ball with control alternating feet while changing both speed and direction with a 
partner; 

(E) identify and demonstrate the key elements in kicking patterns, including body position, 
weight transfer, and follow-through; 

(F) demonstrate correct technique in underhand and overhead volleying to a wall, net, or 
partner; 

(G) demonstrate correct technique when striking an object with a hand or short- or long-
handled implement with a partner; 

(H) jump a self-turned rope using a variety of intermediate skills; and 

(I) demonstrate entering and exiting a turned long rope using intermediate jumping skills. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) demonstrate the appropriate use of open space and closing space during dynamic 
activities; 

(B) demonstrate appropriate use of pathways and levels during dynamic activities and lead-
up games; and 

(C) apply speed, direction, and force during dynamic activities and lead-up games. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to demonstrate a rhythmic routine with appropriate steps and movement patterns 
individually or in a group. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to:  

(A) explain fundamental components and strategies of dynamic activities and lead-up games;  

(B) practice and demonstrate specific movement skills in designated dynamic activities and 
lead-up games with a partner or a small group; and 

(C) exhibit appropriate sporting behavior during independent games and activities. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to 
participate in a variety of outdoor recreational skills and activities such as camping, backpacking, 
fishing, rock climbing, hiking, paddle sports, disc golf, cornhole, bocce ball, or croquet. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 
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(A) describe the benefits of regular physical activity on overall health and wellness; 

(B) demonstrate frequency and intensity during endurance activities; and 

(C) identify and demonstrate the components of health- and skill-related fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to develop personal fitness goals for health-related fitness; 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) examine the relationship between nutrition and optimal physical performance; and 

(B) explain the importance of proper hydration before, during, and after physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) work independently to select proper attire and safety equipment that promote safe 
participation and prevent injury in dynamic activities and lead-up games; and 

(B) apply correct safety precautions, including pedestrian, water, sun, cycling, skating, and 
scooter safety. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) accept and take responsibility for personal actions that affect self and others; 

(B) demonstrate respect for differences and similarities in abilities of self and others; and 

(C) demonstrate self-management skills to control personal impulses and emotions during 
dynamic activities and lead-up games. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) resolve conflict in socially acceptable ways and respond to winning and losing with 
dignity and understanding; 

(B) identify effective communication to enhance healthy interactions while settling 
disagreements; and 

(C) demonstrate respect for the feelings of others. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to accept individual challenges and use self-
management skills to persevere in a positive manner when learning a variety of new skills. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to listen 
respectfully to make appropriate changes in performance based on feedback from teacher and 
peers. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) differentiate among types of and participate in moderate to vigorous physical activities 
for a sustained period of time on a regular basis using technology when available; and 
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(B) participate in a variety of physical activities in the school and community for personal 
enjoyment. 

§116.17. Physical Education, Grade 5, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
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requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for various ages and ability levels of 
students. Basic equipment for quality instruction includes, but is not limited to, the following list: 
sports balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, 
soccer balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf 
clubs, hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball 
paddles, lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals 
and basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Kindergarten-Grade 5, students learn fundamental movement skills and cues; begin to 
understand that the body functions in relation to physical activity; develop body control; become 
aware of the health-related fitness components; begin applying strategies, rules, etiquette, and 
conflict resolution techniques in dynamic situations; and identify safety practices and protocols 
while being physically active. Students engage in activities that develop basic levels of strength, 
endurance, and flexibility. Activities are presented to complement a student's natural inclination to 
view physical activity as challenging and enjoyable. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) demonstrate and apply correct technique in a variety of locomotor skills and 
combinations during lead-up activities; 

(B) demonstrate correct jumping and landing technique while performing a long jump and a 
full turn jump in both directions; and 

(C) demonstrate advanced balancing to include equipment, cross lateralization during 
increasingly complex movements, and sequencing of four or more skills with repetition. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) maintain balance and transfer body weight with control during dynamic activities and 
lead-up games; and 

(B) perform a combination of bending, stretching, twisting, curling, pushing, pulling, and 
swaying in a variety of activities. 
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(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) demonstrate the key elements of manipulative skills, including eye on target, follow-
through, body weight transfer, and body position, during games and activities; 

(B) demonstrate the key elements of catching while moving during games and activities; 

(C) demonstrate key elements of hand dribbling with either hand when stationary while 
protecting the ball from a defender during dynamic activities and lead-up games; 

(D) combine foot dribbling with other skills during dynamic activities and lead-up games; 

(E) demonstrate appropriate form when kicking and punting during dynamic activities and 
lead-up games; 

(F) demonstrate correct technique in volleying in dynamic activities and lead-up games; 

(G) demonstrate correct technique when striking an object with a hand or short- or long-
handled implement in dynamic activities and lead-up games; 

(H) jump a self-turned rope in a routine using a variety of advanced skills; and 

(I) demonstrate entering and exiting a turned long rope using advanced jumping skills. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) demonstrate the appropriate use of open space and closing space in small groups during 
dynamic activities and lead-up games; 

(B) apply appropriate use of pathways and levels in small groups during dynamic activities 
and lead-up games; and 

(C) apply speed, direction, and force with a short-handled implement during dynamic 
activities and lead-up games. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to create rhythmic routines in counts of eight using basic steps and coordinated 
movement patterns individually or in a group. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to:  

(A) identify and demonstrate the relationships among a variety of game skills, including 
preparation, movement, follow-through, and recovery, used in net or wall, invasion, 
target, fielding, or striking games; 

(B) demonstrate specific movement skills in designated dynamic activities and lead-up games 
with a partner or group; and 

(C) engage appropriately in physical activity, sporting behavior, and game etiquette without 
teacher cue. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to 
participate in outdoor recreational skills and activities such as rock climbing, orienteering, hiking, 
paddle sports, archery, cycling, or challenge courses. 
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(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to: 

(A) describe the benefits of moderate to vigorous physical activity on overall health and 
wellness; 

(B) describe the frequency, intensity, time, and type (FITT) principle and how it improves 
fitness; and 

(C) differentiate between health-related and skill-related fitness components. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) analyze personal fitness goals for self-improvement; and 

(B) track progress and analyze data, with teacher guidance, to target areas needing 
improvement. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) identify healthy foods that enhance physical activity; and 

(B) explain the importance of proper hydration before, during, and after physical activity. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) determine proper attire and safety equipment that promote safe participation and prevent 
injury in dynamic activities and games; and 

(B) demonstrate correct safety precautions, including water, sun, cycling, skating, and scooter 
safety. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) accept and take responsibility for personal actions that affect self and others during 
dynamic activities and lead-up games; 

(B) accept responsibility and demonstrate respect for differences and similarities in abilities 
of self and others during dynamic activities and lead-up games; and 

(C) apply self-management skills to demonstrate self-control of impulses and emotions 
during dynamic activities and lead-up games. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) resolve conflict in socially acceptable ways and respond to winning and losing with 
dignity and understanding;  

(B) identify and describe effective communication to enhance healthy interactions while 
settling disagreements; and 

(C) identify and describe the concepts of empathy and mutual respect for the feelings of 
others. 
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(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to accept individual challenges and use self-
management skills to persevere in a positive manner during dynamic activities and lead-up games. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to apply 
appropriate changes to performance based on feedback from peers. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) differentiate among types of and participate in moderate to vigorous physical activity for 
a sustained period of time on a regular basis using technology when available; and 

(B) analyze the level of personal enjoyment in a variety of activities in the school and 
community. 
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Chapter 116. Texas Essential Knowledge and Skills for Physical Education 

Subchapter B. Middle School 

§116.25. Implementation of Texas Essential Knowledge and Skills for Physical Education, Middle School, 
Adopted 2020. 

(a) The provisions of §§116.26-116.28 of this subchapter shall be implemented by school districts. 

(b) No later than July 31, 2021, the commissioner of education shall determine whether instructional materials 
funding has been made available to Texas public schools for materials that cover the essential knowledge 
and skills for physical education as adopted in §§116.26-116.28 of this subchapter. 

(c) If the commissioner makes the determination that instructional materials funding has been made available 
under subsection (b) of this section, §§116.26-116.28 of this subchapter shall be implemented beginning 
with the 2022-2023 school year and apply to the 2022-2023 and subsequent school years. 

(d) If the commissioner does not make the determination that instructional materials funding has been made 
available under subsection (b) of this section, the commissioner shall determine no later than July 31 of 
each subsequent school year whether instructional materials funding has been made available. If the 
commissioner determines that instructional materials funding has been made available, the commissioner 
shall notify the State Board of Education and school districts that §§116.26-116.28 of this subchapter shall 
be implemented for the following school year. 

(e) Sections 116.21-116.24 of this subchapter shall be superseded by the implementation of §§116.25-116.28 
of this subchapter. 

§116.26. Physical Education, Grade 6, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
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discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for students of various ages and ability 
levels. Basic equipment for quality instruction includes, but is not limited to, the following: sports 
balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, soccer 
balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf clubs, 
hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball paddles, 
lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals and 
basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Grades 6-8 physical education, students apply sport concepts; recognize key elements for 
success; develop plans for health-related fitness, skill-related fitness, and skill improvement; apply 
knowledge of safety practices and self-management; and understand in greater detail the function 
of the body. Students learn to use technology to assist in measuring and monitoring personal 
performance. An emphasis is placed on opportunities for participation, activity choices, 
enjoyment, and challenge, both in and out of school. 
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(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) perform a variety of locomotor skills and combinations during dynamic activities and 
games; and 

(B) demonstrate correct jumping and landing technique during dynamic activities, game 
situations, and sports. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) demonstrate balance with control during dynamic activities and games; and 

(B) demonstrate proper body positioning, proficiency, footwork, and offensive and defensive 
skills during dynamic activities and games. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) demonstrate correct technique when throwing to a moving target; 

(B) demonstrate correct catching technique from different levels and trajectories with a 
variety of objects; 

(C) demonstrate correct hand dribbling technique when changing both speed and direction 
while maintaining ball control; 

(D) demonstrate correct foot dribbling technique with control while changing both speed and 
direction during dynamic activities and game situations; 

(E) demonstrate correct technique in kicking and punting with accuracy during dynamic 
activities and lead-up games; 

(F) demonstrate correct technique in volleying to a target with control and accuracy; 

(G) demonstrate correct technique when striking an object with speed, accuracy, force, and 
distance using a hand or handled implement during dynamic activities and lead-up 
games; and 

(H) create and perform a jump rope routine using a variety of advanced skills. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) demonstrate the appropriate use of open space and closing space during dynamic 
activities, games, and sports; and 

(B) apply speed, direction, and force with a long-handled implement during dynamic 
activities, games, and sports. 

(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to perform rhythmic routines with intermediate steps and movement patterns. 
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(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to:  

(A) demonstrate offensive and defensive strategies used in net or wall, invasion, target, 
striking, and fielding games; 

(B) demonstrate combinations of locomotor, manipulative, and game skills in dynamic 
activities to achieve individual or team goals; and 

(C) demonstrate appropriate sporting behavior with teammates, opponents, and officials. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to 
participate in self-selected, organized outdoor recreational skills, activities, and games. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to:  

(A) describe the long-term benefits of moderate to vigorous physical activity on overall 
health and wellness; 

(B) describe the frequency, intensity, time, and type (FITT) principle and how it improves 
fitness in relation to aerobic and anaerobic activities; and 

(C) describe health-related and skill-related fitness components and their impact on personal 
fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) develop an individual fitness plan using personal fitness goals; and 

(B) analyze results of fitness assessments to identify strategies for self-improvement. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) identify macronutrients, including carbohydrates, fats, and proteins, and examine their 
relationship to optimal physical performance; and 

(B) identify how environmental temperature and humidity each contribute to dehydration and 
heat illness. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) perform, without cue, the selection and use of proper attire and safety equipment that 
promote safe participation and prevent injury in dynamic activities, games, and sports; 
and 

(B) perform, without cue, the correct safety precautions, including water, sun, cycling, 
skating, and scooter safety. 

(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) explain the importance of and accept responsibility for personal actions that affect self 
and others during game situations and sports; 
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(B) explain the importance of and accept responsibility and demonstrate respect for 
differences and similarities in abilities of self and others during dynamic activities and 
lead-up games; and 

(C) apply self-management skills to demonstrate self-control of impulses and emotions, 
without cue, during games, situations, and sports. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) discuss the importance of and resolve conflict, without cue, in socially acceptable ways, 
and respond to winning and losing with dignity and understanding; 

(B) explain and demonstrate effective communication to enhance healthy interactions while 
settling disagreements; and 

(C) demonstrate empathy and mutual respect for the feelings of others. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to discuss the importance of and accept individual 
challenges and demonstrate self-management skills to persevere in a positive manner during game 
situations and sports. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to analyze 
feedback to make appropriate changes to improve performance. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) develop a plan using available technology to participate in moderate to vigorous physical 
activity for a sustained period of time on a regular basis; and 

(B) describe how participation in a variety of physical activities builds confidence and 
increases personal enjoyment. 

§116.27. Physical Education, Grade 7, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 
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(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for students of various ages and ability 
levels. Basic equipment for quality instruction includes, but is not limited to, the following: sports 
balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, soccer 
balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf clubs, 
hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball paddles, 
lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals and 
basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 

(5) In Grades 6-8 physical education, students apply sport concepts; recognize key elements for 
success; develop plans for health-related fitness, skill-related fitness, and skill improvement; apply 
knowledge of safety practices and self-management; and understand in greater detail the function 
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of the body. Students learn to use technology to assist in measuring and monitoring personal 
performance. An emphasis is placed on opportunities for participation, activity choices, 
enjoyment, and challenge, both in and out of school. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) combine and apply a variety of locomotor skills during dynamic fitness, sport, and 
rhythmic activities; and 

(B) apply correct jumping and landing technique during dynamic activities, game situations, 
and sports. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) move between positions with controlled balance during dynamic activities, game 
situations, and sports; and 

(B) demonstrate proper body positioning, proficiency, footwork, and offensive and defensive 
skills during dynamic activities, game situations, and sports. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) apply correct throwing techniques with distance, power, and accuracy while both partners 
are moving during dynamic activities, game situations, and sports; 

(B) apply correct catching technique with a variety of objects from different levels and 
trajectories during dynamic activities, game situations, and sports;  

(C) apply offensive and defensive patterns in game strategies while hand dribbling; 

(D) apply offensive and defensive foot dribbling strategies during game situations and sports; 

(E) apply correct technique in kicking and punting with control, distance, and accuracy 
during game situations and sports; 

(F) apply correct technique in volleying with both control and accuracy during game 
situations and sports; 

(G) apply correct technique when striking an object with speed, accuracy, force, and distance 
during game situations and sports; and 

(H) create and perform a jump rope routine using a variety of skills that require agility, speed, 
and endurance. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) execute the appropriate use of open space and closing space during dynamic activities, 
games, and sports; and 

(B) execute the appropriate use of speed, direction, and force with or without an implement 
during dynamic activities, games, and sports. 
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(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to perform rhythmic routines with advanced steps and movement patterns with a partner. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to:  

(A) apply offensive and defensive strategies used in net or wall, invasion, target, striking, and 
fielding games and sports; 

(B) apply combinations or sequences of game skills to achieve individual or team goals; and 

(C) demonstrate self-responsibility and appropriate sporting behavior in game situations and 
sports. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to 
demonstrate a variety of correct techniques for outdoor recreational skills, activities, and games. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to:  

(A) analyze the long-term benefits of moderate to vigorous physical activity on overall health 
and wellness; 

(B) apply basic frequency, intensity, time, and type (FITT) principle in a variety of aerobic 
and anaerobic activities; and 

(C) apply health-related and skill-related fitness components and explain how each 
component impacts personal fitness. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) create a collaborative physical fitness plan to target areas for improvement in health-
related fitness; and 

(B) monitor and evaluate personal fitness goals and make appropriate changes for 
improvement. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) evaluate healthy food choices that show a balanced daily intake of macronutrients to 
enhance physical performance; and 

(B) analyze and determine the appropriate times to consume traditional sports drinks that 
have the appropriate carbohydrate and sodium content. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) perform, without cue, the selection and use of proper attire and safety equipment that 
promote safe participation and prevent injury in dynamic activities, games, and sports; 
and  

(B) perform, without cue, the correct safety precautions, including water, sun, cycling, 
skating, and scooter safety. 
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(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) discuss the importance of and accept responsibility and demonstrate respect for 
differences and similarities in abilities of self and others during game situations and 
sports; and 

(B) analyze self-management skills to demonstrate self-control of impulses and emotions, 
without cue, during game situations and sports. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to:  

(A) discuss the importance of and resolve conflict, without cue, in socially acceptable ways, 
and respond to winning and losing with dignity and understanding; 

(B) communicate effectively to enhance healthy interactions while settling disagreements; 
and 

(C) demonstrate empathy and mutual respect for the feelings of others. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to develop and apply a plan of action and make 
effective decisions when faced with challenges, obstacles, or difficulties during game situations 
and sports. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to provide 
constructive feedback to peers following teacher guidelines to improve performance. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) implement a plan using available technology to participate in moderate to vigorous 
physical activity for a sustained period of time on a regular basis; and 

(B) evaluate self-selected physical activities for personal enjoyment. 

§116.28. Physical Education, Grade 8, Adopted 2020. 

(a) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
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the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016). 

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in utilizing 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course. 

(4) Access to age-appropriate physical education equipment is essential to quality instruction. Basic, 
age-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Without basic, 
age-appropriate equipment, students will not have the necessary experiences to become physically 
literate, lifelong learners. All equipment should be age appropriate for the grade levels to be 
taught. The term "age appropriate" means that the equipment must include a variety of sizes, 
weights, and textures to provide differentiated experiences for students of various ages and ability 
levels. Basic equipment for quality instruction includes, but is not limited to, the following: sports 
balls, including fleece balls, foam balls, tennis balls, beach balls, volleyballs, basketballs, soccer 
balls, footballs, baseballs, softballs, and unity balls; striking implements, including golf clubs, 
hockey sticks, baseball bats, pool noodles, tennis rackets, racquetball rackets, pickleball paddles, 
lollipop paddles, and ping pong paddles; goals for various sports, including soccer goals and 
basketball goals; nets and standards for a variety of sports, including volleyball, pickleball, 
badminton, and tennis; fitness-related equipment; other basic equipment, including scarves, bean 
bags, hula hoops, jump ropes, and scooters; classroom management equipment, including cones, 
mats, pinnies, poly spots, and ball inflators; and technology, including microphones, projectors, 
speakers, heart rate monitors, timers, and other technology appropriate for instruction. 
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(5) In Grades 6-8 physical education, students apply sport concepts; recognize key elements for 
success; develop plans for health-related fitness, skill-related fitness, and skill improvement; apply 
knowledge of safety practices and self-management; and understand in greater detail the function 
of the body. Students learn to use technology to assist in measuring and monitoring personal 
performance. An emphasis is placed on opportunities for participation, activity choices, 
enjoyment, and challenge, both in and out of school. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(b) Knowledge and skills. 

(1) Movement patterns and movement skills--locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
locomotor skills. The student is expected to: 

(A) combine and apply a variety of locomotor skills during dynamic fitness, sport, and 
rhythmic activities; and 

(B) combine correct jumping and landing technique during dynamic activities, game 
situations, and sports. 

(2) Movement patterns and movement skills--non-locomotor skills. The physically literate student 
demonstrates competency in fundamental movement patterns and developmentally appropriate 
non-locomotor skills. The student is expected to: 

(A) combine and apply balance with control during dynamic activities, game situations, and 
sports; and 

(B) perform proper body positioning, proficiency, footwork, and offensive and defensive 
skills during dynamic activities, game situations, and sports. 

(3) Movement patterns and movement skills--manipulative skills. The physically literate student 
demonstrates competency in developmentally appropriate manipulative skills. The student is 
expected to: 

(A) combine appropriate throwing techniques during game situations and sports; 

(B) apply appropriate catching technique from different levels and trajectories with an 
implement during game situations and sports; 

(C) perform, without cue, key elements in hand dribbling during game situations and sports; 

(D) perform, without cue, key elements in foot dribbling during game situations and sports; 

(E) apply correct technique in kicking and punting during game situations and sports with 
control, distance, and accuracy; 

(F) perform, without cue, key elements in volleying during game situations and sports; 

(G) perform, without cue, key elements in striking during game situations and sports; and 

(H) create and perform a jump rope routine with a partner or a small group using a variety of 
skills that include agility, speed, and endurance. 

(4) Movement patterns and movement skills--spatial and body awareness. The physically literate 
student demonstrates competency in spatial and body awareness, including pathways, shapes, 
levels, speed, direction, and force. The student is expected to: 

(A) perform, without cue, the appropriate use of open space and closing space during 
dynamic activities, games, and sports; and 

(B) perform, without cue, the appropriate speed, direction, and force with or without an 
implement during dynamic activities, games, and sports. 
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(5) Movement patterns and movement skills--rhythmic activities. The physically literate student 
demonstrates competency in rhythmic activities and rhythmic combinations. The student is 
expected to create and perform with a small group a rhythmic routine with varying tempos using 
advanced steps and movement patterns. 

(6) Performance strategies--games and activities. The physically literate student demonstrates 
competency in performance strategies in invasion, target, net or wall, fielding, striking, and 
cooperative games. The student is expected to:  

(A) perform, without cue, offensive and defensive strategies used in net or wall, invasion, 
target, striking, and fielding games and sports; 

(B) perform, without cue, combinations or sequences of game skills to achieve individual or 
team goals; and 

(C) follow rules, demonstrate appropriate sporting behavior, self-officiate, and respect 
consequences for the game being played without cue. 

(7) Performance strategies--outdoor and recreational pursuits. The physically literate student 
demonstrates competency in outdoor and recreational pursuits. The student is expected to engage 
in a variety of self-selected outdoor recreational activities and games. 

(8) Health, physical activity, and fitness--fitness principles. The physically literate student 
demonstrates and recognizes a health-enhancing, physically active lifestyle. The student is 
expected to:  

(A) perform a variety of lifelong physical activities and explain their effects on overall health 
and wellness; 

(B) perform basic frequency, intensity, time, and type (FITT) principle in a variety of self-
selected aerobic and anaerobic activities; and 

(C) develop and analyze a personal fitness plan using health-related and skill-related fitness 
components. 

(9) Health, physical activity, and fitness--analyze data. The physically literate student demonstrates 
competency in the ability to analyze data used during fitness performance. The student is expected 
to: 

(A) create and implement a personal physical fitness plan and analyze the results for 
effectiveness; and 

(B) evaluate personal fitness goals and make appropriate changes for improvement. 

(10) Health, physical activity, and fitness--nutrition and hydration. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The student is 
expected to: 

(A) develop a healthy food choice plan that enhances physical performance; and 

(B) determine hydration needs, without cue, based on physical performance and 
environmental factors. 

(11) Health, physical activity, and fitness--environmental awareness and safety practices. The 
physically literate student demonstrates competency in environmental awareness and understands 
safety practices. The student is expected to: 

(A) perform, without cue, the selection and use of proper attire and safety equipment that 
promote safe participation and prevent injury in dynamic activities, games, and sports; 
and  

(B) perform, without cue, the correct safety precautions, including pedestrian, water, sun, 
cycling, skating, and scooter safety. 
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(12) Social and emotional health--personal responsibility and self-management. The physically literate 
student demonstrates competency in personal responsibility. The student is expected to: 

(A) discuss the importance of and accept responsibility and demonstrate respect for 
differences and similarities in abilities of self and others during game situations and 
sports; and 

(B) evaluate self-management skills to demonstrate self-control of impulses and emotions, 
without cue, during games, situations, and sports. 

(13) Social and emotional health--resolving conflict and social interaction. The physically literate 
student demonstrates competency in resolving conflict and social interaction. The student is 
expected to: 

(A) discuss the importance of and resolve conflict, without cue, in socially acceptable ways, 
and respond to winning and losing with dignity and understanding;  

(B) communicate effectively to enhance healthy interactions while settling disagreements; 
and 

(C) demonstrate empathy and mutual respect for the feelings of others. 

(14) Social and emotional health--perseverance. The physically literate student perseveres while 
addressing challenges. The student is expected to develop and apply a plan of action and make 
effective decisions when faced with challenges, obstacles, or difficulties during game situations 
and sports. 

(15) Social and emotional health--accepting and providing constructive feedback. The physically 
literate student accepts and provides constructive feedback. The student is expected to provide 
constructive feedback to peers using a positive tone to improve performance. 

(16) Lifetime wellness--application of lifetime wellness. The physically literate student identifies the 
value of lifetime wellness. The student is expected to: 

(A) implement a plan using available technology to participate in moderate to vigorous 
physical activity for a sustained period of time on a regular basis; and 

(B) participate in self-selected physical activities for personal enjoyment. 
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Chapter 116. Texas Essential Knowledge and Skills for Physical Education 

Subchapter C. High School 

§116.61. Implementation of Texas Essential Knowledge and Skills for Physical Education, Adopted 2020. 

(a) The provisions of §§116.62-116.64 of this subchapter shall be implemented by school districts. 

(b) No later than July 31, 2021, the commissioner of education shall determine whether instructional materials 
funding has been made available to Texas public schools for materials that cover the essential knowledge 
and skills for physical education as adopted in §§116.62-116.64 of this subchapter. 

(c) If the commissioner makes the determination that instructional materials funding has been made available 
under subsection (b) of this section, §§116.62-116.64 of this subchapter shall be implemented beginning 
with the 2022-2023 school year and apply to the 2022-2023 and subsequent school years. 

(d) If the commissioner does not make the determination that instructional materials funding has been made 
available under subsection (b) of this section, the commissioner shall determine no later than July 31 of 
each subsequent school year whether instructional materials funding has been made available. If the 
commissioner determines that instructional materials funding has been made available, the commissioner 
shall notify the State Board of Education and school districts that §§116.62-116.64 of this subchapter shall 
be implemented for the following school year. 

(e) Sections 116.51-116.56 of this subchapter shall be superseded by the implementation of §§116.61-116.64 
of this subchapter. 

§116.62. Lifetime Fitness and Wellness Pursuits (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course.  

(b) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016).  

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-

I-74



 

 

discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in using 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities, and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course.  

(4) Access to course-appropriate physical education equipment is essential to quality instruction. 
Course-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Equipment 
should include a variety of sizes, weights, and textures to provide differentiated experiences for 
students of various ability levels. 

(5) The Lifetime Fitness and Wellness Pursuits course offers current approaches for the foundation of 
personal fitness, physical literacy, lifetime wellness, and healthy living. Students in Lifetime 
Fitness and Wellness Pursuits will apply the knowledge and skills to demonstrate mastery of the 
concepts needed to achieve lifetime wellness. Students will participate in a variety of physical 
activities for attaining personal fitness and lifetime wellness. 

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Movement patterns and movement skills. While participating in physical activity, the physically 
literate student applies physiological and biomechanical principles to improve health-related 
fitness. The student is expected to: 

(A) apply physiological and fitness principles related to exercise and training, including 
warm-up and cool-down, overload, frequency, intensity, time, and specificity; and 

(B) apply basic biomechanical principles related to exercise and training, including force, 
leverage, and type of contraction. 

(2) Performance strategies. During physical activity, the physically literate student applies skills, 
techniques, and safety practices associated with physical activity. The student is expected to: 
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(A) apply appropriate procedures to ensure safety; 

(B) apply appropriate practices and procedures to improve skills in various fitness activities; 

(C) perform skills and appropriate techniques at a basic level of competency; 

(D) modify movement during performance using appropriate internal and external feedback; 
and 

(E) explain various methods to achieve personal fitness, including interval training, circuit 
training, high-intensity interval training (HIIT), and functional fitness training.  

(3) Health, physical activity, and fitness. The physically literate student applies fitness principles that 
encompass personal fitness programs, nutrition, technology, and environmental awareness. The 
student is expected to: 

(A) demonstrate appropriate safety procedures, including wearing proper attire, using 
equipment safely, practicing exercise etiquette, and recognizing situational environmental 
hazards; 

(B) identify and describe exercise techniques that may be harmful or unsafe; 

(C) explain the relationships among hydration, physical activity, and environmental 
conditions; 

(D) explain the relationship between physical fitness and wellness; 

(E) participate in a variety of activities that develop health-related physical fitness; 

(F) describe training principles appropriate to enhance cardiorespiratory endurance, muscular 
strength and endurance, and flexibility; 

(G) exhibit a basic level of competency in two or more aerobic and two or more anaerobic 
activities; 

(H) select and use appropriate technology tools to evaluate, monitor, and improve health-
related fitness; 

(I) design and implement a personal fitness program that includes health-related fitness 
components; 

(J) measure and evaluate personal skill-related components of physical fitness, including 
agility, balance, coordination, power, reaction time, and speed; and 

(K) measure and evaluate personal fitness in terms of health-related fitness components. 

(4) Social and emotional health. During physical activity, the physically literate student develops 
positive self-management and social skills needed to work independently and with others. The 
student is expected to: 

(A) describe and analyze the relationship between physical activity and social and emotional 
health concepts; 

(B) discuss how improvement is possible with appropriate practice; 

(C) identify and respond to challenges, successes, conflicts, and failures in physical activities 
in socially appropriate ways; 

(D) explain how to accept successes and performance limitations of self and others by 
exhibiting appropriate behavior and response; and  

(E) evaluate the use of technology for the benefit of and detriment to social and emotional 
health. 

(5) Lifetime wellness. The physically literate student comprehends practices that will impact daily 
performance, physical activity, and health throughout the lifespan. The student is expected to: 
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(A) describe how sleep is essential to optimal performance and recovery; 

(B) identify myths associated with physical activity and nutritional practices as a consumer; 

(C) explain the relationship between nutritional practices and physical activity; 

(D) explain the risks of over training; 

(E) evaluate consumer issues and trends related to physical fitness such as marketing claims 
promoting fitness and nutritional products, services, and supplements; and 

(F) analyze how nutrition, exercise, and other factors impact body composition. 

§116.63. Lifetime Recreation and Outdoor Pursuits (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for successful completion of this course.  

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 

(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016).  

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in using 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 
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(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities, and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course.  

(4) Access to course-appropriate physical education equipment is essential to quality instruction. 
Course-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Equipment 
should include a variety of sizes, weights, and textures to provide differentiated experiences for 
students of various ability levels. 

(5) The Lifetime Recreation and Outdoor Pursuits course provides opportunities for students to 
develop competency in five or more lifelong recreational and outdoor pursuits for enjoyment and 
challenge. Students in Lifetime Recreation and Outdoor Pursuits participate in activities that 
promote physical literacy, respect for and connection to nature and the environment, and 
opportunities for enjoyment for a lifetime. Students will experience opportunities that enhance 
self-worth and support community engagement.  

(6) Statements that contain the word "including" reference content that must be mastered, while those 
containing the phrase "such as" are intended as possible illustrative examples. 

(c) Knowledge and skills. 

(1) Movement patterns and movement skills. The student demonstrates competency in five or more 
lifetime recreational and outdoor pursuits such as backpacking, camping, hiking, navigation, water 
sports, paddle sports, boater education, water safety education, angler education, hunter education, 
archery, outdoor survival and safety, climbing, adventure activities, challenge course or team 
building, lawn games, skating, skiing, cycling, and disc sports. The student is expected to: 

(A) demonstrate execution of basic skills in lifetime recreation and outdoor pursuits; 

(B) apply the rules and strategies of the selected lifetime recreation and outdoor pursuits; and 

(C) design a conditioning program for the selected lifetime recreation and outdoor pursuits. 

(2) Performance strategies. The physically literate student applies movement concepts and principles 
to the learning, development, and execution of motor skills applicable to the selected lifetime 
recreational and outdoor pursuits. The student is expected to: 

(A) modify movement during performance using appropriate internal and external feedback; 
and 

(B) identify critical elements for a successful performance during a specific activity. 

(3) Health, physical activity, and fitness. The physically literate student exhibits a physically active 
lifestyle that improves health and provides opportunities for enjoyment and challenge. The student 
is expected to: 

(A) participate in lifetime recreational and outdoor pursuits that provide for enjoyment and 
challenge; 

(B) describe training principles for enhancing flexibility, muscular strength and endurance, 
and cardiorespiratory endurance; 
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(C) establish realistic and challenging health-related fitness goals; 

(D) select and use appropriate technology tools to evaluate, monitor, and improve health-
related fitness; 

(E) analyze health and fitness benefits derived from participation in lifetime recreational and 
outdoor pursuits; and 

(F) design and participate in a personal health-related fitness program that has the potential to 
meet identified activity goals. 

(4) Social and emotional health. The physically literate student articulates the benefit of time spent in 
recreation or outdoor pursuits to promote mental, social, and emotional health. The student is 
expected to: 

(A) demonstrate teamwork such as leadership, problem solving, trust, creativity, cooperation, 
conflict resolution, and communication while engaging in selected lifetime recreation and 
outdoor pursuits; 

(B) demonstrate etiquette appropriate for selected lifetime recreation and outdoor activities; 

(C) describe the benefits outdoor pursuits provide for social and emotional health; 

(D) evaluate the use of technology for the benefit of and detriment to social and emotional 
health; 

(E) analyze and summarize critical information on the mental, social, and emotional health 
benefits of engagement in outdoor pursuits; and 

(F) design a personal wellness plan that includes time engaging in outdoor pursuits. 

(5) Lifetime wellness. The physically literate student recognizes the relationship between lifetime 
recreation or outdoor pursuits and health. The student is expected to: 

(A) list and describe safety equipment used in selected lifetime recreation and outdoor 
pursuits; 

(B) explain and follow safety procedures during selected lifetime recreation and outdoor 
pursuits; 

(C) identify and apply the health-related fitness principles to selected lifetime recreation and 
outdoor pursuits; 

(D) describe how sleep is essential to optimal performance and recovery; 

(E) analyze the advantages and disadvantages of lifetime recreation and outdoor pursuits and 
their effects on personal fitness; 

(F) provide evidence of developing and maintaining health-related fitness; and 

(G) design safe practices and procedures to improve skill during an activity. 

§116.64. Skill-Based Lifetime Activities (One Credit), Adopted 2020. 

(a) General requirements. Students shall be awarded one credit for completion of this course.  

(b) Introduction. 

(1) Physical education is the foundation of a well-balanced curriculum. "It is an academic subject with 
a planned and sequential K-12 curriculum based on the national standards for physical education. 
Physical education provides cognitive content and instruction designed to develop motor skills, 
knowledge, and behaviors for physical activity and physical fitness. Supporting schools to 
establish daily physical education can provide students with the ability and confidence to be 
physically active for a lifetime" (Centers for Disease Control and Prevention (CDC), CDC Healthy 
Schools, May 2019). 
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(A) Physical education is designed to develop motor skills, knowledge, and behaviors for 
active living, physical fitness, sportsmanship, self-efficacy, and emotional intelligence. 
Physical education addresses the three domains of learning: cognitive skills related to the 
knowledge of movement, affective skills related to feelings and attitudes about 
movement, and psychomotor skills related to the manual or physical skills in movement 
literacy (SHAPE America, 2014, p. 4). 

(B) Physically literate students have the ability to develop a lifetime of wellness. Physical 
literacy can be described as the ability to move with competence and confidence, to 
acquire knowledge and understanding, and to value and take responsibility for 
engagement in a wide variety of physical activities in multiple environments that benefit 
the healthy development of the whole person (Mandigo, Francis, Lodewyk & Lopez, 
2012, and Whitehead, 2016).  

(C) Research shows physical education is important to the development of the whole child 
and increases a lifetime of wellness. The Association for Supervision and Curriculum 
Development and the National Academy of Medicine support the belief that physical 
education, taught at a developmentally appropriate level, improves physical fitness and 
skill development, supports and improves academic achievement, reinforces self-
discipline and teacher goal setting, reduces stress and increases blood flow to the brain, 
strengthens peer relationships, and improves self-confidence and self-esteem. 

(2) The physical education standards are categorized into five strands that are of equal importance and 
value. The movement patterns and movement skills strand guides the physically literate student in 
the development of fundamental movement patterns, spatial and body awareness, and rhythmic 
activities. The performance strategies strand guides the physically literate student in using 
strategies in fundamental components of games, activities, and outdoor and recreational pursuits. 
The health, physical activity, and fitness strand encompasses health-related fitness, environmental 
awareness, and safety practices that guide students to a health-enhancing, physically active 
lifestyle. The physically literate student demonstrates skills and mechanics used during physical 
activity and analyzes data used during fitness performance. The physically literate student 
recognizes the correlation between nutrition, hydration, and physical activity. The social and 
emotional health strand incorporates working with others, responding to class expectations, and 
applying self-management skills. The lifetime wellness strand engages students in physical 
activity for the purposes of self-expression, enjoyment, and challenge. 

(3) Quality physical education programs include a comprehensive curriculum, physical activity, safety 
policies, safe environments, qualified physical education specialists instructing the class, and 
student assessment and do not use physical activity as a form of punishment. Texas state law 
outlines state requirements that support these essential components. In accordance with state law, 
physical education curriculum and instruction must be sequential, developmentally appropriate, 
and designed to meet the needs of all students, including students with disabilities, and of all 
physical ability levels. At least 50% of the physical education class must be used for actual student 
physical activity at a moderate or vigorous intensity level, which aligns with additional state 
requirements for a minimum number of minutes for moderate or vigorous physical activity in 
Kindergarten-Grade 8. Required student-to-teacher ratios of 45-to-1 ensure the proper supervision 
and safety of students in physical education classes, and school districts must identify how student 
safety will be maintained if that ratio is exceeded. State law also requires that school districts and 
charter schools annually assess the physical fitness of students in Grade 3 or higher who are 
enrolled in a physical education course.  

(4) Access to course-appropriate physical education equipment is essential to quality instruction. 
Course-appropriate equipment for all students is imperative for the development of motor skills, 
manipulative skills, and eventually becoming a physically literate, lifelong learner. Equipment 
should include a variety of sizes, weights, and textures to provide differentiated experiences for 
students of various ability levels. 

(5) The Skill-Based Lifetime Activities course offers students the opportunity to demonstrate mastery 
in basic sport skills, basic sport knowledge, and health and fitness principles. Students experience 
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opportunities that promote physical literacy and lifetime wellness. Students in Skill-Based 
Lifetime Activities participate in a minimum of one lifelong activity from each of the following 
five categories during the course. 

(A) Target games are activities in which students send an object toward a target. 

(B) Striking and fielding games are activities in which students strike an object in order to 
score points within a game. 

(C) Fitness activities provide opportunities for students to apply fitness principles to 
accomplish an objective. 

(D) Rhythmic activities provide opportunities for students to demonstrate or create movement 
sequences with rhythm. 

(E) Innovative games and activities with international significance are those games and 
activities that use new or innovative equipment, have been created by students, or are 
played internationally. 

(c) Knowledge and skills. 

(1) Movement patterns and movement skills. The physically literate student applies movement skills 
while participating in a minimum of five lifelong activities, including one from each of the 
following categories: target, striking and fielding, fitness, rhythmic, and innovative games and 
activities with international significance. The student is expected to:  

(A) exhibit a level of competency in one or more target activities such as archery, disc golf, 
backyard target games, bowling, and golf; 

(B) exhibit a level of competency in one or more striking and fielding activities such as 
kickball, softball, baseball, and racquet sports; 

(C) exhibit a level of competency in one or more fitness activities that promote 
cardiorespiratory endurance, muscular strength, muscular endurance, and flexibility;  

(D) exhibit a level of competency in one or more rhythmic activities; and 

(E) exhibit a level of competency in one or more innovative games and activities with 
international significance such as cricket, futsal, speed ball, and team handball. 

(2) Performance strategies. The physically literate student applies tactics and strategies to be 
successful in skill-based lifetime activities. The student is expected to: 

(A) perform skills and strategies consistently; 

(B) modify movement during performance using appropriate internal and external feedback; 

(C) describe appropriate practice procedures to improve skill and strategy in a sport; 

(D) identify the critical elements for successful performance; 

(E) demonstrate proper officiating techniques, including hand signals, verbal communication, 
and application of rules, to ensure safe participation in activities; and 

(F) keep score accurately during games or activities. 

(3) Health, physical activity, and fitness. The physically literate student applies knowledge of health 
and fitness principles to participation in skill-based lifetime activities. The student is expected to: 

(A) establish realistic and challenging health-related fitness goals for selected skill-based 
lifetime activities; 

(B) apply appropriate safety procedures to prevent or reduce injuries in skill-based lifetime 
activities; and 

(C) analyze health and fitness benefits derived from participating in skill-based lifetime 
activities. 
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(4) Social and emotional health. The physically literate student applies principles for social and 
emotional health to participation in selected skill-based lifetime activities. The student is expected 
to: 

(A) acknowledge good play from an opponent during competition; 

(B) explain the importance of accepting the roles and decisions of officials; 

(C) explain the importance of accepting successes and performance limitations of self and 
others; 

(D) discuss the importance of accepting personal responsibility to create and maintain a 
physically and emotionally safe and nonthreatening environment while officiating; and 

(E) discuss and apply ways to respond to challenges, successes, and failures in physical 
activities in socially appropriate ways. 

(5) Lifetime wellness. The physically literate student applies wellness principles to participation in 
selected skill-based lifetime activities. The student is expected to  

(A) select and participate in at least one skill-based lifetime activity that provides for 
enjoyment and challenge from each category, including target, striking and fielding, 
fitness, rhythmic, and innovative games and activities with international significance; and 

(B) describe how sleep is essential to optimal performance and recovery. 
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Proposed New 19 TAC Chapter 115, Texas Essential Knowledge and Skills for  
Health Education, Subchapter A, Elementary, §§115.11-115.17, Subchapter B, Middle School, 

§§115.25-115.28, and Subchapter C, High School, §§115.37-115.39 
(First Reading and Filing Authorization) 

 
 
 
September 11, 2020 
 
COMMITTEE OF THE FULL BOARD: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY: This item presents for first reading and filing authorization proposed new 19 Texas 
Administrative Code (TAC) Chapter 115, Texas Essential Knowledge and Skills for Health Education, 
Subchapter A, Elementary, §§115.11-115.17, Subchapter B, Middle School, §§115.25-115.28, and 
Subchapter C, High School, §§115.37-115.39. The proposed new sections would update the standards to 
reflect current health education research and best practices and align with changes to requirements in 
statute.  
 
STATUTORY AUTHORITY: Texas Education Code (TEC), §§7.102(c)(4); 28.002(a), (c), (r), and (s); 
and 28.025(a). 
 
TEC, §7.102(c)(4), requires the State Board of Education (SBOE) to establish curriculum and graduation 
requirements.  
 
TEC, §28.002(a), identifies the subjects of the required curriculum. 
 
TEC, §28.002(c), requires the SBOE to by rule identify the essential knowledge and skills of each subject 
in the required curriculum that all students should be able to demonstrate and that will be used in 
evaluating instructional materials and addressed on the state assessment instruments.  
 
TEC, §28.002(r), requires the SBOE to by rule adopt essential knowledge and skills for the health 
curriculum that address substance abuse. 
 
TEC, §28.002(s), requires the SBOE to by rule adopt essential knowledge and skills for the health 
curriculum that address bullying. 
 
TEC, §28.025(a), requires the SBOE to by rule determine the curriculum requirements for the foundation 
high school graduation program that are consistent with the required curriculum under TEC, §28.002.  
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
EFFECTIVE DATE: The proposed effective date of the proposed new sections is 20 days after filing as 
adopted with the Texas Register. Under TEC, §7.102(f), the SBOE must approve the rule action at second 
reading and final adoption by a vote of two-thirds of its members to specify an effective date earlier than 
the beginning of the 2021-2022 school year. The earlier effective date will enable districts to begin 
preparing for implementation of the revised TEKS. 
 
PREVIOUS BOARD ACTION: The SBOE adopted the TEKS for health education effective September 
1, 1998. On August 26, 2013, and August 28, 2017, the SBOE adopted revisions to the TEKS for Chapter 
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115, Subchapter B. Additionally, on August 28, 2017, the SBOE adopted revisions to the TEKS for 
Chapter 115, Subchapter C. A discussion item was presented to the Committee of the Full Board at the 
June-July 2020 SBOE meeting. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: In accordance with statutory 
requirements that the SBOE by rule identify the essential knowledge and skills of each subject in the 
required curriculum, the SBOE follows a board-approved cycle to review and revise the essential 
knowledge and skills for each subject. 
 
In preparation for the review and revision of the Texas Essential Knowledge and Skills (TEKS) for health 
education, the board in September 2017 requested that the commissioner of education convene a group of 
experts to develop a study to provide guidance for the development of revised health education TEKS. At 
that time, the SBOE also approved parameters for the recommendations of the commissioner's committee 
to include a framework for what the strands should be for Kindergarten-Grade 12, distinctions regarding 
grade levels and/or grade bands at which health concepts are most appropriately taught, and a summary of 
all statutory requirements related to health education and suggestions regarding the most appropriate way 
to integrate those requirements into the framework. In 2018, Texas Education Agency (TEA) convened a 
group of experts to develop recommendations to address the SBOE's charge related to the health 
education TEKS. This health education advisory committee drafted a response to the SBOE's charge, and 
the response was submitted to the commissioner. Based on the response, the commissioner provided 
recommendations to the SBOE at the June 2019 meeting. 
 
The review of the health education TEKS is taking place concurrently with the review of the physical 
education TEKS. In March 2019, applications to serve on the health education TEKS review work groups 
were posted on the TEA website. At the April 2019 meeting, SBOE members were asked to designate 
content advisors for the health education TEKS review. In May 2019, TEA distributed a survey to collect 
information from educators regarding the review and revision of the health education TEKS. TEA staff 
provided applications for the health education review work groups to SBOE members on a monthly basis 
from June 2019 to March 2020.  
 
In August 2019, content advisors met in a face-to-face meeting to develop consensus recommendations 
regarding revisions to the health education TEKS to share with future work groups. At that time, the 
content advisors met with representatives from Work Group A to discuss the consensus 
recommendations. Work Group A convened in September 2019 to review survey results and recommend 
specific topics that should be included in the proposed framework. The work group was also charged with 
identifying where student expectations from the current TEKS would fit into the proposed framework. 
The work group completed recommendations for Kindergarten only. Work Group B was convened in 
October 2019 and was charged with identifying where student expectations would fit into the proposed 
framework for all other grade levels and identifying the grade levels where topics developed by Work 
Group A should be taught. Work Group C was convened in December 2019 and again in early February 
2020 to draft recommendations for student expectations in three of the six strands in the proposed 
framework. Work Group D was convened at the end of February 2020 to draft recommendations for the 
remaining strands in the proposed framework. Work Group E was convened in March 2020 to review the 
vertical alignment of the strands across all grade levels and to ensure horizontal alignment with the 
physical education TEKS. In May 2020, content advisors were sent the draft recommendations for review 
and met virtually to develop consensus recommendations to be provided to the SBOE. At the June-July 
2020 SBOE meeting, the board asked TEA to convene another work group to address specific guidance 
provided by board members. TEA convened Work Group F virtually in July 2020 to develop final 
recommendations for revisions to the health education TEKS. 
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The proposed new sections would supersede the existing health education TEKS for elementary, middle 
school, and high school in §§115.1-115.7, 115.21-115.23, and 115.31-115.33. The proposal recommends 
an implementation date of the 2022-2023 school year.  
 
The text of proposed new §§115.11-115.17, 115.25-115.28, and 115.37-115.39 for consideration by the 
SBOE for first reading and filing authorization will be provided as a separate exhibit at the September 
2020 meeting.  
 
A public hearing on the proposed new sections is presented as a separate item in this agenda. 
 
FISCAL IMPACT: TEA has determined that for the first five years the proposal is in effect (2021-
2025), there are no fiscal implications to the state. However, in fiscal years 2019 and 2020, there was a 
fiscal impact to TEA to reimburse committee members for travel to review the health education TEKS. 
For fiscal years 2019 and 2020, the combined estimated cost to TEA was $69,428. There will also be 
implications for the TEA if the state develops professional development to help teachers and 
administrators understand the revised TEKS. Any professional development that is created would be 
based on whether the TEA received an appropriation for professional development in the next biennium. 
 
There may be fiscal implications for school districts and charter schools to implement the proposed 
revisions to the TEKS, which may include the need for professional development and revisions to district-
developed databases, curriculum, and scope and sequence documents. Since curriculum and instruction 
decisions are made at the local district level, it is difficult to estimate the fiscal impact on any given 
district.  
 
LOCAL EMPLOYMENT IMPACT: The proposal has no effect on local economy; therefore, no local 
employment impact statement is required under Texas Government Code, §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: The proposal 
has no direct adverse economic impact for small businesses, microbusinesses, or rural communities; 
therefore, no regulatory flexibility analysis specified in Texas Government Code, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: The proposal does not impose a cost on regulated 
persons, another state agency, a special district, or a local government and, therefore, is not subject to 
Texas Government Code, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: The proposal does not impose a burden on private real property 
and, therefore, does not constitute a taking under Texas Government Code, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: TEA staff prepared a Government Growth Impact Statement 
assessment for this proposed rulemaking. During the first five years the proposed rulemaking would be in 
effect, it would create new regulations by revising the health education TEKS required to be offered by 
school districts and charter schools.  
 
The proposed rulemaking would not create or eliminate a government program; would not require the 
creation of new employee positions or elimination of existing employee positions; would not require an 
increase or decrease in future legislative appropriations to the agency; would not require an increase or 
decrease in fees paid to the agency; would not expand, limit, or repeal an existing regulation; would not 
increase or decrease the number of individuals subject to its applicability; and would not positively or 
adversely affect the state's economy. 
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PUBLIC BENEFIT AND COST TO PERSONS: The proposed new sections would better align the 
TEKS and coordinate the standards with the adoption of instructional materials. There is no anticipated 
economic cost to persons who are required to comply with the proposal. 
 
DATA AND REPORTING IMPACT: The proposal would have no data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: TEA has 
determined that the proposal would not require a written report or other paperwork to be completed by a 
principal or classroom teacher. 
 
PUBLIC COMMENTS: The public comment period on the proposal begins October 9, 2020, and ends 
November 13, 2020. The SBOE will take registered oral and written comments on the proposal at the 
appropriate committee meeting in November 2020 in accordance with the SBOE board operating policies 
and procedures. A request for a public hearing on the proposal submitted under the Administrative 
Procedure Act must be received by the commissioner of education not more than 14 calendar days after 
notice of the proposal has been published in the Texas Register on October 9, 2020.  
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Approve for first reading and filing authorization proposed new 19 TAC Chapter 115, Texas 
Essential Knowledge and Skills for Health Education, Subchapter A, Elementary, §§115.11-
115.17, Subchapter B, Middle School, §§115.25-115.28, and Subchapter C, High School, 
§§115.37-115.39. 

 
Staff Members Responsible: 
Monica Martinez, Associate Commissioner, Standards and Support Services 
Shelly Ramos, Senior Director, Curriculum Standards and Student Support 
 
Separate Exhibit: 
Text of Proposed New 19 TAC Chapter 115, Texas Essential Knowledge and Skills for Health Education, 
Subchapter A, Elementary, §§115.11-115.17, Subchapter B, Middle School, §§115.25-115.28, and 
Subchapter C, High School, §§115.37-115.39 
(to be provided at the September 2020 SBOE meeting) 
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Update on the Review of Proclamation 2021 Instructional Materials 

September 9, 2020 

COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 

SUMMARY:  The State Board of Education issued Proclamation 2021 in June 2019, calling for 
instructional materials for prekindergarten. Products submitted in response to Proclamation 2021 were 
reviewed in the summer of 2020. This item provides an opportunity for staff to update the SBOE on the 
review of Proclamation 2021 instructional materials. 

STATUTORY AUTHORITY:  Texas Education Code (TEC), §31.022. 

TEC, §31.022(a) requires the SBOE to adopt a review and adoption cycle for instructional materials for 
elementary grade levels, including prekindergarten, and secondary grade levels, for each subject in the 
required curriculum.  

TEC, §31.022(b) requires the SBOE to adopt rules to provide for a full and complete investigation of 
instructional materials for each subject in the foundation curriculum. 

The full text of statutory citations can be found in the statutory authority section of this agenda. 

PREVIOUS BOARD ACTION:  Proclamation 2021 was issued by the SBOE in June 2019. 
Amendments to Proclamation 2021 were approved at the January 2020 SBOE meeting. In July 2020, the 
board ratified a deadline extension in Proclamation 2021 for publishers unable to meet the published 
deadline for providing pre-adoption samples, final correlations to the Texas Prekindergarten 
Guidelines, Certification of Editorial Review, Affidavit of Authorship or Contribution, and Report on 
Interoperability and Ease of Use due to closures and business disruptions related to COVID-19.  

BACKGROUND INFORMATION AND JUSTIFICATION:  The review of Proclamation 2021 
instructional materials concluded in June 2020. A public hearing regarding instructional materials 
submitted for adoption by the SBOE under Proclamation 2021 is included as a separate item in this 
agenda. 

Staff Members Responsible: 
Melissa Lautenschlager, Director, Instructional Materials and Implementation 
Amie Williams, Director, Review and Adoption 

Attachment I:   
        
Proclamation 2021 Preliminary Report on Instructional Materials Under Consideration for Adoption 
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Proclamation 2021 Preliminary Report on Instructional Materials Under Consideration for Adoption by the State Board of Education 

Publisher Title ISBN I: Social & Emotional 
II: Language & 
Development 

III: Emergent Literacy 
Reading 

IV: Emergent Literacy 
Writing 

V: Math VI: Science VII: Social Studies VIII: Fine Arts 
IX: Physical 
Development 

X: Tech Apps Adoption Status 

Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher 

Benchmark Education 
Ready to Advance Early Learning Program 
Texas 

9781078641463 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Benchmark Education Listos y Adelante Early Learning Texas 9781078641470 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

CLI @ The University of 
Texas Health Science Center 
at Houston 

CIRCLE Pre-K Curriculum 9781952259005 100.00% 100.00% 87.50% 96.15% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 90.91% 90.91% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

CLI @ The University of 
Texas Health Science Center 
at Houston 

CIRCLE Pre-K Curriculum: Spanish Edition 9781952259012 100.00% 100.00% 100.00% 95.45% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 90.91% 90.91% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Children's Literacy Initiative Blueprint for Early Learning 9781734567212 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

EDUSPARK, INC. EDUSPARK Pre-K System 9781948617024 100.00% 95.00% 100.00% 92.31% 95.45% 95.45% 80.00% 90.00% 90.91% 91.30% 90.91% 90.91% 100.00% 81.82% 100.00% 100.00% 80.00% 85.71% 100.00% 100.00% 
Eligible for 
Adoption 

EDUSPARK, INC. Sistema EDUSPARK Pre-K 9781948617161 100.00% 95.00% 100.00% 100.00% 100.00% 100.00% 80.00% 90.00% 90.91% 91.30% 90.91% 90.91% 85.71% 90.91% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Frog Street Press, Inc. Frog Street Pre-K 2020 English 9781632377951 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Frog Street Press, Inc. Frog Street Pre-K 2020 Spanish 9781632377968 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

HighScope Educational 
Research Foundation 

The HighScope Curriculum 9781573798204 100.00% 100.00% 87.50% 100.00% 86.38% 86.38% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 85.71% 72.73% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Kaplan Early Learning 
Company 

Connect4Learning: The Pre-K Curriculum 9780876598986 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Kaplan Early Learning 
Company 

Connect4Learning: The Pre-K Curriculum 
(Spanish) 

9780876598993 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Learning Without Tears Get Set for School Complete Pre-K Program 9781950578306 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Learning Without Tears 
Programa Completo de Prekínder Get Set for 
School 

9781950578696 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 90.91% 90.91% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

QuaverEd Quaver Pre-K Curriculum 9781642850918 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Robert-Leslie Publishing, The 
Early Childhood Company 

InvestiGator Club 9781599274409 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Robert-Leslie Publishing, The 
Early Childhood Company 

InvestiGator Club Spanish 9781599274102 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 
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Proclamation 2021 Preliminary Report on Instructional Materials Under Consideration for Adoption by the State Board of Education 

Publisher Title ISBN I: Social & Emotional 
II: Language & 
Development 

III: Emergent Literacy 
Reading 

IV: Emergent Literacy 
Writing 

V: Math VI: Science VII: Social Studies VIII: Fine Arts 
IX: Physical 
Development 

X: Tech Apps Adoption Status 

Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher 

Savvas Learning Company 
LLC formerly Pearson K12 
Learning 

Three Cheers for Pre-K Essentials Package -
Texas Edition 

9780768585445 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Savvas Learning Company 
LLC formerly Pearson K12 
Learning 

Uno, dos, tres Prekinder! Essentials Package -
Texas Edition 

9780768586879 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Scholastic Inc. PreK On My Way 9781338689105 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Scholastic Inc. PreK On My Way en Espanol 9781338689112 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Teaching Strategies LLC The Creative Curriculum® for Texas 9781645530596 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

Teaching Strategies LLC El Currículo Creativo para Texas 9781645531593 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
STEAM Themes: A clear and concise STEAM 
program for Prekindergarten Teaching -
Print 

9781788053082 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
STEAM Themes: A clear and concise STEAM 
program for Prekindergarten Teaching -
Print with Online 

9781788052795 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
STEAM Themes: A clear and concise STEAM 
program for Prekindergarten Teaching -
Online 

9781788052566 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
Live and Learn: A Prekindergarten Program -
Print 

9781788052573 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
Live and Learn: A Prekindergarten Program -
Print With Online 

9781788052696 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 

TPS Publishing, Inc. 
Live and Learn: A Prekindergarten Program -
Only Online 

9781788052702 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 
Eligible for 
Adoption 
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Update on the Texas Essential Knowledge and Skills Coverage in Materials Submitted for 
Evaluation for the Texas Resource Review 

September 9, 2020 

COMMITTEE OF THE FULL BOARD: DISCUSSION 
STATE BOARD OF EDUCATION: NO ACTION 

SUMMARY:  The commissioner of education called for materials in English prekindergarten, English 
foundational literacy K–2, and mathematics K–8 to be evaluated for the Texas Resource Review (TRR). 
Products submitted for the TRR were reviewed for coverage of the Texas Essential Knowledge and Skills 
(TEKS) in the summer of 2020. This item provides an opportunity for staff to update the State Board of 
Education on the TEKS review of TRR instructional materials.  

STATUTORY AUTHORITY: Texas Education Code (TEC), §31.081 and §31.082. 

TEC, §31.081(a) requires the commissioner to develop and maintain a web portal to assist school districts 
and open-enrollment charter schools in selecting instructional materials.  

TEC, §31.082(a) requires the commissioner to contract with a private entity to conduct an independent 
analysis of each instructional material submitted by a publisher for inclusion in the web portal developed 
under §31.081. 

The full text of statutory citations can be found in the statutory authority section of this agenda. 

PREVIOUS BOARD ACTION:  The board ratified the report of the commissioner of education 
regarding TEKS and English Language Proficiency Standards alignment in instructional materials 
submitted to Texas Resource Review at the November 2019 meeting. 

BACKGROUND INFORMATION AND JUSTIFICATION:  The commissioner of education is 
required to develop and maintain a web portal that includes general information for each material 
submitted for review, evaluation of the quality of the material and the extent to which it covers the TEKS, 
and a repository of open educational resources, including state-developed materials; create procedures for 
submitting materials to the web portal; use a competitive process to contract for the development of the 
portal; and contract with a private entity to conduct an independent analysis of materials submitted for 
review.  

Staff Members Responsible: 
Melissa Lautenschlager, Director, Instructional Materials and Implementation 
Amie Williams, Director, Review and Adoption 

Attachment I:  
         
June 2020 TRR Cycle Preliminary TEKS-Alignment Report 

Attachment II:  
     
June 2020 TRR Cycle Preliminary TPG-Alignment Report 
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Texas Resource Review 
July 2020 TEKS Report

Course/Publisher Title
TEKS: 
Student %

TEKS:
Teacher %

ELPS: 
Student %

ELPS: 
Teacher %

Catawba Press Puzzle Piece Phonics, Grade K 60.00% 66.67% N/A N/A

Center for the Collaborative Classroom Being a Reader, Grade K 40.00% 55.56% N/A N/A

Foundations for Learning Go Phonics 0.00% 0.00% N/A N/A

Heinemann Publishing Units of Study for Teaching Phonics 100.00% 77.78% N/A N/A

Heinemann Publishing Fountas and Pinnell Phonics & Word Study 80.00% 88.89% N/A N/A

Houghton Mifflin Harcourt Saxon Phonics and Spelling, Grade K 60.00% 66.67% N/A N/A

Houghton Mifflin Harcourt Amira for Practice, Grade K 60.00% 33.33% N/A N/A

McGraw Hill Reading Mastery 100.00% 100.00% N/A N/A

McGraw Hill Open Court 80.00% 88.89% N/A N/A

Reading Horizons Reading Horizons Kits - Direct Instruction 100.00% 100.00% N/A N/A

Reading Horizons Reading Horizons Kits - Blended Software 100.00% 100.00% N/A N/A

Really Great Reading Company Really Great Reading, Grade K 60.00% 44.44% N/A N/A

Savvas Learning Company, LLC Words Their Way 100.00% 100.00% N/A N/A

The Rosen Publishing Group, Inc. Level Up Grade K 20.00% 33.33% N/A N/A

Catawba Press Puzzle Piece Phonics, Grade 1 71.43% 54.55% N/A N/A

Center for the Collaborative Classroom Being a Reader, Grade 1 42.86% 54.55% N/A N/A

Foundations for Learning Go Phonics 71.43% 45.45% N/A N/A

Heinemann Publishing Units of Study for Teaching Phonics 71.43% 81.82% N/A N/A

Heinemann Publishing Fountas and Pinnell Phonics & Word Study 71.43% 81.82% N/A N/A

Houghton Mifflin Harcourt Saxon Phonics and Spelling, Grade 1 85.71% 81.82% N/A N/A

Houghton Mifflin Harcourt Amira for Practice, Grade 1 28.57% 27.27% N/A N/A

English, foundational literacy, kindergarten

English, foundational literacy, grade 1
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Texas Resource Review 
July 2020 TEKS Report

Course/Publisher Title
TEKS: 
Student %

TEKS:
Teacher %

ELPS: 
Student %

ELPS: 
Teacher %

McGraw Hill Reading Mastery 85.71% 90.91% N/A N/A

McGraw Hill Open Court 85.71% 90.91% N/A N/A

Reading Horizons Reading Horizons Kits- Direct Instruction 100.00% 100.00% N/A N/A

Reading Horizons Reading Horizons Discovery-Blended Software 100.00% 100.00% N/A N/A

Really Great Reading Company Really Great Reading, Grade 1 28.57% 28.27% N/A N/A

Savvas Learning Company, LLC Words Their Way 100.00% 100.00% N/A N/A

The Rosen Publishing Group, Inc. Level Up 1 71.43% 45.45% N/A N/A

Catawba Press Puzzle Piece Phonics, Grade 2 66.67% 66.67% N/A N/A

Center for the Collaborative Classroom Being a Reader, Grade 2 22.22% 22.22% N/A N/A

Foundations for Learning Go Phonics 11.11% 11.11% N/A N/A

Heinemann Publishing Units of Study for Teaching Phonics 67.67% 67.67% N/A N/A

Heinemann Publishing Fountas and Pinnell Phonics & Word Study 88.89% 88.89% N/A N/A

Houghton Mifflin Harcourt Saxon Phonics and Spelling, Grade 2 66.67% 66.67% N/A N/A

Houghton Mifflin Harcourt Amira for Practice, Grade 2 0.00% 0.00% N/A N/A

McGraw Hill Reading Mastery 55.56% 55.56% N/A N/A

McGraw Hill Open Court 22.22% 22.22% N/A N/A

Reading Horizons Reading Horizons Kits- Direct Instruction 88.89% 88.89% N/A N/A

Reading Horizons Reading Horizons Discovery-Blended Software 88.89% 88.89% N/A N/A

Really Great Reading Company Really Great Reading, Grade 2 22.22% 22.22% N/A N/A

Savvas Learning Company, LLC Words Their Way 66.67% 66.67% N/A N/A

English, foundational literacy, grade 1 (continued)

English, foundational literacy, grade 2

2 of 3 Updated 8/5/2020
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Texas Resource Review 
July 2020 TEKS Report

Course/Publisher Title
TEKS: 
Student %

TEKS:
Teacher %

ELPS: 
Student %

ELPS: 
Teacher %

The Rosen Publishing Group, Inc. Level Up 2 0.00% 0.00% N/A N/A

STEMscope (Accelerate Learning) STEMscopes Math, grade K 100.00% 100.00% N/A 100.00%

STEMscope (Accelerate Learning) STEMscopes Math, grade 1 100.00% 100.00% N/A 100.00%

STEMscope (Accelerate Learning) STEMscopes Math, grade 2 100.00% 100.00% N/A 100.00%

STEMscope (Accelerate Learning) STEMscopes Math, grade 3 100.00% 100.00% N/A 100.00%

STEMscope (Accelerate Learning) STEMscopes Math, grade 4 100.00% 100.00% N/A 100.00%

STEMscope (Accelerate Learning) STEMscopes Math, grade 5 100.00% 100.00% N/A 100.00%

Math, grade 5

Math, kindergarten

English, foundational literacy, grade 2 (continued)

Math, grade 1

Math, grade 2

Math, grade 3

Math, grade 4

3 of 3 Updated 8/5/2020
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Preliminary TPG-Alignment Report on Instructional Materials Under Review in June 2020 Cycle of Texas Resource Review

Publisher Title

Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher Student Teacher

Appletree
Every Child 
Ready 
Curriculum

100.00% 100.00% 87.50% 96.15% 100.00% 100.00% 80.00% 80.00% 90.91% 86.96% 100.00% 100.00% 85.71% 81.81% 100.00% 83.33% 100.00% 100.00% 25.00% 20.00%

VII: Social Studies VIII: Fine Arts
IX: Physical 
Development

X: Tech AppsI: Social & Emotional
II: Language & 
Development

III: Emergent Literacy 
Reading

IV: Emergent Literacy 
Writing

VI: ScienceV: Math

1 of 1I-94



 
 

Consideration of the Commissioner of Education’s Generation 25  
Open-Enrollment Charter School Proposals 

 
 
September 11, 2020 
 
COMMITTEE OF THE FULL BOARD:  ACTION 
STATE BOARD OF EDUCATION:  ACTION 
 
SUMMARY:  This item provides the committee and board an opportunity to review and take action or no action 
on the commissioner’s list of proposed Subchapter D Open-Enrollment Charter Schools scheduled to open in the 
2021-2022 school year. If awarded, the charters will have an initial five-year term with a July 31, 2026 contract 
end date. 
 
STATUTORY AUTHORITY: Texas Education Code (TEC), §12.101.  
 
TEC, §12.101 requires the commissioner to notify the State Board of Education (SBOE) of each charter 
the commissioner proposes to grant. Unless, before the 90th day after the date on which the board 
receives the notice from the commissioner, a majority of the members of the board present and voting 
vote against the grant of that charter, the commissioner's proposal to grant the charter takes effect. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION:  Annually, within 90 days of the commissioner’s notification of his 
intent to grant open-enrollment charter school(s), the SBOE has an opportunity to formally consider the 
commissioner’s proposals and to take action or no action. At the June 2019 board meeting, the SBOE 
took into consideration the five applicants recommended by the commissioner of education for charter 
award. The SBOE voted to take no action on the following four charter applicants: The Gathering Place 
(San Antonio), Elevate Collegiate Charter School (Houston), San Antonio Preparatory Charter School 
(San Antonio), and Houston Classical Charter School (Houston). The SBOE  vetoed one of the charter 
applicants, Royal Public Schools (Austin, Houston).   
 
BACKGROUND INFORMATION AND JUSTIFICATION: TEC, §12.101 grants the commissioner 
the authority to award up to 305 open-enrollment charters to eligible entities that are considered capable 
of carrying out the responsibilities of the charter, are likely to operate a school of high quality, have been 
proposed by the commissioner, and are not vetoed by a majority of the SBOE members present and 
voting. Prior to the charter school award cycle, the commissioner adopted the Generation 25 Open-
Enrollment Charter Instructions and Guidance and Request for Application, establishing the timeline and 
procedures for the application cycle, the contents of the application, and the criteria by which charter 
schools would be awarded to eligible entities. Generation 25 applications must have earned a minimum 
cut score of 85% to be granted an interview. 
 
Twenty-two applications were submitted by the January 21, 2020 deadline, and after eligibility, 
completion, and plagiarism checks by Texas Education Agency (TEA) staff, 16 applications advanced to 
external review. The external reviewers, designated through a Request for Qualifications (RFQ) process, 
scored the 16 applications for charter. Nine of the applications met the minimum cut score of 85% to 
advance to capacity interviews. The commissioner’s designee and TEA staff conducted interviews on 
Monday, July 27, Tuesday, July 28, and Wednesday, July 29, 2020. SBOE members were invited to 
attend the interviews. 
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MOTION TO BE CONSIDERED:  The State Board of Education: 

Review and take no action on the commissioner’s list of proposed Generation 25 
Subchapter D Open-Enrollment Charter Schools scheduled to open in the 2021-2022 
school year.  

Staff Members Responsible: 
Kelvey Oeser, Deputy Commissioner, Educator Support 
Joe Siedlecki, Associate Commissioner, System Support, Innovations, and Charters 
Heather Mauzé, Director, Charter School Authorizing and Administration 

Separate Exhibit:   
Commissioner of Education’s Generation 25 Open-Enrollment Charter School 
Proposals
(to be provided at the September 2020 SBOE meeting) 
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COMMITTEE ON SCHOOL INITIATIVES



Review of Proposed Amendments to 19 TAC Chapter 227, Provisions for Educator Preparation 
Candidates, Subchapter A, Admission to Educator Preparation Programs   

September 11, 2020 

COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 

SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative 
Code (TAC) Chapter 227, Provisions for Educator Preparation Candidates, Subchapter A, Admission to 
Educator Preparation Programs. The proposed amendments would update the subject-matter-only 
assessments to be used for the Pre-Admission Content Test (PACT). At adoption, the SBEC made a 
change to the proposed figure to provide a technical change. 

STATUTORY AUTHORITY:  The statutory authority for 19 TAC Chapter 227, Subchapter A, is the 
Texas Education Code (TEC), §§21.031; 21.041(b)(1), (4), and (6); 21.044(a), (g)(2), and (g)(3); 21.0441; 
21.0489(c), as added by Senate Bill (SB) 1839 and House Bill (HB) 2039, 85th Texas Legislature, 
Regular Session, 2017; 21.049(a); 21.050(a); 22.083; and 22.0835; and Texas Occupations Code (TOC), 
§§53.151; 53.152; and 53.153, as added by HB 1508, 85th Texas Legislature, Regular Session, 2017.

TEC, §21.031, authorizes the SBEC to regulate and oversee all aspects of the certification, continuing 
education, and standards of conduct of public school educators, and states that in proposing rules under 
the TEC, Chapter 21, Subchapter B, the SBEC shall ensure that all candidates for certification or renewal 
of certification demonstrate the knowledge and skills necessary to improve the performance of the diverse 
student population of this state. 

TEC, §21.041(b)(1), (4), and (6), require the SBEC to propose rules that provide for the regulation of 
educators and the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent 
with the TEC, Chapter 21, Subchapter B; specify the requirements for the issuance and renewal of an 
educator certificate; and provide for special or restricted certification of educators, including certification 
of instructors of American Sign Language. 

TEC, §21.044(a), requires the SBEC to propose rules establishing training requirements a person must 
accomplish to obtain a certificate, enter an internship, or enter an induction-year program. 

TEC, §21.044(g)(2) and (3), require each educator preparation program (EPP) to provide certain 
information related to the effect of supply and demand forces on the educator workforce of the state and 
the performance over time of the EPP. 

TEC, §21.0441, requires the SBEC to adopt rules setting certain admission requirements for EPPs, 
including allowing content certification examinations to substitute for required college classroom credit 
hours in the subject in which the candidate is seeking initial certification. 

TEC, §21.0489(c), as added by SB 1839 and HB 2039, 85th Texas Legislature, Regular Session, 2017, 
requires the SBEC to adopt requirements that would establish an Early Childhood: Prekindergarten–
Grade 3 certificate. 
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TEC, §21.049(a), authorizes the SBEC to propose rules providing for educator certification programs as 
an alternative to traditional EPPs. 
 
TEC, §21.050(a), requires a person who applies for a teaching certificate for which SBEC rules require a 
bachelor's degree to possess a bachelor's degree received with an academic major or interdisciplinary 
academic major, including reading, other than education, that is related to the curriculum as prescribed 
under the TEC, Chapter 28, Subchapter A. 
 
TEC, §22.083, requires a school district, open-enrollment charter school, or shared services arrangement 
to obtain criminal history record information that relates to a person who is not subject to a national 
criminal history record information review under this subchapter and who is an employee of the district or 
school; or a shared services arrangement, if the employee's duties are performed on school property or at 
another location where students are regularly present. 
 
TEC, §22.0835, requires a school district, open-enrollment charter school, or shared services arrangement 
to obtain from the department and may obtain from any other law enforcement or criminal justice agency 
or a private entity that is a consumer reporting agency governed by the Fair Credit Reporting Act (15 
U.S.C. Section 1681 et seq.), all criminal history record information that relates to a person participating 
in an internship consisting of student teaching to receive a teaching certificate; or a volunteer or person 
who has indicated, in writing, an intention to serve as a volunteer with the district, school, or shared 
services arrangement. 
 
TOC, §53.151, as added by HB 1508, 85th Texas Legislature, Regular Session, 2017, sets the definitions 
of "licensing authority" and "occupational license" to have the meanings assigned to those terms by the 
TOC, §58.001. 
 
TOC, §53.152, as added by HB 1508, 85th Texas Legislature, Regular Session, 2017, requires EPPs to 
provide applicants and enrollees certain notice regarding potential ineligibility for a certificate based on 
convicted offenses; the SBEC rules regarding the certificate eligibility of an individual with a criminal 
history; and the right of the individual to request a criminal history evaluation letter. 
 
TOC, §53.153, as added by HB 1508, 85th Texas Legislature, Regular Session, 2017, requires an EPP to 
refund tuition, application fees, and examination fees paid by an individual if the EPP failed to provide 
the required notice under the TOC, §53.152, to an individual who was denied a certificate because the 
individual was convicted of an offense. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: The SBEC rules in 19 TAC Chapter 227 
are organized as follows: Subchapter A, Admission to Educator Preparation Programs, and Subchapter B, 
Preliminary Evaluation of Certification Eligibility. These subchapters provide for rules that establish 
requirements for admission to an EPP and preliminary evaluation of certification eligibility. 
 
The following is a description of the proposed amendments to 19 TAC Chapter 227, Subchapter A, that 
are included in the attachments. 
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§227.10. Admission Criteria. 
 
The proposed amendment in Figure §227.10(a)(4)(C) would add certification areas and the appropriate 
subject-matter content certification examinations for purposes of admission into an EPP. The additional 
certification areas that would be reflected in the figure are: 

• §233.2, Early Childhood: Prekindergarten–Grade 3 
• §233.2, Core Subjects with Science of Teaching Reading: Early Childhood–Grade 6 
• §233.2, Core Subjects with Science of Teaching Reading: Grades 4–8 
• §233.3, English Language Arts and Reading with Science of Teaching Reading: Grades 4–8 
• §233.3, English Language Arts and Reading/Social Studies with Science of Teaching Reading: 

Grades 4–8 
 
The proposed amendment in §227.10(a)(4)(C) would also strike the phrase, "for the calendar year during 
which the applicant seeks admission," to remove the restriction that PACT tests only be allowed for the 
calendar year in which a candidate seeks admission. This change would reduce the burden for candidates 
having to take the same test to determine subject-matter content knowledge, due to the timeline restriction 
that should be determined by the admission criteria of an EPP. The proposed amendment would also 
strike the outdated provision related to the January 27, 2020 implementation date for the content 
certification examination passage for admission into an EPP. 
 
At the July 24, 2020 SBEC meeting, the SBEC made a technical change at adoption to remove a hanging 
“or” from §233.2, Early Childhood: Prekindergarten–Grade 3 certification area, in Figure: 19 TAC 
§227.10(a)(4)(C). 
 
The proposed amendment in §227.10(a)(5) would update the cross reference to 19 TAC Chapter 241 to 
reflect the title change. 
 
The proposed amendment in §227.10(b) would add the word, "admission," to clarify that the additional 
requirements that EPPs may adopt are admission requirements, which align with the provisions of this 
chapter. 
 
The proposed amendment to §227.10(c)(2) would add the word, "intern," to clarify that the requirements 
for admission related to a probationary certificate also include the intern certificate. 
 
§227.15. Contingency Admission. 
 
The proposed amendment to §227.15(d) would add the word, "intern," to clarify that the requirements for 
recommendation of a probationary certificate also are applicable to an intern certificate. 
 
The attachments reflect the proposed rule text changes. 
 
SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
 
FISCAL IMPACT: No changes have been made to this section since published as proposed. The Texas 
Education Agency (TEA) staff has determined that there is an anticipated fiscal impact on state 
government (TEA) required to comply with the proposal. The TEA estimates a cost of $1,782 for each of 

IV-3



the next five fiscal years (FYs) from FYs 2021–2025 in the loss of $11 for each exam at an average of 
162 exams a year for candidates not being required to take a pre-admission exam twice for entrance into a 
program. Based on 2014–2019 testing data, it is estimated that 162 candidates will not be required to take 
additional exams with the time provision eliminated per academic year starting in FY 2021. There is no 
additional fiscal impact on local governments or entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does not impose a cost on regulated persons, another state agency, a 
special district, or a local government and, therefore, is not subject to TGC, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking. During the first five years the proposed rulemaking would be in effect, it would decrease fees 
paid to the agency, limit an existing regulation, and decrease the number of individuals subject to the rule 
by removing the regulation requiring that candidates who take and pass a pre-admission content test must 
re-take the same test if they are not admitted to a program within a year. There is an average of 162 
candidates that fall into this category every year; therefore, the number of candidates subject to the rule 
will be reduced along with the $11 that TEA receives for each test administered. 
 
The proposed rulemaking would not create or eliminate a government program; would not require the 
creation of new employee positions or elimination of existing employee positions; would not require an 
increase or decrease in future legislative appropriations to the agency; would not create a new regulation; 
would not expand or repeal an existing regulation; and would not positively or adversely affect the state's 
economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be clarified 
admission requirements for candidates entering EPPs. There is no anticipated cost to persons who are 
required to comply with the proposal. The TEA anticipates a cost savings for persons of $17,172 for each 
of the next five FYs from FYs 2021–2025. The cost savings reflects $106 for each exam at an average of 
162 exams a year for candidates not being required to take a pre-admission exam twice for entrance into 
an EPP. Based on 2014–2019 testing data, it is estimated that 162 candidates will not be required to take 
additional exams with the time provision eliminated per academic year starting in FY 2021. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
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PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
 
PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on the proposed amendments to 19 TAC Chapter 227, Provisions for Educator 
Preparation Candidates, Subchapter A, Admission to Educator Preparation Programs. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Mark Olofson, Director, Educator Data and Preparation Program Management 
 
Attachment I: 
  
Text of Proposed Amendments to 19 TAC Chapter 227, Provisions for Educator Preparation Candidates, 
Subchapter A, Admission to Educator Preparation Programs 
 
Attachment II: 
        
Figure: 19 TAC §227.10(a)(4)(C)     
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ATTACHMENT I  
Text of Proposed Amendments to 19 TAC  

Chapter 227. Provisions for Educator Preparation Candidates 

Subchapter A. Admission to Educator Preparation Programs 

§227.10. Admission Criteria. 

(a) The educator preparation program (EPP) delivering educator preparation shall require the following 
minimum criteria of all applicants seeking initial certification in any class of certificate, unless specified 
otherwise, prior to admission to the program. 

(1) For an undergraduate university program, an applicant shall be enrolled in an accredited institution 
of higher education (IHE). 

(2) For an alternative certification program or post-baccalaureate program, an applicant shall have, at 
a minimum, a bachelor's degree earned from and conferred by an accredited IHE. 

(3) For an undergraduate university program, alternative certification program, or post-baccalaureate 
program, to be eligible for admission into an EPP, an applicant shall have a grade point average 
(GPA) of at least 2.5 before admission. 

(A) The GPA shall be calculated from an official transcript as follows: 

(i) 2.5 on all coursework previously attempted by the person at an accredited IHE: 

(I) at which the applicant is currently enrolled (undergraduate university 
program formal admission, alternative certification program 
contingency admission, or post-baccalaureate program contingency 
admission); or 

(II) from which the most recent bachelor's degree or higher from an 
accredited IHE was conferred (alternative certification program formal 
admission or post-baccalaureate program formal admission); or 

(ii) 2.5 in the last 60 semester credit hours on all coursework previously attempted 
by the person at an accredited IHE: 

(I) at which the applicant is currently enrolled (undergraduate university 
program formal admission, alternative certification program 
contingency admission, or post-baccalaureate program contingency 
admission). If an applicant has less than 60 semester credit hours on the 
official transcript from the accredited IHE at which the applicant is 
currently enrolled, the EPP shall use grades from all coursework 
previously attempted by a person at the most recent accredited 
institution(s) of higher education, starting with the most recent 
coursework from the official transcript(s), to calculate a GPA for the 
last 60 semester credit hours; or 

(II) from which the most recent bachelor's degree or higher from an 
accredited IHE was conferred. If an applicant has hours beyond the 
most recent degree, an EPP may use grades from the most recent 60 
hours of coursework from an accredited IHE (alternative certification 
program formal admission or post-baccalaureate program formal 
admission). 

(B) In accordance with the Texas Education Code, (TEC), §21.0441(b), an exception to the 
minimum GPA requirement may be granted by the program director only in 
extraordinary circumstances and may not be used by a program to admit more than 10% 
of any incoming class of candidates. An applicant is eligible for this exception if: 
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(i) documentation and certification from the program director that an applicant's 
work, business, or career experience demonstrates achievement equivalent to the 
academic achievement represented by the GPA requirement; and 

(ii) in accordance with the TEC, §21.0441(a)(2)(B), an applicant must pass an 
appropriate content certification examination as specified in paragraph (4)(C) of 
this subsection for each subject in which the applicant seeks certification prior to 
admission. In accordance with the TEC, §21.0441(b), applicants who do not 
meet the minimum GPA requirement and have previously been admitted into an 
EPP may request permission to register for an appropriate content certification 
examination if the applicant is not seeking admission to the same EPP that 
previously granted test approval for a certification examination in the same 
certification class. 

(C) An applicant who is seeking a career and technical education (CTE) certificate that does 
not require a degree from an accredited IHE is exempt from the minimum GPA 
requirement. 

(D) An applicant who does not meet the minimum GPA requirement and is seeking 
certification in a class other than classroom teacher must perform at or above a score 
equivalent to a 2.5 GPA on the Verbal Reasoning, Quantitative Reasoning, and Analytic 
Writing sections of the GRE® (Graduate Record Examinations) revised General Test. 
The State Board for Educator Certification will use equivalency scores established by the 
Educational Testing Service, and the Texas Education Agency (TEA) will publish those 
equivalency scores annually on the TEA website. 

(4) For an applicant who will be seeking an initial certificate in the classroom teacher class of 
certificate, the applicant shall have successfully completed, prior to admission, at least: 

(A) a minimum of 12 semester credit hours in the subject-specific content area for the 
certification sought, unless certification sought is for mathematics or science at or above 
Grade 7; or 

(B) 15 semester credit hours in the subject-specific content area for the certification sought if 
the certification sought is for mathematics or science at or above Grade 7; or 

(C) a passing score on the appropriate content certification examination as specified in the 
figure provided in this subparagraph [for the calendar year during which the applicant 
seeks admission. The applicant will not be required to successfully complete a passing 
score on the appropriate content certification examination until January 27, 2020] . 

Figure: 19 TAC §227.10(a)(4)(C) [Figure: 19 TAC §227.10(a)(4)(C)] 

(5) For an applicant who will be seeking an initial certificate in a class other than classroom teacher, 
the applicant shall meet the minimum requirements for admission described in Chapter 239 of this 
title (relating to Student Services Certificates); Chapter 241 of this title (relating to Certification as 
Principal [Certificate] ); and Chapter 242 of this title (relating to Superintendent Certificate). If an 
applicant has not met the minimum certification, degree, and/or experience requirement(s) for 
issuance of a standard certificate prior to admission, the EPP shall inform the applicant in writing 
of any deficiency prior to admission. 

(6) An applicant must demonstrate basic skills in reading, written communication, and mathematics 
by meeting the requirements of the Texas Success Initiative under the rules established by the 
Texas Higher Education Coordinating Board (THECB) in Part 1, Chapter 4, Subchapter C, of this 
title (relating to Texas Success Initiative), including one of the requirements established by §4.54 
of this title (relating to Exemptions, Exceptions, and Waivers). 

(7) An applicant must demonstrate the English language proficiency skills as specified in §230.11 of 
this title (relating to General Requirements). 

(A) An applicant for CTE certification that does not require a bachelor's degree from an 
accredited IHE may satisfy the English language proficiency requirement with an 
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associate's degree or high school diploma or the equivalent that was earned at an 
accredited IHE or an accredited high school in the United States. 

(B) An applicant to a university undergraduate program that leads to a bachelor's degree may 
satisfy the English language proficiency requirement by meeting the English language 
proficiency requirement of the accredited IHE at which the applicant is enrolled. 

(8) An applicant must submit an application and participate in either an interview or other screening 
instrument to determine if the EPP applicant's knowledge, experience, skills, and aptitude are 
appropriate for the certification sought. 

(9) An applicant must fulfill any other academic criteria for admission that are published and applied 
consistently to all EPP applicants. 

(b) An EPP may adopt admission requirements in addition to and not in conflict with those required in this 
section. 

(c) An EPP may not admit an applicant who: 

(1) has been reported as completing all EPP requirements by another EPP in the same certification 
category or class, unless the applicant only needs certification examination approval; or 

(2) has been employed for three years in a public school under a permit , intern, or probationary 
certificate as specified in Chapter 230, Subchapter D, of this title (relating to Types and Classes of 
Certificates Issued), unless the applicant is seeking clinical teaching that may lead to the issuance 
of an initial standard certificate. 

(d) An EPP may admit an applicant for CTE certification who has met the experience and preparation 
requirements specified in Chapter 230 of this title (relating to Professional Educator Preparation and 
Certification) and Chapter 233 of this title (relating to Categories of Classroom Teaching Certificates). 

(e) An EPP may admit an applicant for the Trade and Industrial Workforce Training: Grades 6-12 certification 
who has met the following requirements: 

(1) has been issued a high school diploma or a postsecondary credential, certificate, or degree; 

(2) has seven years of full-time wage-earning experience within the preceding 10 years in an approved 
occupation for which instruction is offered; 

(3) holds with respect to that occupation a current license, certificate, or registration, as applicable, 
issued by a nationally recognized accrediting agency based on a recognized test or measurement; 
and 

(4) within the period described by paragraph (2) of this subsection, has not been the subject of a 
complaint filed with a licensing entity or other agency that regulates the occupation of the person, 
other than a complaint that was determined baseless or unfounded by that entity or agency. 

(f) An EPP may admit an applicant who has met the minimum academic criteria through credentials from 
outside the United States that are determined to be equivalent to those required by this section using the 
procedures and standards specified in Chapter 245 of this title (relating to Certification of Educators from 
Other Countries). An EPP at an entity that is accredited by an accrediting organization recognized by the 
THECB may use its own foreign credential evaluation service to meet the requirement described in 
§245.10(a)(2) of this title (relating to Application Procedures), if the entity is in good standing with its 
accrediting organization. 

(g) An applicant is eligible to enroll in an EPP for the purpose of completing the course of instruction, defined 
in §228.35(i)(2) of this title (relating to Preparation Program Coursework and/or Training), that is required 
for the issuance of an Early Childhood: Prekindergarten-Grade 3 certificate if the individual holds a valid 
standard, provisional, or one-year certificate specified in §230.31 of this title (relating to Types of 
Certificates) in one of the following certificate categories: 

(1) Bilingual Generalist: Early Childhood-Grade 4; 

(2) Bilingual Generalist: Early Childhood-Grade 6; 
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(3) Core Subjects: Early Childhood-Grade 6; 

(4) Early Childhood Education; 

(5) Elementary--General; 

(6) Elementary--General (Grades 1-6); 

(7) Elementary--General (Grades 1-8); 

(8) Elementary Early Childhood Education (Prekindergarten-Grade 6); 

(9) Elementary Self-Contained (Grades 1-8); 

(10) English as a Second Language Generalist: Early Childhood-Grade 4; 

(11) English as a Second Language Generalist: Early Childhood-Grade 6; 

(12) Generalist: Early Childhood-Grade 4; 

(13) Generalist: Early Childhood-Grade 6; 

(14) Kindergarten; 

(15) Prekindergarten-Grade 5--General; 

(16) Prekindergarten-Grade 6--General; or 

(17) Teacher of Young Children--General. 

§227.15. Contingency Admission. 

(a) An applicant may be accepted into an alternative certification program or post-baccalaureate program on a 
contingency basis pending receipt of an official transcript showing degree conferred, as specified in 
§227.10(a)(2) of this title (relating to Admission Criteria), provided that: 

(1) the applicant is currently enrolled in and expects to complete the courses and other requirements 
for obtaining, at a minimum, a bachelor's degree at the end of the semester in which admission to 
the program is sought; 

(2) all other admission requirements specified in §227.10 of this title have been met; 

(3) the EPP must notify the applicant of the offer of contingency admission in writing by mail, 
personal delivery, facsimile, email, or an electronic notification; and 

(4) the applicant must accept the offer of contingency admission in writing by mail, personal delivery, 
facsimile, email, or an electronic notification. 

(b) The effective date of contingency admission shall be included in the offer of contingency admission. 

(c) An EPP must notify the Texas Education Agency within seven calendar days of a candidate's contingency 
admission. 

(d) An applicant admitted on a contingency basis may begin program training and may be approved to take a 
certification examination, but shall not be recommended for an intern or a probationary certificate until the 
bachelor's degree or higher from an accredited institution of higher education (IHE) has been conferred. 

(e) Except as provided by this section, an alternative certification program or post-baccalaureate program, prior 
to admission on a contingency basis, shall not provide coursework, training, and/or examination approval to 
an applicant that leads to initial certification in any class of certificate. A post-baccalaureate or alternative 
certification program at an IHE may admit an applicant if coursework and training was provided by the 
same IHE as part of: 

(1) the degree to be conferred; 

(2) a prerequisite for a master's degree leading to initial certification; or 

(3) a different post-baccalaureate program of study. 
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(f) The contingency admission will be valid for only the fall, spring, or summer semester for which the 
contingency admission was granted and may not be extended for another semester. The end of each 
semester shall be consistent with the common calendar established by the Texas Higher Education 
Coordinating Board. 
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Figure: 19 TAC §227.10(a)(4)(C) 

Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Art 
§233.10 Art: Early Childhood-Grade 

12 
778 TX PACT Art: Early 
Childhood-Grade 12 

63 out of 100 
selected-response 
items 

Career and Technical Education 
§233.13 Technology Education: 

Grades 6-12 
771 TX PACT: 
Technology Education: 
Grades 6-12 

40 out of 80 
selected-response 
items 

§233.13 Family and Consumer 
Sciences, Composite: 
Grades 6-12 

721 TX PACT: Family and 
Consumer Sciences, 
Composite 

51 out of 100 
selected-response 
items 

§233.13 Human Development and 
Family Studies: Grades 8-12 

721 TX PACT: Family and 
Consumer Sciences, 
Composite 

51 out of 100 
selected-response 
items 

§233.13 Hospitality, Nutrition, and 
Food Sciences: Grades 8-12 

721 TX PACT: Family and 
Consumer Sciences, 
Composite 

51 out of 100 
selected-response 
items 

§233.13 Agriculture, Food, and 
Natural Resources: Grades 
6-12

772 TX PACT: 
Agriculture, Food, and 
Natural Resources: 
Grades 6-12 

52 out of 100 
selected-response 
items 

§233.13 Business and Finance: 
Grades 6-12 

776 TX PACT: Business 
and Finance: Grades 6-
12 

64 out of 100 
selected-response 
items 

Computer Science and Technology Applications 
§233.5 Computer Science: Grades 

8-12
741 TX PACT Computer 
Science: Grades 8-12 

52 out of 80 
selected-response 
items 

§233.5 Technology Applications: 
Early Childhood-Grade 12 

742 TX PACT Technology 
Applications: Early 
Childhood-Grade 12 

52 out of 80 
selected-response 
items 

ATTACHMENT II
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content Test Passing Standard 

Core Subjects 
§233.2 Early Childhood: 

Prekindergarten-
Grade 3 

701 TX PACT: Essential 
Academic Skills (Subtest I: 
Reading) and 702 TX PACT: 
Essential Academic Skills 
(Subtest II: Writing) and 703 
TX PACT: Essential Academic 
Skills (Subtest III: 
Mathematics) [or] 

(701) 25 out of 35
selected-response 
items 
(702) 20 out of 30
selected-response 
items 
(702) 5 out of 8 score
points (1 constructed-
response item) 
(703) 23 out of 36
selected-response 
items 

§233.2 Core Subjects: Early 
Childhood-Grade 6 

701 TX PACT: Essential 
Academic Skills (Subtest I: 
Reading) and 702 TX PACT: 
Essential Academic Skills 
(Subtest II: Writing) and 703 
TX PACT: Essential Academic 
Skills (Subtest III: 
Mathematics) or 
790 TX PACT Core Subjects: 
Grades 4-8 

(701) 25 out of 35
selected-response
items
(702) 20 out of 30
selected-response
items
(702) 5 out of 8 score
points (1 constructed-
response item)
(703) 23 out of 36
selected-response
items
(790) 94 out of 160
selected-response
items

§233.2 Core Subjects with 
Science of Teaching 
Reading: Early 
Childhood-Grade 6 

701 TX PACT: Essential 
Academic Skills (Subtest I: 
Reading) and 702 TX PACT: 
Essential Academic Skills 
(Subtest II: Writing) and 703 
TX PACT: Essential Academic 
Skills (Subtest III: 
Mathematics) or 

790 TX PACT Core Subjects: 
Grades 4-8 

(701) 25 out of 35
selected-response 
items 
(702) 20 out of 30
selected-response 
items 
(702) 5 out of 8 score
points (1 constructed-
response item) 
(703) 23 out of 36
selected-response 
items 
(790) 94 out of 160
selected-response 
items 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content Test Passing Standard 

§233.2 Core Subjects: Grades 
4-8 

790 TX PACT Core Subjects: 
Grades 4-8 

94 out of 160 selected-
response items 

§233.2 Core Subjects with 
Science of Teaching 
Reading: Grades 4-8 

790 TX PACT Core Subjects: 
Grades 4-8 

94 out of 160 selected-
response items 

Dance  
§233.10 Dance: Grades 6-12 779 TX PACT Dance: Grades 

6-12 
53 out of 80 selected-
response items 

English Language Arts and Reading 
§233.3 English Language Arts 

and Reading: Grades 
4-8 

717 TX PACT English 
Language Arts and Reading: 
Grades 4-8 

71 out of 100 selected-
response items 

§233.3 English Language Arts 
and Reading with 
Science of Teaching 
Reading: Grades 4-8 

717 TX PACT English 
Language Arts and Reading: 
Grades 4-8 

71 out of 100 selected-
response items 

§233.3 English Language Arts 
and Reading: Grades 
7-12 

731 TX PACT English 
Language Arts and Reading: 
Grades 7-12 

59 out of 100 selected-
response items 

§233.3 English Language Arts 
and Reading/Social 
Studies: Grades 4-8 

717 TX PACT English 
Language Arts and Reading: 
Grades 4-8 and 718 TX PACT 
Social Studies: Grades 4-8 

(717) 71 out of 100 
selected-response 
items 
(718) 57 out of 100 
selected-response 
items 

§233.3 English Language Arts 
and Reading/Social 
Studies with Science 
of Teaching Reading: 
Grades 4-8 

717 TX PACT English 
Language Arts and Reading: 
Grades 4-8 and 718 TX PACT 
Social Studies: Grades 4-8 

(717) 71 out of 100 
selected-response 
items 
(718) 57 out of 100 
selected-response 
items 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Health 
§233.11 Health: Early Childhood-

Grade 12 
757 TX PACT Health: 
Early Childhood-Grade 
12 

57 out of 80 
selected-response 
items 

Journalism 
§233.3 Journalism: Grades 7-12 756 TX PACT Journalism: 

Grades 7-12 
45 out of 72 
selected-response 
items 

Languages Other Than English 
§233.15 American Sign Language: 

Early Childhood-Grade 12 
784 TX PACT American 
Sign Language: Early 
Childhood-Grade 12 
(Subtest I) and 785 TX 
PACT: American Sign 
Language (ASL): Early 
Childhood-Grade 12 
(Subtest II) 

(784) 22 out of 40 
selected-response 
items 
(785) 23 out of 40 
selected-response 
items 
(785) 19 out of 32 
score points (4 
constructed-
response items) 

§233.15 Arabic: Early Childhood-
Grade 12 

ACTFL 605 OPI – Arabic 
and 600 WPT – Arabic 

ACTFL 605 OPI – 
Arabic: Advanced 
Low; 600 WPT – 
Arabic: Advanced 
Low 

§233.15 Chinese: Early Childhood-
Grade 12 

714 TX PACT: LOTE 
Chinese: Early 
Childhood-Grade-12 

58 out of 80 
selected-response 
items 
11 out of 16 score 
points (2 
constructed-
response items) 

§233.15 French: Early Childhood-
Grade 12 

710 TX PACT LOTE 
French: Early Childhood-
Grade 12 

57 out of 80 
selected-response 
items 
10 out of 16 score 
points (2 
constructed-
response items) 

  

IV-14



5 
 

Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Languages Other Than English (continued) 

§233.15 German: Early Childhood-
Grade 12 

711 TX PACT LOTE 
German: Early 
Childhood-Grade 12 

59 out of 80 
selected-response 
items 
11 out of 16 score 
points (2 
constructed-
response items) 

§233.15 Hindi: Early Childhood-
Grade 12 

ACTFL 622 OPI – Hindi 
and 623 WPT – Hindi 

ACTFL 622 OPI – 
Hindi: Advanced 
Low; 623 WPT – 
Hindi: Advanced 
Low 

§233.15 Italian: Early Childhood-
Grade 12 

ACTFL 624 OPI – Italian 
and 625 WPT – Italian 

ACTFL 624 OPI – 
Italian: Advanced 
Low; 625 WPT – 
Italian: Advanced 
Low 

§233.15 Japanese: Early Childhood-
Grade 12 

ACTFL 607 OPI – 
Japanese and 602 WPT – 
Japanese 

ACTFL 607 OPI – 
Japanese: 
Intermediate High; 
602 WPT – 
Japanese: 
Intermediate High 

§233.15 Korean: Early Childhood-
Grade 12 

ACTFL 630 OPI – Korean 
and 631 WPT – Korean 

ACTFL 630 OPI – 
Korean: Advanced 
Low; 631 WPT – 
Korean: Advanced 
Low 
 

§233.15 Latin: Early Childhood-
Grade 12 

712 TX PACT LOTE Latin: 
Early Childhood-Grade 
12 

31 out of 50 
selected-response 
items 
11 out of 16 score 
points (2 
constructed-
response items) 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Languages Other Than English (continued) 
§233.15 Portuguese: Early 

Childhood-Grade 12 
ACTFL 632 OPI – 
Portuguese and 633 
WPT – Portuguese 

ACTFL 632 OPI – 
Portuguese: 
Advanced Low; 
633 WPT – 
Portuguese: 
Advanced Low 

§233.15 Russian: Early Childhood-
Grade 12 

ACTFL 608 OPI – Russian 
and 603 WPT – Russian 

ACTFL 608 OPI – 
Russian: 
Intermediate High; 
603 WPT – 
Russian: 
Intermediate High 

§233.15 Spanish: Early Childhood-
Grade 12 

713 TX PACT LOTE 
Spanish: Early 
Childhood-Grade 12 

55 out of 80 
selected-response 
items 
12 out of 16 score 
points (2 
constructed-
response items) 

§233.15 Turkish: Early Childhood-
Grade 12 

ACTFL 626 OPI – Turkish 
and 627 WPT – Turkish 

ACTFL 626 OPI – 
Turkish: Advanced 
Low; 627 WPT – 
Turkish: 
Intermediate High 

§233.15 Vietnamese: Early 
Childhood-Grade 12 

ACTFL 609 OPI – 
Vietnamese and 604 
WPT – Vietnamese 

ACTFL 609 OPI – 
Vietnamese: 
Advanced Mid; 
604 WPT – 
Vietnamese: 
Advanced Low 

Mathematics and Science 
§233.4 Mathematics: Grades 4-8 715 TX PACT 

Mathematics: Grades 4-
8 

58 out of 100 
selected-response 
items 

§233.4 Science: Grades 4-8 716 TX PACT Science: 
Grades 4-8 

62 out of 100 
selected-response 
items 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Mathematics and Science (continued) 
§233.4 Mathematics/Science: 

Grades 4-8 
715 TX PACT 
Mathematics: Grades 4-
8 and 716 TX PACT 
Science: Grades 4-8 

(715) 58 out of 
100 selected-
response items 
(716) 62 out of 
100 selected-
response items 

§233.4 Mathematics: Grades 7-12 735 TX PACT 
Mathematics: Grades 7-
12 

52 out of 100 
selected-response 
items 

§233.4 Science: Grades 7-12 736 TX PACT Science: 
Grades 7-12 

48 out of 100 
selected-response 
items 

§233.4 Life Science: Grades 7-12 738 TX PACT Life 
Science: Grades 7-12 

63 out of 100 
selected-response 
items 

§233.4 Physical Science: Grades 6-
12 

737 TX PACT Physical 
Science: Grades 6-12 
 

61 out of 100 
selected-response 
items 

§233.4 Physics/Mathematics 
Grades 7-12 735 TX PACT: 

Mathematics: Grades 7-
12 and  
739 TX PACT: Physics 
Grades 7-12 

(735) 52 out of 
100 selected-
response items 
(739) 52 out of 
100 selected-
response items 

§233.4 Mathematics/Physical 
Science/Engineering: 
Grades 6-12 

735 TX PACT 
Mathematics: Grades 7-
12 and 737 TX PACT 
Physical Science: Grades 
6-12 

(735) 52 out of 
100 selected-
response items 
(737) 61 out of 
100 selected-
response items 

§233.4 Chemistry: Grades 7-12 740 TX PACT Chemistry: 
Grades 7-12 

62 out of 100 
selected-response 
items 

Music 
§233.10 Music: Early Childhood-

Grade 12 
777 TX PACT Music: 
Early Childhood-Grade 
12 

68 out of 100 
selected-response 
items 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Physical Education 
§233.12 Physical Education: Early 

Childhood-Grade 12 
758 TX PACT Physical 
Education: Early 
Childhood-Grade 12 

52 out of 80 
selected-response 
items 

Social Studies 
§233.3 Social Studies: Grades 4-8 718 TX PACT Social 

Studies: Grades 4-8 
57 out of 100 
selected-response 
items 

§233.3 Social Studies: Grades 7-12 732 TX PACT Social 
Studies: Grades 7-12 

62 out of 100 
selected-response 
items 

§233.3 History: Grades 7-12 733 TX PACT History: 
Grades 7-12 

57 out of 100 
selected-response 
items 

Speech Communications 
§233.3 Speech: Grades 7-12 729 TX PACT Speech: 

Grades 7-12 
40 out of 64 
selected-response 
items 
5 out of 8 score 
points (1 
constructed-
response item) 

Special Education 
§233.8 Special Education: Early 

Childhood-Grade 12 
701 TX PACT: Essential 
Academic Skills (Subtest 
I: Reading) and 702 TX 
PACT: Essential 
Academic Skills (Subtest 
II: Writing) and 703 TX 
PACT: Essential 
Academic Skills (Subtest 
III: Mathematics) 

(701) 25 out of 35 
selected-response 
items 
(702) 20 out of 30 
selected-response 
items 
(702) 5 out of 8 
score points (1 
constructed-
response item) 
(703) 23 out of 36 
selected-response 
items 
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Certificate TAC 
Reference 

Certificate Name Pre-Admission Content 
Test 

Passing Standard 

Special Education (continued) 
§233.8 Teacher of the Deaf and 

Hard of Hearing: Early 
Childhood-Grade 12 

701 TX PACT: Essential 
Academic Skills (Subtest 
I: Reading) and 702 TX 
PACT: Essential 
Academic Skills (Subtest 
II: Writing) and 703 TX 
PACT: Essential 
Academic Skills (Subtest 
III: Mathematics) 

(701) 25 out of 35 
selected-response 
items 
(702) 20 out of 30 
selected-response 
items 
(702) 5 out of 8 
score points (1 
constructed-
response item) 
(703) 23 out of 36 
selected-response 
items 

Theatre 
§233.10 Theatre: Early Childhood-

Grade 12 
780 TX PACT Theatre: 
Early Childhood-Grade 
12 
 

48 out of 80 
selected-response 
items 
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Review of Proposed Amendments to 19 TAC Chapter 228, Requirements for Educator Preparation 

Programs   
 
 
September 11, 2020 
 
COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative 
Code (TAC) Chapter 228, Requirements for Educator Preparation Programs. The proposed amendments 
would implement the statutory requirements of House Bill (HB) 18, 86th Texas Legislature, 2019; would 
provide specification for approval of teaching sites that are not Texas Education Agency (TEA)-
accredited public schools; would provide guidance related to admitting and recommending candidates to 
programs that are closing or consolidating; would provide guidance for internships and clinical teaching 
in the summer; would add language for a dismissal policy for candidates; would simplify language 
relating to the reasons an educator preparation program (EPP) can stop supporting a candidate in an 
internship and the corresponding actions that must take place when a candidate leaves an internship; 
would provide clarification for the number of observations for practicums; and would provide 
clarification of and reorder provisions for technical formatting purposes throughout the rules. 
 
STATUTORY AUTHORITY:  The statutory authority for 19 TAC Chapter 228 is the Texas Education 
Code (TEC), §§21.031; 21.041(b)(1) and (2); 21.044, as amended by Senate Bills (SBs) 7, 1839, and 
1963, 85th Texas Legislature, Regular Session, 2017, and HB 18, 86th Texas Legislature, 2019; 
21.0442(c), as added by HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.0443; 21.045(a); 
21.0453; 21.0454; 21.0455; 21.046(b); 21.048(a); 21.0485; 21.0487(c); 21.0489(c), as added by SB 1839 
and HB 2039, 85th Texas Legislature, Regular Session, 2017; 21.049(a); 21.0491, as added by HB 3349, 
85th Texas Legislature, Regular Session, 2017; 21.050(a)–(c); and 21.051, as amended by SB 1839, 85th 
Texas Legislature, Regular Session, 2017; and the Texas Occupations Code (TOC), §55.007. 
 
TEC, §21.031, authorizes the SBEC to regulate and oversee all aspects of the certification, continuing 
education, and standards of conduct of public school educators, and states that in proposing rules under 
the TEC, Chapter 21, Subchapter B, the SBEC shall ensure that all candidates for certification or renewal 
of certification demonstrate the knowledge and skills necessary to improve the performance of the diverse 
student population of this state. 
 
TEC, §21.041(b)(1) and (2), require the SBEC to propose rules that provide for the regulation of 
educators and the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent 
with the TEC, Chapter 21, Subchapter B; and specify the classes of educator certificates to be issued, 
including emergency certificates. 
 
TEC, §21.044, as amended by SBs 7, 1839, and 1963, 85th Texas Legislature, Regular Session, 2017, and 
HB 18, 86th Texas Legislature, 2019, requires the SBEC to propose rules establishing training 
requirements a person must accomplish to obtain a certificate, enter an internship, or enter an induction-
year program. 
 
TEC, §21.0442(c), as added by HB 3349, 85th Texas Legislature, Regular Session, 2017, requires the 
SBEC to ensure that an EPP requires at least 80 hours of instruction for a candidate seeking a Trade and 
Industrial Workforce Training certificate. 
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TEC, §21.0443, requires the SBEC to establish rules for the approval and renewal of EPPs. 
 
TEC, §21.045(a), states that the board shall propose rules establishing standards to govern the approval 
and continuing accountability of all EPPs. 
 
TEC, §21.0453, states that the SBEC may propose rules as necessary to ensure that all EPPs provide the 
SBEC with accurate information. 
 
TEC, §21.0454, requires the SBEC to develop a set of risk factors to assess the overall risk level of each 
EPP and use the set of risk factors to guide the TEA in conducting monitoring, inspections, and 
evaluations of EPPs. 
 
TEC, §21.0455, requires the SBEC to propose rules necessary to establish a process for complaints to be 
directed against an EPP. 
 
TEC, §21.046(b), states that the qualifications for certification as a principal must be sufficiently flexible 
so that an outstanding teacher may qualify by substituting approved experience and professional training 
for part of the educational requirements. 
 
TEC, §21.048(a), requires the SBEC to propose rules prescribing comprehensive examinations for each 
class of certificate issued by the SBEC. The commissioner shall determine the satisfactory level of 
performance required for each certification examination. For the issuance of a generalist certificate, the 
commissioner shall require a satisfactory level of examination performance in each core subject covered 
by the examination. 
 
TEC, §21.0485, states the issuance requirements for certification to teach students with visual 
impairments. 
 
TEC, §21.0487(c), states that because an effective principal is essential to school improvement, the SBEC 
shall ensure that each candidate for certification as a principal is of the highest caliber and that multi-level 
screening processes, validated comprehensive assessment programs, and flexible internships with 
successful mentors exist to determine whether a candidate for certification as a principal possesses the 
essential knowledge, skills, and leadership capabilities necessary for success. 
 
TEC, §21.0489(c), as added by SB 1839 and HB 2039, 85th Texas Legislature, Regular Session, 2017, 
states the eligibility for an Early Childhood: Prekindergarten–Grade 3 certificate. 
 
TEC, §21.049(a), authorizes the SBEC to adopt rules providing for educator certification programs as an 
alternative to traditional EPPs. 
 
TEC, §21.0491, requires the SBEC to create a probationary and standard trade and industrial workforce 
training certificate.  
 
TEC, §21.050(a), requires a person who applies for a teaching certificate for which SBEC rules require a 
bachelor's degree to possess a bachelor's degree received with an academic major or interdisciplinary 
academic major, including reading, other than education, that is related to the curriculum as prescribed 
under the TEC, Chapter 28, Subchapter A. 
 
TEC, §21.050(b), states that the SBEC may not require more than 18 semester credit hours of education 
courses at the baccalaureate level for the granting of a teaching certificate. 
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TEC, §21.050(c), states that a person who receives a bachelor's degree required for a teaching certificate 
on the basis of higher education coursework completed while receiving an exemption from tuition and 
fees under the TEC, §54.363, may not be required to participate in any field experience or internship 
consisting of student teaching to receive a teaching certificate. 
 
TEC, §21.051, as amended by SB 1839, 85th Texas Legislature, Regular Session, 2017, provides a 
requirement that before a school may employ a certification candidate as a teacher of record, the 
candidate must have completed at least 15 hours of field-based experience in which the candidate was 
actively engaged at an approved school in instructional or educational activities under supervision. 
 
TOC, §55.007, provides that verified military service, training, and education be credited toward licensing 
requirements. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: The SBEC rules in 19 TAC Chapter 
228, Requirements for Educator Preparation Programs, establish the requirements for EPPs. The proposed 
amendments would (1) provide guidance related to admitting candidates to EPPs that are closing or 
consolidating; (2) add language for a dismissal policy for candidates; (3) include language from HB 18, 
86th Texas Legislature, 2019, that allows accredited institutions of higher education (IHEs) to offer a 
course or component of a course to meet the requirement for mental health, substance abuse, and teen 
suicide; (4) clarify that the curriculum provided to candidates in both classroom teacher and principal 
preparation includes the standards adopted by the SBEC; (5) provide simplified rule text for the reasons 
an EPP can stop supporting a candidate in an internship and the corresponding actions that must take 
place when a candidate leaves an internship; (6) provide guidance for candidate practicums where a 
portion of the practicum needs to take place during summer months; (7) add language for out-of-state and 
out-of-country clinical teaching and practicum experiences; (8) provide reordering and clarification for 
the number of observations that must total at least 135 minutes; and (9) provide guidance for EPPs on 
granting test approval for candidates where the standards and/or test has changed or five or more years 
have passed since the candidate was enrolled in the EPP. 
 
The following is a description of the proposed amendments included in the attachment. 
 
§228.2. Definitions. 
 
The proposed amendment in new §228.2(5) would define campus supervisor as a school administrator or 
designee responsible for the annual performance appraisal of an intern. This definition is necessary to 
ensure clarification of the role of a campus.  
 
The proposed amendment in §228.2(5) would be renumbered to paragraph (6) for technical formatting 
purposes. 
 
The proposed amendment in new §228.2(7) would define candidate coach in §228.33(b)(1)–(3) as one 
who participates in a minimum of four observation/feedback coaching cycles provided by program 
supervisors, completes a TEA-approved observation training or has completed a minimum of 150 hours 
of observation/feedback training, and has current certification in the class in which supervision is 
provided. This definition is necessary to ensure clarification of the role of a candidate coach as it relates 
to an intensive pre-service preparation program. 
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The proposed amendment in §228.2(6)–(33) would renumber the provisions to paragraphs (8)–(35) for 
technical formatting purposes. 
 
§228.10. Approval Process. 
 
Proposed new §228.10(g) would provide clarification to EPPs on how to add replacement certificates to 
their certification offerings due to the addition of the science of teaching reading requirement codified in 
HB 3, 86th Texas Legislature, 2019. EPPs interested in these replacement certificates would be required 
to submit an attestation letter by December 1, 2020 that the EPP's curriculum would be updated by 
January 1, 2021 to prepare candidates for the replacement certificates that reflect the new science of 
teaching reading requirement. This would allow EPPs that are offering existing certificates to continue 
offering them in their new form without having to reapply and pay the application fee. EPPs that do not 
request authorization to issue replacement certificates by the deadline will have to apply as prescribed in 
§228.10 and candidates pursuing the current certificates who are in these programs and have not 
completed all program requirements by January 1, 2021 will be required to seek approval in an EPP that 
has requested the replacement certificates.  
 
The following table depicts the current and replacement certificates. 
 

Current Certificates Replacement Certificates Reflecting the 
Science of Teaching Reading 

Core Subjects: Early Childhood–Grade 6 
Core Subjects with Science of Teaching 
Reading: Early Childhood–Grade 6 

Core Subjects: Grades 4–8 
Core Subjects with Science of Teaching 
Reading: Grades 4–8 

English Language Arts and Reading: Grades 4–8 English Language Arts and Reading with 
Science of Teaching Reading: Grades 4–8 

English Language Arts and Reading/Social Studies: 
Grades 4–8 

English Language Arts and Reading/Social 
Studies with Science of Teaching Reading: 
Grades 4–8 

 
§228.15. Program Consolidation or Closure. 
 
Proposed new §228.15(3) would require that an EPP that is closing not admit candidates or recommend 
candidates for intern or probationary certificates within one year of the August 31 closure date, allowing 
candidates the necessary one-year minimum to complete program requirements and an internship.  
 
Proposed new §228.15(5) would include payment of the Accountability System for Educator Preparation 
Program (ASEP) technology fee as part of the required actions by a program that is closing or 
consolidating to ensure that EPPs do not use consolidation or closure as a means to evade paying the 
required fee.  
 
Proposed new §228.15(e) would prescribe that TEA staff will recommend the revocation of an EPP’s 
continuing approval for violation of any of the required actions when closing or consolidating. This 
would ensure that EPPs focus on supporting currently enrolled candidates while going through the closure 
process rather than enrolling and admitting new candidates who will not be able to complete the program 
by the time of closure or consolidation. 
 
The proposed amendment in §228.15(a)(3)–(4) would renumber the provisions to paragraphs (4)–(5) for 
technical formatting purposes. 
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§228.20. Governance of Educator Preparation Programs. 
 
Proposed new §228.20(h) would require an EPP to have a published exit policy that candidates review 
and sign upon admission. This would provide clarity for the candidates and the program in the event an 
EPP dismisses a candidate from the program. 
 
§228.30. Educator Preparation Curriculum. 
 
The proposed amendment in §228.30(c)(3) would comply with the statutory requirements of HB 18, 86th 
Texas Legislature, 2019, that allow an accredited IHE or certain alternative certification programs to offer 
a course or component of a course to meet the mental health, substance abuse, and youth suicide training 
requirement as part of a degree program. 
 
The proposed amendment in §228.30(d)(4) would clarify that the curriculum EPPs provide to candidates 
for the classroom teacher class of certifications must include the skills and competencies adopted by the 
SBEC, which are reflected in Chapter 235, Classroom Teacher Certification Standards. This would ensure 
alignment between EPP curriculum and the SBEC-approved standards for teachers and would provide 
consistency between different rule chapters. 
 
The proposed amendment in §228.30(e) would clarify that the curriculum EPPs provide to candidates for 
the principal class of certificates include the skills and competencies adopted by the SBEC, which are 
reflected in Chapter 241, Certification as Principal. This would ensure alignment between the EPP 
curriculum and the SBEC-approved standards for principals. 
 
The proposed amendment in §228.30(f) would update a cross reference for technical formatting purposes. 
 
§228.35. Preparation Program Coursework and/or Training. 
 
The proposed amendment in §228.35(b)(2) would clarify that the 150 clock-hours of coursework and/or 
training that are required prior to a candidate’s clinical teaching or internship reflect the subject-matter 
curriculum prescribed in §228.30(d)(4) to ensure alignment with the SBEC-adopted classroom teacher 
standards. 
 
The proposed amendment in §228.35(e)(2)(B)(vi) and (vii) would provide simplified rule text with a 
limited set of reasons that an EPP can stop supporting a candidate during an internship and what must 
happen if a candidate leaves an internship assignment. The proposed amendment to 
§228.35(e)(2)(B)(vi)(II)–(IV) would provide technical edits to remove duplicative language. 
 
The proposed amendment in §228.35(e)(2)(B)(vii) and (viii) would renumber the provisions to clauses 
(ix)–(x) for technical formatting purposes. 
 
Proposed new §228.35(e)(8)(B) would specify that a practicum may not take place exclusively during a 
summer recess. This would ensure that candidates for certification in a class other than classroom teacher 
(i.e., superintendent, principal, reading specialist, school librarian, school counselor, educational 
diagnostician) receive experience with the standards that include students, faculty, parents, and special 
committees that occur during the regular academic year. 
 
The proposed amendment in §228.35(e)(8)(D) would update a cross reference for technical formatting 
purposes. 
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The proposed amendment in §228.35(e)(9)(C) and (D) would provide guidance for candidates who must 
complete requirements for clinical teaching or a practicum outside of the state of Texas, in subparagraph 
(C), and outside the United States, in subparagraph (D), as a result of specific circumstances. For clinical 
teaching or practicum outside of Texas, a candidate may be approved for placement at a specific site 
based on the military assignment of the candidate or spouse; an illness of the candidate or a family 
member for whom the candidate is the primary caretaker; the candidate becoming the primary caretaker 
of a family member residing out of state; or the candidate's or spouse's transfer of employment. This 
change is necessary to provide flexibility to candidates who undergo major life changes and clarity to 
TEA staff, candidates, and EPPs. This provides flexibility with an emphasis on Texas-based clinical 
teaching and practicum experiences.  
 
The proposed amendment in §228.35(h) would re-order paragraphs (1)–(3) to provide clarity regarding 
the number of minutes required for observations for practicum candidates. 
 
The proposed amendment in §228.35(i)(2) and (3) would update cross references for technical formatting 
purposes. 
 
§228.40. Assessment and Evaluation of Candidates for Certification and Program Improvement. 
 
The proposed amendment in §228.40(d) comes at the request of EPPs and would provide guidance for 
EPPs and candidates in instances where a candidate completed a certification program but did not take the 
appropriate certification examination in a timely fashion. If the candidate returns to test after the standards 
and/or certification examination(s) have changed or after five or more years have passed following 
completion of the program, both the candidate and program would be at a disadvantage in terms of 
preparation. This revision would allow a program to determine examination readiness of the candidate 
and make test approval contingent on completing additional coursework and/or training as needed for the 
candidate to show he or she is prepared to pass the test following time away from the preparation. 
 
The attachment reflects the proposed rule text changes. 
 
SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
 
FISCAL IMPACT: No changes have been made to this section since published as proposed. The TEA 
staff has determined that there is no additional fiscal impact on state and local governments and there are 
no additional costs to entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does not impose a cost on regulated persons, another state agency, a 
special district, or a local government and, therefore, is not subject to TGC, §2001.0045. 
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TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking.  During the first five years the proposed rulemaking would be in effect, it would not create or 
eliminate a government program; would not require the creation of new employee positions or elimination 
of existing employee positions; would not require an increase or decrease in future legislative 
appropriations to the agency; would not require an increase or decrease in fees paid to the agency; would 
not create a new regulation; would not expand, limit, or repeal an existing regulation; would not increase 
or decrease the number of individuals subject to its applicability; and would not positively or adversely 
affect the state’s economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be clear guidance 
to EPPs on requirements for providing preparation to an individual seeking certification as an educator. 
The TEA staff has determined there is no anticipated cost to persons required to comply with the 
proposal. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
 
PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on proposed amendments to 19 TAC Chapter 228, Requirements for Educator 
Preparation Programs. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Tam Jones, Director, Educator Preparation 
 
Attachment:            
 
Text of Proposed Amendments to 19 TAC Chapter 228, Requirements for Educator Preparation Programs 
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ATTACHMENT 
Text of Proposed Amendments to 19 TAC 

Chapter 228. Requirements for Educator Preparation Programs 

§228.2. Definitions. 

The following words and terms, when used in this chapter, shall have the following meanings, unless the 
context clearly indicates otherwise. 

(1) Academic year--If not referring to the academic year of a particular public, private, or charter 
school or institution of higher education, September 1 through August 31. 

(2) Accredited institution of higher education--An institution of higher education that, at the time it 
conferred the degree, was accredited or otherwise approved by an accrediting organization 
recognized by the Texas Higher Education Coordinating Board. 

(3) Alternative certification program--An approved educator preparation program, delivered by 
entities described in §228.20(a) of this title (relating to Governance of Educator Preparation 
Programs), specifically designed as an alternative to a traditional undergraduate certification 
program, for individuals already holding at least a bachelor's degree from an accredited institution 
of higher education. 

(4) Benchmarks--A record similar to a transcript for each candidate enrolled in an educator 
preparation program documenting the completion of admission, program, certification, and other 
requirements. 

(5) Campus supervisor--A school administrator or designee responsible for the annual performance 
appraisal of an intern. 

(6) [(5)] Candidate--An individual who has been formally or contingently admitted into an educator 
preparation program; also referred to as an enrollee or participant. 

(7) Candidate coach--A person as defined in §228.33(b)(1)-(3) of this title (relating to Intensive Pre-
Service) who participates in a minimum of four observation/feedback coaching cycles provided by 
program supervisors, completes a Texas Education Agency-approved observation training or has 
completed a minimum of 150 hours of observation/feedback training, and has current certification 
in the class in which supervision is provided. 

(8) [(6)] Certification category--A certificate type within a certification class, as described in Chapter 233 
of this title (relating to Categories of Classroom Teaching Certificates). 

(9) [(7)] Certification class--A certificate, as described in §230.33 of this title (relating to Classes of 
Certificates), that has defined characteristics; may contain one or more certification categories, as 
described in Chapter 233 of this title. 

(10) [(8)] Classroom teacher--An educator who is employed by a school or district and who, not 
less than an average of four hours each day, teaches in an academic instructional setting or a career 
and technical instructional setting. This term does not include an educational aide or a full-time 
administrator. 

(11) [(9)] Clinical teaching--A supervised educator assignment through an educator preparation 
program at a public school accredited by the Texas Education Agency (TEA) or other school 
approved by the TEA for this purpose that may lead to completion of a standard certificate; also 
referred to as student teaching. 

(12) [(10)] Clock-hours--The actual number of hours of coursework or training provided; for 
purposes of calculating the training and coursework required by this chapter, one semester credit 
hour at an accredited institution of higher education is equivalent to 15 clock-hours. Clock-hours 
of field-based experiences, clinical teaching, internship, and practicum are actual hours spent in 
the required educational activities and experiences. 
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(13) [(11)] Contingency admission--Admission as described in §227.15 of this title (relating to 
Contingency Admission). 

(14) [(12)] Cooperating teacher--For a clinical teacher candidate, an educator who is collaboratively 
assigned by the educator preparation program (EPP) and campus administrator; who has at least 
three years of teaching experience; who is an accomplished educator as shown by student learning; 
who has completed cooperating teacher training, including training in how to coach and mentor 
teacher candidates, by the EPP within three weeks of being assigned to a clinical teacher; who is 
currently certified in the certification category for the clinical teaching assignment for which the 
clinical teacher candidate is seeking certification; who guides, assists, and supports the candidate 
during the candidate's clinical teaching in areas such as planning, classroom management, 
instruction, assessment, working with parents, obtaining materials, district policies; and who 
reports the candidate's progress to that candidate's field supervisor. 

(15) [(13)] Educator preparation program--An entity that must be approved by the State Board for 
Educator Certification to recommend candidates in one or more educator certification classes. 

(16) [(14)] Entity--The legal entity that is approved to deliver an educator preparation program. 

(17) [(15)] Field-based experiences--Introductory experiences for a classroom teacher certification 
candidate involving, at the minimum, reflective observation of Early Childhood-Grade 12 
students, teachers, and faculty/staff members engaging in educational activities in a school setting. 

(18) [(16)] Field supervisor--A currently certified educator, hired by the educator preparation 
program, who preferably has advanced credentials, to observe candidates, monitor their 
performance, and provide constructive feedback to improve their effectiveness as educators. A 
field supervisor shall have at least three years of experience and current certification in the class in 
which supervision is provided. A field supervisor shall be an accomplished educator as shown by 
student learning. A field supervisor with experience as a campus-level administrator and who 
holds a current certificate that is appropriate for a principal assignment may also supervise 
classroom teacher, master teacher, and reading specialist candidates. A field supervisor with 
experience as a district-level administrator and who holds a current certificate that is appropriate 
for a superintendent assignment may also supervise principal candidates. If an individual is not 
currently certified, an individual must hold at least a master's degree in the academic area or field 
related to the certification class for which supervision is being provided and comply with the same 
number, content, and type of continuing professional education requirements described in §232.11 
of this title (relating to Number and Content of Required Continuing Professional Education 
Hours), §232.13 of this title (relating to Number of Required Continuing Professional Education 
Hours by Classes of Certificates), and §232.15 of this title (relating to Types of Acceptable 
Continuing Professional Education Activities). A field supervisor shall not be employed by the 
same school where the candidate being supervised is completing his or her clinical teaching, 
internship, or practicum. A mentor, cooperating teacher, or site supervisor, assigned as required by 
§228.35(f) of this title (relating to Preparation Program Coursework and/or Training), may not 
also serve as a candidate's field supervisor. 

(19) [(17)] Formal admission--Admission as described in §227.17 of this title (relating to Formal 
Admission). 

(20) [(18)] Head Start Program--The federal program established under the Head Start Act (42 
United States Code, §9801 et seq.) and its subsequent amendments. 

(21) [(19)] Initial certification--The first Texas certificate in a class of certificate issued to an 
individual based on participation in an approved educator preparation program. 

(22) [(20)] Intensive Pre-Service--An educator assignment supervised by an educator preparation 
program accredited and approved by the State Board for Educator Certification prior to a 
candidate meeting the requirements for issuance of intern and probationary certificates. 

(23) [(21)] Intern certificate--A type of certificate as specified in §230.36 of this title (relating to 
Intern Certificates) that is issued to a candidate who has passed all required content pedagogy 
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certification examinations and is completing initial requirements for certification through an 
approved educator preparation program. 

(24) [(22)] Internship--A paid supervised classroom teacher assignment for one full school year at a 
public school accredited by the Texas Education Agency (TEA) or other school approved by the 
TEA for this purpose that may lead to completion of a standard certificate. 

(25) [(23)] Late hire--An individual who has not been accepted into an educator preparation program 
before the 45th day before the first day of instruction and who is hired for a teaching assignment 
by a school after the 45th day before the first day of instruction or after the school's academic year 
has begun. 

(26) [(24)] Mentor--For an internship candidate, an educator who is collaboratively assigned by the 
campus administrator and the educator preparation program (EPP); who has at least three years of 
teaching experience; who is an accomplished educator as shown by student learning; who has 
completed mentor training, including training in how to coach and mentor teacher candidates, by 
an EPP within three weeks of being assigned to the intern; who is currently certified in the 
certification category in which the internship candidate is seeking certification; who guides, 
assists, and supports the candidate during the internship in areas such as planning, classroom 
management, instruction, assessment, working with parents, obtaining materials, district policies; 
and who reports the candidate's progress to that candidate's field supervisor. 

(27) [(25)] Pedagogy--The art and science of teaching, incorporating instructional methods that are 
developed from scientifically-based research. 

(28) [(26)] Post-baccalaureate program--An educator preparation program, delivered by an 
accredited institution of higher education and approved by the State Board for Educator 
Certification to recommend candidates for certification, that is designed for individuals who 
already hold at least a bachelor's degree and are seeking an additional degree. 

(29) [(27)] Practicum--A supervised educator assignment at a public school accredited by the Texas 
Education Agency (TEA) or other school approved by the TEA for this purpose that is in a school 
setting in the particular class for which a certificate in a class other than classroom teacher is 
sought. 

(30) [(28)] Probationary certificate--A type of certificate as specified in §230.37 of this title (relating 
to Probationary Certificates) that is issued to a candidate who has passed all required certification 
examinations and is completing requirements for certification through an approved educator 
preparation program. 

(31) [(29)] School day--If not referring to the school day of a particular public or private school, a 
school day shall be at least seven hours (420 minutes) each day, including intermissions and 
recesses. 

(32) [(30)] School year--If not referring to the school year of a particular public or private school, a 
school year shall provide at least 180 days (75,600 minutes) of instruction for students. 

(33) [(31)] Site supervisor--For a practicum candidate, an educator who has at least three years of 
experience in the aspect(s) of the certification class being pursued by the candidate; who is 
collaboratively assigned by the campus or district administrator and the educator preparation 
program (EPP); who is currently certified in the certification class in which the practicum 
candidate is seeking certification; who has completed training by the EPP, including training in 
how to coach and mentor candidates, within three weeks of being assigned to a practicum 
candidate; who is an accomplished educator as shown by student learning; who guides, assists, 
and supports the candidate during the practicum; and who reports the candidate's progress to the 
candidate's field supervisor. 

(34) [(32)] Texas Education Agency staff--Staff of the Texas Education Agency assigned by the 
commissioner of education to perform the State Board for Educator Certification's administrative 
functions and services. 
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(35) [(33)] Texas Essential Knowledge and Skills (TEKS)--The kindergarten-Grade 12 state 
curriculum in Texas adopted by the State Board of Education and used as the foundation of all 
state certification examinations. 

§228.10. Approval Process. 

(a) New entity approval. An entity seeking initial approval to deliver an educator preparation program (EPP) 
shall submit an application and proposal with evidence indicating the ability to comply with the provisions 
of this chapter, Chapter 227 of this title (relating to Provisions for Educator Preparation Candidates), 
Chapter 229 of this title (relating to Accountability System for Educator Preparation Programs), and 
Chapter 230 of this title (relating to Professional Educator Preparation and Certification). The proposal will 
be reviewed by the Texas Education Agency (TEA) staff and a pre-approval site visit will be conducted. 
The TEA staff shall recommend to the State Board for Educator Certification (SBEC) whether the entity 
should be approved. A post-approval site visit will be conducted after the first year of the EPP's operation. 

(1) The proposal shall include the following program approval components: 

(A) ownership and governance of the EPP; 

(B) criteria for admission to the EPP; 

(C) EPP curriculum; 

(D) EPP coursework and/or training, including ongoing support during clinical teaching, 
internship, and practicum experiences; 

(E) certification procedures; 

(F) assessment and evaluation of candidates for certification and EPP improvement; 

(G) professional conduct of EPP staff and candidates; 

(H) EPP complaint procedures; and 

(I) required submissions of information, surveys, and other accountability data. 

(2) The proposal shall also include identification of the classes and categories of certificates proposed 
to be offered by the entity. 

(b) Continuing entity approval. An entity approved by the SBEC under this chapter shall be reviewed at least 
once every five years; however, a review may be conducted at any time at the discretion of the TEA staff. 

(1) At the time of the review, the entity shall submit to the TEA staff a status report regarding its 
compliance with existing standards and requirements for EPPs. An EPP is responsible for 
establishing procedures and practices sufficient to ensure the security of information against 
unauthorized or accidental access, disclosure, modification, destruction, or misuse prior to the 
expiration of the retention period. Evidence of compliance is described in the figure provided in 
this paragraph. 

Figure: 19 TAC §228.10(b)(1) 

(2) Unless specified otherwise, the entity must retain evidence of compliance described in the figure 
in paragraph (1) of this subsection for a period of five years. 

(3) TEA staff shall, at the minimum, use the following risk factors to determine the need for 
discretionary reviews and the type of five-year reviews: 

(A) a history of the program's compliance with state law and board rules, standards, and 
procedures, with consideration given to: 

(i) the seriousness of any violation of a rule, standard, or procedure; 

(ii) whether the violation resulted in an action being taken against the program; 

(iii) whether the violation was promptly remedied by the program; 
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(iv) the number of alleged violations; and 

(v) any other matter considered to be appropriate in evaluating the program's 
compliance history; 

(B) whether the program meets the accountability standards under Texas Education Code, 
§21.045; and 

(C) whether a program is accredited by other organizations. 

(c) Approval of clinical teaching for an alternative certification program. An alternative certification program 
seeking approval to implement a clinical teaching component shall submit a description of the following 
elements of the program for approval by the TEA staff on an application in a form developed by the TEA 
staff that shall include, at a minimum: 

(1) general clinical teaching program description, including conditions under which clinical teaching 
may be implemented; 

(2) selection criteria for clinical teachers; 

(3) selection criteria for cooperating teachers; 

(4) description of support and communication between candidates, cooperating teachers, and the 
alternative certification program; 

(5) description of program supervision; and 

(6) description of how candidates are evaluated. 

(d) Addition of certificate categories and classes. 

(1) An EPP that is rated "accredited," as provided in §229.4 of this title (relating to Determination of 
Accreditation Status), may request additional certificate categories be approved by TEA staff, by 
submitting an application in a form developed by the TEA staff that shall include, at a minimum, 
the curriculum matrix; a description of how the standards for Texas educators are incorporated 
into the EPP; and documentation showing that the program has the staff knowledge and expertise 
to support individuals participating in each certification category being requested. The curriculum 
matrix must include the standards, framework competencies, applicable Texas Essential 
Knowledge and Skills, course and/or module names, and the benchmarks or assessments used to 
measure successful program progress. 

(2) An EPP rated "accredited " and currently approved to offer a certificate for which the SBEC is 
changing the grade level of the certificate may request to offer the preapproved category at 
different grade levels by submitting an application in a form developed by the TEA staff that shall 
include, at a minimum, a modified curriculum matrix that includes the standards, course and/or 
module names, and the benchmarks or assessments used to measure successful program progress. 
The requested additional certificate categories must be within the classes of certificates for which 
the EPP has been previously approved by the SBEC. 

(3) An EPP that is not rated "accredited" may not apply to offer additional certificate categories or 
classes of certificates. 

(4) An EPP that is rated "accredited" may request the addition of a certificate class that has not been 
previously approved by the SBEC, but must present a full proposal on an application in a form 
developed by the TEA staff for consideration and approval by the SBEC. 

(e) Addition of program locations. An EPP that is rated "accredited," may open additional locations, provided 
the program informs the SBEC of any additional locations at which the program is providing educator 
preparation 60 days prior to providing educator preparation at the location. Additional program locations 
must operate in accordance with the program components under which the program has been approved to 
operate. 

(f) Contingency of approval. Approval of an EPP by the SBEC, including each specific certificate class and 
category, is contingent upon approval by other lawfully established governing bodies such as the Texas 
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Higher Education Coordinating Board, boards of regents, or school district boards of trustees. Continuing 
EPP approval is contingent upon compliance with superseding state and federal law. 

(g) Notwithstanding any other provisions of this section, a program that is approved to offer certificates that 
the SBEC has replaced with new certificates, which require a science of teaching reading assessment, may 
be approved to offer the certificates by submitting on or before December 1, 2020, a request to offer the 
new certificates in a form developed by the TEA staff. This request must include at a minimum an 
attestation signed by the program's legal authority of the program's intent to modify its curriculum by 
January 1, 2021, as necessary to prepare candidates for the new certificate. Programs may be approved to 
offer the new certificates only for the route(s) for which they are approved to offer the existing certificates. 
A program that does not file a request for approval to offer the new certificates on or before December 1, 
2020, may apply for authorization using the process described in subsection (d) of this section. The eligible 
certificates are as follows: 

(1) a program approved to offer Core Subjects: Early Childhood-6 may request to offer Core Subjects 
with Science of Teaching Reading: Early Childhood-6; 

(2) a program approved to offer Core Subjects: Grades 4-8 may request to offer Core Subjects with 
Science of Teaching Reading: Grades 4-8; 

(3) a program approved to offer English Language Arts and Reading: Grades 4-8 may request to offer 
English Language Arts and Reading with Science of Teaching Reading: Grades 4-8; and 

(4) a program approved to offer English Language Arts and Reading/Social Studies: Grades 4-8 may 
request to offer English Language Arts and Reading/Social Studies with Science of Teaching 
Reading: Grades 4-8. 

§228.15. Program Consolidation or Closure. 

(a) An educator preparation program (EPP) that is consolidating or closing must comply with the following 
procedures to ensure that all issues relevant to EPP consolidation or closure have been addressed. 

(1) The EPP must submit a letter on official letterhead to Texas Education Agency (TEA) staff signed 
by the legal authority of the EPP that contains a formal statement of consolidation or closing with 
an effective date of August 31 for consolidation or closure. 

(2) The EPP must contact candidates currently in the EPP with notification of consolidation or closure 
and the steps candidates must take in relation to their status. The EPP shall maintain evidence of 
the attempts to notify each candidate. 

(3) The EPP shall not admit candidates or recommend candidates for an intern or probationary 
certificate within one year of the August 31 closure date. 

(4) [(3)] The EPP must identify and keep current a representative's name, electronic mail address, and 
telephone number that will be valid for five years after an EPP's closure to provide access to 
candidate records and responses to former candidate's questions and/or issues. If an EPP is 
consolidating, the candidate records will transfer to the new EPP. 

(5) [(4)] The EPP must complete required State Board for Educator Certification (SBEC) and TEA actions 
, including [such as] required submissions of information, surveys, and other accountability data; 
removal of security accesses; [and] reconciliation of certification recommendations ; and payment 
of the Accountability System for Educator Preparation Programs technology fee as specified in 
§229.9(7) of this title (relating to Fees for Educator Preparation Program Approval and 
Accountability) . 

(b) The chief operating officer, legal authority, or a member of the governing body of an EPP that fails to 
comply with the consolidation or closure procedures in this section is not eligible to be recommended to the 
SBEC for approval as an EPP. 

(c) The chief operating officer, legal authority, or a member of the governing body of an EPP that closes 
voluntarily due to pending TEA or SBEC action or involuntarily due to SBEC action is not eligible to be 
recommended to the SBEC for approval as an EPP. 
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(d) If an EPP is consolidating and fails to comply with the consolidation procedures in this section, TEA staff 
may make a recommendation that the SBEC impose sanctions affecting the new EPP's accreditation status 
in accordance with §229.5 of this title (relating to Accreditation Sanctions and Procedures) and/or 
continuing approval status in accordance with §229.6 of this title (relating to Continuing Approval). 

(e) If an EPP violates any of the requirements as prescribed in subsection (a)(1)-(5) of this section, TEA staff 
will recommend revocation of the EPP's continuing approval to recommend candidates in accordance with 
§229.6(c) of this title. 

§228.20. Governance of Educator Preparation Programs. 

(a) Preparation for the certification of educators may be delivered by an institution of higher education, 
regional education service center, public school district, or other entity approved by the State Board for 
Educator Certification (SBEC) under §228.10 of this title (relating to Approval Process). 

(b) The preparation of educators shall be a collaborative effort among public schools accredited by the Texas 
Education Agency (TEA) and/or TEA-recognized private schools; regional education service centers; 
institutions of higher education; and/or business and community interests; and shall be delivered in 
cooperation with public schools accredited by the TEA and/or TEA-recognized private schools. An 
advisory committee with members representing as many as possible of the groups identified as 
collaborators in this subsection shall assist in the design, delivery, evaluation, and major policy decisions of 
the educator preparation program (EPP). The approved EPP shall inform each member of the advisory 
committee of the roles and responsibilities of the advisory committee and shall meet a minimum of once 
during each academic year. 

(c) The governing body and chief operating officer of an entity approved to deliver educator preparation shall 
provide sufficient support to enable the EPP to meet all standards set by the SBEC and shall be accountable 
for the quality of the EPP and the candidates whom the program recommends for certification. 

(d) All EPPs must be implemented as approved by the SBEC as specified in §228.10 of this title. 

(e) An EPP that is rated "accredited" or "accredited-not rated" may amend its program, provided the program 
informs TEA staff of any amendments 60 days prior to implementing the amendments. An EPP must 
submit notification of a proposed amendment to its program on a letter signed by the EPP's legally 
authorized agent or representative that explains the amendment, details the rationale for changes, and 
includes documents relevant to the amendment. 

(f) An EPP that is not rated "accredited" or "accredited-not rated" may amend its program, provided the 
program informs TEA staff of any amendments 120 days prior to implementing the amendments. An EPP 
must submit notification of a proposed amendment on a letter signed by the EPP's legally authorized agent 
or representative that explains the amendment, details the rationale for changes, and includes documents 
relevant to the amendment. The EPP will be notified in writing of the approval or denial of its proposal 
within 60 days following the receipt of the notification by the TEA staff. 

(g) Each EPP must develop and implement a calendar of program activities that must include a deadline for 
accepting candidates into a program cycle to assure adequate time for admission, coursework, training, and 
field-based experience requirements prior to a clinical teaching or internship experience. If an EPP accepts 
candidates after the deadline, the EPP must develop and implement a calendar of program activities to 
assure adequate time for admission, coursework, training, and field-based experience requirements prior to 
a clinical teaching experience or prior to or during an internship experience. 

(h) All EPPs shall have a published exit policy for dismissal of candidates that is reviewed and signed by 
candidates upon admission. 

§228.30. Educator Preparation Curriculum. 

(a) The educator standards adopted by the State Board for Educator Certification shall be the curricular basis 
for all educator preparation and, for each certificate, address the relevant Texas Essential Knowledge and 
Skills (TEKS). 
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(b) The curriculum for each educator preparation program shall rely on scientifically-based research to ensure 
educator effectiveness. 

(c) The following subject matter shall be included in the curriculum for candidates seeking initial certification 
in any certification class: 

(1) the code of ethics and standard practices for Texas educators, pursuant to Chapter 247 of this title 
(relating to Educators' Code of Ethics), which include: 

(A) professional ethical conduct, practices, and performance; 

(B) ethical conduct toward professional colleagues; and 

(C) ethical conduct toward students; 

(2) instruction in detection and education of students with dyslexia, as indicated in the Texas 
Education Code (TEC), §21.044(b); 

(3) instruction regarding mental health, substance abuse, and youth suicide, as indicated in the TEC, 
§21.044(c-1). Instruction acquired from the list of recommended best practice-based programs or 
from an accredited institution of higher education or an alternative certification program as part of 
a degree plan [or research-based practices] shall be implemented as required by the provider of the 
best practice-based program or research-based practice; 

(4) the skills that educators are required to possess, the responsibilities that educators are required to 
accept, and the high expectations for students in this state; 

(5) the importance of building strong classroom management skills;  

(6) the framework in this state for teacher and principal evaluation; 

(7) appropriate relationships, boundaries, and communications between educators and students; and 

(8) instruction in digital learning, including a digital literacy evaluation followed by a prescribed 
digital learning curriculum. The instruction required must: 

(A) be aligned with the latest version of the International Society for Technology in 
Education's (ISTE) standards as appears on the ISTE website; 

(B) provide effective, evidence-based strategies to determine a person's degree of digital 
literacy; and 

(C) include resources to address any deficiencies identified by the digital literacy evaluation. 

(d) The following subject matter shall be included in the curriculum for candidates seeking initial certification 
in the classroom teacher certification class: 

(1) the relevant TEKS, including the English Language Proficiency Standards; 

(2) reading instruction, including instruction that improves students' content-area literacy; 

(3) for certificates that include early childhood and prekindergarten, the Prekindergarten Guidelines; 
and 

(4) the skills and competencies as prescribed in Chapter 235 of this title (relating to Classroom 
Teacher Certification Standards) and captured in the Texas teacher standards in Chapter 149, 
Subchapter AA, of this title (relating to Teacher Standards). 

(e) For candidates seeking certification in the principal certification class, the curriculum shall include the 
skills and competencies as prescribed in Chapter 241 of this title (relating to Certification as Principal) and 
captured in the Texas administrator standards, as indicated in Chapter 149, Subchapter BB, of this title 
(relating to Administrator Standards). 

(f) The following educator content standards from Chapter 235 of this title [(relating to Classroom Teacher 
Certification Standards)] shall be included in the curriculum for candidates who hold a valid standard, 
provisional, or one-year classroom teacher certificate specified in §230.31 of this title (relating to Types of 
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Certificates) in a certificate category that allows the candidates who are seeking the Early Childhood: 
Prekindergarten-Grade 3 certificate to teach all subjects in Prekindergarten, Kindergarten, Grade 1, Grade 
2, or Grade 3: 

(1) Child Development provisions of the Early Childhood: Prekindergarten-Grade 3 Content 
Standards; 

(2) Early Childhood-Grade 3 Pedagogy and Professional Responsibilities Standards; and 

(3) Science of Teaching Reading Standards. 

§228.35. Preparation Program Coursework and/or Training. 

(a) Coursework and/or training for candidates seeking initial certification in any certification class. 

(1) An educator preparation program (EPP) shall provide coursework and/or training to adequately 
prepare candidates for educator certification and ensure the educator is effective in the classroom. 

(2) Coursework and/or training shall be sustained, rigorous, intensive, interactive, candidate-focused, 
and performance-based. 

(3) All coursework and/or training shall be completed prior to EPP completion and standard 
certification. 

(4) With appropriate documentation such as certificate of attendance, sign-in sheet, or other written 
school district verification, 50 clock-hours of training may be provided by a school district and/or 
campus that is an approved Texas Education Agency (TEA) continuing professional education 
provider to a candidate who is considered a late hire. The training provided by the school district 
and/or campus must meet the criteria described in the Texas Education Code (TEC), §21.451 
(Staff Development Requirements) and must be directly related to the certificate being sought. 

(5) Each EPP must develop and implement specific criteria and procedures that allow: 

(A) military service member or military veteran candidates to credit verified military service, 
training, or education toward the training, education, work experience, or related 
requirements (other than certification examinations) for educator certification 
requirements, provided that the military service, training, or education is directly related 
to the certificate being sought; and 

(B) candidates who are not military service members or military veterans to substitute prior 
or ongoing service, training, or education, provided that the experience, education, or 
training is not also counted as a part of the internship, clinical teaching, or practicum 
requirements, was provided by an approved EPP or an accredited institution of higher 
education within the past five years, and is directly related to the certificate being sought. 

(6) Coursework and training that is offered online must meet, or the EPP must be making progress 
toward meeting, criteria set for accreditation, quality assurance, and/or compliance with one or 
more of the following: 

(A) Accreditation or Certification by the Distance Education Accrediting Commission; 

(B) Program Design and Teaching Support Certification by Quality Matters; 

(C) Part 1, Chapter 4, Subchapter P, of this title (relating to Approval of Distance Education 
Courses and Programs for Public Institutions); or 

(D) Part 1, Chapter 7 of this title (relating to Degree Granting Colleges and Universities 
Other than Texas Public Institutions). 

(b) Coursework and/or training for candidates seeking initial certification in the classroom teacher certification 
class. An EPP shall provide each candidate with a minimum of 300 clock-hours of coursework and/or 
training. An EPP shall provide a minimum of 200 clock-hours of coursework and/or training for a 
candidate seeking a Trade and Industrial Workforce Training certificate as specified by §233.14(e) of this 
title (relating to Career and Technical Education (Certificates requiring experience and preparation in a 
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skill area)). Unless a candidate qualifies as a late hire, a candidate shall complete the following prior to any 
clinical teaching or internship: 

(1) a minimum of 30 clock-hours of field-based experience. Up to 15 clock-hours of this field-based 
experience may be provided by use of electronic transmission or other video or technology-based 
method; and 

(2) 150 clock-hours of coursework and/or training as prescribed in §228.30(d)(4) of this title (relating 
to Educator Preparation Curriculum) that allows candidates to demonstrate proficiency in: 

(A) designing clear, well-organized, sequential, engaging, and flexible lessons that reflect 
best practice, align with standards and related content, are appropriate for diverse learners 
and encourage higher-order thinking, persistence, and achievement; 

(B) formally and informally collecting, analyzing, and using student progress data to inform 
instruction and make needed lesson adjustments; 

(C) ensuring high levels of learning, social-emotional development, and achievement for all 
students through knowledge of students, proven practices, and differentiated instruction; 

(D) clearly and accurately communicating to support persistence, deeper learning, and 
effective effort; 

(E) organizing a safe, accessible, and efficient classroom; 

(F) establishing, communicating, and maintaining clear expectations for student behavior; 

(G) leading a mutually respectful and collaborative class of actively engaged learners; 

(H) meeting expectations for attendance, professional appearance, decorum, procedural, 
ethical, legal, and statutory responsibilities; 

(I) reflect on his or her practice; and 

(J) effectively communicating with students, families, colleagues, and community members. 

(c) Coursework and/or training for candidates seeking initial certification in a certification class other than 
classroom teacher. An EPP shall provide coursework and/or training to ensure that the educator is effective 
in the assignment. An EPP shall provide a candidate with a minimum of 200 clock-hours of coursework 
and/or training that is directly aligned to the educator standards for the applicable certification class. 

(d) Late hire provisions. A late hire for a school district teaching position may begin employment under an 
intern or probationary certificate before completing the pre-internship requirements of subsection (b) of this 
section, but shall complete these requirements within 90 school days of assignment. 

(e) Educator preparation program delivery. An EPP shall provide evidence of ongoing and relevant field-based 
experiences throughout the EPP in a variety of educational settings with diverse student populations, 
including observation, modeling, and demonstration of effective practices to improve student learning. 

(1) For initial certification in the classroom teacher certification class, each EPP shall provide field-
based experiences, as defined in §228.2 of this title (relating to Definitions), for a minimum of 30 
clock-hours. The field-based experiences must be completed prior to assignment in an internship 
or clinical teaching. 

(A) Field-based experiences must include 15 clock-hours in which the candidate, under the 
direction of the EPP, is actively engaged in instructional or educational activities that 
include: 

(i) authentic school settings in a public school accredited by the TEA or other 
school approved by the TEA for this purpose; 

(ii) instruction by content certified teachers; 

(iii) actual students in classrooms/instructional settings with identity-proof 
provisions; 
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(iv) content or grade-level specific classrooms/instructional settings; and 

(v) written reflection of the observation. 

(B) Up to 15 clock-hours of field-based experience may be provided by use of electronic 
transmission or other video or technology-based method. Field-based experience 
provided by use of electronic transmission or other video or technology-based method 
must include: 

(i) direction of the EPP; 

(ii) authentic school settings in an accredited public or private school; 

(iii) instruction by content certified teachers; 

(iv) actual students in classrooms/instructional settings with identity-proof 
provisions; 

(v) content or grade-level specific classrooms/instructional settings; and 

(vi) written reflection of the observation. 

(C) Up to 15 clock-hours of field-based experience may be satisfied by serving as a long-term 
substitute. A long-term substitute is an individual who has been hired by a school or 
district to work at least 30 consecutive days in an assignment as a classroom teacher. 
Experience may occur after the candidate's admission to an EPP or during the two years 
before the date the candidate is admitted to the EPP. The candidate's experience in 
instructional or educational activities must be documented by the EPP and must be 
obtained at a public or private school accredited or approved for the purpose by the TEA. 

(2) For initial certification in the classroom teacher certification class, each EPP shall also provide at 
least one of the following. 

(A) Clinical Teaching. A candidate must have a clinical teaching assignment for each subject 
area in which the candidate is seeking initial certification. 

(i) For a candidate seeking initial certification in only one subject area, the 
following provisions apply. 

(I) Clinical teaching must meet one of the following requirements: 

(-a-) a minimum of 14 weeks (no fewer than 70 full days), with a 
full day being 100% of the school day; or 

(-b-) a minimum of 28 weeks (no fewer than 140 half days), with a 
half day being 50% of the school day. 

(II) A clinical teaching assignment as described in subclause (I)(-a-) of this 
clause shall not be less than an average of four hours each day in the 
subject area and grade level of certification sought. The average 
includes intermissions and recesses but does not include conference and 
duty-free lunch periods. 

(ii) For a candidate seeking initial certification in more than one subject area, the 
primary teaching assignment must meet the requirements of clause (i)(I)(-a-) of 
this subparagraph. Additional clinical teaching assignments in other subject 
areas may be less than an average of four hours each day during the 14 weeks of 
clinical teaching if: 

(I) the primary assignment is not less than an average of four hours each 
day in the subject area and grade level of certification sought; 

(II) the EPP is approved to offer preparation in the certification category 
required for the additional assignment; 
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(III) the EPP provides ongoing support for each assignment as prescribed in 
subsection (g) of this section; 

(IV) the EPP provides coursework and training for each assignment to 
adequately prepare the candidate to be effective in the classroom; and 

(V) the campus administrator agrees to assign a qualified cooperating 
teacher appropriate to each assignment. 

(iii) Clinical teaching is successful when the candidate demonstrates proficiency in 
each of the educator standards for the assignment and the field supervisor and 
cooperating teacher recommend to the EPP that the candidate should be 
recommended for a standard certificate. If either the field supervisor or 
cooperating teacher do not recommend that the candidate should be 
recommended for a standard certificate, the person who does not recommend the 
candidate must provide documentation supporting the lack of recommendation 
to the candidate and either the field supervisor or cooperating teacher. 

(iv) An EPP may permit a full day clinical teaching assignment up to 5 full days 
fewer than the minimum and a half day clinical teaching assignment up to 10 
half days fewer than the minimum if due to maternity leave, military leave, 
illness, or bereavement. 

(B)  Internship. An internship must be for a minimum of one full school year for the 
classroom teacher assignment or assignments that match the certification category or 
categories for which the candidate is prepared by the EPP. 

(i) An EPP may permit an internship of up to 30 school days fewer than the 
minimum if due to maternity leave, military leave, illness, bereavement, or if the 
late hire date is after the first day of the school year. 

(ii) The beginning date for an internship for the purpose of field supervision is the 
first day of instruction with students in the school or district in which the 
internship takes place. 

(iii) An internship assignment shall not be less than an average of four hours each 
day in the subject area and grade level of certification sought. The average 
includes intermissions and recesses but does not include conference and duty-
free lunch periods. An EPP may permit an additional internship assignment of 
less than an average of four hours each day if: 

(I) the primary assignment is not less than an average of four hours each 
day in the subject area and grade level of certification sought; 

(II) the EPP is approved to offer preparation in the certification category 
required for the additional assignment; 

(III) the EPP provides ongoing support for each assignment as prescribed in 
subsection (g) of this section; 

(IV) the EPP provides coursework and training for each assignment to 
adequately prepare the candidate to be effective in the classroom; and 

(V) the employing school or district notifies the candidate and the EPP in 
writing that an assignment of less than four hours will be required. 

(iv) A candidate must hold an intern or probationary certificate while participating in 
an internship. A candidate must meet the requirements and conditions, including 
the subject matter knowledge requirement, prescribed in §230.36 of this title 
(relating to Intern Certificates) and §230.37 of this title (relating to Probationary 
Certificates) to be eligible for an intern or probationary certificate. 

(v) An EPP may recommend an additional internship if: 
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(I) the EPP certifies that the first internship was not successful, the EPP 
has developed a plan to address any deficiencies identified by the 
candidate and the candidate's field supervisor, and the EPP implements 
the plan during the additional internship; or 

(II) the EPP certifies that the first internship was successful and that the 
candidate is making satisfactory progress toward completing the EPP 
before the end of the additional internship. 

(vi) An EPP must provide ongoing support to a candidate as described in subsection 
(g) of this section for the full term of the initial and any additional internship, 
unless, prior to the expiration of that term: 

(I) a standard certificate is issued to the candidate during any additional 
internship under a probationary certificate; 

(II) the candidate resigns, is non-renewed, or is terminated by the school or 
district [. A candidate must provide the EPP the official notice of 
resignation or termination within seven calendar days after receipt of 
the notice from the employing school or district. Within seven calendar 
days after receipt of the official notice of resignation or termination, an 
EPP must notify a candidate in writing that the EPP will provide TEA 
with notice about the resignation or termination and that the intern or 
probationary certificate will be inactivated by the TEA 30 calendar 
days from the effective date of the resignation or termination. Within 
one business day after providing the notice to a candidate, an EPP must 
email the TEA a copy of the notice to the candidate and a copy of the 
official notice of the resignation or termination] ; or 

(III) the candidate is discharged or is released from the EPP [. An EPP must 
notify a candidate in writing that the candidate is being discharged or 
released, that the EPP will provide the employing school or district 
with notice of the discharge or release, that the EPP will provide TEA 
with notice about the discharge or release, and that the intern or 
probationary certificate will be inactivated by the TEA 30 calendar 
days from the effective date of the discharge or release. Within one 
business day after providing a candidate with notice of discharge or 
release, an EPP must provide written notification to the employing 
school or district of the withdrawal, discharge, or release. Within one 
business day of providing notice to the employing school or district, an 
EPP must email the TEA a copy of the notice of discharge or release 
and a copy of the notice to the employing school or district] ; or 

(IV) the candidate withdraws from the EPP [. A candidate must notify the 
EPP in writing that the candidate is withdrawing from the EPP. Within 
seven calendar days after receipt of the withdrawal notice, an EPP must 
notify a candidate in writing that the EPP will provide the employing 
school or district with notice of the withdrawal, that the EPP will 
provide TEA with notice about the withdrawal, and that the intern or 
probationary certificate will be inactivated by the TEA 30 calendar 
days from the effective date of the withdrawal. Within one business day 
after providing a candidate with notice of discharge or release, an EPP 
must provide written notification to the employing school or district of 
the withdrawal, discharge, or release. Within one business day of 
providing notice to the employing school or district, an EPP must email 
the TEA a copy of the notice of withdrawal and a copy of the notice to 
the employing school or district] ; or 
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(V) the internship assignment does not meet the requirements described in 
this subparagraph. [Within seven calendar days of knowing that an 
internship assignment does not meet requirements, an EPP must notify 
a candidate in writing: that the internship assignment does not meet the 
requirements; that the EPP will provide the employing school or district 
with notice; that the EPP will provide the TEA with notice; and that the 
intern or probationary certificate will be inactivated by the TEA 30 
calendar days from the effective date the notice to the candidate was 
sent by the EPP. Within one business day after providing a candidate 
with notice, an EPP must provide written notification to the employing 
school or district that the internship assignment does not meet 
requirements and that the TEA will inactivate the certificate. Within 
one business day of providing notice to the employing school or 
district, an EPP must email the TEA a copy of the notice to the 
candidate and a copy of the notice to the employing school or district.] 

(vii) If the candidate leaves the internship assignment for any of the reasons 
identified in clause (vi)(II)-(V) of this subparagraph: 

(I) the EPP, the campus or district personnel, and the candidate must 
inform each other within one calendar week of the candidate's last day 
in the assignment; and 

(II) TEA must receive the certificate deactivation request with all related 
documentation from the EPP within two calendar weeks of the 
candidate's last day of the assignment in a format determined by TEA. 

(viii) The EPP must communicate the requirements in clause (vii) of this 
subparagraph to candidates and campus or district personnel prior to the 
assignment start date. 

(ix) [(vii)] An internship is successful when the candidate demonstrates 
proficiency in each of the educator standards for the assignment and the field 
supervisor and campus supervisor recommend to the EPP that the candidate 
should be recommended for a standard certificate. If either the field supervisor 
or campus supervisor do not recommend that the candidate should be 
recommended for a standard certificate, the person who does not recommend the 
candidate must provide documentation supporting the lack of recommendation 
to the candidate and either the field supervisor or campus supervisor. 

(x) [(viii)] An internship for a Trade and Industrial Workforce Training certificate 
may be at an accredited institution of higher education if the candidate teaches 
not less than an average of four hours each day, including intermissions and 
recesses, in a dual credit career and technical instructional setting as defined by 
Part 1, Chapter 4, Subchapter D of this title (relating to Dual Credit Partnerships 
Between Secondary Schools and Texas Public Colleges). 

(3) An EPP may request an exception to the clinical teaching option described in this subsection. 

(A) Submission of Exception Request. The request for an exception must include an alternate 
requirement that will adequately prepare candidates for educator certification and ensure 
the educator is effective in the classroom. The request for an exception must be submitted 
in a form developed by the TEA staff that shall include: 

(i) the rationale and support for the alternate clinical teaching option; 

(ii) a full description and methodology of the alternate clinical teaching option; 

(iii) a description of the controls to maintain the delivery of equivalent, quality 
education; and 
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(iv) a description of the ongoing monitoring and evaluation process to ensure that 
EPP objectives are met. 

(B) Review, Approval, and Revocation of Exception Request. 

(i) Exception requests will be reviewed by TEA staff, and the TEA staff shall 
recommend to the State Board for Educator Certification (SBEC) whether the 
exception should be approved. The SBEC may: 

(I) approve the request; 

(II) approve the request with conditions; 

(III) deny approval of the request; or 

(IV) defer action on the request pending receipt of further information. 

(ii) If the SBEC approves the request with conditions, the EPP must meet the 
conditions specified in the request. If the EPP does not meet the conditions, the 
approval is revoked. 

(iii) If the SBEC approves the request, the EPP must submit a written report of 
outcomes resulting from the clinical teaching exception to the TEA by 
September 15 of each academic year. If the EPP does not timely submit the 
report, the approval is revoked. 

(iv) If the SBEC does approve the exception or an approval is revoked, an EPP must 
wait at least six months from the date of the denial or revocation before 
submitting a new request. 

(4) Candidates participating in an internship or a clinical teaching assignment need to experience a 
full range of professional responsibilities that shall include the start of the school year. The start of 
the school year is defined as the first 15 instructional days of the school year. If these experiences 
cannot be provided through clinical teaching or an internship, they must be provided through field-
based experiences. 

(5) An internship or clinical teaching experience for certificates that include early childhood may be 
completed at a Head Start Program with the following stipulations: 

(A) a certified teacher is available as a trained mentor; 

(B) the Head Start program is affiliated with the federal Head Start program and approved by 
the TEA; 

(C) the Head Start program teaches three- and four-year-old students; and 

(D) the state's prekindergarten curriculum guidelines are being implemented. 

(6) An internship or clinical teaching experience must take place in an actual school setting rather 
than a distance learning lab or virtual school setting. 

(7) An internship or clinical teaching experience shall not take place in a setting where the candidate: 

(A) has an administrative role over the mentor or cooperating teacher; or 

(B) is related to the field supervisor, mentor, or cooperating teacher by blood (consanguinity) 
within the third degree or by marriage (affinity) within the second degree. 

(8) For certification in a class other than classroom teacher, each EPP shall provide a practicum for a 
minimum of 160 clock-hours whereby a candidate must demonstrate proficiency in each of the 
educator standards for the certificate class being sought. 

(A) A practicum experience must take place in an actual school setting rather than a distance 
learning lab or virtual school setting. 

(B) A practicum may not take place exclusively during a summer recess. 
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(C) [(B)] A practicum shall not take place in a setting where the candidate: 

(i) has an administrative role over the site supervisor; or 

(ii) is related to the field supervisor or site supervisor by blood (consanguinity) 
within the third degree or by marriage (affinity) within the second degree. 

(D) [(C)] An intern or probationary certificate may be issued to a candidate for a 
certification class other than classroom teacher who meets the requirements and 
conditions, including the subject matter knowledge requirement, prescribed in §230.36 of 
this title [(relating to Intern Certificates)] and §230.37 of this title [(relating to 
Probationary Certificates)] . 

(i) A candidate for an intern or probationary certificate in a certification class other 
than classroom teacher must meet all requirements established by the 
recommending EPP, which shall be based on the qualifications and requirements 
for the class of certification sought and the duties to be performed by the holder 
of a probationary certificate in that class. 

(ii) An EPP may recommend an additional practicum under a probationary 
certificate if: 

(I) the EPP certifies that the first practicum was not successful, the EPP 
has developed a plan to address any deficiencies identified by the 
candidate and the candidate's field supervisor, and the EPP implements 
the plan during the additional practicum; or 

(II) the EPP certifies that the first practicum was successful and that the 
candidate is making satisfactory progress toward completing the EPP 
before the end of the additional practicum. 

(E) [(D)] A practicum is successful when the field supervisor and the site supervisor recommend to 
the EPP that the candidate should be recommended for a standard certificate. If either the 
field supervisor or site supervisor does not recommend that the candidate should be 
recommended for a standard certificate, the person who does not recommend the 
candidate must provide documentation supporting the lack of recommendation to the 
candidate and either the field supervisor or site supervisor. 

(9) Subject to all the requirements of this section, the TEA may approve a school that is not a public 
school accredited by the TEA as a site for field-based experience, internship, clinical teaching, 
and/or practicum. 

(A) All Department of Defense Education Activity (DoDEA) schools, wherever located, and 
all schools accredited by the Texas Private School Accreditation Commission (TEPSAC) 
are approved by the TEA for purposes of field-based experience, internship, clinical 
teaching, and/or practicum. 

(B) An EPP may file an application , with the appropriate fee specified in §229.9(6) of this 
title (relating to Fees for Educator Preparation Program Approval and Accountability), 
with the TEA for approval, subject to periodic review, of a public school, a private 
school, or a school system located within any state or territory of the United States, as a 
site for field-based experience. The application shall be in a form developed by the TEA 
staff and shall include, at a minimum, evidence showing that the instructional standards 
of the school or school system align with those of the applicable Texas Essential 
Knowledge and Skills (TEKS) and SBEC certification standards. 

(C) An EPP may file an application , with the appropriate fee specified in §229.9(6) of this 
title, with the TEA for approval, subject to periodic review, of a public or private school 
for a candidate's placement located within any state or territory of the United States, as a 
site for [an internship,] clinical teaching [, and/or] or practicum required by this chapter. 
[The application shall be in a form developed by the TEA staff and shall include, at a 
minimum:] 
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(i) The clinical teaching or practicum site may be approved for a candidate who 
must complete requirements outside the state of Texas due to the following 
reasons if they occur following admission to the EPP: 

(I) military assignment of candidate or spouse; 

(II) illness of candidate or family member for whom the candidate is the 
primary caretaker; 

(III) candidate becomes the primary caretaker for a family member residing 
out of state; or 

(IV) candidate or spouse transfer of employment. 

(ii) The application shall identify the circumstances that necessitate the request to 
complete clinical teaching or a practicum outside of the state of Texas and be in 
a form developed by the TEA staff and shall include, at a minimum: 

(I) [(i)] the accreditation(s) held by the school; 

(II) [(ii)] a crosswalk comparison of the alignment of the instructional standards 
of the school with those of the applicable TEKS and SBEC certification 
standards; 

(III) [(iii)] the certification, credentials, and training of the field 
supervisor(s) who will supervise candidates in the school; and 

(IV) [(iv)] the measures that will be taken by the EPP to ensure that the 
candidate's experience will be equivalent to that of a candidate in a 
Texas public school accredited by the TEA. 

(D) An EPP may file an application , with the appropriate fee specified in §229.9(6) of this 
title, with the TEA for approval, subject to periodic review, of a public or private school 
for a candidate's placement located outside the United States, as a site for clinical 
teaching [, internship,] or a practicum required by this chapter. [The application shall be 
in a form developed by the TEA staff and shall include, at a minimum, the same elements 
required in subparagraph (C) of this paragraph for schools located within any state or 
territory of the United States, with the addition of a description of the on-site program 
personnel and program support that will be provided and a description of the school's 
recognition by the U.S. State Department Office of Overseas Schools.] 

(i) The site may be approved for a candidate who must complete requirements 
outside the United States due to the following reasons if they occur following 
admission to the EPP: 

(I) military assignment of candidate or spouse; 

(II) illness of candidate or family member for whom the candidate is the 
primary caretaker; 

(III) candidate becomes the primary caretaker for a family member residing 
out of country; or 

(IV) candidate or spouse transfer of employment. 

(ii) The application shall identify the circumstances that necessitate the request to complete 
clinical teaching or a practicum outside of the United States and be in a form developed 
by the TEA staff and shall include, at a minimum, the same provisions required in 
subparagraph (C)(ii) of this paragraph for schools located within any state or territory of 
the United States, with the addition of a description of the on-site program personnel and 
program support that will be provided and a description of the school's recognition by the 
U.S. State Department Office of Overseas Schools. 
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(f) Mentors, cooperating teachers, and site supervisors. In order to support a new educator and to increase 
educator retention, an EPP shall collaborate with the campus or district administrator to assign each 
candidate a mentor during the candidate's internship, assign a cooperating teacher during the candidate's 
clinical teaching experience, or assign a site supervisor during the candidate's practicum. If an individual 
who meets the certification category and/or experience criteria for a cooperating teacher, mentor, or site 
supervisor is not available, the EPP and campus or district administrator shall assign an individual who 
most closely meets the criteria and document the reason for selecting an individual that does not meet the 
criteria. The EPP is responsible for providing mentor, cooperating teacher, and/or site supervisor training 
that relies on scientifically-based research, but the program may allow the training to be provided by a 
school, district, or regional education service center if properly documented. 

(g) Ongoing educator preparation program support for initial certification of teachers. Supervision of each 
candidate shall be conducted with the structured guidance and regular ongoing support of an experienced 
educator who has been trained as a field supervisor. Supervision provided on or after September 1, 2017, 
must be provided by a field supervisor who has completed TEA-approved observation training. The initial 
contact, which may be made by telephone, email, or other electronic communication, with the assigned 
candidate must occur within the first three weeks of assignment. For each formal observation, the field 
supervisor shall participate in an individualized pre-observation conference with the candidate, document 
educational practices observed; provide written feedback through an individualized, synchronous, and 
interactive post-observation conference with the candidate; and provide a copy of the written feedback to 
the candidate's cooperating teacher or mentor. Neither the pre-observation conference nor the post-
observation conference need to be onsite. For candidates participating in an internship, the field supervisor 
shall provide a copy of the written feedback to the candidate's supervising campus administrator. Formal 
observations by the field supervisor conducted through collaboration with school or district personnel can 
be used to meet the requirements of this subsection. Informal observations and coaching shall be provided 
by the field supervisor as appropriate. In a clinical teaching experience, the field supervisor shall 
collaborate with the candidate and cooperating teacher throughout the clinical teaching experience. For an 
internship, the field supervisor shall collaborate with the candidate, mentor, and supervising campus 
administrator throughout the internship. 

(1) Each formal observation must be at least 45 minutes in duration, must be conducted by the field 
supervisor, and must be on the candidate's site in a face-to-face setting. 

(2) An EPP must provide the first formal observation within the first third of all clinical teaching 
assignments and the first six weeks of all internship assignments. 

(3) For an internship under an intern certificate or an additional internship described in subsection 
(e)(2)(B)(v)(I) of this section, an EPP must provide a minimum of three formal observations 
during the first half of the internship and a minimum of two formal observations during the last 
half of the internship. 

(4) For a first-year internship under a probationary certificate or an additional internship described in 
subsection (e)(2)(B)(v)(II) of this section, an EPP must provide a minimum of one formal 
observation during the first third of the assignment, a minimum of one formal observation during 
the second third of the assignment, and a minimum of one formal observation during the last third 
of the assignment. 

(5) If an internship under an intern certificate or an additional internship described in subsection 
(e)(2)(B)(v)(I) of this section involves certification in more than one certification category that 
cannot be taught concurrently during the same period of the school day, an EPP must provide a 
minimum of three observations in each assignment. For each assignment, the EPP must provide at 
least two formal observations during the first half of the internship and one formal observation 
during the second half of the internship. 

(6) For a first-year internship under a probationary certificate or an additional internship described in 
subsection (e)(2)(B)(v)(II) of this section that involves certification in more than one certification 
category that cannot be taught concurrently during the same period of the school day, an EPP must 
provide a minimum of one formal observation in each of the assignments during the first half of 
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the assignment and a minimum of one formal observation in each assignment during the second 
half of the assignment. 

(7) For a 14-week, full-day clinical teaching assignment, an EPP must provide a minimum of one 
formal observation during the first third of the assignment, a minimum of one formal observation 
during the second third of the assignment, and a minimum of one formal observation during the 
last third of the assignment. For an all-level clinical teaching assignment in more than one location 
or in an assignment that involves certification in more than one certification category that cannot 
be taught concurrently during the same period of the school day, a minimum of two formal 
observations must be provided during the first half of the assignment and a minimum of one 
formal observation must be provided during the second half of the assignment. 

(8) For a 28-week, half-day clinical teaching assignment or a full-day clinical teaching assignment 
that exceeds 14 weeks and extends beyond one semester, an EPP must provide a minimum of two 
formal observations during the first half of the assignment and a minimum of two formal 
observations during the last half of the assignment. 

(h) Ongoing educator preparation program support for certification in a certification class other than classroom 
teacher. Supervision of each candidate shall be conducted with the structured guidance and regular ongoing 
support of an experienced educator who has been trained as a field supervisor. Supervision provided on or 
after September 1, 2017, must be provided by a field supervisor who has completed TEA-approved 
observation training. The initial contact, which may be made by telephone, email, or other electronic 
communication, with the assigned candidate must occur within the first quarter of the assignment. For each 
formal observation, the field supervisor shall participate in an individualized pre-observation conference 
with the candidate; document educational practices observed; provide written feedback through an 
individualized, synchronous, and interactive post-observation conference with the candidate; and provide a 
copy of the written feedback to the candidate's site supervisor. Neither the pre-observation conference nor 
the post-observation conference need to be onsite. Formal observations conducted through collaboration 
with school or district personnel can be used to meet the requirements of this subsection. Informal 
observations and coaching shall be provided by the field supervisor as appropriate. The field supervisor 
shall collaborate with the candidate and site supervisor throughout the practicum experience. 

(1) An EPP must provide a minimum of one formal observation within the first third of the practicum, 
one formal observation within the second third of the practicum, and one formal observation 
within the final third of the practicum. 

(2) [(1)] The three required formal [Formal] observations must be at least 135 minutes in duration in total 
throughout the practicum and must be conducted by the field supervisor. 

(3) [(2)] If a formal observation is not conducted on the candidate's site in a face-to-face setting, the formal 
observation may be provided by use of electronic transmission or other video or technology-based 
method. A formal observation that is not conducted on the candidates' site in a face-to-face setting 
must include a pre- and post-conference. 

[(3) Regardless of the type of certificate held by a candidate during a practicum, an EPP must provide 
a minimum of one formal observation within the first third of the practicum, one formal 
observation within the second third of the practicum, and one formal observation within the final 
third of the practicum.] 

(i) Coursework and/or training for candidates seeking Early Childhood: Prekindergarten-Grade 3 certification. 

(1) In support of the educator standards that are the curricular basis of the Early Childhood: 
Prekindergarten-Grade 3 certificate, an EPP shall integrate the following concepts and themes 
throughout the coursework and training: 

(A) using planning and teaching practices that support student learning in early childhood, 
including: 

(i) demonstrating knowledge and skills to support child development (birth-age 
eight) in the following areas: 

(I) brain development; 
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(II) physical development; 

(III) social-emotional learning; and 

(IV) cultural development; 

(ii) demonstrating knowledge and skills of effective, research supported, 
developmentally appropriate instructional approaches to support young students' 
learning, including, but not limited to: 

(I) intentional instruction with clear learning goals; 

(II) project-based learning; 

(III) child-directed inquiry; 

(IV) learning through play; and 

(V) integration of knowledge across content areas; 

(iii) demonstrating knowledge and skills in implementing instruction tailored to the 
variability in learners' needs, including, but not limited to, small group 
instruction; 

(iv) demonstrating knowledge and skills in early literacy development and 
pedagogy, including: 

(I) demonstrating effective ways to support language development, 
particularly oral language development, including, but not limited to, 
growth in academic vocabulary, comprehension, and inferencing 
abilities; and 

(II) demonstrating effective ways to support early literacy development, 
including letter knowledge, phonological awareness, early writing, and 
decoding; 

(v) demonstrating knowledge and skills in early mathematics and science 
development and pedagogy; 

(vi) demonstrating knowledge and skills in developing and implementing 
pedagogical approaches for students who are English learners and/or bilingual; 
and 

(vii) demonstrating knowledge and skills in developing and implementing 
pedagogical approaches for students who have or are at risk for developmental 
delays and disabilities; 

(B) assessing the success of instruction and student learning through developmentally 
appropriate assessment, including: 

(i) demonstrating knowledge of multiple forms of assessment, the information that 
each form of assessment can provide about a student's learning and 
development, and how to conceive, construct, and/or select an assessment 
aligned to standards that can demonstrate student learning to stakeholders; 

(ii) demonstrating knowledge in how to use assessments to inform instruction to 
support student growth; and 

(iii) demonstrating knowledge and application of children's developmental 
continuum in the analysis of assessment results utilizing a variety of assessment 
types to gain a full understanding of students' current development and assets; 

(C) creating developmentally appropriate learning environments, including: 
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(i) demonstrating knowledge and skills in supporting learners' development of self-
regulation and executive function (e.g., behavior, attention, goal setting, 
cooperation); 

(ii) demonstrating knowledge and skills in designing, organizing, and facilitating 
spaces for learning, particularly small group learning, in both indoor and 
outdoor contexts; and 

(iii) demonstrating knowledge and skills in developing learning environments that 
support English learners' development, including structures to support language 
development and communication; 

(D) working with families, students, and the community through: 

(i) teacher agency and teacher leadership; 

(ii) research-based family engagement practices; 

(iii) understanding the capabilities of students through parent and community input; 
and 

(iv) the development and modeling of responsive relationships with children; and 

(E) using a diversity and equity framework, such as: 

(i) demonstrating knowledge and skills in creating early learning communities that 
capitalize on the cultural knowledge and strengths children bring to the 
classroom; 

(ii) demonstrating knowledge and skills in creating an early learning environment 
that reflects the communities in which they work; and 

(iii) demonstrating knowledge and skills in how to access the knowledge children 
and families bring to school. 

(2) An EPP shall provide each candidate who holds a valid standard, provisional, or one-year 
classroom teacher certificate specified in §230.31 of this title (relating to Types of Certificates) in 
a certificate category that allows the applicant to teach all subjects in Prekindergarten, 
Kindergarten, Grade 1, Grade 2, or Grade 3 with a minimum of 150 clock-hours of coursework 
and/or training that is directly aligned to the educator standards as specified in Chapter 235, 
Subchapter B, [Division 1,] of this title (relating to Elementary School Certificate Standards [Early 
Childhood: Prekindergarten-Grade 3)] and that is based on the concepts and themes specified in 
subsection (i)(1) of this section. A clinical teaching, internship, or practicum assignment is not 
required for completion of program requirements. 

(3) An EPP shall provide each candidate who holds a valid standard, provisional, or one year 
classroom teacher certificate specified in §230.31 of this title [(relating to Professional Educator 
Preparation and Certification)] in a certificate category that does not allow the candidate to teach 
all subjects in Prekindergarten, Kindergarten, Grade 1, Grade 2, or Grade 3 coursework and/or 
training as specified in subsections (a) and (b) of this section that is directly aligned to the 
educator standards as specified in Chapter 235, Subchapter B, [Division 1,] of this title [(relating 
to Early Childhood: Prekindergarten-Grade 3)] and that is based on the concepts and themes 
specified in subsection (i)(1) of this section, a clinical experience as specified in subsection (e)(2) 
of this section, a mentor or cooperating teacher as specified in subsection (f) of this section, and 
ongoing support as specified in subsection (g) of this section. 

(j) Coursework and/or training for candidates seeking a Teacher of Students with Visual Impairments (TVI) 
Supplemental: Early Childhood-Grade 12 certification. 

(1) An EPP must provide a minimum of 300 hours of coursework and/or training related to the 
educator standards for that certificate adopted by the SBEC. 

(2) An EPP shall provide a clinical experience of at least 350 clock-hours in a supervised educator 
assignment in a public school accredited by the TEA or other school approved by the TEA for this 
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purpose. A TVI certification candidate must demonstrate proficiency in each of the educator 
standards for the certificate being sought during the clinical experience. A clinical experience is 
successful when the field supervisor recommends to the EPP that the TVI certification candidate 
should be recommended for a TVI supplemental certification. 

(A) An EPP will provide guidance, assistance, and support for the TVI certification candidate 
by assigning a cooperating teacher and/or providing individual or group consultation. The 
EPP is responsible for providing training to cooperating teachers and/or consultation 
providers. 

(B) An EPP will collaborate with the program coordinator for the Texas School for the Blind 
and Visually Impaired Statewide Mentor Program to assign a TVI mentor for the TVI 
certification candidate. The Texas School for the Blind and Visually Impaired Statewide 
Mentor Program is responsible for providing training for all TVI mentors. 

(C) An EPP will provide ongoing support for the TVI certification candidate. Supervision of 
each candidate shall be conducted with the structured guidance and regular ongoing 
support of an experienced educator who has been trained as a field supervisor. 
Supervision must be provided by a field supervisor who has completed TEA-approved 
observation training. The initial contact, which may be made by telephone, email, or 
other electronic communication, with the assigned candidate must occur within the first 
quarter of the assignment. For each formal observation, the field supervisor shall 
participate in an individualized pre-observation conference with the candidate; document 
educational practices observed; and provide written feedback through an individualized, 
synchronous, and interactive post-observation conference with the candidate. Neither the 
pre-observation conference nor the post-observation conference need to be onsite. Formal 
observations conducted through collaboration with school or district personnel can be 
used to meet the requirements of this subsection. Informal observations and coaching 
shall be provided by the field supervisor as appropriate. 

(i) Formal observations must be at least 135 minutes in duration in total throughout 
the clinical experience and must be conducted by the field supervisor. 

(ii) If a formal observation is not conducted on the candidate's site in a face-to-face 
setting, the formal observation may be provided by use of electronic 
transmission or other video or technology-based method. A formal observation 
that is not conducted on the candidates' site in a face-to-face setting must include 
a pre- and post-conference. 

(iii) An EPP must provide a minimum of one formal observation within the first 
third of the clinical experience, one formal observation within the second third 
of the clinical experience, and one formal observation within the final third of 
the clinical experience. 

(k) Candidates employed as certified educational aides. 

(1) Clinical Teaching Assignment. Candidates employed as certified educational aides may satisfy 
their clinical teaching assignment requirements through their instructional duties. 

(A) If an EPP permits candidates employed as certified educational aides, as defined by 
Chapter 230, Subchapter E, of this title (relating to Educational Aide Certificate), to 
satisfy the clinical teaching assignment requirements through their instructional duties, 
the clinical teaching assignment must be for a minimum of 490 hours (14-week 
equivalent). 

(B) An EPP may permit an educational aide employed in a clinical teaching to be excused 
from up to 35 of the required hours due to maternity leave, military leave, or illness. 

(C) Clinical teaching is successful when the candidate demonstrates proficiency in each of 
the educator standards for the assignment and the field supervisor and cooperating 
teacher recommend to the EPP that the candidate should be recommended for a standard 
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certificate. If either the field supervisor or cooperating teacher do not recommend that the 
candidate should be recommended for a standard certificate, the person who does not 
recommend the candidate must provide documentation supporting the lack of 
recommendation to the candidate and either the field supervisor or cooperating teacher. 

(2) Coursework and Training. An EPP must provide coursework and/or training as specified in 
subsections (a) and (b) of this section, a clinical experience as specified in subsection (e) of this 
section, a cooperating teacher as specified in subsection (f) of this section, and ongoing support as 
specified in subsection (g) of this section. An EPP must provide a minimum of one formal 
observation during the first third of the assignment, a minimum of one formal observation during 
the second third of the assignment, and a minimum of one formal observation during the last third 
of the assignment. 

(l) Exemptions. 

(1) Under the TEC, §21.050(c), a candidate who receives a bachelor's degree required for a teaching 
certificate on the basis of higher education coursework completed while receiving an exemption 
from tuition and fees under the TEC, §54.363, is exempt from the requirements of this chapter 
relating to field-based experience, internship, or clinical teaching. 

(2) Under the TEC, §21.0487(c)(2)(B), a candidate's employment by a school or district as a Junior 
Reserve Officer Training Corps instructor before the person was enrolled in an EPP or while the 
person is enrolled in an EPP is exempt from any clinical teaching, internship, or field-based 
experience program requirement. 

§228.40. Assessment and Evaluation of Candidates for Certification and Program Improvement. 

(a) To ensure that a candidate for educator certification is prepared to receive a standard certificate, the 
educator preparation program (EPP) shall establish benchmarks and structured assessments of the 
candidate's progress throughout the EPP. 

(b) An EPP is responsible for ensuring that each candidate is adequately prepared to pass the appropriate 
content pedagogy examination(s) required for certification, unless that content pedagogy test is used for 
admission purposes. 

(c) Upon the written request of the candidate, an EPP may prepare a candidate and grant test approval for a 
classroom teacher certificate category other than the category for which the candidate was initially admitted 
to the EPP. 

(d) An EPP shall determine the readiness of each candidate to take the appropriate certification examination of 
content, pedagogy, and professional responsibilities, including professional ethics and standards of conduct. 
An EPP shall not grant test approval for a certification examination until a candidate has met all of the 
requirements for admission to the EPP and has been contingently or formally admitted into the EPP. An 
EPP may make test approval contingent on a candidate completing additional coursework and/or training to 
show that the candidate is prepared to pass the test if the candidate is seeking test approval from the EPP in 
an area where the standards and/or test changed since the candidate completed the EPP or if the candidate 
has returned to the EPP for test approval five or more years following the academic year of completion. 

(e) For the purposes of EPP improvement, an entity shall continuously evaluate the design and delivery of the 
EPP components based on performance data, scientifically-based research practices, and the results of 
internal and external feedback and assessments. 

(f) An EPP shall retain documents that evidence a candidate's eligibility for admission to the program and 
evidence of completion of all program requirements for a period of five years after a candidate completes, 
withdraws from, or is discharged or released from the program. 
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Review of Proposed Amendment to 19 TAC Chapter 228, Requirements for Educator Preparation 
Programs, §228.1, General Provisions   

 
 
 
September 11, 2020 
 
COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative 
Code (TAC) Chapter 228, Requirements for Educator Preparation Programs, §228.1, General Provisions. 
The proposed amendment would provide additional flexibility for educator preparation programs (EPPs) 
and candidates to fulfill educator preparation requirements related to clinical teaching, internships, and 
practicums when those assignments occur at least partially in virtual settings due to campus and district 
modifications in response to COVID-19 during the 2020–2021 academic year. At adoption, the SBEC 
made changes to the proposed text to provide additional flexibility in response to public comments and 
ongoing developments with the public health crisis. 
 
STATUTORY AUTHORITY:  The statutory authority for 19 TAC §228.1 is the Texas Education Code 
(TEC), §§21.031; 21.041(b)(1); 21.044, as amended by Senate Bills (SBs) 7, 1839, and 1963, 85th Texas 
Legislature, Regular Session, 2017, and House Bill (HB) 18, 86th Texas Legislature, 2019; 21.0442(c), as 
added by HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.0443; 21.0453; 21.0454; 21.0455; 
21.046(b); 21.0485; 21.0487(c); 21.0489(c), as added by SB 1839 and HB 2039, 85th Texas Legislature, 
Regular Session, 2017; 21.049(a); 21.0491, as added by HB 3349, 85th Texas Legislature, Regular 
Session, 2017; 21.050(b) and (c); and 21.051, as amended by SB 1839, 85th Texas Legislature, Regular 
Session, 2017; and the Texas Occupations Code (TOC), §55.007. 
 
TEC, §21.031, authorizes the SBEC to regulate and oversee all aspects of the certification, continuing 
education, and standards of conduct of public school educators, and states that in proposing rules under 
the TEC, Chapter 21, Subchapter B, the SBEC shall ensure that all candidates for certification or renewal 
of certification demonstrate the knowledge and skills necessary to improve the performance of the diverse 
student population of this state. 
 
TEC, §21.041(b)(1), require the SBEC to propose rules that provide for the regulation of educators and 
the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent with the TEC, 
Chapter 21, Subchapter B. 
 
TEC, §21.044, as amended by SBs 7, 1839, and 1963, 85th Texas Legislature, Regular Session, 2017, and 
HB 18, 86th Texas Legislature, 2019, requires the SBEC to propose rules establishing training 
requirements a person must accomplish to obtain a certificate, enter an internship, or enter an induction-
year program. 
 
TEC, §21.0442(c), as added by HB 3349, 85th Texas Legislature, Regular Session, 2017, requires the 
SBEC to ensure that an EPP requires at least 80 hours of instruction for a candidate seeking a Trade and 
Industrial Workforce Training certificate. 
 
TEC, §21.0443, requires the SBEC to establish rules for the approval and renewal of EPPs. 
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TEC, §21.0453, states that the SBEC may propose rules as necessary to ensure that all EPPs provide the 
SBEC with accurate information. 
 
TEC, §21.0454, requires the SBEC to develop a set of risk factors to assess the overall risk level of each 
EPP and use the set of risk factors to guide the Texas Education Agency (TEA) in conducting monitoring, 
inspections, and evaluations of EPPs. 
 
TEC, §21.0455, requires the SBEC to propose rules necessary to establish a process for complaints to be 
directed against an EPP. 
 
TEC, §21.046(b), states that the qualifications for certification as a principal must be sufficiently flexible 
so that an outstanding teacher may qualify by substituting approved experience and professional training 
for part of the educational requirements. 
 
TEC, §21.0485, states the issuance requirements for certification to teach students with visual 
impairments. 
 
TEC, §21.0487(c), states that because an effective principal is essential to school improvement, the SBEC 
shall ensure that each candidate for certification as a principal is of the highest caliber and that multi-level 
screening processes, validated comprehensive assessment programs, and flexible internships with 
successful mentors exist to determine whether a candidate for certification as a principal possesses the 
essential knowledge, skills, and leadership capabilities necessary for success. 
 
TEC, §21.0489(c), as added by SB 1839 and HB 2039, 85th Texas Legislature, Regular Session, 2017, 
states the eligibility for an Early Childhood: Prekindergarten–Grade 3 certificate. 
 
TEC, §21.049(a), authorizes the SBEC to adopt rules providing for educator certification programs as an 
alternative to traditional EPPs. 
 
TEC, §21.0491, as added by HB 3349, 85th Texas Legislature, Regular Session, 2017, requires the SBEC 
to create a probationary and standard trade and industrial workforce training certificate.  
 
TEC, §21.050(b), states that the SBEC may not require more than 18 semester credit hours of education 
courses at the baccalaureate level for the granting of a teaching certificate. 
 
TEC, §21.050(c), states that a person who receives a bachelor's degree required for a teaching certificate 
on the basis of higher education coursework completed while receiving an exemption from tuition and 
fees under the TEC, §54.363, may not be required to participate in any field experience or internship 
consisting of student teaching to receive a teaching certificate. 
 
TEC, §21.051, as amended by SB 1839, 85th Texas Legislature, Regular Session, 2017, provides a 
requirement that before a school may employ a certification candidate as a teacher of record, the 
candidate must have completed at least 15 hours of field-based experience in which the candidate was 
actively engaged at an approved school in instructional or educational activities under supervision. 
 
TOC, §55.007, provides that verified military service, training, and education be credited toward licensing 
requirements. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
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BACKGROUND INFORMATION AND JUSTIFICATION: The SBEC rules in 19 TAC Chapter 
228, Requirements for Educator Preparation Programs, establish the requirements for EPPs. 
 
The following is a description of the proposed amendment included in the attachment. 
 
§228.1. General Provisions. 
 
The proposed amendment in §228.1 would add new subsection (e) to allow EPPs to provide internships, 
clinical teaching, practicum assignments, and related educator observations in a virtual setting for the 
2020–2021 academic year to manage the impact of the public health crisis on educator candidates and 
EPPs. Current SBEC rules require these activities to be conducted in an actual school setting with face-to-
face observations and do not permit virtual settings. If public health conditions in the upcoming academic 
year necessitate providing instruction through virtual platforms, educator candidates will be unable to 
complete the required experience in actual, face-to-face school settings. Allowing clinical assignments 
and observations to occur in virtual school settings will minimize disruptions to the educator production 
pipeline. 
 
At the July 31, 2020 SBEC meeting, the SBEC made a change at adoption, in response to public 
comments and ongoing developments with the impact of the public health crisis on educator candidates 
and EPPs. The adopted rule text provides additional flexibility in allowing the option for formal 
observations during clinical assignments to occur in synchronous virtual settings or asynchronous virtual 
settings. 
 
The attachment reflects the proposed rule text changes. 
 
SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
 
FISCAL IMPACT: No changes have been made to this section since published as proposed. The TEA 
staff has determined that there is no additional fiscal impact on state and local governments and there are 
no additional costs to entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does not impose a cost on regulated persons, another state agency, a 
special district, or a local government and, therefore, is not subject to TGC, §2001.0045. 
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TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking.  During the first five years the proposed rulemaking would be in effect, it would limit an 
existing regulation by temporarily removing the requirements for educator preparation experiences to 
occur in actual, face-to-face school settings during the 2020–2021 academic year. 
 
The proposed rulemaking would not create or eliminate a government program; would not require the 
creation of new employee positions or elimination of existing employee positions; would not require an 
increase or decrease in future legislative appropriations to the agency; would not require an increase or 
decrease in fees paid to the agency; would not create a new regulation; would not expand or repeal an 
existing regulation; would not increase or decrease the number of individuals subject to its applicability; 
and would not positively or adversely affect the state’s economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be clear guidance 
to EPPs on requirements for providing preparation to an individual seeking certification as an educator. 
The TEA staff has determined there is no anticipated cost to persons required to comply with the 
proposal. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
 
PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on proposed amendment to 19 TAC Chapter 228, Requirements for Educator 
Preparation Programs, §228.1, General Provisions. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Mark Olofson, Director, Educator Data and Preparation Program Management 
 
Attachment:            
 
Text of Proposed Amendment to 19 TAC Chapter 228, Requirements for Educator Preparation Programs, 
§228.1, General Provisions 
 
 

IV-53



ATTACHMENT 
Text of Proposed Amendment to 19 TAC 

Chapter 228, Requirements for Educator Preparation Programs, §228.1, General 
Provisions 

§228.1. General Provisions. 

(a) To ensure the highest level of educator preparation and practice, the State Board for Educator Certification 
(SBEC) recognizes that the preparation of educators must be the joint responsibility of educator preparation 
programs (EPPs) and the Early Childhood-Grade 12 public and private schools of Texas. Collaboration in 
the development, delivery, and evaluation of educator preparation is required. 

(b) Consistent with the Texas Education Code, §21.049, the SBEC's rules governing educator preparation are 
designed to promote flexibility and creativity in the design of EPPs to accommodate the unique 
characteristics and needs of different regions of the state as well as the diverse population of potential 
educators. 

(c) All EPPs are subject to the same standards of accountability, as required under Chapter 229 of this title 
(relating to Accountability System for Educator Preparation Programs). 

(d) If the governor declares a state of disaster consistent with the Texas Government Code, §418.014, Texas 
Education Agency staff may extend deadlines in this chapter for up to 90 days and decrease clinical 
teaching, internship, and practicum assignment minimums by up to 20 percent as necessary to 
accommodate persons in the affected disaster areas. 

(e) For purposes of educator preparation training under §228.35 of this title (relating to Preparation Program 
Coursework and/or Training) during the 2020-2021 academic year, actual school settings and authentic 
school settings may include campuses with a traditional, in-person setting that are temporarily functioning 
in a virtual setting, and face-to-face settings for formal observations may include synchronous virtual 
settings or asynchronous virtual settings . 
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Review of Proposed Amendment to 19 TAC Chapter 230, Professional Educator Preparation and 

Certification, Subchapter C, Assessment of Educators, §230.21, Educator Assessment   
 
 
 
September 11, 2020 
 
COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative 
Code (TAC) Chapter 230, Professional Educator Preparation and Certification, Subchapter C, Assessment 
of Educators, §230.21, Educator Assessment. The proposed amendment would implement the statutory 
requirements in House Bill (HB) 3, 86th Texas Legislature, 2019, that require that all educators who teach 
any grade level from Prekindergarten–Grade 6 demonstrate proficiency in the science of teaching reading 
on a certification examination beginning January 1, 2021. The proposed amendment would update the 
examination figure in 19 TAC §230.21(e) to specify the required examination(s) for issuance of the 
replacement certificates that reflect the science of teaching reading requirement. The proposed 
amendment would also provide clarification on relevant implementation dates for specific certification 
examinations.  
 
STATUTORY AUTHORITY:  The statutory authority for 19 TAC §230.21 is the Texas Education 
Code (TEC), §§21.041(b)(1), (2), and (4); 21.044(a), as amended by Senate Bills (SBs) 7, 1839, and 
1963, 85th Texas Legislature, Regular Session, 2017; 21.048, as amended by HB 3, 86th Texas 
Legislature, 2019; 21.050, as amended by HB 3217, 86th Texas Legislature, 2019; 22.082; and Texas 
Occupations Code (TOC), §54.003. 
 
TEC, §21.041(b)(1), (2), and (4), require the SBEC to propose rules that provide for the regulation of 
educators and the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent 
with the TEC, Chapter 21, Subchapter B; specify the classes of educator certificates to be issued, 
including emergency certificates; and specify the requirements for the issuance and renewal of an 
educator certificate. 
 
TEC, §21.044(a), as amended by SBs 7, 1839, and 1963, 85th Texas Legislature, Regular Session, 2017, 
requires the SBEC to propose rules establishing training requirements a person must accomplish to obtain 
a certificate, enter an internship, or enter an induction-year program. 
 
TEC, §21.048, as amended by HB 3, 86th Texas Legislature, 2019, states the SBEC shall propose rules 
prescribing comprehensive examinations for each class of certificate issued by the board that includes not 
requiring more than 45 days elapsing between examination retakes and that starting January 1, 2021, all 
candidates teaching prekindergarten through grade six must demonstrate proficiency in the science of 
teaching reading on a certification examination. 
 
TEC, §21.050(a), states a person who applies for a teaching certificate must possess a bachelor's degree. 
 
TEC, §21.050(b), as amended by HB 3217, 86th Texas Legislature, 2019, states the SBEC shall provide 
for a minimum number of semester credit hours of field-based experience or internship. 
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TEC, §21.050(c), states a person who receives a bachelor's degree required for a teaching certificate on 
the basis of higher education coursework completed while receiving an exemption from tuition and fees 
under the TEC, §54.363, may not be required to participate in any field experience or internship 
consisting of student teaching to receive a teaching certificate. 
 
TEC, §22.082, requires SBEC to subscribe to the criminal history clearinghouse as provided by Texas 
Government Code, §411.0845, and may obtain any law enforcement or criminal history records that relate 
to a specific applicant for or holder of a certificate issued under Chapter 21, Subchapter B. 
 
TOC, §54.003, states a licensing authority shall provide accommodations and eligibility criteria for 
examinees diagnosed as having dyslexia. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: The SBEC rules in 19 TAC Chapter 230 
specify the testing requirements for certification and the additional certificates based on examination. 
These requirements ensure educators are qualified and professionally prepared to instruct the 
schoolchildren of Texas. The following provides a description of changes to Chapter 230, Subchapter C, 
§230.21. 
 
HB 3, 86th Texas Legislature, 2019, requires that all educators who teach any grade level from 
Prekindergarten–Grade 6 demonstrate proficiency in the science of teaching reading on a certification 
examination beginning January 1, 2021. The replacement certificates that incorporate this requirement are 
reflected in the proposed changes to Chapter 233 that are included in a separate item in this agenda. To 
comply with the enabling legislation, the appropriate examination(s) required for each of the replacement 
certificates must be reflected in the testing figure in §230.21(e). Additionally, the current examinations 
that will change due to the addition of the new science of teaching reading examination requirements 
must also be updated to reflect the changes.  
 
Subchapter C, §230.21. Assessment of Educators 
 
The proposed amendment to §230.21(e) would update the figure to include the four replacement 
certificates proposed in Chapter 233 and the associated certification examination requirements along with 
the corresponding operational dates of those examinations. The current and replacement certificates with 
the corresponding content pedagogy examinations are reflected on the following table.  
 

Certificate Relevant Content Pedagogy Test(s) 

Core Subjects: Early Childhood–Grade 6 • 291 Core Subjects EC–6 TExES 

Core Subjects with Science of Teaching 
Reading: Early Childhood–Grade 6 

• 293 Science of Teaching Reading TExES and either: 
• 291 Core Subjects EC–6 TExES (last operational date 

12/31/2021) or 
• 391 Core Subjects EC–6 TExES (starting 1/1/2021) 

Core Subjects: Grades 4–8 • 211 Core Subjects 4–8 TExES 

Core Subjects with Science of Teaching 
Reading: Grades 4–8 

• 293 Science of Teaching Reading TExES and 
• 211 Core Subjects 4–8 TExES  
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English Language Arts and Reading: 
Grades 4–8 • 117 English Language Arts and Reading 4–8 TExES 

English Language Arts and Reading with 
Science of Teaching Reading: Grades 4–8 

• 293 Science of Teaching Reading TExES and 
• 117 English Language Arts and Reading 4–8 TExES 

(last operational date 12/31/2021) or 
• 217 English Language Arts and Reading 4–8 TExES 

(starting 1/1/2022) 
English Language Arts and 
Reading/Social Studies: Grades 4–8 

• 113 English Language Arts and Reading/Social 
Studies 4–8 TExES 

English Language Arts and 
Reading/Social Studies with Science of 
Teaching Reading: Grades 4–8 

• 293 Science of Teaching Reading TExES, and 
• 113 English Language Arts and Reading/Social 

Studies 4–8 TExES 
 
The content pedagogy examination, 391 Core Subjects: Early Childhood–Grade 6, reflected in the table, 
would be developed to remove duplicative English Language Arts content that is now reflected in 293 
Science of Teaching Reading. Due to the administration structure of the 291 Core Subjects: Early 
Childhood–Grade 6 exam, candidates may retake specific subject sections of the examination in order to 
earn the overall passing score. To accommodate the transition between the two examinations, the 
proposed figure would include a one-year transition period during which both examinations would be 
operational.  
 
A technical edit to the Educational Diagnostician: Early Childhood–Grade 12 content pedagogy 
examination would be updated to reflect the correct test number from 251 to 253 to align with test number 
conventions.  
 
The content pedagogy examination, 217 English Language Arts and Reading: Grades 4–8, reflected in the 
table, would be developed and would replace 117 English Language Arts and Reading: Grades 4–8. 
Updates to the English Language Arts and Reading Texas Essential Knowledge and Skills (TEKS) 
provided an opportunity to update the content pedagogy examination. To signal the transition between the 
two examinations, the proposed figure provides the last operational date of the current 117 and the 
operational start date for the new 217. 
 
The replacement certificates, as proposed in Chapter 233, would provide clarity on the certification 
examination requirements and would reflect the science of teaching reading knowledge and skills that 
teachers with the replacement certificates would demonstrate prior to issuance. 
 
In addition to the proposed amendment related to HB 3, the proposed figure in §230.21(e) would phase 
out the retired 183 Braille TExES examination for the §233.8 Teacher of Students with Visual 
Impairments Supplemental: Early Childhood–Grade 12 certificate. 
 
The attachments reflect the proposed rule text changes. 
 
SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
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FISCAL IMPACT: No changes have been made to this section since published as proposed. The Texas 
Education Agency (TEA) staff has determined there is an anticipated fiscal impact on state government 
(TEA) required to comply with the proposal. The TEA estimates a cost of $128,909 for each of the next 
five fiscal years (FYs) from FYs 2021–2025 for the development and ongoing administrative costs 
needed to maintain assessments. The TEA will receive an $11 remittance for each Science of Teaching 
Reading test taken associated with the Core Subjects with Science of Teaching Reading: Early 
Childhood–Grade 6, Core Subjects with Science of Teaching Reading: Grades 4–8, English Language 
Arts and Reading with Science of Teaching Reading: Grades 4–8 and English Language Arts and 
Reading/Social Studies with Science of Teaching Reading: Grades 4–8 certification fields for an 
estimated total of $212,754 for FY 2021 and $322,355 for FYs 2022–2025. Based on 2018–2019 testing 
data, TEA estimates 19,341 examinations taken in FY 2021 and 29,305 Science of Teaching Reading 
examinations taken per annual year starting FY 2022. There is no additional fiscal impact on local 
governments or entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does impose a cost on regulated persons, another state agency, a 
special district, or a local government, and, therefore, is subject to TGC, §2001.0045. However, the 
proposal is exempt from TGC, §2001.0045, as provided under that statute, because the proposal is 
necessary to implement legislation. In addition, the proposal is necessary to ensure certified Texas 
educators are competent to educate Texas students and, therefore, necessary to protect the safety and 
welfare of the residents of this state. 
 
TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking. During the first five years the proposed rulemaking would be in effect, it would require an 
increase in fees paid to the agency for each Science of Teaching Reading assessment taken ($11 per 
assessment), but those fees would be offset by the increased costs to the agency of developing and 
administering the new test. The development and administration of the Science of Teaching Reading 
assessment is required by HB 3, 86th Texas Legislature, 2019. 
 
The proposed rulemaking would not create or eliminate a program, would not require the creation of new 
employee positions or elimination of existing employee positions; would not require an increase or 
decrease in future legislative appropriations to the agency; would not require a decrease in fees paid to the 
agency; would not create a new regulation; would not increase or decrease the number of individuals 
subject to its applicability; and would not positively or adversely affect the state's economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be the increased 
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teacher knowledge and skills in science-based reading instruction, leading to the anticipated growth in 
student reading performance. The TEA staff determined there is an economic cost to persons required to 
comply with this proposal. Future teacher candidates seeking certification in Core Subjects with Science 
of Teaching Reading: Early Childhood–Grade 6, Core Subjects with Science of Teaching Reading: 
Grades 4–8, English Language Arts and Reading with Science of Teaching Reading: Grades 4–8, and 
English Language Arts and Reading/Social Studies with Science of Teaching Reading: Grades 4–8 will 
be required to take the Science of Teaching Reading assessment. Based on 2018–2019 data, TEA staff 
anticipates this will impact about 19,341 test attempts in FY 2021 with the cost of each test being $136 
for a total of $2,630,427 and about 29,305 test attempts in FYs 2022–2025 for a total of $4,029,200 per 
year. Future teacher candidates for English Language Arts and Reading: Grades 4–8 will be required to 
take a certification assessment that has both selected-response and constructed-response questions. Based 
on the 2018–2019 data, TEA staff anticipates this impact to be about 2,186 test attempts with the cost of 
each test increasing from $116 to $136 for a total of $43,720 starting FY 2022. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
 
PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on the proposed amendment to 19 TAC Chapter 230, Professional Educator 
Preparation and Certification, Subchapter C, Assessment of Educators, §230.21, Educator 
Assessment. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Jessica McLoughlin, Director, Educator Standards and Testing 
 
Attachment I:  
 
Text of Proposed Amendment to 19 TAC Chapter 230, Professional Educator Preparation and 
Certification, Subchapter C, Assessment of Educators, §230.21, Educator Assessment 
 
Attachment II:        
 
Figure: 19 TAC §230.21(e) 
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ATTACHMENT I  
Text of Proposed Amendment to 19 TAC 

Chapter 230. Professional Educator Preparation and Certification 

Subchapter C. Assessment of Educators 

§230.21. Educator Assessment. 

(a) A candidate seeking certification as an educator must pass the examination(s) required by the Texas 
Education Code (TEC), §21.048, and the State Board for Educator Certification (SBEC) in §233.1(e) of 
this title (relating to General Authority) and shall not retake an examination more than four times, unless 
the limitation is waived for good cause. The burden of proof shall be upon the candidate to demonstrate 
good cause. 

(1) For the purposes of the retake limitation described by the TEC, §21.048, an examination retake is 
defined as a second or subsequent attempt to pass any examination required for the issuance of a 
certificate, including an individual core subject examination that is part of the overall examination 
required for the issuance of a Core Subjects certificate as described in §233.2 of this title (relating 
to Early Childhood; Core Subjects). 

(A) A canceled examination score is not considered an examination retake. 

(B) An examination taken by an educator during a pilot period is not considered part of an 
educator's five-time test attempt limit. 

(C) Pursuant to TEC, §21.0491(d), the limit on number of test attempts does not apply to the 
trade and industrial workforce training certificate examination prescribed by the SBEC. 

(D) A candidate who fails a computer- or paper-based examination cannot retake the 
examination before 30 days have elapsed following the candidate's last attempt to pass 
the examination. 

(2) Good cause is: 

(A) the candidate's highest score on an examination is within one conditional standard error 
of measurement (CSEM) of passing, and the candidate has completed 50 clock-hours of 
educational activities. CSEMs will be published annually on the Texas Education Agency 
(TEA) website; 

(B) the candidate's highest score on an examination is within two CSEMs of passing, and the 
candidate has completed 100 clock-hours of educational activities; 

(C) the candidate's highest score on an examination is within three CSEMs of passing, and 
the candidate has completed 150 clock-hours of educational activities; 

(D) the candidate's highest score on an examination is not within three CSEMs of passing, 
and the candidate has completed 200 clock-hours of educational activities; 

(E) if the candidate needs a waiver for more than one of the individual core subject 
examinations that are part of the overall examination required for the issuance of a Core 
Subjects certificate, the candidate has completed the number of clock-hours of 
educational activities required for each individual core subject examination as described 
in subparagraphs (A)-(D) of this paragraph up to a maximum of 300 clock-hours. The 
number of clock-hours for each examination may be divided equally based on the number 
of examinations in the waiver request, but the number of clock-hours for an examination 
shall not be less than 50; or 

(F) if a CSEM is not appropriate for an examination, the TEA staff will identify individuals 
who are familiar and knowledgeable with the examination content to review the 
candidate's performance on the five most recent examinations, identify the deficit 
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competency or competencies, and determine the number of clock-hours of educational 
activities required. 

(3) Educational activities are defined as: 

(A) institutes, workshops, seminars, conferences, interactive distance learning, video 
conferencing, online activities, undergraduate courses, graduate courses, training 
programs, in-service, or staff development given by an approved continuing professional 
education provider or sponsor, pursuant to §232.17 of this title (relating to Pre-Approved 
Professional Education Provider or Sponsor) and §232.19 of this title (relating to 
Approval of Private Companies, Private Entities, and Individuals), or an approved 
educator preparation program (EPP), pursuant to §228.10 of this title (relating to 
Approval Process); and 

(B) being directly related to the knowledge and skills included in the certification 
examination competency or competencies in which the candidate answered less than 70 
percent of competency questions correctly. The formula for identifying a deficit 
competency is the combined total of correct answers for each competency on the five 
most recent examinations divided by the combined total of questions for each 
competency on the five most recent examinations. 

(4) Documentation of educational activities that a candidate must submit includes: 

(A) the provider, sponsor, or program's name, address, telephone number, and email address. 
The TEA staff may contact the provider, sponsor, or program to verify an educational 
activity; 

(B) the name of the educational activity (e.g., course title, course number); 

(C) the competency or competencies addressed by the educational activity as determined by 
the formula described in paragraph (3)(B) of this subsection; 

(D) the provider, sponsor, or program's description of the educational activity (e.g., syllabus, 
course outline, program of study); and 

(E) the provider, sponsor, or program's written verification of the candidate's completion of 
the educational activity (e.g., transcript, certificate of completion). The written 
verification must include: 

(i) the provider, sponsor, or program's name; 

(ii) the candidate's name; 

(iii) the name of the educational activity; 

(iv) the date(s) of the educational activity; and 

(v) the number of clock-hours completed for the educational activity. Clock-hours 
completed before the most recent examination attempt or after a request for a 
waiver is submitted shall not be included. One semester credit hour earned at an 
accredited institution of higher education is equivalent to 15 clock-hours. 

(5) To request a waiver of the limitation, a candidate must meet the following conditions: 

(A) the candidate is otherwise eligible to take an examination. A candidate seeking a 
certificate based on completion of an EPP must have the approval of an EPP to request a 
waiver; 

(B) beginning September 1, 2016, the candidate pays the non-refundable waiver request fee 
of $160; 

(C) the candidate requests the waiver of the limitation in writing on forms developed by the 
TEA staff; and 

(D) the request for the waiver is postmarked not earlier than: 
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(i) 45 calendar days after an unsuccessful attempt at the fourth retake of an 
examination as defined in the TEC, §21.048; or 

(ii) 90 calendar days after the date of the most recent denied waiver of the limitation 
request; or 

(iii) 180 calendar days after the date of the most recent unsuccessful examination 
attempt that was the result of the most recently approved request for waiver of 
the limitation. 

(6) The TEA staff shall administratively approve each application that meets the criteria specified in 
paragraphs (2)-(5) of this subsection. 

(7) An applicant who does not meet the criteria in paragraphs (2)-(5) of this subsection may appeal to 
the SBEC for a final determination of good cause. A determination by the SBEC is final and may 
not be appealed. 

(b) A candidate seeking a standard certificate as an educator based on completion of an approved EPP may 
take the appropriate certification examination(s) required by subsection (a) of this section only at such time 
as the EPP determines the candidate's readiness to take the examinations, or upon successful completion of 
the EPP, whichever comes first. 

(c) The holder of a lifetime Texas certificate effective before February 1, 1986, must pass examinations 
prescribed by the SBEC to be eligible for continued certification, unless the individual has passed the Texas 
Examination of Current Administrators and Teachers (TECAT). 

(d) The commissioner of education approves the satisfactory level of performance required for certification 
examinations, and the SBEC approves a schedule of examination fees and a plan for administering the 
examinations. 

(e) The appropriate examination(s) required for certification are specified in the figure provided in this 
subsection. 

Figure: 19 TAC §230.21(e) [Figure: 19 TAC §230.21(e)] 

(f) Scores from examinations required under this title must be made available to the examinee, the TEA staff, 
and, if appropriate, the EPP from which the examinee will seek a recommendation for certification. 

(g) The following provisions concern ethical obligations relating to examinations. 

(1) An educator or candidate who participates in the development, design, construction, review, field 
testing, scoring, or validation of an examination shall not reveal or cause to be revealed the 
contents of the examination to any other person. 

(2) An educator or candidate who administers an examination shall not: 

(A) allow or cause an unauthorized person to view any part of the examination; 

(B) copy, reproduce, or cause to be copied or reproduced any part of the examination; 

(C) reveal or cause to be revealed the contents of the examination; 

(D) correct, alter, or cause to be corrected or altered any response to a test item contained in 
the examination; 

(E) provide assistance with any response to a test item contained in the examination or cause 
assistance to be provided; or 

(F) deviate from the rules governing administration of the examination. 

(3) An educator or candidate who is an examinee shall not: 

(A) copy, reproduce, or cause to be copied or reproduced any test item contained in the 
examination; 
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(B) provide assistance with any response to a test item contained in the examination, or cause 
assistance to be provided; 

(C) solicit or accept assistance with any response to a test item contained in the examination; 

(D) deviate from the rules governing administration of the examination; or 

(E) otherwise engage in conduct that amounts to cheating, deception, or fraud. 

(4) An educator, candidate, or other test taker shall not: 

(A) solicit information about the contents of test items on an examination that the educator, 
candidate, or other test taker has not already taken from an individual who has had access 
to those items, or offer information about the contents of specific test items on an 
examination to individuals who have not yet taken the examination; 

(B) fail to pay all test costs and fees as required by this chapter or the testing vendor; or 

(C) otherwise engage in conduct that amounts to violations of test security or confidentiality 
integrity, including cheating, deception, or fraud. 

(5) A person who violates this subsection is subject to: 

(A) sanction, including, but not limited to, disallowance and exclusion from future 
examinations either in perpetuity or for a period of time that serves the best interests of 
the education profession, in accordance with the provisions of the TEC, §21.041(b)(7), 
and Chapter 249 of this title (relating to Disciplinary Proceedings, Sanctions, and 
Contested Cases); and/or 

(B) denial of certification in accordance with the provisions of the TEC, §21.041(b)(7), and 
Chapter 249 of this title; and/or 

(C) voiding of a score from an examination in which a violation specified in this subsection 
occurred as well as a loss of a test attempt for purposes of the retake limit in subsection 
(a) of this section. 
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Figure: 19 TAC §230.21(e) 

Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s) 

Art 
§233.10 Art: Early Childhood-

Grade 12 
178 Art EC-12 Texas 
Examinations of 
Educator Standards 
(TExES) 

160 Pedagogy and 
Professional 
Responsibilities (PPR) 
EC-12 TExES or 2015 
edTPA: Visual Arts 
(pilot exam) 

Bilingual Education 
§233.6 Bilingual Education 

Supplemental: Spanish 
164 Bilingual Education 
Supplemental TExES 
and 190 Bilingual 
Target Language 
Proficiency (BTLPT) – 
Spanish TExES 

Not Applicable: Not a 
Stand-alone Certificate 

§233.6 Bilingual Education 
Supplemental: American 
Sign Language 

164 Bilingual Education 
Supplemental TExES 
and 184 American Sign 
Language (ASL) EC-12 
TExES and 073 Texas 
Assessment of Sign 
Communications-
American Sign 
Language (TASC-ASL) 

Not Applicable: Not a 
Stand-alone Certificate 

§233.6 Bilingual Education 
Supplemental: Arabic 

164 Bilingual Education 
Supplemental TExES 
and American Council 
for the Teaching of 
Foreign Languages 
(ACTFL) 614 Oral 
Proficiency Interview 
(OPI) – Arabic and 615 
Writing Proficiency 
Test (WPT) – Arabic  

Not Applicable: Not a 
Stand-alone Certificate 

§233.6 Bilingual Education 
Supplemental: Chinese 

164 Bilingual Education 
Supplemental TExES 
and ACTFL 618 OPI – 
Chinese (Mandarin) 
and 619 WPT – Chinese 
(Mandarin) 

Not Applicable: Not a 
Stand-alone Certificate 

ATTACHMENT II
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Bilingual Education (continued) 
§233.6 Bilingual Education 

Supplemental: Japanese 
164 Bilingual Education 
Supplemental TExES 
and ACTFL 616 OPI – 
Japanese and 617 WPT 
– Japanese  
 
 

Not Applicable: Not a 
Stand-alone Certificate 

§233.6 Bilingual Education 
Supplemental: 
Vietnamese 

164 Bilingual Education 
Supplemental TExES 
and ACTFL 620 OPI – 
Vietnamese and 621 
WPT – Vietnamese 
  

Not Applicable: Not a 
Stand-alone Certificate 

Career and Technical Education 
§233.13 Technology Education: 

Grades 6-12 
171 Technology 
Education 6-12 TExES 

160 PPR EC-12 TExES or 
2143 edTPA: 
Technology and 
Engineering Education 
(pilot exam) 
 

§233.13 Family and Consumer 
Sciences, Composite: 
Grades 6-12 

American Association 
of Family and 
Consumer Sciences 
(AAFCS) 200 Family and 
Consumer Sciences – 
Composite Examination 
 

160 PPR EC-12 TExES or 
2117 edTPA: Family 
and Consumer Sciences 
(pilot exam) 

§233.13 Human Development and 
Family Studies: Grades  
8-12 

AAFCS 202 Human 
Development and 
Family Studies 
Concentration 
Examination 
 

160 PPR EC-12 TExES or 
2117 edTPA: Family 
and Consumer Sciences 
(pilot exam) 

§233.13 Hospitality, Nutrition, and 
Food Sciences: Grades  
8-12 

AAFCS 201 Hospitality, 
Nutrition, and Food 
Science Concentration 
Examination 
 

160 PPR EC-12 TExES or 
2117 edTPA: Family 
and Consumer Sciences 
(pilot exam) 

§233.13 Agriculture, Food, and 
Natural Resources: Grades 
6-12 

272 Agriculture, Food, 
and Natural Resources 
6-12 TExES 

160 PPR EC-12 TExES or 
2100 edTPA: 
Agricultural Education 
(pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Career and Technical Education (continued) 
§233.13 Business and Finance: 

Grades 6-12 
276 Business and 
Finance 6-12 TExES 

160 PPR EC-12 TExES or 
2102 edTPA: Business 
Education (pilot exam) 
 

§233.14 Marketing: Grades 6-12  275 Marketing 6-12 
TExES 

160 PPR EC-12 TExES or 
2102 edTPA: Business 
Education (pilot exam) 
 

§233.14 Health Science: Grades  
6-12 

273 Health Science 6-
12 TExES 
 

160 PPR EC-12 TExES 

§233.14 Trade and Industrial 
Education: Grades 6-12 

Not Applicable 270 Pedagogy and 
Professional 
Responsibilities for 
Trade and Industrial 
Education 6-12 TExES 
(last operational date 
8/31/2021) 
Starting 9/1/2021 370 
Pedagogy and 
Professional 
Responsibilities for 
Trade and Industrial 
Education 6-12 TExES 
 

§233.14 Trade and Industrial 
Workforce Training: 
Grades 6-12 

Not Applicable 370 Pedagogy and 
Professional 
Responsibilities for 
Trade and Industrial 
Education 6-12 TExES 
 

Computer Science and Technology Applications 
§233.5 Computer Science: Grades 

8-12 
241 Computer Science 
8-12 TExES 

160 PPR EC-12 TExES or 
2143 edTPA: 
Technology and 
Engineering Education 
(pilot exam) 
 

§233.5 Technology Applications: 
Early Childhood-Grade 12 

242 Technology 
Applications EC-12 
TExES 

160 PPR EC-12 TExES or 
2108 edTPA: 
Educational 
Technology Specialist 
(pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Core Subjects 
§233.2 Core Subjects: Early 

Childhood-Grade 6 
291 Core Subjects EC-6 
TExES 
 

160 PPR EC-12 TExES or 
2110 edTPA: 
Elementary Education: 
Literacy with 
Mathematics Task 4 
(pilot exam) 

§233.2 Core Subjects with Science 
of Teaching Reading: Early 
Childhood-Grade 6 

293 Science of 
Teaching Reading 
TExES and either: 
291 Core Subjects EC-6 
TExES (last operational 
date 12/31/2021) or 
391 Core Subjects EC-6 
TExES (starting 
1/1/2021) 

160 PPR EC-12 TExES or 
2110 edTPA: 
Elementary Education: 
Literacy with 
Mathematics Task 4 
(pilot exam) 

§233.2 Core Subjects: Grades 4-8 211 Core Subjects 4-8 
TExES 

160 PPR EC-12 TExES or 
2016 edTPA: Middle 
Childhood 
Mathematics (pilot 
exam) or 2017 edTPA: 
Middle Childhood 
Science (pilot exam) or 
2018 edTPA: Middle 
Childhood English-
Language Arts (pilot 
exam) or 2019 edTPA: 
Middle Childhood 
History/Social Studies 
(pilot exam) 

§233.2 Core Subjects with Science 
of Teaching Reading: 
Grades 4-8 

293 Science of 
Teaching Reading 
TExES and 211 Core 
Subjects 4-8 TExES 

160 PPR EC-12 TExES or 
2016 edTPA: Middle 
Childhood 
Mathematics (pilot 
exam) or 2017 edTPA: 
Middle Childhood 
Science (pilot exam) or 
2018 edTPA: Middle 
Childhood English-
Language Arts (pilot 
exam) or 2019 edTPA: 
Middle Childhood 
History/Social Studies 
(pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s) 

Counselor 
§239.20 School Counselor: Early 

Childhood-Grade 12 
152 School Counselor 
EC-12 TExES (last 
operational date 
8/31/2021) 
Starting 9/1/2021 252 
School Counselor EC-12 
TExES 
 

Not Applicable: Not an 
Initial Certificate 

Dance 
§233.10 Dance: Grades 6-12 279 Dance 6-12 TExES 160 PPR EC-12 TExES or 

2021 edTPA: K-12 
Performing Arts (pilot 
exam) 
 

Early Childhood 
§233.2 Early Childhood: 

Prekindergarten-Grade 3 
292 Early Childhood: 
PK-3 TExES and 293 
Science of Teaching 
Reading TExES 

160 PPR EC-12 TExES or 
2014 edTPA: Early 
Childhood Education 
(pilot exam) 
 

Educational Diagnostician 
§239.84 Educational Diagnostician: 

Early Childhood-Grade 12 
153 Educational 
Diagnostician EC-12 
TExES (last operational 
date 12/31/2020) 
Starting 1/1/2021 253 
[251] Educational 
Diagnostician EC-12 
TExES 
 

Not Applicable: Not an 
Initial Certificate 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s) 

English Language Arts and Reading 
§233.3 English Language Arts and 

Reading: Grades 4-8 
117 English Language 
Arts and Reading 4-8 
TExES 
 

160 PPR EC-12 TExES 
or 2018 edTPA: 
Middle Childhood 
English-Language Arts 
(pilot exam) 
 

§233.3 English Language Arts and 
Reading with Science of 
Teaching Reading: Grades 
4-8 

293 Science of Teaching 
Reading TExES and 117 
English Language Arts 
and Reading 4-8 TExES 
(last operational date 
12/31/2021) or 217 
English Language Arts 
and Reading 4-8 TExES 
(starting 1/1/2022) 
 

160 PPR EC-12 TExES 
or 2018 edTPA: 
Middle Childhood 
English-Language Arts 
(pilot exam) 

§233.3 English Language Arts and 
Reading: Grades 7-12 

231 English Language 
Arts and Reading 7-12 
TExES 

160 PPR EC-12 TExES 
or 2003 edTPA: 
Secondary English-
Language Arts (pilot 
exam) 
 

§233.3 English Language Arts and 
Reading/Social Studies: 
Grades 4-8 

113 English Language 
Arts and Reading/ Social 
Studies 4-8 TExES 

160 PPR EC-12 TExES 
or 2018 edTPA: 
Middle Childhood 
English-Language Arts 
(pilot exam) or 2019 
edTPA: Middle 
Childhood 
History/Social Studies 
(pilot exam) 
 

§233.3 English Language Arts and 
Reading/Social Studies 
with Science of Teaching 
Reading: Grades 4-8 

293 Science of Teaching 
Reading TExES and 113 
English Language Arts 
and Reading/ Social 
Studies 4-8 TExES 

160 PPR EC-12 TExES 
or 2018 edTPA: 
Middle Childhood 
English-Language Arts 
(pilot exam) or 2019 
edTPA: Middle 
Childhood 
History/Social Studies 
(pilot exam) 
 

§239.93 Reading Specialist: Early 
Childhood-Grade 12 

151 Reading Specialist 
EC-12 TExES 

Not Applicable: Not an 
Initial Certificate 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s) 

English as a Second Language 
§233.7 English as a Second 

Language Supplemental 
154 English as a Second 
Language Supplemental 
TExES 

Not Applicable: Not a 
Stand-alone 
Certificate 
 

Gifted and Talented 
§233.9 Gifted and Talented 

Supplemental 
162 Gifted and Talented 
TExES 

Not Applicable: Not a 
Stand-alone 
Certificate 
 

Health 
§233.11 Health: Early Childhood-

Grade 12 
157 Health Education 
EC-12 TExES 

160 PPR EC-12 TExES 
or 2119 edTPA: Health 
Education (pilot exam) 
 

Journalism 
§233.3 Journalism: Grades 7-12 256 Journalism 7-12 

TExES 
160 PPR EC-12 TExES 
or 2003 edTPA: 
Secondary English-
Language Arts (pilot 
exam) 
 

Junior Reserve Officer Training 
§233.17 Junior Reserve Officer 

Training Corps: Grades 6-
12 
 

Not Applicable 160 PPR EC-12 TExES 

Languages Other Than English 
§233.15 American Sign Language: 

Early Childhood-Grade 12 
184 ASL EC-12 TExES 
and 073 TASC-ASL 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Arabic: Early Childhood-
Grade 12 

ACTFL 605 OPI – Arabic 
and 600 WPT – Arabic 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Chinese: Early Childhood-
Grade 12 

ACTFL 606 OPI – Chinese 
(Mandarin) and 601 
WPT – Chinese 
(Mandarin) 
 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s) 

Languages Other Than English (continued) 
§233.15 French: Early Childhood-

Grade 12 
610 Languages Other 
Than English (LOTE) 
French EC-12 TExES 
 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 

§233.15 German: Early Childhood-
Grade 12 

611 LOTE German EC-12 
TExES 
 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Hindi: Early Childhood-
Grade 12 

ACTFL 622 OPI – Hindi 
and 623 WPT – Hindi 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Italian: Early Childhood-
Grade 12 

ACTFL 624 OPI – Italian 
and 625 WPT – Italian 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Japanese: Early 
Childhood-Grade 12 

ACTFL 607 OPI – 
Japanese and 602 WPT 
– Japanese 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Korean: Early Childhood-
Grade 12 

ACTFL 630 OPI – Korean 
and 631 WPT – Korean 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Latin: Early Childhood-
Grade 12 

612 LOTE Latin EC-12 
TExES 

160 PPR EC-12 TExES 
or 2104 edTPA: 
Classical Languages 
(pilot exam) 
 

§233.15 Portuguese: Early 
Childhood-Grade 12 

ACTFL 632 OPI – 
Portuguese and 633 
WPT – Portuguese 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Russian: Early Childhood-
Grade 12 

ACTFL 608 OPI – Russian 
and 603 WPT – Russian 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Spanish: Early Childhood-
Grade 12 

613 LOTE Spanish EC-12 
TExES 

160 PPR EC-12 TExES 
or 2020 edTPA: World 
Language (pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Languages Other Than English (continued) 
§233.15 Turkish: Early Childhood-

Grade 12 
ACTFL 626 OPI – Turkish 
and 627 WPT – Turkish 

160 PPR EC-12 TExES or 
2020 edTPA: World 
Language (pilot exam) 
 

§233.15 Vietnamese: Early 
Childhood-Grade 12 

ACTFL 609 OPI – 
Vietnamese and 604 
WPT – Vietnamese 

160 PPR EC-12 TExES or 
2020 edTPA: World 
Language (pilot exam) 
 

Librarian 
§239.60 School Librarian: Early 

Childhood-Grade 12 
150 School Librarian 
Early Childhood-12 
TExES 
 

Not Applicable: Not an 
Initial Certificate 

Mathematics and Science 
§233.4 Mathematics: Grades 4-8 115 Mathematics 4-8 

TExES 
160 PPR EC-12 TExES or 
2016 edTPA: Middle 
Childhood 
Mathematics (pilot 
exam) 
 

§233.4 Science: Grades 4-8 116 Science 4-8 TExES 160 PPR EC-12 TExES or 
2017 edTPA: Middle 
Childhood Science 
(pilot exam) 
 

§233.4 Mathematics/Science: 
Grades 4-8 

114 Mathematics/ 
Science 4-8 TExES 

160 PPR EC-12 TExES or 
2016 edTPA: Middle 
Childhood 
Mathematics (pilot 
exam) or 2017 edTPA: 
Middle Childhood 
Science (pilot exam) 
 

§233.4 Mathematics: Grades 7-12 235 Mathematics 7-12 
TExES 

160 PPR EC-12 TExES or 
2005 edTPA: Secondary 
Mathematics (pilot 
exam) 
 

§233.4 Science: Grades 7-12 236 Science 7-12 TExES 160 PPR EC-12 TExES or 
2006 edTPA: Secondary 
Science (pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Mathematics and Science (continued) 
§233.4 Life Science: Grades 7-12 238 Life Science 7-12 

TExES 
160 PPR EC-12 TExES or 
2006 edTPA: Secondary 
Science (pilot exam) 
 

§233.4 Physical Science: Grades 
6-12 

237 Physical Science 6-
12 TExES 

160 PPR EC-12 TExES or 
2006 edTPA: Secondary 
Science (pilot exam) 
 

§233.4 Physics/Mathematics: 
Grades 7-12 

243 Physics/ 
Mathematics 7-12 
TExES 

160 PPR EC-12 TExES or 
2005 edTPA: Secondary 
Mathematics (pilot 
exam) or 2006 edTPA: 
Secondary Science (pilot 
exam) 
 

§233.4 Mathematics/Physical 
Science/Engineering: 
Grades 6-12 

274 Mathematics/ 
Physical Science/ 
Engineering 6-12 TExES 

160 PPR EC-12 TExES or 
2005 edTPA: Secondary 
Mathematics (pilot 
exam) or 2006 edTPA: 
Secondary Science (pilot 
exam) or 2143 edTPA: 
Technology and 
Engineering Education 
(pilot exam) 
 

§233.4 Chemistry: Grades 7-12 240 Chemistry 7-12 
TExES 

160 PPR EC-12 TExES or 
2006 edTPA: Secondary 
Science (pilot exam) 
 

Music    
§233.10 Music: Early Childhood-

Grade 12 
177 Music EC-12 TExES 160 PPR EC-12 TExES or 

2021 edTPA: K-12 
Performing Arts (pilot 
exam) 
 

Physical Education    
§233.12 Physical Education: Early 

Childhood-Grade 12 
158 Physical Education 
EC-12 TExES 
 

160 PPR EC-12 TExES or 
2011 edTPA: Physical 
Education (pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Principal and Superintendent 
§241.20 Principal as Instructional 

Leader: Early Childhood-
Grade 12 

268 Principal as 
Instructional Leader 
TExES  

Educational Testing 
Service (ETS) 368 
Performance 
Assessment for School 
Leaders (PASL) 
 

§241.35 Principal as Instructional 
Leader Endorsement 

Not Applicable: Not an 
Initial Certificate 
(Individuals must 
already hold a valid 
certificate to serve in 
the role of principal to 
be eligible for this 
endorsement.) 
 

Educational Testing 
Service (ETS) 368 
Performance 
Assessment for School 
Leaders (PASL)  
 

§242.20 Superintendent: Early 
Childhood-Grade 12 

195 Superintendent 
TExES 

Not Applicable: Not an 
Initial Certificate 
 

Social Studies 
§233.3 Social Studies: Grades 4-8 118 Social Studies 4-8 

TExES 
160 PPR EC-12 TExES or 
2019 edTPA: Middle 
Childhood 
History/Social Studies 
(pilot exam) 
 

§233.3 Social Studies: Grades  
7-12 

232 Social Studies 7-12 
TExES 

160 PPR EC-12 TExES or 
2004 edTPA: Secondary 
History/Social Studies 
(pilot exam) 
 

§233.3 History: Grades 7-12 233 History 7-12 TExES 160 PPR EC-12 TExES or 
2004 edTPA: Secondary 
History/Social Studies 
(pilot exam) 
 

Speech Communications 
§233.3 Speech: Grades 7-12 129 Speech 7-12 TExES 160 PPR EC-12 TExES or 

2003 edTPA: Secondary 
English-Language Arts 
(pilot exam) 
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Certificate TAC 
Reference 

Certificate Name Required Content 
Pedagogy Test(s) 

Pedagogical 
Requirement(s)  

Special Education 
§233.8 Special Education: Early 

Childhood-Grade 12 
161 Special Education 
EC-12 TExES 

160 PPR EC-12 TExES or 
2012 edTPA: Special 
Education (pilot exam) 
 

§233.8 Special Education 
Supplemental 

163 Special Education 
Supplemental TExES 

Not Applicable: Not a 
Stand-alone Certificate 
 

§233.8 Teacher of the Deaf and 
Hard of Hearing: Early 
Childhood-Grade 12 

181 Deaf and Hard of 
Hearing EC-12 TExES 
and 072 TASC or 073 
TASC-ASL (required for 
assignment but not for 
certification) 
 

160 PPR EC-12 TExES or 
2012 edTPA: Special 
Education (pilot exam) 

§233.8 Teacher of Students with 
Visual Impairments 
Supplemental: Early 
Childhood-Grade 12 

182 Visually Impaired 
TExES and [183 Braille 
TExES or] 283 Braille 
TExES 
 

Not Applicable: Not a 
Stand-alone Certificate 

Theatre    
§233.10 Theatre: Early Childhood-

Grade 12 
180 Theatre EC-12 
TExES 

160 PPR EC-12 TExES or 
2021 edTPA: K-12 
Performing Arts (pilot 
exam) 
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Review of Proposed Amendments to 19 TAC Chapter 233, Categories of Classroom Teaching 

Certificates   
 
 
 
September 11, 2020 
 
COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would amend 19 Texas Administrative 
Code (TAC) Chapter 233, Categories of Classroom Teaching Certificates. The proposed amendments 
would implement the statutory requirements in House Bill (HB) 3, 86th Texas Legislature, 2019, that 
requires that all educators who teach any grade level from Prekindergarten–Grade 6 demonstrate 
proficiency in the science of teaching reading on a certification examination beginning January 1, 2021. 
The proposed amendments would create four replacement certificates with corresponding requirements 
and deadlines for issuance: Core Subjects with Science of Teaching Reading: Early Childhood–Grade 6; 
Core Subjects with Science of Teaching Reading: Grades 4–8; English Language Arts and Reading with 
Science of Teaching Reading: Grades 4–8; and English Language Arts and Reading/Social Studies with 
Science of Teaching Reading: Grades 4–8. Technical changes would also provide clarification and 
consistent information related to the classroom teacher certificates issued by the SBEC. 
 
STATUTORY AUTHORITY:  The statutory authority for 19 TAC Chapter 233 is the Texas Education 
Code (TEC), §§21.003(a); 21.031; 21.041(b)(1)–(4) and (6); 21.044(e) and (f); 21.048(a); 21.0442 and 
21.0491, as added by HB 3349, 85th Texas Legislature, Regular Session, 2017; 21.048(a-2), as amended 
by HB 3, 86th Texas Legislature, 2019; 21.0489, as added by Senate Bill (SB) 1839 and HB 2039, 85th 
Texas Legislature, Regular Session, 2017; and 22.0831(f). 
 
TEC, §21.003(a), states that a person may not be employed as a teacher, teacher intern or teacher trainee, 
librarian, educational aide, administrator, educational diagnostician, or school counselor by a school 
district unless the person holds an appropriate certificate or permit issued as provided by the TEC, 
Chapter 21, Subchapter B. 
 
TEC, §21.031, authorizes the SBEC to regulate and oversee all aspects of the certification, continuing 
education, and standards of conduct of public school educators, and states that in proposing rules under 
the TEC, Chapter 21, Subchapter B, the SBEC shall ensure that all candidates for certification or renewal 
of certification demonstrate the knowledge and skills necessary to improve the performance of the diverse 
student population of this state. 
 
TEC, §21.041(b)(1), requires the SBEC to propose rules that provide for the regulation of educators and 
the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent with the TEC, 
Chapter 21, Subchapter B. 
 
TEC, §21.041(b)(2), requires the SBEC to propose rules that specify the classes of educator certificates to 
be issued, including emergency certificates. 
 
TEC, §21.041(b)(3), requires the SBEC to propose rules that specify the period for which each class of 
educator certificate is valid. 
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TEC, §21.041(b)(4), requires the SBEC to propose rules that specify the requirements for the issuance 
and renewal of an educator certificate. 
 
TEC, §21.041(b)(6), requires the SBEC to propose rules that provide for special or restricted certification 
of educators, including certification of instructors of American Sign Language. 
 
TEC, §21.044(e), provides the requirements that SBEC rules must specify for a person to obtain a 
certificate to teach a health science technology education course. 
 
TEC, §21.044(f), provides that SBEC rules for obtaining a certificate to teach a health science technology 
education course shall not specify that a person must have a bachelor's degree or establish any other 
credential or teaching experience requirements that exceed the requirements under TEC, §21.044(e). 
 
TEC, §21.0442, as added by HB 3349, 85th Texas Legislature, Regular Session, 2017, requires the SBEC 
to create an abbreviated educator preparation program (EPP) for trade and industrial workforce training. 
 
TEC, §21.048(a), requires the SBEC to propose rules prescribing comprehensive examinations for each 
class of certificate issued by the SBEC. TEC, §21.048(a), also specifies that the commissioner of 
education shall determine the satisfactory level of performance required for each certification examination 
and require a satisfactory level of examination performance in each core subject covered by the generalist 
certification examination. 
 
TEC, §21.048(a-2), as amended by HB 3, 86th Texas Legislature, 2019, requires the SBEC to adopt rules 
to require individuals teaching any grade level from Prekindergarten–Grade 6 to demonstrate proficiency 
in the science of teaching reading. 
 
TEC, §21.0489, as added by SB 1839 and HB 2039, 85th Texas Legislature, Regular Session, 2017, 
requires the SBEC to create a Prekindergarten–Grade 3 certificate. 
 
TEC, §21.0491, as added by HB 3349, 85th Texas Legislature, Regular Session, 2017, requires the SBEC 
to create a probationary and standard trade and industrial workforce training certificate. 
 
TEC, §22.0831(f)(1) and (2), state the SBEC may propose rules regarding the deadline for the national 
criminal history check and implement sanctions for persons failing to comply with the requirements. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
 
BACKGROUND INFORMATION AND JUSTIFICATION: The TEC, §21.041(b)(2), authorizes the 
SBEC to adopt rules that specify the classes of educator certificates to be issued, including emergency 
certificates. The SBEC rules in 19 TAC Chapter 233 establish the general categories of classroom 
teaching certificates, identify specific grade levels and subject areas of classroom certificates, and, where 
appropriate, state the general area(s) of assignments that may be taught by the holder of each certificate.  
 
HB 3, 86th Texas Legislature, 2019, requires that all educators who teach any grade level from 
Prekindergarten–Grade 6 demonstrate proficiency in the science of teaching reading on a certification 
examination beginning January 1, 2021. To comply with the enabling legislation, the current certificates 
that cover those grades must be updated to reflect the inclusion of the science of teaching reading 
component on each of those certificates. The current and proposed replacement certificates are included 
in the following table. 
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Current Certificates Proposed Replacement Certificates 
Reflecting the Science of Teaching Reading 

Core Subjects: Early Childhood–Grade 6 Core Subjects with Science of Teaching 
Reading: Early Childhood–Grade 6 

Core Subjects: Grades 4–8 
 

Core Subjects with Science of Teaching 
Reading: Grades 4–8 

English Language Arts and Reading: Grades 4–
8 
 

English Language Arts and Reading with 
Science of Teaching Reading: Grades 4–8 

English Language Arts and Reading/Social 
Studies: Grades 4–8 

English Language Arts and Reading/Social 
Studies with Science of Teaching Reading: 
Grades 4–8 

 
Following is a description of the proposed amendments that reflect those changes, which are included in 
the attachment. 
 
§233.1. General Authority 
 
The proposed amendment in §233.1(a) would delete the acronym "SBEC" since there are no additional 
references in §233.1. 
 
The proposed amendment in §233.1(e) would clarify that the provision is related to individuals seeking an 
initial certificate and would update language regarding the timeframe to use passing scores on eliminated 
examinations for certification purposes by clarifying the scores must be used in conjunction with 
completion of all other requirements for certification and would include a recommendation by the EPP, as 
specified in SBEC rule. 
 
The proposed amendment in §233.1(g) would delete the provision related to teaching assignment options 
for a Grades 4–8 certificate holder, as it is duplicative since it is addressed in 19 TAC Chapter 231, 
Requirements for Public School Personnel Assignments.  
 
The proposed amendment in §233.1(h) would reletter the provision to subsection (g) for technical 
formatting purposes.  
 
§233.2. Early Childhood; Core Subjects. 
 
The proposed amendment in §233.2(b) would clarify a December 31, 2020 deadline for issuance of the 
current Core Subjects: Early Childhood–Grade 6 certificate to comply with HB 3, which requires, 
beginning January 1, 2021, that all educators who teach any grade level from Prekindergarten–Grade 6 
demonstrate proficiency in the science of teaching reading.  
 
The proposed amendment in §233.2(c) would clarify a December 31, 2020 deadline for issuance of the 
current Core Subjects: Grades 4–8 certificate to comply with HB 3, which requires, beginning January 1, 
2021, that all educators who teach any grade level from Prekindergarten–Grade 6 demonstrate proficiency 
in the science of teaching reading. 
 
Proposed new §233.2(d) would add the Core Subjects with Science of Teaching Reading: Early 
Childhood–Grade 6 certificate to comply with HB 3, which requires, beginning January 1, 2021, that all 
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educators who teach any grade level from Prekindergarten–Grade 6 demonstrate proficiency in the 
science of teaching reading. The proposed amendment would provide clarification regarding the earliest 
date of issuance and last date for certificate issuances on appropriate examinations. 
 
Proposed new §233.2(e) would add the Core Subjects with Science of Teaching Reading: Grades 4–8 
certificate to comply with HB 3, which requires, beginning January 1, 2021, that all educators who teach 
any grade level from Prekindergarten–Grade 6 demonstrate proficiency in the science of teaching reading. 
The proposed amendment would provide clarification regarding the earliest date of certificate issuance. 
 
§233.3. English Language Arts and Reading; Social Studies 
 
The proposed amendment in §233.3(a) would clarify a December 31, 2020 deadline for issuance of the 
current English Language Arts and Reading: Grades 4–8 certificate to comply with HB 3, which requires, 
beginning January 1, 2021, that all educators who teach any grade level from Prekindergarten–Grade 6 
demonstrate proficiency in the science of teaching reading. 
 
Proposed new §233.3(b) would add the English Language Arts and Reading with Science of Teaching 
Reading: Grades 4–8 certificate to comply with HB 3, which requires, beginning January 1, 2021, that all 
educators who teach any grade level from Prekindergarten–Grade 6 demonstrate proficiency in the 
science of teaching reading. The proposed amendment would provide clarification regarding the earliest 
date of issuance and last date for certificate issuance on the appropriate examination. 
 
The proposed amendment in §233.3(b) and (c) would reletter the provisions to subsections (c) and (d) for 
technical formatting purposes. 
 
The proposed amendment in §233.3(d) would clarify a December 31, 2020 deadline for issuance of the 
current English Language Arts and Reading/Social Studies: Grades 4–8 certificate to comply with HB 3, 
which requires, beginning January 1, 2021, that all educators who teach any grade level from 
Prekindergarten–Grade 6 demonstrate proficiency in the science of teaching reading.  
 
Proposed new §233.3(e) would add the English Language Arts and Reading/Social Studies with Science 
of Teaching Reading: Grades 4–8 certificate to comply with HB 3, which requires, beginning January 1, 
2021, that all educators who teach any grade level from Prekindergarten–Grade 6 demonstrate proficiency 
in the science of teaching reading. The proposed amendment would provide clarification regarding the 
earliest date of certificate issuance on the appropriate examinations.  
 
The proposed amendment in §233.3(d)–(h) would reletter the provisions to subsections (f)–(j) for 
technical formatting purposes. 
 
If proposed changes to 19 TAC Chapter 233 are adopted, TEA staff anticipates future rulemaking specific 
to 19 TAC Chapter 231, Requirements for Public School Personnel Assignments, to align with applicable 
changes made in this chapter. This action would be necessary to maintain clear communication with the 
public regarding the current list of classroom certificates issued as it relates to teaching assignments 
specified in 19 TAC Chapter 231. 
 
The attachment reflects the proposed rule text changes. 
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SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
 
FISCAL IMPACT: No changes have been made to this section since published as proposed. The TEA 
staff has determined that there is no additional fiscal impact on state and local governments and there are 
no additional costs to entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does not impose a cost on regulated persons, another state agency, a 
special district, or a local government and, therefore, is not subject to TGC, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking. During the first five years the proposed rulemaking would be in effect, it would not create or 
eliminate a government program; would not require the creation of new employee positions or elimination 
of existing employee positions; would not require an increase or decrease in future legislative 
appropriations to the agency; would not require an increase or decrease in fees paid to the agency; would 
not create a new regulation; would not expand, limit, or repeal an existing regulation; would not increase 
or decrease the number of individuals subject to its applicability; and would not positively or adversely 
affect the state's economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be the continued 
issuance of classroom teaching certificates to eligible individuals. The TEA staff has determined there is 
no anticipated cost to persons required to comply with the proposal. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
 
PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
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PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on proposed amendments to 19 TAC Chapter 233, Categories of Classroom 
Teaching Certificates. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Marilyn Cook, Director, Educator Certification 
 
Attachment:            
 
Text of Proposed Amendments to 19 TAC Chapter 233, Categories of Classroom Teaching Certificates 
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ATTACHMENT 
Text of Proposed Amendments to 19 TAC 

Chapter 233. Categories of Classroom Teaching Certificates 

§233.1. General Authority. 

(a) In this chapter, the State Board for Educator Certification [(SBEC)] establishes separate certificate 
categories within the certificate class for the classroom teacher established under §230.33 of this title 
(relating to Classes of Certificates). 

(b) For purposes of authorizing a person to be employed by a school district under the Texas Education Code, 
§21.003(a), a certificate category identifies: 

(1) the content area or the special student population the holder may teach; 

(2) the grade levels the holder may teach; and 

(3) the earliest date the certificate may be issued. 

(c) Unless provided otherwise in this title, the content area and grade level of a certificate category as well as 
the standards underlying the certification examination for each category are aligned with the Texas 
Essential Knowledge and Skills curriculum adopted by the State Board of Education. 

(d) A category includes both a standard certificate and the related emergency or temporary credential. A 
category may comprise a standard base certificate or a supplemental certificate. A supplemental certificate 
may be issued only to a person who already holds the appropriate standard base certificate. 

(e) A person must satisfy all applicable requirements and conditions under this title and other law to be issued 
a certificate in a category. A person seeking an initial standard certification must pass the appropriate 
examination(s) as prescribed in §230.21 of this title (relating to Educator Assessment). A person 
completing requirements for an initial [a] standard certificate using a score on an examination that has been 
eliminated must apply and pay for the certification and be recommended by an educator preparation 
program by the deadline specified in this chapter to be eligible for issuance of the certificate [not later than 
one year from the last test administration of the deleted examination] . Exceptions may be granted for a 
period of two years after the elimination of the examination for catastrophic illness of the educator or an 
immediate family member or military service of the applicant. 

(f) If the governor declares a state of disaster consistent with the Texas Government Code, §418.014, Texas 
Education Agency staff may extend deadlines in this chapter for up to 90 days as necessary to 
accommodate persons in the affected disaster areas. 

[(g) A holder of a certificate valid for Grades 4-8 may teach technology applications in Grades 4-8 if integrated 
within an academic course or through interdisciplinary methodology in those subjects that the individual is 
certified to teach. The school district is responsible for ensuring that the educator has the appropriate 
technology applications knowledge and skills to teach the course(s) to which he or she is assigned. If 
Technology Applications is taught as a separate course, the educator shall be required to hold an 
appropriate technology applications certificate as specified in §233.5 of this title (relating to Technology 
Applications and Computer Science).] 

(g) [(h)] The general assignment descriptions in this chapter, where applicable, are subject to the specific provisions 
for the assignment of a holder of a certificate in Chapter 231 of this title (relating to Requirements for 
Public School Personnel Assignments), and in the event of any conflict with this chapter, Chapter 231 of 
this title shall prevail. 

§233.2. Early Childhood; Core Subjects. 

(a) Early Childhood: Prekindergarten-Grade 3. The Early Childhood: Prekindergarten-Grade 3 certificate may 
be issued no earlier than January 1, 2020.  

(b) Core Subjects: Early Childhood-Grade 6. The Core Subjects: Early Childhood-Grade 6 certificate may be 
issued no earlier than January 1, 2015 , and no later than December 31, 2020 .  
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(c) Core Subjects: Grades 4-8. The Core Subjects: Grades 4-8 certificate may be issued no earlier than January 
1, 2015 , and no later than December 31, 2020 . 

(d) Core Subjects with Science of Teaching Reading: Early Childhood-Grade 6. The Core Subjects with 
Science of Teaching Reading: Early Childhood-Grade 6 certificate may be issued no earlier than January 1, 
2021. The certificate may be issued on the basis of a passing score on the 291 Core Subjects EC-6 TExES 
examination no later than December 30, 2022. The certificate may be issued on the basis of a passing score 
on the 391 Core Subjects EC-6 TExES examination no earlier than January 1, 2021. 

(e) Core Subjects with Science of Teaching Reading: Grades 4-8. The Core Subjects with Science of Teaching 
Reading certificate: Grades 4-8 may be issued no earlier than January 1, 2021. 

§233.3. English Language Arts and Reading; Social Studies. 

(a) English Language Arts and Reading: Grades 4-8. The English Language Arts and Reading: Grades 4-8 
certificate may be issued no earlier than September 1, 2002 , and no later than December 31, 2020 . 

(b) English Language Arts and Reading with Science of Teaching Reading: Grades 4-8. The English Language 
Arts and Reading: Grades 4-8 certificate may be issued no earlier than January 1, 2021. The certificate may 
be issued on the basis of a passing score on the 117 ELAR 4-8 TExES examination no later than October 
30, 2022. 

(c) [(b)] Social Studies: Grades 4-8. The Social Studies: Grades 4-8 certificate may be issued no earlier than 
September 1, 2002. 

(d) [(c)] English Language Arts and Reading/Social Studies: Grades 4-8. The English Language Arts and 
Reading/Social Studies: Grades 4-8 certificate may be issued no earlier than September 1, 2002 , and no 
later than December 31, 2020 . 

(e) English Language Arts and Reading/Social Studies with Science of Teaching Reading: Grades 4-8. The 
English Language Arts and Reading/Social Studies with Science of Teaching Reading: Grades 4-8 
certificate may be issued no earlier than January 1, 2021. 

(f) [(d)] English Language Arts and Reading: Grades 7-12. The English Language Arts and Reading: Grades 7-12 
certificate may be issued no earlier than September 1, 2013. 

(g) [(e)] Social Studies: Grades 7-12. The Social Studies: Grades 7-12 certificate may be issued no earlier than 
September 1, 2013. 

(h) [(f)] History: Grades 7-12. The History: Grades 7-12 certificate may be issued no earlier than September 1, 
2013. 

(i) [(g)] Journalism: Grades 7-12. The Journalism: Grades 7-12 certificate may be issued no earlier than September 
1, 2013. 

(j) [(h)] Speech: Grades 7-12. The Speech: Grades 7-12 certificate may be issued no earlier than November 1, 2010. 
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Review of Proposed Revisions to 19 TAC Chapter 235, Classroom Teacher Certification Standards   
 
 
 
September 11, 2020 
 
COMMITTEE ON SCHOOL INITIATIVES: ACTION 
STATE BOARD OF EDUCATION: ACTION 
 
SUMMARY:  This item provides the State Board of Education (SBOE) an opportunity to review the 
State Board for Educator Certification (SBEC) rule actions that would revise 19 Texas Administrative 
Code (TAC) Chapter 235, Classroom Teacher Certification Standards. The proposed revisions would 
specify the new standards for the specialized Special Education and Bilingual Spanish certifications, as 
well as the DeafBlind supplemental certification. Additional changes would also implement the statutory 
requirements of House Bill (HB) 3, 86th Texas Legislature, 2019, regarding the science of teaching 
reading standards applying to classroom teachers who teach through grade six; would provide 
implementation updates; and would reorganize current provisions to improve readability. 
 
STATUTORY AUTHORITY:  The statutory authority for the classroom teacher class certificate 
structure is Texas Education Code (TEC), §§21.003(a); 21.031; 21.041(b)(1), (2), and (4); and  
21.048(a-2), as amended by HB 3, 86th Texas Legislature, 2019. 
 
TEC, §21.003(a), states that a person may not be employed as a teacher, teacher intern or teacher trainee, 
librarian, educational aide, administrator, educational diagnostician, or school counselor by a school 
district unless the person holds an appropriate certificate or permit issued as provided by the TEC, 
Chapter 21, Subchapter B. 
 
TEC, §21.031, authorizes the SBEC to regulate and oversee all aspects of the certification, continuing 
education, and standards of conduct of public school educators, and states that in proposing rules under 
the TEC, Chapter 21, Subchapter B, the SBEC shall ensure that all candidates for certification or renewal 
of certification demonstrate the knowledge and skills necessary to improve the performance of the diverse 
student population of this state. 
 
TEC, §21.041(b)(1), requires the SBEC to propose rules that provide for the regulation of educators and 
the general administration of the TEC, Chapter 21, Subchapter B, in a manner consistent with the TEC, 
Chapter 21, Subchapter B. 
 
TEC, §21.041(b)(2), requires the SBEC to propose rules that specify the classes of educator certificates to 
be issued, including emergency certificates. 
 
TEC, §21.041(b)(4), requires the SBEC to propose rules that specify the requirements for the issuance 
and renewal of an educator certificate. 
 
TEC, §21.048(a-2), as amended by HB 3, 86th Texas Legislature, 2019, states that starting January 1, 
2021, all candidates teaching Prekindergarten–Grade 6 must demonstrate proficiency in the science of 
teaching reading on a certification examination. 
 
The full text of statutory citations can be found in the statutory authority section of this agenda. 
 
PREVIOUS BOARD ACTION: None. 
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BACKGROUND INFORMATION AND JUSTIFICATION: The SBEC is statutorily authorized to 
ensure that all candidates for certification or renewal of certification demonstrate the knowledge and skills 
necessary to improve the performance of the diverse population of this state. The SBEC is also statutorily 
required to appoint advisory committee members to recommend standards for each class of certificate. 
The standards are the basis for the certification examinations and set the requirements for educator 
preparation program (EPP) curriculum and delivery. The standards development committees include 
practicing educators, school district personnel, experts, and EPP faculty. These committee members 
collaborate to draft educator standards or review existing educator standards to ensure that the educator 
standards align with the commissioner's educator standards, reflect best practices, and where applicable, 
align with the current versions of the Texas Essential Knowledge and Skills (TEKS) that are adopted by 
the SBOE. 
 
The SBEC rules in 19 TAC Chapter 235, Classroom Teacher Certification Standards, specify the educator 
standards for the classroom teacher class of certificates. The educator standards are the basis for EPP 
design to effectively prepare beginning classroom teachers and the foundation for the certification 
examinations. 
 
At the July 2019 SBEC work session, the staff presented the SBEC with the standards development 
process and stakeholders involved with drafting the new educator standards for the Special Education and 
Bilingual Spanish certification examinations as well as a new DeafBlind supplemental certification. 
 
At the December 2019 and February 2020 SBEC meetings, the staff presented the draft rule text of the 
educator standards that is reflected in the attachment. 
 
The following is a description of the proposed revisions to 19 TAC Chapter 235 that incorporates 
feedback from the standards advisory committees and implements recent legislation. 
 
Subchapter B. Elementary School Certificate Standards 
 
Division 1. Early Childhood: Prekindergarten–Grade 3. 
 
The heading, "Division 1, Early Childhood: Prekindergarten–Grade," would be stricken to eliminate the 
use of divisions to reduce confusion and to provide clarity on the organization of educator standards 
within appropriate subchapters. This proposed change would facilitate readability and easily 
accommodate future additions of content standards into appropriate subchapters. 
 
§235.15. Science of Teaching Reading Standards, Early Childhood: Prekindergarten–Grade 3. 
 
Section 235.15 would be repealed and proposed as §235.101 to implement HB 3, 86th Texas Legislature, 
2019, which requires classroom teachers who teach students through sixth grade to pass the appropriate 
science of teaching reading examination. This change would remove the Prekindergarten–Grade 3 age-
appropriateness limitation in order to require the science of teaching reading examination for all teachers 
who teach reading to students through sixth grade and would move these standards to proposed new 
Subchapter E to further emphasize the importance of reading instruction and preparation. 
 
§235.19. Implementation Date, Early Childhood: Prekindergarten–Grade 3. 
 
Section 235.19 would be repealed as it contradicts provisions in §228.30 regarding the EPP curriculum 
required for candidates and the implementation dates for EPP requirements in §228.60. This change 
would provide consistency and clarity to EPPs and certification candidates as it relates to expectations 
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around the content of preparation for certification and the scope of the information to be assessed on 
certification examinations for licensure. 
 
Division 2. Early Childhood–Grade 6. 
 
The heading, "Division 2: Early Childhood–Grade 6," would be stricken to eliminate the use of divisions 
to reduce confusion and provide clarity on the organization of educator standards within appropriate 
subchapters. This proposed change would facilitate readability and easily accommodate future additions 
of content standards into appropriate subchapters. 
 
§235.25. Implementation Date, Early Childhood–Grade 6. 
 
Section 235.25 would be repealed as it contradicts provisions in §228.30 regarding the EPP curriculum 
required for candidates and the implementation dates for EPP requirements in §228.60. This change 
would provide consistency and clarity to EPPs and certification candidates as it relates to expectations 
around the content of preparation for certification and the scope of the information to be assessed on 
certification examinations for licensure. 
 
Subchapter C. Middle School Certificate Standards 
 
§235.59. Implementation Date, Grades 4–8. 
 
Section 235.59 would be repealed as it contradicts provisions in §228.30 regarding the EPP curriculum 
required for candidates and implementation dates for EPP requirements in §228.60. This change would 
provide consistency and clarity to EPPs and certification candidates as it relates to expectations around 
the content of preparation for certification and the scope of the information to be assessed on certification 
examinations for licensure. 
 
Subchapter D. Secondary School Certificate Standards 
 
§235.89. Implementation Date, Grades 7–12. 
 
Section 235.89 would be repealed as it contradicts provisions in §228.30 regarding the EPP curriculum 
required for candidates and §228.60 implementation dates for EPP requirements. This change would 
provide consistency and clarity to EPPs and certification candidates as it relates to expectations around 
the content of preparation for certification and the scope of the information to be assessed on certification 
examinations for licensure. 
 
Subchapter E. Science of Teaching Reading Standards 
 
§235.101. Science of Teaching Reading Standards. 
 
Proposed new §235.101 would maintain the current science of teaching reading standards from §235.15 
and would be included in proposed new Subchapter E, Science of Teaching Reading Standards, that 
would provide a specific subchapter devoted to teaching reading and its impact on all children.  
 
In addition, proposed new §235.101(a)(1)–(5) would specify the categories of classroom teachers that will 
be assessed by the science of teaching reading standards.  
 
Proposed new §235.101(b) would clarify the current components of reading descriptions as follows. 
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Proposed new §235.101(b)(2) would add the phrase, "and alphabet knowledge," to clarify the 
expectations of print awareness in reading development.  
 
Proposed new §235.101(b)(4) would add the phrase, "(decoding and encoding)," to clarify the 
expectations of phonics in reading development. 
 
Proposed new §235.101(b)(5) would add the word, "reading," to clarify the expectations of fluency in 
reading development. 
 
Proposed new §235.101(b)(7) would add the phrase, "syllabication and morphemic analysis," as a 
component of reading to include all components of reading development. 
 
Proposed new §235.101(c)(1) would add the phrase, "providing explicit, systematic instruction that is 
sequential and multimodal (e.g., sequential lessons, gradual release model, structured literacy)," to add 
further specificity to the foundational reading skills in reading pedagogy. 
 
Proposed new §235.101(c)(3) would add the word, "implementing," regarding instruction to add further 
specificity to the component of foundational reading skills in reading pedagogy. 
 
Subchapter F. Supplemental Certificate Standards 
 
§235.117. Bilingual Spanish Standards. 
 
Proposed new §235.117 would provide the Bilingual Spanish educator standards. Texas Education 
Agency (TEA) staff have engaged in a process with stakeholders to draft educator standards for Bilingual 
Spanish standards. The proposed new Bilingual Spanish standards ensure a pathway of language 
preparedness for individuals completing educator preparation programs for certification and the 
classroom students receiving instruction in Spanish and English from well-prepared educators. 
 
Subchapter G. Special Education Certificate Standards 
 
§235.131. Special Education Standards: Early Childhood–Grade 6. 
 
Proposed new §235.131 would provide the special education standards for Early Childhood–Grade 6 
certificates and would be included in new Subchapter G, Special Education Certificate Standards, that 
would provide a specific subchapter devoted to special education and the impact on all children. The 
proposed educator standards would emphasize the knowledge and skills critical to establishing a solid 
foundation for students who receive special education services in classroom settings that span Early 
Childhood–Grade 6.  
 
§235.133. Special Education Standards: Grades 6–12. 
 
Proposed new §235.133 would provide the special education standards for Grades 6–12 certificates and 
would be included in new Subchapter G, Special Education Certificate Standards. The proposed educator 
standards would emphasize the knowledge and skills critical to establishing a solid foundation for 
students who receive special education services in classroom settings that span Grades 6–12. 
 
§235.135. DeafBlind Standards, Early Childhood–Grade 12. 
 
Proposed new §235.135 would provide the DeafBlind standards for Early Childhood–Grade 12 
certificates and would be included in new Subchapter G, Special Education Certificate Standards. The 
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proposed educator standards would emphasize the knowledge and skills crucial to establishing a solid 
foundation for students who are DeafBlind in classroom settings that span Early Childhood–Grade 12. 
 
The attachment reflects the proposed rule text changes. 
 
SBOE Review of Proposed SBEC Rules 
 
Under the TEC, §21.042, the SBEC must submit a written copy of each rule it proposes to adopt to the 
SBOE for review. The SBOE may reject the proposed rule by a vote of at least two-thirds of the members 
of the SBOE present and voting but may not modify a rule. 
 
FISCAL IMPACT: No changes have been made to this section since published as proposed. The TEA 
staff has determined that there is no additional fiscal impact on state and local governments and there are 
no additional costs to entities required to comply with the proposal. 
 
LOCAL EMPLOYMENT IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no effect on local economy; therefore, no local employment impact 
statement is required under Texas Government Code (TGC), §2001.022. 
 
SMALL BUSINESS, MICROBUSINESS, AND RURAL COMMUNITY IMPACT: No changes 
have been made to this section since published as proposed. The proposal has no direct adverse economic 
impact for small businesses, microbusinesses, or rural communities; therefore, no regulatory flexibility 
analysis, specified in TGC, §2006.002, is required. 
 
COST INCREASE TO REGULATED PERSONS: No changes have been made to this section since 
published as proposed. The proposal does not impose a cost on regulated persons, another state agency, a 
special district, or a local government and, therefore, is not subject to TGC, §2001.0045. 
 
TAKINGS IMPACT ASSESSMENT: No changes have been made to this section since published as 
proposed. The proposal does not impose a burden on private real property and, therefore, does not 
constitute a taking under TGC, §2007.043. 
 
GOVERNMENT GROWTH IMPACT: No changes have been made to this section since published as 
proposed. The TEA staff prepared a Government Growth Impact Statement assessment for this proposed 
rulemaking. During the first five years the proposed rulemaking would be in effect, it would not create or 
eliminate a government program; would not require the creation of new employee positions or elimination 
of existing employee positions; would not require an increase or decrease in future legislative 
appropriations to the agency; would not require an increase or decrease in fees paid to the agency; would 
not create a new regulation; would not expand, limit, or repeal an existing regulation; would not increase 
or decrease the number of individuals subject to its applicability; and would not positively or adversely 
affect the state's economy. 
 
PUBLIC BENEFIT AND COST TO PERSONS: No changes have been made to this section since 
published as proposed. The public benefit anticipated as a result of the proposal would be more rigorous, 
relevant, and reliable requirements for the preparation, certification, and testing of classroom teachers 
upon entry into the profession and retention of these qualified professionals for years to come. There is no 
anticipated cost to persons required to comply with the proposal. 
 
DATA AND REPORTING IMPACT: No changes have been made to this section since published as 
proposed. The proposal would have no new data and reporting impact. 
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PRINCIPAL AND CLASSROOM TEACHER PAPERWORK REQUIREMENTS: No changes 
have been made to this section since published as proposed. The TEA staff has determined the proposal 
would not require a written report or other paperwork to be completed by a principal or classroom 
teacher. 
 
PUBLIC COMMENTS: In accordance with the SBEC rulemaking process, a summary of comments 
received by the SBEC on its proposed rules is shared with the SBOE under separate cover prior to this 
SBOE meeting. 
 
MOTION TO BE CONSIDERED: The State Board of Education: 
 

Take no action on proposed revisions to 19 TAC Chapter 235, Classroom Teacher Certification 
Standards. 

 
Staff Members Responsible: 
Ryan Franklin, Associate Commissioner, Educator Leadership and Quality 
Jessica McLoughlin, Director, Educator Standards and Testing 
 
Attachment:            
 
Text of Proposed Revisions to 19 TAC Chapter 235, Classroom Teacher Certification Standards 
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ATTACHMENT 
Text of Proposed Revisions to 19 TAC 

Chapter 235. Classroom Teacher Certification Standards 

Subchapter B. Elementary School Certificate Standards 

[Division 1. Early Childhood: Prekindergarten-Grade 3] 

[§235.15. Science of Teaching Reading Standards, Early Childhood: Prekindergarten-Grade 3.] 

[(a) Early Childhood: Prekindergarten-Grade 3 Science of Teaching Reading (STR) standards. The STR 
standards identified in this section are targeted for classroom teachers of early learners (birth through age 
eight). The standards address the discipline that deals with the theory and practice of teaching early 
reading. The standards inform proper teaching techniques, strategies, teacher actions, teacher judgements, 
and decisions by taking into consideration theories of learning, understandings of students and their needs, 
and the backgrounds and interests of individual students. The standards are also aligned with the Texas 
Prekindergarten Guidelines and Chapter 110 of this title (relating to Texas Essential Knowledge and Skills 
for English Language Arts and Reading). The standards address early reading content knowledge in 
Prekindergarten-Grade 5, with an emphasis on Prekindergarten-Grade 3, in order to meet the needs of all 
learners and address vertical alignment. 

(b) Reading Development. The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate 
understanding of Kindergarten-Grade 5 Texas Essential Knowledge and Skills (TEKS) and Texas 
Prekindergarten Guidelines pertaining to reading and apply knowledge of developmentally appropriate, 
research- and evidence-based assessment and instructional practices to promote students' development of 
grade level skills within the following components of reading: 

(1) oral language development; 

(2) print awareness; 

(3) phonological and phonemic awareness; 

(4) phonics; 

(5) fluency; 

(6) vocabulary development; 

(7) comprehension of literary text; 

(8) comprehension of informational text; and 

(9) beginning strategies and reading comprehension skills. 

(c) Reading Pedagogy. The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate 
understanding of the principles of reading instruction and assessment and use a range of instructional 
strategies and assessment methods to promote students' development of foundational reading skills, 
including: 

(1) implementing both formal and informal methods of measuring student progress in early reading 
development; 

(2) designing and executing developmentally appropriate, standards-driven instruction that reflect 
evidence-based best practices; and 

(3) acquiring, analyzing, and using background information (familial, cultural, educational, linguistic, 
and developmental characteristics) to engage all students in reading, including students with 
exceptional needs and English language learners.] 
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[§235.19. Implementation Date, Early Childhood: Prekindergarten-Grade 3.] 

[The provisions of this subchapter apply to an applicant who is admitted to an educator preparation 
program for the Classroom Teacher Certificate on or after September 1, 2018.] 

[Division 2. Early Childhood-Grade 6] 

[§235.25. Implementation Date, Early Childhood-Grade 6.] 

[The provisions of this subchapter apply to an applicant who is admitted to an educator preparation 
program for the Classroom Teacher Certificate on or after September 1, 2018.] 

Subchapter C. Middle School Certificate Standards 

[§235.59. Implementation Date, Grades 4-8.] 

[The provisions of this subchapter apply to an applicant who is admitted to an educator preparation 
program for the Classroom Teacher Certificate on or after September 1, 2018.] 

Subchapter D. Secondary School Certificate Standards 

[§235.89. Implementation Date, Grades 7-12.] 

[Unless otherwise indicated, the provisions of this subchapter apply to an applicant who is admitted to an 
educator preparation program for the Classroom Teacher Certificate on or after September 1, 2018.] 

Subchapter E. Science of Teaching Reading Standards 

§235.101. Science of Teaching Reading Standards. 

(a) Science of Teaching Reading (STR) Standards. The STR standards identified in this section are targeted for 
classroom teachers of early learners (birth through age eight). The standards address the discipline that 
deals with the theory and practice of teaching early reading. The standards inform proper teaching 
techniques, strategies, teacher actions, teacher judgements, and decisions by taking into consideration 
theories of learning, understandings of students and their needs, and the backgrounds and interests of 
individual students. The standards are also aligned with the Texas Prekindergarten Guidelines and Chapter 
110 of this title (relating to Texas Essential Knowledge and Skills for English Language Arts and Reading). 
The standards address early reading content knowledge in Prekindergarten-Grade 6, with an emphasis on 
Prekindergarten-Grade 3, in order to meet the needs of all early learners and address vertical alignment. 
Candidates in the following categories of classroom teachers will be assessed by the STR standards:  

(1) Early Childhood: Prekindergarten-Grade 3; 

(2) Core Subjects with Science of Teaching Reading: Early Childhood-Grade 6; 

(3) Core Subjects with Science of Teaching Reading: Grades 4-8; 

(4) English Language Arts and Reading with Science of Teaching Reading: Grades 4-8; and 

(5) English Language Arts and Reading/Social Studies with Science of Teaching Reading: Grades 4-
8. 

(b) Knowledge of Reading Development Components. Classroom teachers identified in subsection (a) of this 
section demonstrate understanding of Kindergarten-Grade 6 Texas Essential Knowledge and Skills and the 
Texas Prekindergarten Guidelines pertaining to reading and apply knowledge of developmentally 
appropriate, research- and evidence-based assessment, and instructional practices to promote students' 
development of grade level skills within the following components of reading: 

(1) oral language development; 
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(2) print awareness and alphabet knowledge; 

(3) phonological and phonemic awareness; 

(4) phonics (decoding and encoding); 

(5) reading fluency; 

(6) vocabulary development; 

(7) syllabication and morphemic analysis; 

(8) comprehension of literary text; 

(9) comprehension of informational text; and 

(10) beginning strategies and reading comprehension skills. 

(c) Reading Pedagogy. Classroom teachers identified in subsection (a) of this section demonstrate 
understanding of the principles of reading instruction and assessment and use a range of instructional 
strategies and assessment methods to promote students' development of foundational reading skills, 
including: 

(1) providing explicit, systematic instruction that is sequential and multimodal (e.g., sequential 
lessons, gradual release model, structured literacy); 

(2) implementing both formal and informal methods of measuring student progress in early reading 
development; 

(3) implementing, designing, and executing developmentally appropriate, standards-driven instruction 
that reflect evidence-based best practices; and 

(4) acquiring, analyzing, and using background information (familial, cultural, educational, linguistic, 
and developmental characteristics) to engage all students in reading, including students with 
exceptional needs and English learners. 

Subchapter F. Supplemental Certificate Standards 

§235.117. Bilingual Spanish Standards. 

(a) Spanish and English Bilingual Standards. The standards identified in this section are targeted for classroom 
teachers of bilingual education programs (Spanish and English). The standards address the discipline 
associated with the theory and practice of teaching students who are learning two languages 
simultaneously. The standards inform appropriate teaching techniques, methods, teacher actions, 
judgments, and decisions by taking into consideration theories and research of language acquisition, second 
language learning, understanding the needs and strengths of bilingual learners, and the backgrounds and 
interests of individual students. 

(b) Definitions. The following words and terms, when used in this section, shall have the following meanings, 
unless the context clearly indicates otherwise. 

(1) Academic language--words used in the learning of academic matter in a formal education context 
that are associated with literacy and academic achievement, including specific academic terms, 
technical language, and speech registers related to each field of study. 

(2) Cultural responsiveness--the ability to learn from and relate respectfully with people of one's own 
culture as those from other cultures. 

(c) Language Abilities. The bilingual education teacher possesses the language ability to teach across the 
curriculum and demonstrate proficiency in Spanish. 

(1) Listening. In the Spanish language, the bilingual teacher understands oral communication in a 
variety of listening situations relevant to bilingual education, including professional topics, 
academic language, and day-to-day communication with students, parents, guardians, colleagues, 
and community members. 
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(2) Listening. In the Spanish language, the bilingual teacher understands oral communication in 
extended academic discourse on topics related to the profession.  

(3) Speaking. In the Spanish language, the bilingual teacher uses appropriate formal and informal 
registers to communicate with various audiences and within settings relevant to the bilingual 
school context. 

(4) Speaking. In the Spanish language, the bilingual teacher uses discourse that reflects correct 
grammatical and syntactical structures to communicate information and discuss topics relevant to 
the bilingual school context. 

(5) Speaking. In the Spanish language, the bilingual teacher demonstrates the ability to use culturally 
and linguistically responsive language in everyday communication. 

(6) Speaking. In the Spanish language, the bilingual teacher understands and applies academic 
language related to the Texas Knowledge and Skills (TEKS) during instruction as well as 
discussion of topics relevant to the school context. 

(7) Reading. In the Spanish language, the bilingual teacher applies literal, inferential, and interpretive 
reading skills to authentic materials relevant to the school context. 

(8) Reading. In the Spanish language, the bilingual teacher understands written materials that include 
academic vocabulary used to teach the TEKS in a variety of content areas. 

(9) Writing. In the Spanish language, the bilingual teacher writes effective and coherent interpersonal 
discourse using accurate standard Spanish conventions, sentence structure, orthography, spelling, 
vocabulary, grammar, and syntax. (e.g., professional e-mail, parent communication, and other 
school documents). 

(10) Writing. In the Spanish language, the bilingual teacher writes extended coherent professional 
discourse in an appropriate academic register using sentence structure, orthography, spelling, 
vocabulary, grammar, and syntax (e.g., newsletter, memos, special events). 

(11) Writing. In the Spanish language, the bilingual teacher writes coherent instructional material using 
accurate standard Spanish conventions, sentence structure, orthography, spelling, vocabulary, 
grammar, and syntax (e.g., essays, exit tickets, exemplars). 

(12) Writing. In the Spanish language, the bilingual teacher effectively models for students how to 
write to explain, narrate, and describe using accurate standard Spanish conventions, sentence 
structure, orthography, spelling, vocabulary, grammar, and syntax.  

(d) Socio-Cultural Competence. The bilingual teacher knows, understands, and uses major concepts, 
principles, and theories related to the nature and role of culture and cultural groups to construct a mutually 
adaptive learning environment for bilingual learners. The bilingual teacher: 

(1) recognizes, affirms, fosters, and leverages learners' bilingualism, biliteracy, biculturalism, and 
experiences as assets in service of their learning and is an advocate for the bilingual program and 
the participating learners (e.g., serves as school and community liaison, participates in teacher 
retention and recruitment committees); 

(2) promotes learners' bilingual and bicultural identity through culturally and linguistically responsive 
activities; 

(3) understands the socio-historical backgrounds of bilingual learners (both past and present) and uses 
this information to create an effective bilingual and multicultural learning environment;  

(4) uses knowledge of major theories and research related to the nature and role of culture to select 
instructional materials, methods, and delivery techniques that facilitate learning for a multicultural 
classroom;  

(5) understands how to draw upon the deep personal, familial, and communal cultural knowledge that 
bilingual learners possess in order to construct new cultural knowledge; 
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(6) knows and understands how to create culturally and linguistically responsive lessons and 
classroom environment and advocates for a culturally and linguistically responsive school (e.g., 
takes an active role in advisory committees at the campus and district levels, campus improvement 
committee, admissions committee); 

(7) has knowledge of diversity within the language and cultural groups (e.g., awareness of regional 
differences in languages and cultural groups); 

(8) recognizes factors that contribute to cultural bias (e.g., stereotyping, prejudice, ethnocentrism), 
demonstrates sensitivity to students' diverse cultural and socioeconomic backgrounds, and applies 
this knowledge to create a culturally and linguistically responsive learning environment; and  

(9) creates an effective learning environment that addresses the socio-emotional, linguistic, and 
cognitive needs as well as promotes the bicultural identity of bilingual learners and ways to bridge 
home and school cultures (e.g., lessons and activities embedded to the development of learners' 
cross-cultural and sociocultural competence, lessons and activities designed to foster mutual 
appreciation and respect for the target cultural groups, plans and designs activities that foster 
mutual appreciation and respect for targeted cultural groups among families and community 
members). 

(e) Instructional Practice. The bilingual education teacher understands and applies research-based components 
and processes of language acquisition and biliteracy development. The bilingual teacher: 

(1) has a comprehensive knowledge of content-area instruction in both languages; 

(2) knows and understands state educator certification standards in all content areas relevant to the 
certificate level; 

(3) knows and understands the statewide curriculum in all content areas as specified in the TEKS; 

(4) understands the alignment of and difference between the Spanish Language Arts and Reading 
(SLAR) and English Language Arts and Reading (ELAR) TEKS and uses this information to 
develop culturally and linguistically responsive lesson plans that build biliteracy and facilitate 
language transfer to develop bilingualism in both languages; 

(5) knows and understands how to integrate language development and content-area instruction to 
meet the cognitive, linguistic, and affective needs of students in accordance with Chapter 89, 
Subchapter BB, of Part II of this title (relating to Commissioner's Rules Concerning State Plan for 
Educating English Learners); 

(6) uses Latino multicultural children's literature and authentic materials to promote biliteracy, 
biculturalism, and content knowledge; 

(7) understands and applies methodologies and strategies for teaching English as a second language 
(ESL) via an English language development block as well as through content areas (e.g., Total 
Physical Response (TPR), Sheltered Instruction Observation Protocol (SIOP), pre-teaching 
vocabulary, and scaffolding strategies to make new information comprehensible); 

(8) understands and applies research-based differentiation strategies to make content-area instruction 
comprehensible in order to meet the academic and linguistic needs of bilingual learners; 

(9) identifies, selects, or designs developmentally, culturally, and linguistically appropriate materials, 
resources, realia, technology, and assessment for use in a bilingual classroom; 

(10) understands and applies major language components in both languages (e.g., phonics, phonology, 
morphology, syntactic features, semantics, and pragmatics), methodologies and strategies for 
integrating language and content instruction (Spanish and English) using sheltered instruction 
techniques in Spanish and English; understands and applies theoretical concepts such as 
instruction for biliteracy, bi-directional transfer, use of cognates, contrastive analysis, and 
translanguaging; 

(11) understands and applies differentiated methodologies and strategies for instructing a wide variety 
of linguistically diverse learners (e.g., heritage language learners, simultaneous bilinguals, recent 
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arrivals, long-term English learners, and Spanish learners in a two-way program) within different 
school-based configurations and program models; and 

(12) promotes critical-thinking, problem-solving, and collaborative learning strategies to enhance 
bilingualism, biliteracy, and content knowledge. 

(f) Development and Assessment of Biliteracy. The bilingual education teacher demonstrates a comprehensive 
knowledge of the development and assessment of literacy in the bilingual learners' primary/partner 
language and English and can design and deliver meaningful biliteracy experiences for diverse bilingual 
learners. The bilingual teacher:  

(1) understands the components of biliteracy and strategically plans for language transfer and 
implements the ELAR TEKS, SLAR TEKS, and the English Language Proficiency Standards 
(ELPS) to develop literacy in both languages;  

(2) utilizes assessments (formative and summative) in strategic ways and analyzes the data to guide 
instruction; 

(3) uses informal and formal assessments to measure learners' bilingualism and proficiency level to 
guide instruction; 

(4) uses knowledge of the connection between the ELPS in §74.4 of Part II of this title (relating to 
English Language Proficiency Standards) and the Texas English Language Proficiency 
Assessment System (TELPAS) to evaluate and monitor the progress of bilingual learners 
identified as English learners in their English language proficiency when planning and delivering 
data-driven instruction; 

(5) assesses and monitors learners' Spanish proficiency level in listening, speaking, reading, and 
writing when planning and delivering data-driven instruction;  

(6) understands that assessment is recursive and the need to use multiple data points to assess and 
monitor biliteracy development across language domains when planning and delivering responsive 
instruction and when providing opportunities to develop biliteracy skills;  

(7) understands and applies authentic methods for biliteracy instruction that reflect the unique 
characteristics of English and Spanish; 

(8) recognizes implicit cultural and linguistic biases in assessment and high-stakes testing; 

(9) creates authentic and purposeful, measurable learning activities and experiences in all content 
areas that promote bilingual learners' development of concepts and skills in both languages and 
recognizes the students' biliteracy trajectory; and 

(10) identifies and/or develops assessments that are linguistically and culturally authentic. 

(g) Foundations of Bilingual Education. The bilingual education teacher demonstrates an understanding of the 
historical context of bilingual education in the United States and around the world; bilingual education 
program models approved in Texas in accordance with Chapter 89, Subchapter BB, of this title; the unique 
needs of bilingual learners; laws pertaining to English learners in bilingual education programs; the Office 
of Civil Rights and U.S. Department of Justice guidelines; and the importance of advocacy and equity for 
the bilingual learner. The bilingual teacher: 

(1) knows and understands public issues and educational policy that impact effective programming 
and equitable learning environments; 

(2) is an advocate for equity for bilingual learners and their equal access to all programs, resources, 
and materials; 

(3) shares their knowledge of second language acquisition with general-education, ESL-education, 
and content-area colleagues and the school community to advocate for appropriate instruction and 
assessment; 

(4) demonstrates sensitivity to learners' diverse cultural backgrounds and shows respect for regional 
language differences considering the learner's entire linguistic repertoire; 
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(5) knows and understands the historical background, effects of demographic changes, pertinent 
federal and state legislation and significant court cases, (e.g., the Civil Rights Act of 1964, the 
Bilingual Education Act (BEA), Chapter 89, Subchapter BB, of this title, Lau vs. Nichols, 
Demetrio Rodriguez vs. San Antonio ISD, Plyer vs. Doe, Santamaria vs. Dallas ISD); 

(6) demonstrates awareness of the concept of bilingualism throughout the world (e.g., Lycee de 
Francais, the language of the global economy, language policy in Canada, South Africa, 
Switzerland, and India); 

(7) understands the models of bilingual education approved in Texas in accordance with Chapter89, 
Subchapter BB, of this title, including the program model characteristics and goals; curriculum, 
assessment, and accountability; research findings on the effectiveness of the program models; and 
the critical components that contribute to effective program model implementation (e.g., systems 
approach, program model design, instructional methods, and family and community engagement); 

(8) makes appropriate instructional decisions based on program model design, best practices 
according to research on language acquisition and bilingual learners, knowledge of classroom and 
campus diversity, and an understanding of linguistically and culturally appropriate materials and 
methodologies; 

(9) understands federal- and state-mandated policies and statutes related to English learners, including 
the roles, responsibilities, and processes for the Language Proficiency Assessment Committee 
(LPAC) in the identification, serving, and reclassification as an English learner in Texas; 

(10) understands federal- and state-mandated policies and statutes related to programs for English 
learners, including LPAC guidelines for program placement, reclassification, and monitoring in 
Texas; 

(11) applies the appropriate state-mandated criteria and LPAC procedures for identification, 
recommendation of program services, reclassification, monitoring, and exit; and 

(12) understands the role of the LPAC in coordinating with other special programs (e.g., special 
education, Section 504, dyslexia, gifted and talented) as applicable. 

Subchapter G. Special Education Certificate Standards 

§235.131. Special Education Standards: Early Childhood-Grade 6. 

(a) Special Education Standards. The standards identified in this section are targeted for teachers of students 
who receive special education services. The standards address the discipline associated with the theory and 
practice of teaching students who receive special education services. The standards inform appropriate 
teaching techniques, methods, and teacher actions, judgments, and decisions by taking into consideration 
philosophical, historical, and legal foundations of special education, characteristics of students who receive 
special education services, understandings of the needs and strengths of students who receive special 
education services, and the backgrounds and interests of individual students.  

(b) Legal and Ethical Guidelines. The Early Childhood-Grade 6 special education teacher demonstrates 
knowledge of all applicable state and federal laws, including Individuals with Disabilities Education Act 
(IDEA) of 2004; Section 504 of the Rehabilitation Act of 1973; The Americans with Disabilities Act 
(ADA) of 1990 and ADA Amendments Act (ADAAA) of 2008; Texas Education Code specific to students 
with disabilities; Texas Administrative Code specific to students with disabilities; and Family Education 
Rights and Privacy Act. The Early Childhood-Grade 6 special education teacher must: 

(1) demonstrate knowledge of the major state and federal legislation (e.g., IDEA, Section 504, ADA, 
ADAAA) that has affected knowledge and practice of the education of individuals with high 
support needs; 

(2) demonstrate knowledge of the history of exclusion of and discrimination against people with 
disabilities; 

(3) demonstrate knowledge of IDEA 2004 eligibility categories; 
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(4) demonstrate knowledge of all required components of an Individualized Education Program (IEP) 
as outlined in federal and state law; 

(5) demonstrate knowledge of all sections of the special education legal folder and where to store 
required documentation; 

(6) demonstrate knowledge of the legal responsibility of all school staff to fully implement an IEP; 

(7) demonstrate knowledge of the legal responsibility of all teachers and school staff to protect the 
confidentiality and dignity of students with disabilities; 

(8) demonstrate knowledge of the special education teacher's roles and responsibilities regarding 
Child Find; 

(9) demonstrate knowledge of the special education teacher's roles and responsibilities in creating and 
implementing the IEP with fidelity, including monitoring student IEP goal progress, implementing 
data collection of IEP goal progress, and reporting progress to the student and parents/guardians 
throughout the IEP year; 

(10) use a variety of assessment data to write annual measurable goals and present levels of academic 
achievement and functional performance and identify appropriate accommodations (academic, 
behavior, state, and district testing) and modifications based on individual student needs, and 
contribute to drafting the IEP; 

(11) maintain student legal folders and store ongoing documentation according to local education 
agency (LEA) requirements and keep records to document receipt of the IEP by all required 
school staff; 

(12) audit student class schedules to ensure compliance with least restrictive environment and schedule 
of services in the IEP; 

(13) demonstrate knowledge of the role and responsibilities of the special education teacher in 
preparing for an Admission, Review, Dismissal (ARD) committee meeting, including collecting 
required data, interpreting the results of progress monitoring and classroom assessment data, and 
visually representing and interpreting data to show student progress; 

(14) demonstrate knowledge of the roles and responsibilities of the required members of an ARD 
committee; 

(15) demonstrate knowledge of the required components of a typical ARD committee meeting agenda; 

(16) interpret the results of a variety of assessment data (i.e., classroom, state and district transition 
assessment) in plain language to explain present levels of student academic achievement and 
functional performance, student progress on annual IEP goals, and mastery of grade level TEKS to 
the ARD committee members; 

(17) prepare and support students in leading ARD committee discussion regarding progress on IEP 
goals, mastery of grade level TEKS, appropriate accommodations (academic, behavior, state and 
district assessment), transition needs and goals, and other supplements as needed; 

(18) apply knowledge of individuals served through special education as well as special education laws 
and policies to facilitate and advocate for families' full participation in the education of their 
students; 

(19) demonstrate understanding that students served through special education may also have other 
special populations identifiers (i.e., gifted and talented, English learners, highly mobile and at risk, 
dyslexia); 

(20) advocate for family and student participation in the IEP, ARD meetings, and transition plan; 

(21) foster and support students in their development of self-reliance and self-advocacy; 

(22) advocate for high academic and behavioral expectations for students with disabilities;  
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(23) demonstrate understanding that individuals with high support needs deserve to be challenged with 
high expectations and provided with meaningful inclusive participation opportunities to develop 
the highest possible learning outcomes; and 

(24) demonstrate a foundational knowledge of the Individualized Family Service Plan (IFSP). 

(c) Understanding and Addressing Each Individual's Developmental and Learning Needs. The Early 
Childhood-Grade 6 special education teacher must: 

(1) demonstrate knowledge about relevant physical and emotional development from birth through 
adolescence; 

(2) demonstrate knowledge of how stress, trauma, protective factors, resilience, and supportive 
relationships may impact learning, behavior, and development in young children; 

(3) demonstrate knowledge of how exceptionalities can interact with development and learning; 

(4) demonstrate understanding that students with all support needs may also come from a different 
cultural background, may speak other languages than those of the dominant culture, or may come 
from a unique racial or ethnic group; 

(5) demonstrate knowledge of the multiple biological, physical, psychological, and social influences 
that affect learning and development when working with individuals with high support needs; 

(6) demonstrate knowledge of strategies to support students' development and independence given 
relevant grade level expectations for academic and behavior for students from birth through 
adolescence; 

(7) apply a variety of evidence-based, age-appropriate classroom routines and procedures that support 
individual developmental and learning needs; 

(8) demonstrate knowledge of a variety of assistive technologies to support individual developmental 
and learning needs; 

(9) demonstrate knowledge of how developmental academic, social, and functional characteristics of 
individuals with high support needs impact levels of support needs; 

(10) apply knowledge of evidence-based practices to identify and intervene when students are not 
making progress in functional, academic, or behavioral goals; and 

(11) demonstrate the knowledge and ability to adapt instruction when students with high support needs 
do not meet milestones. 

(d) Subject Matter Content and Specialized Curricular Knowledge. The Early Childhood-Grade 6 special 
education teacher must: 

(1) demonstrate knowledge of the Emergent Literacy-Writing, Mathematics, Science, and Fine Arts 
domains of the Texas Prekindergarten Guidelines; 

(2) demonstrate knowledge of the Texas Essential Knowledge and Skills (TEKS) for English 
language arts and reading, mathematics, science, and fine arts (Kindergarten-Grade 6); 

(3) demonstrate specific knowledge of early numeracy, early literacy, and pre-academic skills 
according to the TEKS and the Texas Prekindergarten Guidelines; 

(4) apply content-specific knowledge to develop individualized goals and objectives that are aligned 
with the appropriate grade-level TEKS and the Texas Prekindergarten Guidelines; 

(5) design appropriate learning and performance accommodations and modifications for students with 
exceptional learning needs in academic subject matter content of the general curriculum; 

(6) apply content-specific knowledge to modify and differentiate instruction as well as provide access 
to instructional materials for a wide range of student performance levels; 
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(7) apply understanding of the subject matter TEKS, the Texas Prekindergarten Guidelines, and 
specialized curricula to inform programmatic and instructional decisions for students with high 
support needs;  

(8) understand how to identify a learner's preferred mode of communication; 

(9) demonstrate a content-specific knowledge at a level necessary for students with exceptionalities to 
progress in their individualized programs toward completion of appropriate graduation 
requirements; 

(10) apply content-specific knowledge to routinely collaborate, co-teach, modify, and adapt curriculum 
with general education teachers; 

(11) demonstrate knowledge of how to integrate appropriate instructional and assistive technology for 
students in Prekindergarten-Grade 6; 

(12) apply knowledge of individual learner characteristics and specialized curricula knowledge to 
accommodate, modify, and/or adapt the curricula across contexts; 

(13) demonstrate knowledge of specialized curricula that may include curriculum for social skills, life 
skills, transition, orientation and mobility, independence, and self-advocacy; 

(14) demonstrate knowledge of families, culture, and community when involving paraprofessionals, 
general educators, specialists, resources, and supports to create and incorporate strategies for 
making content and instruction accessible and challenging for students at all levels of support 
needs; 

(15) demonstrate knowledge of how to provide modified access to subject-specific instructional 
materials to address individual learner needs in different contexts such as center-based, home-
based, and school-based classrooms, including specialized and general classrooms; and 

(16) recognize barriers to accessibility and acceptance of individuals with high support needs and plan 
for ways to address those barriers through the implementation of specialized curricula. 

(e) Assessment for Data-based Decision Making. The Early Childhood-Grade 6 special education teacher 
must: 

(1) demonstrate knowledge of different forms, purposes, and applications of assessment to inform 
development of the IEP and plan instruction; 

(2) assess students' learning, behavior, and the classroom environment in order to evaluate and 
support classroom and school-based problem-solving systems of intervention and instruction; 

(3) use data from variety of formative and summative assessments to identify learning goals and plan 
and adapt instruction; 

(4) demonstrate knowledge of how to implement, collect data from, and keep records of ongoing 
formative assessment; 

(5) use the results of multiple assessments to determine if a student is making adequate progress 
toward measurable outcomes; 

(6) use assessment results to design, adjust, plan, and inform instruction or intervention; 

(7) accurately interpret the results of various forms of assessments, including state assessments and 
district benchmark assessments; 

(8) accurately analyze, interpret, and discuss the results of a variety of evaluation data for an 
individual student; 

(9) interpret a variety of evaluation data, including measures of student functioning and educational, 
physical, and medical needs; 
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(10) identify, recommend, and implement appropriate accommodations and/or modifications for 
classroom, behavior, state, and district testing or other assessments as determined by the ARD 
committee; 

(11) provide feedback to stakeholders regarding student performance on assessments and interpret 
assessment results in plain language for parents and students; 

(12) administer, interpret, and gather baseline data from screening instruments and diagnostic reading, 
mathematics, and behavior assessments; 

(13) support students to understand and use their assessment data to self-monitor and self-regulate; and 

(14) collaborate with professionals with additional expertise as needed (e.g., English as a second 
language specialists, bilingual specialists, translators, speech and language pathologists, behavior 
specialists) to ensure an appropriate and valid assessment process.  

(f) Supporting Learning Using Effective Instruction. The Early Childhood-Grade 6 special education teacher 
must: 

(1) demonstrate knowledge of how to plan instruction according to the requirements of an IEP, 
including supplements, assistive technology, and related services; 

(2) demonstrate knowledge of the key differences between IEP accommodations and modified 
curriculum; 

(3) design instruction to meet the needs of a diverse group of students based on information from 
various types of formative and summative assessments; 

(4) plan for strategic integration of assistive technology into daily teaching practices based on student 
developmental and learning needs; 

(5) use knowledge of the learning processes of young children from birth through adolescence to 
select, adapt, and apply instructional strategies that meet the needs of individual students and 
support transition goals; 

(6) use explicit, scaffolded, and systematic instruction to teach content, strategies, and skills; 

(7) design individualized instruction that adapts instructional intensity and/or intervention to build on 
students' strengths and accommodate students' needs; 

(8) provide specific, developmentally appropriate, and explicit feedback to students during instruction 
to engage, motivate, and support students toward mastery; 

(9) plan and integrate transition-focused activities into classroom instruction; 

(10) create opportunities for students to demonstrate their knowledge and skills using different 
modalities and allow every individual to advance as he or she demonstrates understanding; 

(11) apply knowledge of developmentally appropriate instructional strategies to engage, motivate, and 
promote learning specific to the needs of young children with exceptionalities;  

(12) apply knowledge of the learning processes of young children to select and use a variety of 
grouping strategies (e.g., whole group, small group, individual) to meet the learning needs of each 
student; 

(13) promote the generalization of concepts and skills across content areas and educational settings; 

(14) design visual supports to promote student mastery of curriculum, executive functioning, and 
classroom procedures; 

(15) adapt instruction and make regular changes based on data from assessments; 

(16) plan, adapt, and deliver learning experiences for individuals with high support needs in an 
inclusive manner that reflects an understanding of the continuum of instructional settings and an 
understanding of how to engage individuals with high support needs in inclusive, meaningful 
learning activities across instructional settings; 
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(17) apply knowledge of the Universal Design for Learning Guidelines to create and incorporate 
strategies for making content and instruction accessible and challenging for individuals with all 
support needs; 

(18) apply knowledge of students, content, and pedagogy to develop, implement, evaluate, and revise 
instruction and interventions as needed; 

(19) demonstrate a thorough knowledge of the learning processes of young children; and 

(20) use strategies to promote active student engagement. 

(g) Supporting Social, Behavioral, and Emotional Growth. The Early Childhood-Grade 6 special education 
teacher must: 

(1) design effective and universally accessible environments and learning experiences appropriate for 
students in Prekindergarten-Grade 6; 

(2) demonstrate knowledge of developmentally appropriate preventative and responsive practices that 
contribute to a positive and safe learning environment; 

(3) demonstrate knowledge of classroom and schoolwide systems of Positive Behavioral Intervention 
and Supports (PBIS); 

(4) demonstrate knowledge of the key components and purposes of a Functional Behavioral 
Assessment (FBA); 

(5) demonstrate knowledge of the key components and purposes of a Behavior Intervention Plan 
(BIP); 

(6) demonstrate knowledge of the key components and purposes of restorative discipline practices; 

(7) create an environment in which expectations are clear and predictable and instructional routines 
and classroom procedures are used to support and engage students; 

(8) use developmentally appropriate procedures and routines to facilitate safe and efficient transitions, 
promote independence, self-regulation, and executive functioning; 

(9) use effective procedures and routines to create a physically safe, relationship-driven, and 
organized learning environment with access to materials, instruction, and content that facilitates 
social communication with peers and staff; 

(10) establish, explicitly teach, and maintain clear expectations for student behavior; 

(11) demonstrate knowledge of research-based de-escalation strategies to effectively address 
aggressive behavior; 

(12) build positive relationships with students based on understanding of individual strengths and 
needs, high expectations, and mutual respect and rapport; 

(13) create an atmosphere of safety that encourages social, emotional, and physical well-being of staff 
and students; 

(14) use sources of data, such as the BIP, to identify or develop effective, evidence-based, and, 
whenever possible, function-based practices for class-wide or individual-level interventions; 

(15) analyze progress monitoring data as defined in the BIP to evaluate the effects of behavioral 
interventions; 

(16) consider multiple avenues of intervention and reinforcement techniques such as class-wide and/or 
individual-level interventions; 

(17) use FBA to collect data and analyze and utilize the data to design behavior intervention;  

(18) conform to legal and ethical guidelines for all behavioral interventions;  

(19) demonstrate knowledge of the impact of behavior on the learning of students and classmates; 

IV-101



(20) understand how factors, including family, community, exceptionalities, and trauma impact student 
behavior in the learning environment; 

(21) demonstrate understanding of the importance of digital citizenship and the vulnerability of youth 
with exceptionalities to social media influences; 

(22) provide positive and constructive specific, developmentally-appropriate, and explicit feedback to 
guide student behavior; 

(23) demonstrate knowledge and apply principles of Applied Behavior Analysis (ABA); 

(24) demonstrate knowledge of how to find appropriate school and community supports for students 
who need social, physical, and/or emotional learning support; and 

(25) take active measures to prevent bullying, maltreatment, violence, and sexual assault, and report 
any instances through appropriate channels. 

(h) Professional Learning and Collaboration. The Early Childhood-Grade 6 special education teacher must: 

(1) demonstrate knowledge of the roles and responsibilities of the Early Childhood-Grade 6 special 
education teacher and of other professionals who deliver special education services, including 
related and instructional service providers; 

(2) collaborate with paraprofessionals to identify and define the responsibilities, skills, and 
professional development needed for their roles; 

(3) collaborate in a culturally responsive manner with families, paraprofessionals, and other 
professionals to lead effective meetings that address students' instructional, emotional, behavioral, 
and social needs; 

(4) consult with campus staff and/or colleagues about strategies, supports, and implementation of 
IEPs; 

(5) coordinate with service providers and build student schedules; 

(6) implement transition activities in the IEP that include community resources and service providers; 

(7) mentor and supervise paraprofessionals; 

(8) effectively collaborate with general education teachers to deliver, adapt, and differentiate 
instruction to address students' instructional, emotional, behavioral, and social needs; 

(9) understand the strengths and limitations of various co-teaching models based on setting and the 
individual needs of students; 

(10) effectively implement co-teaching models to deliver, adapt, and differentiate instruction to meet 
students' instructional, emotional, behavioral, and social needs; 

(11) understand the reciprocal relationship with general education teachers for effective and inclusive 
practices; 

(12) collaborate and consult with multi-disciplinary teams to plan and implement instruction in 
accordance with a student's IEP; 

(13) select and develop resources to improve communication and collaboration with family and 
community; 

(14) coordinate with related service providers and community agencies to identify and access services, 
resources, and supports to meet the needs of individuals with exceptionalities; 

(15) engage in ongoing self-reflection to design and implement professional learning activities and 
advocate for improved outcomes for students with high support needs and their families, while 
considering their social, cultural, and linguistic diversity; 

(16) set short-term and long-term professional goals based on ongoing analysis of student learning, 
self-reflection, and professional standards; 
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(17) demonstrate understanding of the barriers that exist for students with high support needs within 
educational settings and work with decision makers to design environments and select curriculum 
resources that include supports that address a range of student needs; and 

(18) respectfully advocate for social, legal, and environmental changes for students and families of 
students with high support needs, recognizing students' multiple identified needs. 

§235.133. Special Education Standards: Grades 6-12. 

(a) Special Education Standards. The standards identified in this section are targeted for teachers of students 
who receive special education services. The standards address the discipline associated with the theory and 
practice of teaching students who receive special education services. The standards inform appropriate 
teaching techniques, methods, and teacher actions, judgments, and decisions by taking into consideration 
philosophical, historical, and legal foundations of special education, characteristics of students who receive 
special education services, understandings of the needs and strengths of students who receive special 
education services, and the backgrounds and interests of individual students.  

(b) Legal and Ethical Guidelines. The Grades 6-12 special education teacher demonstrates knowledge of all 
applicable state and federal laws, including Individuals with Disabilities Education Act (IDEA) of 2004; 
Section 504 of the Rehabilitation Act of 1973; The Americans with Disabilities Act (ADA) of 1990 and 
ADA Amendments Act (ADAAA) of 2008; Texas Education Code specific to students with disabilities; 
and Texas Administrative Code specific to students with disabilities; and Family Education Rights and 
Privacy Act. The Grades 6-12 special education teacher must: 

(1) demonstrate knowledge of the major state and federal legislation (e.g., IDEA, Section 504, ADA, 
ADAAA) that has affected knowledge and practice of the education of individuals with high 
support needs; 

(2) demonstrate knowledge of the history of exclusion of and discrimination against people with 
disabilities; 

(3) demonstrate knowledge of IDEA 2004 eligibility categories; 

(4) demonstrate knowledge of all required components of an Individual Transition Plan (ITP) as 
outlined in federal and state law; 

(5) demonstrate knowledge of all required components of an Individualized Education Program (IEP) 
as outlined in federal and state law; 

(6) demonstrate knowledge of all sections of the special education legal folder and where to store 
required documentation; 

(7) demonstrate knowledge of the legal responsibility of all school staff to fully implement an IEP; 

(8) demonstrate knowledge of the legal responsibility of all teachers and school staff to protect the 
confidentiality and dignity of students with disabilities; 

(9) demonstrate knowledge of graduation options for students with disabilities receiving special 
education services according to §89.1070 of this title (relating to Graduation Requirements); 

(10) demonstrate knowledge of the federal requirements for transfer of rights at the age of majority; 

(11) demonstrate knowledge of the state and federal requirements for transition planning beginning at 
the age of 14; 

(12) demonstrate knowledge of the special education teacher's roles and responsibilities regarding 
Child Find; 

(13) demonstrate knowledge of the special education teacher's roles and responsibilities in creating and 
implementing the IEP with fidelity, including monitoring student IEP goal progress, implementing 
data collection of IEP goal progress, and reporting progress to the student and parents/guardians 
throughout the IEP year; 
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(14) use a variety of assessment data to write annual measurable goals and present levels of academic 
achievement and functional performance and to identify appropriate accommodations (academic, 
behavior, state, and district testing) and modifications based on individual student needs, and 
contribute to drafting the IEP; 

(15) maintain student legal folders and store ongoing documentation according to local education 
agency (LEA) requirements and keep records to document receipt of the IEP by all required 
school staff; 

(16) audit student class schedules to ensure compliance with least restrictive environment and schedule 
of services in the IEP; 

(17) schedule and facilitate ongoing transition activities to prepare students for postsecondary living 
according to the IEP; 

(18) demonstrate knowledge of the role and responsibilities of the special education teacher in 
preparing for an Admission, Review, Dismissal (ARD) committee meeting, including collecting 
required data, interpreting the results of progress monitoring and classroom assessment data, and 
visually representing and interpreting data to show student progress; 

(19) demonstrate knowledge of the roles and responsibilities of the required members of an ARD 
committee; 

(20) demonstrate knowledge of the required components of a typical ARD committee meeting agenda; 

(21) interpret the results of a variety of assessment data (classroom, state and district transition 
assessment) in plain language to explain student progress on annual IEP goals and mastery of 
grade level standards to the ARD committee members; 

(22) prepare and support students in leading ARD committee discussion regarding progress on IEP 
goals, mastery of grade level standards, appropriate accommodations (academic, behavior, state, 
and district assessment), transition needs and goals, and other supplements as needed; 

(23) apply knowledge of individuals served through special education as well as special education laws 
and policies to facilitate and advocate for students' full participation in their education; 

(24) demonstrate understanding that students served through special education may also have other 
special populations identifiers (i.e., gifted and talented, English learner, highly mobile and at risk, 
and dyslexia);  

(25) advocate for student participation in the IEP, ARD meetings, and transition plan; 

(26) foster and support students in their development of self-reliance and self-advocacy; 

(27) apply knowledge of IEP transition activities to build students' readiness for postsecondary 
transition; 

(28) advocate for high academic and behavioral expectations for students with disabilities; and 

(29) demonstrate understanding that individuals with high support needs deserve to be challenged with 
high expectations and provided with meaningful and inclusive participation opportunities to 
develop the highest possible learning outcomes. 

(c) Understanding and Addressing Each Individual's Developmental and Learning Needs. The Grades 6-12 
special education teacher must: 

(1) demonstrate knowledge about relevant physical and emotional development for early adolescence 
through early adulthood; 

(2) demonstrate knowledge of how specific developmental characteristics of the teenage brain impact 
learning (e.g., decision-making, problem-solving, impulse control, and relationships); 

(3) understand the impact of exceptionalities on developmental milestones, executive functioning, and 
social skills; 
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(4) demonstrate understanding that students with all support needs may also come from a different 
cultural background, may speak other languages than those of the dominant culture, or may come 
from a unique racial or ethnic group; 

(5) demonstrate knowledge of the multiple biological, physical, psychological, and social influences 
that affect learning and development when working with individuals with high support needs; 

(6) demonstrate knowledge of strategies to support students' development and independence given 
relevant grade level expectations for academic and behavior for students in Grades 6-12; 

(7) apply a variety of evidence-based, age-appropriate classroom routines and procedures that support 
individual developmental and learning needs; 

(8) demonstrate knowledge of a variety of assistive technologies to support individual developmental 
and learning needs; 

(9) demonstrate knowledge of how developmental academic, social, and functional characteristics of 
individuals with high support needs impact levels of support needs; 

(10) apply knowledge of evidence-based practices to identify and intervene when students are not 
making progress in functional, academic, or behavioral goals; and 

(11) demonstrate the knowledge and ability to adapt instruction when students with high support needs 
do not meet milestones. 

(d) Subject Matter Content and Specialized Curricular Knowledge. The Grades 6-12 special education teacher 
must: 

(1) demonstrate a foundational knowledge of content specific TEKS and College and Career 
Readiness Standards (CCRS) appropriate for students in Grades 6-12; 

(2) apply content-specific knowledge to develop individualized goals and objectives that are aligned 
with the appropriate grade-level TEKS and CCRS; 

(3) design appropriate learning and performance accommodations and modifications for students with 
exceptional learning needs in academic subject matter content of the general curriculum; 

(4) apply content-specific knowledge to modify and differentiate instruction as well as provide access 
to instructional materials for a wide range of student performance levels; 

(5) apply understanding of the subject matter TEKS and specialized curricula to inform programmatic 
and instructional decisions for students with high support needs;  

(6) understand how to identify a learner's preferred mode of communication;  

(7) demonstrate content-specific knowledge at a level necessary for students with exceptionalities to 
progress in their individualized programs toward completion of a range of graduation plans; 

(8) apply knowledge of individual learner characteristics and specialized curricula knowledge to 
accommodate, modify, and/or adapt curricula across contexts; 

(9) demonstrate knowledge of how to integrate appropriate instructional and assistive technology for 
students in Grades 6-12; 

(10) apply knowledge of individual learner characteristics and specialized curricula knowledge to 
accommodate, modify, and/or adapt the curricula across contexts; 

(11) demonstrate knowledge of specialized curricula that may include curriculum for social skills, life 
skills, transition, orientation and mobility, independence curricula, and self-advocacy; 

(12) demonstrate knowledge of families, culture, and community when involving paraprofessionals, 
general educators, and specialists, to make content and instruction accessible and challenging for 
students at all levels of support needs; 

IV-105



(13) demonstrate knowledge of how to provide modified access to subject-specific instructional 
materials to address individual learner needs in different contexts such as center-based, home-
based, and school-based classrooms, including specialized and general classrooms; and 

(14) recognize barriers to accessibility and acceptance of individuals with high support needs and plan 
for ways to address those barriers through the implementation of specialized curricula. 

(e) Assessment for Data-based Decision Making. The Grades 6-12 special education teacher must: 

(1) demonstrate knowledge of different forms of assessment, their purposes, and their application to 
inform development of IEP and to plan instruction; 

(2) assess students' learning, behavior, and the classroom environment in order to evaluate and 
support classroom and school-based, problem-solving systems of intervention and instruction; 

(3) use data from a variety of formative and summative assessments to identify learning goals, plan 
and adapt instruction, and monitor progress toward the learning goals; 

(4) demonstrate knowledge of how to implement, collect data from, and keep records of ongoing 
formative assessment; 

(5) use the results of multiple assessments to determine if a student is making adequate progress 
toward measurable outcomes; 

(6) use assessment results to design, adjust, plan, and inform instruction or intervention; 

(7) accurately interpret the results of various forms of assessments, including state assessments and 
district benchmark assessments; 

(8) accurately analyze, interpret, and discuss the results of a variety of evaluation data for an 
individual student; 

(9) interpret a variety of evaluation data including measures of student functioning, and educational, 
physical, and medical needs; 

(10) identify, recommend, and implement appropriate accommodations and/or modifications for 
classroom, behavior, state, and district testing or other assessments as determined by the ARD 
committee; 

(11) provide feedback to stakeholders regarding student performance on assessments and interpret 
assessment results in plain language for parents and students; 

(12) administer, interpret, and gather baseline data from screening instruments and diagnostic reading, 
mathematics, and behavior assessments; 

(13) use the results of multiple assessments to determine students' transition needs; 

(14) support students in understanding their own assessment data and using those results to self-
monitor and self-regulate; and 

(15) collaborate with professionals with additional expertise as needed (e.g., English as a second 
language specialists, bilingual specialists, translators, speech and language pathologists, behavior 
specialists) to ensure an appropriate and valid assessment process.  

(f) Supporting Learning Using Effective Instruction. The Grades 6-12 special education teacher must: 

(1) demonstrate knowledge of how to plan instruction according to the requirements of an IEP, 
including use of supplements, technology, assistive technology, and related services; 

(2) demonstrate knowledge of the key differences between IEP accommodations and modified 
curriculum; 

(3) design instruction to meet the individual needs of a diverse group of students based on information 
from various types of formative and summative assessments; 
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(4) plan for strategic integration of technology and assistive technology into daily teaching practices 
based on student developmental and learning needs; 

(5) use knowledge of the learning processes of adolescents and teenagers to select, adapt, and apply 
instructional strategies that meet the needs of individual students and support transition goals; 

(6) use explicit, scaffolded, systematic instruction to teach content, strategies, and skills; 

(7) design individualized instruction that adapts instructional intensity and/or intervention to build on 
students' strengths and accommodate needs; 

(8) provide specific, developmentally appropriate, and explicit feedback to students during instruction 
to engage, motivate, and support students toward mastery; 

(9) plan and integrate transition-focused activities into classroom instruction; 

(10) create opportunities for students to demonstrate their knowledge and skill using different 
modalities and allow every individual to advance as they demonstrate their understanding; 

(11) apply knowledge of developmentally appropriate instructional strategies to engage, motivate, and 
promote learning specific to the needs of adolescents and teenagers with exceptionalities;  

(12) apply knowledge of the learning processes of adolescents and teenagers to select and use a variety 
of grouping strategies (e.g., whole group, small group, individual) to meet the learning needs of 
each student; 

(13) promote the generalization of concepts and skills across content areas and educational settings; 

(14) design visual supports to promote student mastery of curriculum, executive functioning, and 
classroom procedures; 

(15) adapt instruction and make regular changes based on data from assessments; 

(16) demonstrate an understanding of the continuum of instructional settings and of how to engage 
individuals with high support needs in inclusive, meaningful learning activities across 
instructional settings; 

(17) apply knowledge of the Universal Design for Learning Guidelines to create and incorporate 
strategies for making content and instruction accessible and challenging for individuals with high 
support needs; 

(18) apply knowledge of students, content, and pedagogy to develop, implement, evaluate, and revise 
instruction and interventions as needed; 

(19) demonstrate understanding of the potential impacts of modified curriculum on a student's 
graduation plan; 

(20) use strategies to promote active student engagement; 

(21) demonstrate a thorough knowledge of the learning processes of adolescents and teenagers; and 

(22) demonstrate understanding of the importance of digital citizenship and the vulnerability of youth 
with exceptionalities to social media influences. 

(g) Supporting Social, Behavioral, and Emotional Growth. The Grades 6-12 special education teacher must: 

(1) design effective and universally accessible environments and learning experiences appropriate for 
students in Grades 6-12; 

(2) demonstrate knowledge of a range of preventative and responsive practices, appropriate for 
students, ages 11-22, that contribute to a positive and safe learning environment; 

(3) demonstrate knowledge of classroom and schoolwide systems of Positive Behavioral Intervention 
and Supports (PBIS); 

(4) demonstrate knowledge of the key components and purposes of a Functional Behavioral 
Assessment (FBA); 
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(5) demonstrate knowledge of the key components and purposes of a Behavior Intervention Plan 
(BIP); 

(6) demonstrate knowledge of the key components and purposes of restorative discipline practices; 

(7) create an environment in which expectations are clear and predictable and instructional routines 
and classroom procedures are used to support and actively engage students; 

(8) use effective procedures and routines, appropriate to students in Grades 6-12 to facilitate safe and 
efficient transitions, promote independence, self-regulation, and executive functioning; 

(9) use effective procedures and routines to create a physically safe, relationship-driven, and 
organized learning environment with access to materials, instruction, and content that facilitates 
social communication with peers and staff; 

(10) establish, explicitly teach, and maintain clear expectations for student behavior; 

(11) demonstrate knowledge of research-based de-escalation strategies to effectively address 
aggressive behavior; 

(12) build positive relationships with students based on understanding of individual strengths and 
needs, high expectations, and mutual respect and rapport; 

(13) create an atmosphere of safety that encourages social, emotional, and physical well-being of staff 
and students; 

(14) use sources of data, such as the BIP, to identify or develop effective, evidence-based, and, 
whenever possible, antecedent and function-based practices for class-wide or individual-level 
interventions; 

(15) analyze progress monitoring data as defined in the BIP to evaluate the effects of behavioral 
interventions; 

(16) consider multiple avenues of intervention and reinforcement techniques such as class-wide and/or 
individual-level interventions; 

(17) use FBA to collect data and analyze and utilize the data to design behavior intervention;  

(18) conform to legal and ethical guidelines for all behavioral interventions;  

(19) demonstrate knowledge of the impact of behavior on the learning of students and classmates; 

(20) understand how factors, including family, community, exceptionalities, and trauma impact student 
behavior in the learning environment; 

(21) provide positive and constructive-specific, developmentally-appropriate, and explicit feedback to 
guide student behavior; 

(22) demonstrate knowledge and apply principles of Applied Behavior Analysis (ABA); 

(23) demonstrate knowledge of how to find appropriate school and community supports for students 
who need social, physical, and/or emotional learning support; and 

(24) take active measures to prevent bullying, maltreatment, violence, and sexual assault and report any 
instances through appropriate channels.  

(h) Professional Learning and Collaboration. The Grades 6-12 special education teacher must: 

(1) demonstrate knowledge of the roles and responsibilities of the Grades 6-12 special education 
teacher and of other professionals who deliver special education services; 

(2) collaborate with paraprofessionals to identify and define the responsibilities, skills, and 
professional development needed for their roles; 

(3) collaborate in a culturally responsive manner with families, paraprofessionals, and other 
professionals to lead effective meetings that address students' instructional and behavioral needs; 
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(4) consult with campus staff and/or colleagues about strategies, supports, and implementation of 
IEPs; 

(5) coordinate with service providers and build student schedules; 

(6) implement transition activities in the IEP that include community resources and service providers; 

(7) mentor and supervise paraprofessionals; 

(8) effectively collaborate with general education teachers to deliver, adapt, and differentiate 
instruction to meet the instructional, emotional, behavioral, and social needs of individual 
students; 

(9) understand the strengths and limitations of various co-teaching models based on setting and the 
individual needs of students; 

(10) understand the reciprocal relationship with general education teachers for effective and inclusive 
practices; 

(11) collaborate and consult with multi-disciplinary teams, including career and technical education, 
electives, and extracurriculars, to plan and implement instruction in accordance with a student's 
IEP; 

(12) select and develop resources to improve communication and collaboration with family and 
community; 

(13) coordinate with instructional and related service providers and community agencies to identify and 
access services, resources, and supports to meet the needs of individuals with exceptionalities; 

(14) collaborate with community service providers to address transition needs in accordance with the 
IEP and the ITP; 

(15) demonstrate knowledge of the key components of different employment models and how to 
provide access to community-based instruction, and vocational training; 

(16) engage in ongoing self-reflection to design and implement professional learning activities and 
advocate for improved outcomes for students with high support needs and their families, while 
considering the social, cultural, and linguistic diversity of students; 

(17) set short-term and long-term professional goals based on ongoing analysis of student learning, 
self-reflection, and professional standards; 

(18) demonstrate understanding of the barriers that exist for students with high support needs within 
educational settings and work with decision makers to design environments and select curriculum 
resources that include supports that address a range of student needs; and 

(19) respectfully advocate for social, legal, and environmental changes for students and families of 
students with high support needs, recognizing students' multiple identified needs. 

§235.135. DeafBlind Standards: Early Childhood-Grade 12. 

(a) DeafBlind Standards. The standards identified in this section are targeted for teachers of students who are 
DeafBlind. The standards address the discipline associated with the theory and practice of teaching students 
who are DeafBlind. The standards inform appropriate teaching techniques, methods, and teacher actions, 
judgments, and decisions by taking into consideration philosophical, historical, and legal foundations of 
DeafBlind education, characteristics of students who are DeafBlind, understandings of the needs and 
strengths of students who are DeafBlind, and the backgrounds and interests of individual students.  

(b) Foundations. The teacher of students who are DeafBlind understands the philosophical, historical, and legal 
foundations of DeafBlind education. The teacher of students who are DeafBlind: 

(1) understands interaction, communication, and language theories, approaches, and research that are 
applicable to teaching learners who are DeafBlind; 
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(2) understands the history of the practices, people, and events that have impacted people who are 
DeafBlind (congenital and acquired) and the relevance of those histories to educational practices; 

(3) understands access and inclusion from the visual, auditory, and tactile perspective of a person who 
is DeafBlind; 

(4) understands specialized roles and responsibilities of the educational team members, including 
learners who are DeafBlind, teachers of students who are DeafBlind, other educators, related 
service personnel, and family members; 

(5) understands the rights of learners who are DeafBlind and their family members; 

(6) understands clinical, functional, and legal definitions for eligibility of services as students who are 
DeafBlind/Blind/Visually Impaired/Deaf/Hard of Hearing; 

(7) accesses and evaluates current related research and practices in the field of DeafBlindness for their 
relevance in educational practices; 

(8) educates, facilitates, and collaborates with all educational team members, including family 
members, to ensure that the student's unique needs are being supported by all necessary team 
members during evaluation and instruction in home, school, and/or community settings; 

(9) ensures that the educational team considers proper eligibility criteria for the student who is 
DeafBlind; 

(10) establishes reciprocal interactions with learners who are DeafBlind; and 

(11) advocates for effective individualized interaction, communication, and language development. 

(c) Learner Characteristics. The teacher of students who are DeafBlind demonstrates understanding of the 
complex and unique effects of the combined vision and hearing loss as well as the strengths of the tactile 
sense of learners who are DeafBlind. The teacher of students who are DeafBlind: 

(1) understands the positive perspective of the learner who is DeafBlind, including functional hearing 
and vision as well as the experience of touch; 

(2) understands typical child development and methods for supporting a child who is DeafBlind 
throughout the various stages of development; 

(3) understands the critical roles of vision, hearing, and touch in learning; 

(4) understands the range of vision and hearing loss of learners who are DeafBlind; 

(5) understands the diversity within the culture of learners who are DeafBlind; 

(6) understands the implications of combined sensory loss and the importance of the tactile sense on 
access to information and the environment; 

(7) understands the potential isolating effects of combined hearing and vision loss upon the learner 
who is DeafBlind; 

(8) understands the potential impact of the combined effects of hearing and vision loss upon the 
learner's opportunities for incidental learning; 

(9) understands the potential emotional implications of combined hearing and vision loss upon the 
learner who is DeafBlind, including the biological impact of stress; 

(10) understands the potential impact of the combined effects of hearing and vision loss and the tactile 
experience upon the learner's personal relationships with others, including the importance of 
sensory-attuned reciprocal interactions, on bonding, attachment, inclusion, and friendships; 

(11) understands the potential and complex effects of additional disabilities upon learners who are 
DeafBlind; 

(12) understands the potential and complex effects of additional sensory disabilities (e.g., touch, 
vestibular, proprioception, taste, smell) upon learners who are DeafBlind; 
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(13) understands the potential effects of the age of onset (congenital vs. acquired), degrees, and/or 
progression of hearing and vision loss upon learners who are DeafBlind; 

(14) understands the major etiologies of DeafBlindness and the possible implications on the learner 
who is DeafBlind; 

(15) understands the potential impact of the combined effects of vision and hearing loss and tactile 
accessibility upon the development of concrete and abstract concepts; 

(16) understands dynamic forms/modes of communication used by learners who are DeafBlind (i.e., 
body movements, gestures, bodily emotional traces (BETS), Visual American Sign Language 
(VASL), VASL adaptations, Signing Exact English (SEE), Tactile American Sign Language 
(TASL), speech, other manual modes); 

(17) understands static forms/modes of literacy, including real objects, tactile symbols, pictures, print, 
braille, and digital technology; 

(18) understands the structure and function of the auditory, visual, and tactile systems; 

(19) understands impairments in the structure and functions of the auditory and visual systems;  

(20) understands the influence of vision and hearing loss on tactile and sensorimotor development; 

(21) understands the learner's social history and its impact on the learner's current biology and 
physiology; 

(22) effectively explains the impact of the combined effects of hearing and vision loss and tactile 
accessibility to the educational team in relation to typical development; and 

(23) guides the educational team to ensure the development of communication-rich environments that 
support sensory-appropriate modes of social engagement within the context of developmentally-, 
age-, and grade-appropriate functional and meaningful activities. 

(d) Evaluation and Assessment. The teacher of students who are DeafBlind understands the educational 
evaluation and assessment processes to identify learner strengths and needs and applies appropriate formal 
and informal evaluation strategies to support the continuous development of all students, from birth through 
age 22. The teacher of students who are DeafBlind: 

(1) understands the legal protocol for administering evaluations relative to his or her certification as a 
teacher of students with visual impairments and/or teacher of students who are Deaf/hard of 
hearing; 

(2) understands evaluation of communication modes/forms along a continuum from pre-intentional 
and pre-symbolic to formal communication and language used by learners who are DeafBlind; 

(3) understands the importance of a functional sensory evaluation as a foundation for 
accommodations, adaptations, and strategies; 

(4) understands how to interpret functional evaluations and clinical assessments of vision, hearing, 
and medical/neurological information with reference to etiology; 

(5) understands the specialized tools needed to perform evaluations of hearing and vision; 

(6) understands the child-guided approach for evaluation of learners who are DeafBlind; 

(7) understands the evaluation of the Expanded Core Curriculum (ECC) for learners who have visual 
impairment, including those learners who are DeafBlind and with additional disabilities;  

(8) understands how to identify a learner's preferred mode of communication; 

(9) understands strategies for supporting the learner's educational team in determining appropriate 
modifications and accommodations of evaluations and state-mandated assessments and 
interpreting the assessment results based on individual learning characteristics; 

(10) collaborates with the educational team using learner-centered evaluations and planning processes 
to determine appropriate program planning, instruction, and setting; 
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(11) conducts evaluations and ensures evaluations/assessments conducted by others are in the preferred 
mode(s) of communication for the individual learner who is DeafBlind; 

(12) evaluates in co-active, child-guided, functional routines and motor sequences, as appropriate for 
the learner who is DeafBlind; 

(13) evaluates or actively participates in conducting the functional vision evaluation, learning media 
assessment, communication evaluation, functional hearing evaluation, and ECC evaluation of the 
learner who is DeafBlind; 

(14) evaluates or actively participates in evaluating the communicative intent related to observable 
behavior of the learner who is DeafBlind; 

(15) assesses and adapts to learners' pace/timing of communication; 

(16) evaluates or actively participates in evaluating communication along a continuum from pre-
intentional and pre-symbolic to formal communication and language used by learners who are 
DeafBlind; 

(17) evaluates and interprets or actively participates in determining the meaning and function of the 
learner's formal and informal literacy medium/media; 

(18) evaluates, interprets, and affirms the meaning of the learner's communicative initiatives (e.g., 
natural gestures, affect, bodily movements, vocalizations); 

(19) evaluates with consideration of physical environments, bio-behavioral states, and preferred/non-
preferred sensory channels of the learner who is DeafBlind; 

(20) actively participates in the evaluation of tactile, proprioceptive, vestibular, and kinesthetic systems 
of the learner who is DeafBlind; 

(21) interprets evaluation results and explains current and future implications of combined vision and 
hearing loss of the learner to the educational team, including family members; 

(22) determines appropriate modifications and accommodations of evaluations and state-mandated 
assessments and supports the interpretation of the results based on individual learning 
characteristics; 

(23) recommends the learner for additional visual and auditory evaluations/assessments when 
necessary; and 

(24) explains the effects of specific etiologies on all sensory systems. 

(e) Planning for Instruction. The teacher of students who are DeafBlind plans for instructional opportunities in 
home, school, and community environments that are adapted to the diverse needs of learners who are 
DeafBlind. The teacher of students who are DeafBlind: 

(1) understands the pacing and structure of programming for short- and long-term objectives within 
the context of functional routines for learners who are DeafBlind; 

(2) understands how to include or introduce novelty into familiar routines based on the individual 
needs of learners who are DeafBlind; 

(3) understands the elements of planning for life-long learning in current and future environments for 
students who are DeafBlind; 

(4) understands the importance of creating lesson plans that provide direct sensory experiences for 
learners who are DeafBlind; 

(5) understands appropriate instructional accommodations and modifications for learners who are 
DeafBlind; 

(6) understands the process for the development of a shared formal language with learners who are 
DeafBlind, based upon the learners' unique needs when planning instruction; 
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(7) understands the need for learners who are DeafBlind to have competent communication partners 
who are present and actively engaged in all activities and settings; 

(8) understands how to incorporate appropriate assistive technology that enhances auditory, visual, 
and/or tactile functioning; 

(9) understands how to select the visual, auditory, and tactile characteristics of materials needed by 
learners who are DeafBlind;  

(10) understands how to incorporate student preferences to design motivating instructional activities; 

(11) gathers, maintains, and shares descriptive records/portfolios of the learner's communication 
repertoire across all settings to assess strengths, challenges, and progress; 

(12) plans additional time for tactual modeling and exploration; 

(13) plans additional time for individual learner processing and response; 

(14) based on learner needs, plans instruction that includes the appropriate literacy system(s); 

(15) plans extra time for conversations that facilitate the learner's anticipation of a change in routine or 
schedule; 

(16) creates opportunities for turn-taking and serve-and-return conversational exchanges in all 
interactions and instructional settings; 

(17) plans time for choice-making opportunities in multiple instructional settings; 

(18) acquires devices and materials that are required for each lesson; 

(19) obtains, operates, and maintains assistive technology related to vision and hearing; and 

(20) adapts materials to accommodate for multi-sensory needs.  

(f) Learning Environment. The teacher of students who are DeafBlind understands individual and group 
motivation and behavior in order to create a positive learning environment that encourages social 
interaction, active engagement, and joy of learning. The teacher of students who are DeafBlind: 

(1) understands the array of learning environments within different service delivery models; 

(2) understands the importance of competent communication partners who can interact with the 
learner who is DeafBlind to match his/her mode of communication; 

(3) understands how to facilitate a multi-modal learning environment by using the learner's functional 
hearing and/or vision, while also promoting the bodily/tactile sense, as prime components of 
information gathering and expression; 

(4) understands the potential for elements in the environment to be perceived as stressful by the 
learner who is DeafBlind and the impact that may cause to his/her biology; 

(5) assists others in the development of trusting relationships and in becoming competent 
communication partners with the learner who is DeafBlind; 

(6) facilitates communication and interaction to provide social and environmental access for the 
learner who is DeafBlind; 

(7) makes appropriate adaptations to enhance the learner's auditory, visual, and tactile functioning in a 
variety of environments; 

(8) uses appropriate assistive technology to promote the learner's access, participation, and 
independence; 

(9) selects, adapts, recommends, or implements classroom management strategies that reflect 
understanding of the individual learner's needs; 

(10) promotes an environment that allows learners to orient themselves, move safely, and interact 
positively with peers; 
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(11) promotes an environment that feels predictable and safe for the learner who is DeafBlind;  

(12) reduces or eliminates unnecessary visual, auditory, and tactile clutter in the learning environment; 
and 

(13) adapts the learning environment by considering the impact of the elements of the learning 
environment (e.g., glare, lighting, auditory input, seating position) on the learner. 

(g) Instructional Delivery. The teacher of students who are DeafBlind emphasizes individual student potential 
and uses a variety of instructional strategies to encourage the learner's feelings of connectedness, success, 
and independence in order to promote development of critical-thinking and problem-solving skills in both 
the academic and expanded core curriculum to the greatest degree possible. The teacher of students who are 
DeafBlind: 

(1) understands how to create learning experiences to make content meaningful for each learner who 
is DeafBlind; 

(2) understands co-active teaching principles and practices that support the competencies of the 
learner who is DeafBlind;  

(3) understands attachment theories of human learning that support the importance of reciprocal 
emotional involvement and basic trust; 

(4) understands the importance of learners who are DeafBlind having control and influence over their 
own lives as an essential aspect of well-being; 

(5) understands the developmental phases of dyadic interaction between the adult and the learner who 
is DeafBlind; 

(6) understands the developmental phases of triadic interaction in the shared partnership between the 
adult, the learner who is DeafBlind, and the external world; 

(7) understands how to support the development of positive self-esteem in the learner who is 
DeafBlind; 

(8) understands visual, auditory, and tactile adaptations that enhance social/communicative 
interactions between the learner who is DeafBlind and others; 

(9) understands the use of augmentative communication devices and other assistive technology that 
are appropriate for the learner who is DeafBlind; 

(10) understands various instructional strategies specific to and/or adapted for learners who are 
DeafBlind; 

(11) understands the development of language and literacy in the communication mode(s) of learners 
who are DeafBlind; 

(12) understands the basic principles of orientation and mobility for learners who are DeafBlind; 

(13) understands how to adapt and scaffold the general education curriculum for learners who are 
DeafBlind;  

(14) understands curricula specific to and/or adapted for learners who are DeafBlind, including all 
areas of the expanded core curriculum; 

(15) applies co-active teaching strategies with the learner who is DeafBlind in daily routines, as 
appropriate; 

(16) applies tactile learning strategies in functional and play activities, as appropriate; 

(17) provides opportunities for the learner's increased proprioceptive and kinesthetic awareness during 
daily routines and planned activities; 

(18) provides opportunities for the learner to develop confidence by making choices; 

(19) provides the learner with opportunities for self-advocacy; 
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(20) creates opportunities for learners to initiate conversations in their preferred communication mode 
about their topics of interest; 

(21) determines and uses optimal proximity for access between the learner and communication 
partner(s); 

(22) determines optimal proximity of the learner in relation to others that will enhance participation in 
group activities; 

(23) identifies him- or herself and uses salutation rituals in the mode appropriate to initiate and end 
interactions; 

(24) acts as a bridge in order to provide access to information about the environment, other 
interactions, and events taking place around the learner who is DeafBlind;  

(25) provides opportunities for the learner who is DeafBlind to observe (auditorily, visually, or 
tactually) conversations or interactions between others; 

(26) provides opportunities for co-created topics of instruction based on the learner's mode of 
communication and interests; 

(27) provides multi-modal opportunities in order to support the organization of events and the 
formation of mental images and holistic concepts for the learner who is DeafBlind; 

(28) uses scaffolding within the context of academic and functional routines to provide consistent and 
predictable experiential instruction for the learner who is DeafBlind; 

(29) develops and implements communication systems appropriate to the mode and developmental 
level of the learner who is DeafBlind; 

(30) uses formal language and literacy systems, as appropriate, to provide visual, tactile, and/or 
auditory access; 

(31) selects and prioritizes receptive and expressive vocabulary that is meaningful and motivating to 
the learner; 

(32) develops strategies to encourage the learner to use multiple static and dynamic modes/forms of 
communication; 

(33) provides multiple opportunities to use and expand vocabulary through frequent and natural 
conversations; 

(34) modifies existing literacy materials to adjust for the learner's language level and reading media; 

(35) designs and makes low-tech communication devices that are appropriate to the learner's needs; 

(36) selects and/or adapts assistive technology devices as tools for communication or to meet other 
learner needs; 

(37) provides opportunities for the learner to use augmentative communication devices in a variety of 
environments and with a variety of communication partners, as appropriate; 

(38) uses naturally occurring events for the learner to use and practice communication skills; 

(39) recommends appropriate positioning to optimize visual, auditory, and tactile functioning; 

(40) implements strategies to accommodate for and to improve the learner's visual, auditory, and tactile 
functioning based upon evaluation results; 

(41) supports spatial orientation strategies for the learner who is DeafBlind;  

(42) supports mobility techniques appropriate to the learner who is DeafBlind; 

(43) supports the learner who is DeafBlind to develop his/her awareness of kinesthetic and 
proprioceptive sensory systems as they relate to the body in the environment; 
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(44) based upon clinical and functional evaluations, uses and creates materials that will maximize the 
learner's use of vision, hearing, and touch in specific situations to meet the learner's visual, 
auditory, and tactile needs; and 

(45) incorporates language and literacy as part of everyday activities, according to the learner's 
experiences and interests. 

(h) Collaborative Consultation. The teacher of students who are DeafBlind has knowledge of effective written, 
verbal, and visual communication techniques to foster active inquiry, collaboration, instructional coaching, 
and supportive interaction among professionals, family members, interveners, paraeducators, and learners 
who are DeafBlind. The teacher of students who are DeafBlind: 

(1) understands the importance of gathering and sharing the social history of each learner who is 
DeafBlind and the effect it has on biological and developmental needs, including bonding and 
attachment with family members and primary caregivers; 

(2) understands the role of the intervener for individual learners who are DeafBlind to assure that the 
learner has optimal access to opportunities for receptive and expressive communication, peer-to-
peer interactions, and the development of shared meanings; 

(3) understands the effective use of instructional coaching strategies to support the educational team; 

(4) understands how to access appropriate resources that provide technical assistance at the local, 
state, and national levels related to the field of DeafBlindness; 

(5) understands how to access appropriate resources for home and community services and supports 
for learners who are DeafBlind and their families; 

(6) interprets and explains evaluation results to the learner's educational team members, including the 
learner's stage of developmental communication and implementation of strategies that support 
positive interactions in order to build an environment that promotes bonding, attachment, and a 
sense of safety; 

(7) provides information and education to educational team members, including family members, 
about the uniqueness of DeafBlindness; 

(8) promotes family engagement opportunities to connect families with educational, social, and peer 
support within school and community settings; 

(9) provides appropriate opportunities for peer-to-peer and group interactions with other individuals 
who are Deafblind; 

(10) promotes the exchange of information about the learner's communication mode(s) and 
developmental stages with other educational team members to ensure consistency of interpretation 
and use of the learner's communication system; 

(11) works with the educational team to ensure appropriate instruction is provided to peers and adults 
to communicate effectively with the learner in the learner's preferred communication mode; 

(12) collaborates with educational team members to facilitate understanding of the roles and 
responsibilities of the intervener and to use the intervener model according to the needs of the 
learner in multiple environments; 

(13) coaches the intervener and provides training to support the intervener's role and responsibilities 
related to the needs of the learner; 

(14) recommends appropriate referrals to other specialists in collaboration with educational team 
members to assess the need for assistive devices or additional evaluations; 

(15) collaborates with orientation and mobility specialists and other appropriate specialists in adapting 
strategies to support the learner in moving safely and independently; 

(16) collaborates with the educational team to identify and provide support related to the learner's 
access to the general education curriculum; 
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(17) guides the educational team to consider appropriate modifications and accommodations needed for 
the learner who is DeafBlind;  

(18) consults and collaborates with community partners and family organizations who provide care, 
education, early intervention services, and/or adult services to individuals who are DeafBlind; 

(19) provides training to caregivers, school personnel, and peers that will improve the quality of their 
interactions/relationships with the learner who is DeafBlind; 

(20) works with the learner's educational team to create a transition plan for the learner who is 
DeafBlind that includes opportunities for a high quality of life beyond the educational setting; and 

(21) develops and implements communication systems appropriate to the mode and developmental 
level of the learner who is DeafBlind. 

(i) Professional Conduct and Leadership. The teacher of students who are DeafBlind understands teaching as a 
profession, maintains standards of professional conduct, adheres to ethical and equitable practices, and 
provides leadership to improve students' learning and well-being. The teacher of students who are 
DeafBlind: 

(1) understands special education laws as they relate to students who are DeafBlind;  

(2) understands how appropriate placement and services are determined for students who are 
DeafBlind; 

(3) understands how appropriate service intensity is determined;  

(4) understands the professional code of ethics for special educators and how it applies to his/her role; 

(5) advocates for learners who are DeafBlind and their families to obtain high-quality services ranging 
from early intervention to transition to adult services; 

(6) serves as the team lead for the entire instructional team, including family members, to facilitate 
education, support, and collaboration in the areas unique to DeafBlindness; 

(7) demonstrates professional ethics and etiquette across all settings; and 

(8) demonstrates cultural competence across all settings. 

(j) Reflection and Professional Growth. The teacher of students who are DeafBlind is a reflective practitioner 
who has knowledge of systems, available resources, organizations, and services for students who are 
DeafBlind; who continually evaluates how teacher choices and actions affect learners, family members, and 
other professionals in the learning community; and who actively seeks ongoing opportunities to grow 
professionally. The teacher of students who are DeafBlind: 

(1) understands local, regional, state, and national initiatives related to the field of DeafBlindness; 

(2) understands the role of communities of practice in enhancing professional growth; 

(3) understands the professional organizations related to the field of DeafBlindness and the benefits of 
memberships therein; 

(4) understands the importance of professional development and its positive impact on effective 
practice;  

(5) understands the value of ongoing reflection as a practice to improve instructional effectiveness;  

(6) participates in local, regional, state, and national efforts related to the field of DeafBlindness; 

(7) connects with other professionals within the field of DeafBlindness through a variety of sources, 
including professional organizations that focus on DeafBlindness; 

(8) joins communities of practice related to the field of DeafBlindness; 

(9) participates in professional development opportunities and applies the information to his or her 
practice; and 
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(10) regularly utilizes self-evaluation and intentional reflection on instructional practices and adjusts
strategies accordingly. 
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INFORMATION MATERIALS



STATE BOARD OF EDUCATION OPERATING RULES 
(Amended September 13, 2019)  

CHAPTER 1.  BOARD ORGANIZATION 

The statutory citation for this chapter is the Texas Education Code, §7.107. 

§1.1. Officers of the Board.

(a) Selection.

(1) The vice chair and secretary of the board shall be elected in accordance with Texas
Education Code, §7.107, to serve for a term of two years and until their successors
are elected.

(2) In case of death or resignation of the vice chair or the secretary of the board, the
board shall elect a board member to fill the vacancy for the unexpired term of that
officer at the next board meeting. Either of these officers may be removed from
office by a vote of not less than two-thirds of the membership of the board.

(b) Duties.

(1) Chair. The chair shall preside at meetings and perform all other duties prescribed
by law, by board rule, or by board direction.

(2) Vice chair. The vice chair shall perform the duties of the chair in case of absence or
disability of the chair and other duties as the chair may request. Should the office of
the chair become vacant, the vice chair shall serve as chair until a successor has
been appointed by the governor.

(3) Secretary. The secretary shall perform all duties as required by law and such other
duties as the chair may request.

§1.2. Committees of the Board.

(a) The standing committees of the board and their areas of oversight are:

Committee of the Full Board 

1. Public testimony
2. Establishment of essential knowledge and skills (TEKS)
3. Adopt instructional materials

Committee on Instruction 

1. Establishment of curriculum and graduation requirements
2. Curriculum implementation (including procedures concerning dyslexia and related disorders)
3. Instructional materials proclamations
4. Student assessment program implementation
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5. General education 
6. Education of individuals with disabilities 
7. Gifted and talented education 
8. Adult education 
9. Library standards 
10. Texas School for the Blind and Visually Handicapped/Texas School for the Deaf 
 
Committee on School Finance/Permanent School Fund 

1. State and federal funding issues 
2. Financial budgeting, reporting, and regulation 
3. Contract and grant approval 
4. Instructional materials financing and operations 
5. Review commissioner’s annual FSP budget 
6. Community education funding 
7.  Oversight of the Bond Guarantee Program 
8. Permanent School Fund management oversight, including audit responsibility, investment 

objectives, and investment decisions 
 
Committee on School Initiatives  

1. Long-range plans required by statute 
2. Educational technology and telecommunications 
3. Review and evaluation of charter school applications, revisions, and amendments the 

commissioner of education proposes to grant 
4. State Board for Educator Certification rules review 
5. School board member training policy 
6. Hearing examiners 
7. Military reservation and special school districts 
8. Extracurricular activities 
9. Home-rule school district probation and revocation 
 
 
(b)  Amendments to the areas of committee oversight reflecting new or changing board 

responsibilities may be made during the board’s periodic operating rules review or by 
means of resolution addressing the change in responsibilities should such change occur 
between the operating rules review. 

 
(c) Committees may receive information, investigate, study and report to the board. The 

board may from time to time define by resolution the areas of oversight of each 
committee as may be necessary. Each committee shall review and make 
recommendations on the board agenda items falling under its areas of oversight; except 
that the chair of the board, in consultation with the respective committee chair, may 
designate any board agenda item for review and recommendation by the Committee of 
the Full Board. 

 
(d) The Committee of the Full Board shall be composed of all members of the board, and the 

chair of the board shall be the chair of the Committee of the Full Board. 
 
(e)  The Committees on Instruction, School Finance/Permanent School Fund, and School 

Initiatives shall be composed of five members selected by the officers of the board. Each 
member will serve on one committee in addition to the Committee of the Full Board. The 

V-2



 

 

officers of the board shall request in writing the committee choices of the members 
ranked in order of preference and shall make committee assignments in the public view 
for terms of two years at the organizational meeting after the qualification of new 
members as the next order of business following election of board officers and adoption 
of rules. Vacancies shall be filled in a similar fashion. In addition to preference, the 
officers of the board shall also consider seniority (total years of service), ethnicity 
balance, gender balance, and relevant qualifications specific to a committee assignment 
in making committee assignments. Each committee shall elect a chair from among its 
members and the chair may appoint a vice chair. An officer of the board is not eligible to 
serve as the chair of a standing committee. 

(f) Ad hoc committees. Ad hoc committees (i.e., task forces) may be constituted from time 
to time as directed by a vote of the board or by the chair to perform such duties as the 
board or chair may assign. The personnel and length of service of ad hoc committees 
shall be designated by the chair unless otherwise directed by a vote of the board. No 
action taken by any ad hoc committee shall be final or binding upon the board unless 
otherwise directed by a vote of the board. 

 (g) From time to time committees may find it necessary to request legal opinions, 
comprehensive studies, or reports to be prepared by the staff to aid the committees in 
their deliberations. To ensure clarity and coordination, all such requests shall be directed 
to the Division of State Board of Education Support and shall be reflected in the minutes 
of the committee meeting. The Chair or the Commissioner may request the Attorney 
General to issue an opinion under Texas Government Code §402.042.  

§1.3. Board Member Seating Selection.  

With the exception of the chair, vice chair, and secretary, the seating of board members will be by 
State Board of Education districts. The seating for the remaining 12 members will be rotated 
annually at the first board meeting of the calendar year. Any member with a special need may 
exchange seats with another board member who is in agreement with that exchange. 
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CHAPTER 2.  MEETINGS 
 
 
The statutory citations for this chapter are the Texas Education Code, §§7.055, 7.106, 7.107, 
7.110, and 39.030, and the Texas Government Code, Title 5, Open Government; Ethics, Subtitle 
A, Open Government, Chapter 551, Open Meetings. 
 
§2.1. Regular Meetings of the Board. 

In accordance with Texas Education Code, §7.106, four regular meetings of the board a year shall 
be held in Austin, Texas. If a quorum is not present for a meeting, the meeting shall be recessed 
or adjourned and all items on the agenda shall be heard at a subsequent meeting. 
 
§2.2. Special Meetings of the Board. 

Special meetings of the board may be held at times and places as ordered by the chair during a 
regular meeting, or special meetings may be called by the chair of the board to be held at a time 
and place the chair shall designate. 
 
§2.3. Open Meetings. 

Regular, special, and committee meetings of the board shall be open to the public; however, the 
board or board committees may meet in executive session in accordance with law and these rules.   
Open meetings of the board and standing committees shall be broadcast live over the Internet. 
 
§2.4. Executive Sessions. 

Executive sessions of the board or of board committees are meetings with only board members 
and persons authorized by law. Executive sessions shall be held in accordance with Texas 
Government Code, Chapter 551, Open Meetings. 
 
§2.5. Agendas. 

(a) The commissioner of education shall prepare and submit to each member of the board, 
prior to each meeting, a draft agenda schedule, listing item titles with short summaries of 
each item. Other than as is provided in subsection (b) and (c), all agenda items are subject 
to the approval of the chair of the board. Materials supplementing the agenda may be 
included. Official agendas will be available the day of the board meeting.  

(b) The chairs of the Committee on Instruction, Committee on School Finance/Permanent 
School Fund, Committee on School Initiatives, and ad hoc committees shall collaborate 
with the board chair regarding items to be placed on their respective committee agendas.  
Committee agendas shall include statutorily mandated motions, items assigned to the 
committee by the board chair, items posted at the discretion of the committee chair and 
items voted on as set out in subsection (c) below.  Committee chairs may post discussion 
items per their discretion, but action items must be approved by the board chair, subject 
to the process set out in (c) below. 
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(c) Any member of the board may request that a committee chair, other than the Committee 
of the Full Board, place an item on the agenda of that chair’s committee, as either a 
discussion item or an action item.  If the committee chair agrees, the item is placed on the 
agenda of that chair’s committee in accordance with the member’s request, subject to the 
approval of the board chair.  If the committee chair denies the member’s request, the 
member may appeal the denial to the board chair.  If the board chair denies the request, 
the member may appeal the denial to the board.  If the board approves the request, it is 
placed on the agenda of the committee to which the request was made at the next meeting 
of that committee. 

(d) A subject on the agenda that is outside the scope of the board’s authority may only be 
considered by the board or the Committee of the Full Board by a vote of a majority of the 
membership of the board.  The chair, in consultation with Agency legal counsel, shall 
make a determination of whether an item is outside the scope of the board’s authority 
when preparing the agenda.  Any member may move to place an item determined by the 
chair to be outside the scope of the board’s authority on the agenda for a subsequent 
meeting. 

  
§2.6. Official Transaction of Business. 

(a) The board shall transact official business only when in session with a quorum present. 
Unless otherwise provided by law, in order for a board action to be final, it must be 
approved by a majority of the board members present and voting. 

 
(b) The chair may authorize the board to meet via videoconference call. As required by 

Government Code §551.127(c), if videoconference calling technology is used, the 
meeting location where the presiding officer of the meeting is present must be open to the 
public, except during executive sessions. The chair may limit the number of remote 
videoconference locations in the interest of decorum and teleconference capacity. 

 
(c) No posters, props, or other visual displays are allowed by board members within the 

meeting rooms without permission from the presiding chair. 
 
§2.7. Rules of Order. 

(a) The board shall observe Robert's Rules of Order, Newly Revised, except as otherwise 
provided by board rules or by statute. 

 
(b) The presiding chair shall preserve order and decorum during meetings. In case of 

disturbance or disorderly conduct in the public gallery, the chair may order that any 
disruptive individuals be cleared from the area. 

 
(c) No signs, placards, flags, noisemakers, or other objects of a similar nature shall be 

permitted in the audience gallery area. 
 
(d) No applause, outburst or other demonstration by any spectator shall be permitted during 

the public testimony, public hearing or debate portion of any State Board of Education 
meeting. After warnings to the audience to refrain from such demonstrations, the 
presiding chair may direct that disruptive individuals in the gallery area be removed as 
necessary to preserve decorum during meetings. 
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(e) Supporters of a testifier may not gather behind the podiums used for testimony. Testifiers 
are free to use a portion of their testimony time to acknowledge supporters seated in the 
audience. 

 
§2.8. Minutes. 

The official minutes of the board shall be kept by the office of the commissioner of education or 
the commissioner’s designee and shall be available to any citizen desiring to examine them. 
Official minutes are those which the board has approved and which carry the original signature of 
the secretary of the board. 
 
§2.9. Resolutions. 

(a) A member wishing to offer a resolution shall give notice of the resolution by submitting a 
copy to the chair and the Division of State Board of Education Support not less than four 
weeks prior to the Monday of the week during which the meeting at which the resolution 
is to be considered. The board shall consider the resolution and any germane amendments 
at the next meeting following such notice. 

(b) Titles for congratulatory, commendatory or other non-substantive resolutions shall be 
submitted by the timelines prescribed in this section with resolution text following at  
date and time consistent with the staff’s pre-meeting preparation timeline. 

(c) The board may consider a resolution which expresses an opinion related to specific 
instructional materials or which expresses concerns as to the appropriateness of specific 
instructional materials for certain ages or populations. Resolutions considered under this 
subsection must conform to the following: 

(1) The resolution shall be submitted in compliance with subsection (a) of this section. 

(2) Board action on a resolution expressing an opinion related to specific instructional 
materials may only be considered after final action has been taken concerning 
placement of the specific instructional materials on the list of adopted instructional 
materials for use in the public schools of Texas. Board action relative to 
instructional materials resolutions must take place within 90 days of adoption of 
the specific instructional materials under 19 TAC Chapter 66, State Adoption and 
Distribution of Instructional Materials, §66.66(c). 

(3) Nothing in the resolution shall be construed to replace or modify any final action 
taken by the board under 19 TAC Chapter 66. 

(4) The board may adopt a resolution expressing an opinion related to instructional 
materials based on the following criteria: 

(A) Instructional materials should present the most current factual information 
accurately and objectively without editorial opinion or bias by the authors. 
Theories should be clearly distinguished from fact and presented in an 
objective educational manner. 
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(B) Instructional materials should promote citizenship, patriotism, understanding 
of the essentials and benefits of the free enterprise system, respect for 
recognized authority, and respect for individual rights. The materials should 
not include selections or works that encourage or condone civil disorder, 
social strife, or disregard of the law. Violence, if it appears, should be treated 
in the context of its cause and consequence. It should not appear for reasons 
of unwholesome excitement or sensationalism. 

(i) Instructional materials should present positive aspects of the 
United States and its heritage. 

(ii) When significant political or social movements in history generate no 
clear consensus, instructional materials should present balanced and 
factual treatment of the positions. 

(iii) Free enterprise means an economic system characterized by private or 
corporate ownership of capital goods; investments that are determined 
by private decision rather than by state control; and prices, production, 
and the distribution of goods that are determined in a free market. 

(C) Instructional materials should not include blatantly offensive language or 
illustrations. 

(D) Instructional materials should treat divergent groups fairly without 
stereotyping and reflect the positive contributions of all individuals and 
groups to the American way of life. Illustrations and written materials should 
avoid bias toward any particular group or individual and present a wide range 
of goal choices. Particular care should be taken in the treatment of ethnic 
groups, issues related to the aging and aged, roles of men and women, the 
dignity of workers, and respect for the work ethic. 

(i) Instructional materials should not encourage life-styles deviating from 
generally accepted standards of society. 

(ii) Instructional materials should provide an objective view of cultural 
confluence and include information needed to develop mutual 
understanding and respect among all elements of our population. 
Materials should reflect an awareness that culture and language 
variation does exist and can be used to promote successful learning. 

(iii) Instructional materials should present examples of men and women 
participating in a variety of roles and activities and also shall present 
the economic, political, social, and cultural contributions of men and 
women, past and present. 

(iv) Instructional materials that treat aspects of the world of work should 
reflect the positive contributions of all types of careers to the American 
economic system and way of life. People presented should reflect 
varieties of work and be treated without bias toward particular kinds of 
work. 
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(v)    Instructional materials should present traditional and contemporary roles of 
men, women, boys, and girls. 

(vi)   Instructional materials should present balanced treatment of issues related to 
aging and the aged. 

(5)     A representative of the publisher of the specific instructional material shall be given the 
opportunity to address the board prior to action by the board on such a resolution. 

(6)     A copy of any resolution passed by the board expressing an opinion related to specific 
instructional material shall be provided to the board president and superintendent of each 
school district in Texas. 

§2.10. Oral Public Testimony in Connection with Regular Board and Committee Meetings. 

(a)     General Provisions. 

(1)     The board shall provide opportunity for oral public testimony at regular committee. 
          meetings, special meetings, and at regularly scheduled meetings of the State Board 
          of Education. 
(2)     Work session and ad hoc committee meetings are exempt from this requirement.  

(3)     The presiding chair shall take appropriate action to avoid unduly repetitious 
          testimony. 
 
(4)     The presiding chair shall assure that members of the public with differing 
          viewpoints have reasonable access to address the board and take steps to ensure 
          that individuals will be given priority over registered lobbyists. 

(5)     The presiding chair shall determine which speakers will be heard and the order in 
          which they will be heard if the number exceeds that number which may reasonably 
          be expected to testify in the allotted time for presentations. The presiding chair 
          shall also determine whether speakers who did not register or who registered late 
          will be heard and whether persons asking to testify as a substitute for a registered 
          speaker may do so. 

(6)     The board, without debate, may allow a person to testify for clarification and 
          informational purposes, whether or not he/she has registered or previously testified. 
          The person is not required to honor the request. 

(b)     Registration Procedures. 

(1)     Individuals may register between the hours of 8 a.m. on the Friday preceding the 
          board meeting and 5 p.m. (Central Time) on the Monday preceding the board 
          meeting on  the agency website at https://tea.texas.gov/PublicTestimonySBOE, or 
          by facsimile at (512) 936-4319, or, during normal operating hours, by telephone at 
          (512) 463-9007 or in person at the William B. Travis (WBT) State Office Building, 
          1701 N. Congress, room 1-109, Austin, Texas 78701. 
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(2) The speaker shall provide his or her name and organizational affiliation, if any, 
contact telephone number, mailing address, email address, and indicate which item 
or topic the speaker will address and viewpoint on the topic; and the speaker will 
disclose if he or she is a lobbyist registered with the Texas Ethics Commission. 

(3) A person may register himself or herself, and one other person. Organizations may 
not register more than two persons per item. 

(4)  Those registering online will receive an email confirming the registration during 
the next business day. 

(5) Registrations will be listed based upon registration date and time or alternating 
points of view in order of registration date and time. 

(6) Late registration will be accepted until 30 minutes before the scheduled start of a 
meeting, however late registrants are not guaranteed an opportunity to testify due to 
time constraints. 

(7) Speakers will be informed if it appears that time constraints will not permit all 
speakers to make their presentation within the allotted time. 

(8) All speakers shall provide thirty-five (35) collated or stapled copies of their 
testimony. Registered speakers who are unable to make their presentations due to 
time constraints are encouraged to provide thirty-five (35) copies of their testimony 
for distribution to board members and agency executive staff. Written testimony 
will not be attached to committee minutes. 

(c) Oral Public Testimony to Committees. 

(1) Oral public testimony to committees is limited to the topics posted for action or 
discussion on committee agendas at that specific committee meeting.  

(2) Three minute time limits on individual oral testimony will be imposed unless 
modified by the presiding chair. 

(3) The presiding chair shall designate whether oral public testimony shall be taken at 
the beginning of the meeting or at the time the related item is taken up by the 
committee after staff has presented the item. 

(4) The presiding chair shall take steps to ensure that individuals will be given priority 
over registered lobbyists. The committee, without debate, may allow a person to 
testify for clarification and informational purposes, whether or not he/she has 
registered or previously testified. The person is not required to honor the request.  

(d) Oral Public Testimony to the General Meeting of the Board. 

(1) Oral public testimony at general meetings of the State Board of Education is 
limited to topics that are not posted for action or discussion at the corresponding 
regular committee meetings or information published in the information section of 
the agenda. 
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(2) Thirty (30) minutes shall be allotted for oral public testimony, excluding the 
questions and answers, at the beginning of each board meeting, unless modified by 
a majority vote of the board.  Three minute time limits on individual oral testimony 
will be imposed unless modified by the presiding chair. Testimony invited by board 
members shall not be counted against the time allotted for oral public testimony. 
Agency staff shall inform the presiding chair and any affected registered speakers 
prior to the meeting if time constraints may not allow some registered speakers to 
testify. 

 (3) The presiding chair shall take steps to ensure that individuals will be given priority 
over registered lobbyists. The board, without debate, may allow a person to testify 
for clarification and informational purposes, whether or not he/she has registered or 
previously testified. The person is not required to honor the request.  

§2.11. Written Testimony in Connection with Regular Board and Committee Meetings. 

(a) Persons may file written testimony with regard to any committee or board agenda item. 
Any written testimony or comments shall identify the date of the meeting; the subject of 
the comments; the name of the author; the name of the author’s organizational affiliation, 
if any; and indicate whether the author is a lobbyist registered with the Texas Ethics 
Commission. 

(b) If the written testimony is submitted at the regular board or committee meeting, thirty-
five (35) collated or stapled copies shall be provided for distribution to board members 
and agency executive staff. Written testimony will not be attached to the board minutes. 

(c) Persons who were unable to attend or to testify at a committee or board meeting due to 
time constraints may provide thirty-five (35) collated or stapled copies of their testimony 
to agency staff for distribution to board members and agency executive staff. 

§2.12.  Public Hearings. 

(a) Types of Public Hearings. 

(1) Hearings regarding proposed board rules. The board shall conduct a public hearing 
on a substantive rule if a hearing is requested by at least 25 persons, a 
governmental subdivision or agency, or an association having at least 25 members. 
Testimony is restricted to comments regarding the proposed action. The hearing 
must be set to take place before any action is adopted. The public hearing shall be 
conducted before the appropriate board committee as determined by the board chair 
in accordance with the areas of oversight defined in board operating rules. 

 (2) Other types of hearings. The board may also hold public hearings on proposed 
actions, such as those relating to instructional materials issues. The public hearing 
shall be conducted before the appropriate board committee as determined by the 
board chair in accordance with the areas of oversight defined in board operating 
rules. Public hearings regarding the instructional materials adoption process are 
governed by 19 TAC §66.60. 

(b) Speakers shall preregister in accordance with the procedures set out in §2.10(b).  
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(c) The presiding chair shall establish the procedures for conducting the public hearing. 
These procedures shall include, but are not limited to, the following: 

(1) Providing for presentations from invited persons or an introduction from staff; 

(2) Providing that preregistered speakers are heard in order of registration times and 
dates, or requiring alternating points of view in order of registration times and dates; 

(3) Establishing time limits for speakers, generally three minutes each; 

(4) Adjourning the hearing at the end of the allotted time period listed in the agenda 
item or any extension granted by a vote of the majority of the board or appropriate 
committee. 

(d) Persons who testify at a public hearing shall bring thirty-five (35) collated or stapled 
copies of their testimony for distribution to board members and agency executive staff. 

(e) Persons who were unable to testify at a public hearing due to time constraints may 
provide thirty-five (35) collated or stapled copies of their testimony to agency staff for 
distribution to board members and agency executive staff. 

(f) Prior to the meeting, agency staff shall inform the presiding chair and shall attempt to 
inform any affected registered speakers if time constraints may not allow some registered 
speakers to testify. 

§2.13.  Public Comments Regarding Proposed Rulemaking. 

All interested persons have a reasonable opportunity to submit data, views and arguments, prior 
to the board adoption of any rule. Public comments regarding proposed board rules may be 
submitted as provided in the notice of proposed rulemaking published in the Texas Register. The 
deadline for submitting public comments is 5:00 p.m. on Friday the week prior to the start of the 
board meeting. The board will also take registered oral and written comments on proposed 
rulemaking at the appropriate committee meeting. 
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CHAPTER 3. TRAVEL AND EXPENSES 
 
 
The statutory citations for this chapter are the Texas Education Code, §7.105, Texas Government 
Code, Chapter 660, and the General Appropriations Act. 
 
§3.1. Reimbursement of Expenses. 

(a) Members of the State Board of Education receive no salary but are reimbursed for all 
expenses incurred for attending regular and special meetings of the board and of board 
committees. 

(b) All reimbursements for expenditures shall be in accordance with Texas Education Code, 
§7.105(b), Texas Government Code, Chapter 660, the General Appropriations Act, and 
these rules. 

(c) Only expenses of board members may be reimbursed. Expenses for spouses, family, or 
other persons traveling with board members are not reimbursable. 

(d) Board members must submit receipts for the following expenses: 

(1) public transportation (excluding receipts for bus, taxi, or limousine); 

(2) car rental; 

(3) lodging; and 

(4) conference registration fees (which may not include banquets, books, or materials). 

(e) Lodging receipts must show the rate for single occupancy plus tax which will be the 
maximum reimbursable amount per day for lodging. 

(f) Receipts are not required to claim expenses for meals; however, the General 
Appropriations Act provides that "none of the funds appropriated under this act for travel 
expenses may be expended for alcoholic beverages" and no such expenses may be 
claimed for reimbursement. 

(g) Other official travel expenses which board members may claim include the following 
when the expenses are required for the conduct of state business: 

(1) parking fees (including personal vehicles); 

(3) notary fees for official documents; and 

(4) wireless connection. 
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(h) Board members may not claim reimbursement for expenses such as the following: 

(1) laundry or other personal items; 

(2) tips or gratuities of any kind; and 

(3) alcoholic beverages. 

(i) All claims for reimbursement will be reviewed by agency accounting personnel to ensure 
compliance with the requirements of the appropriations act, and any appropriate 
adjustments to claims shall be made by staff. 

(j) A yearly budget shall be established for travel of board members. The budgeted amount 
would include an allotment of travel funds for board members to attend board meetings 
and committee meetings, and an allotment for in-district, out-of-district, and out-of-state 
meetings. An additional allotment shall be budgeted for travel of the chair when 
representing the State Board of Education at meetings. When there is a change in office 
during the fiscal year, the travel budget will be reassigned to the new board member. 

(k) A board member may be reimbursed for travel expenses for attending activities other 
than State Board of Education meetings and committee meetings provided that the board 
members are in compliance with the following procedures: 

(1) In-District and Out-of-District Travel. In-district and out-of-district travel is at each 
member's discretion. Prior approval is not required; however, any travel for which 
reimbursement is requested must be directly related to the duties and 
responsibilities of the State Board of Education. Any requests for reimbursement, 
directly or indirectly related to seeking election to office, will not be allowed. 

(2) Out-of-State Travel. Prior approval is required by the officers of the board (chair, 
vice chair, and secretary). 

(l) A board member may be reimbursed for travel expenses incurred while serving on any 
board, council, or commission or serving in any official board position as an appointee 
for specific administrative functions when appointed by the State Board of Education or 
its chair, or subject to approval of the board or its officers of the board. 

(m) None of the funds appropriated in the General Appropriations Act shall be used for 
influencing the outcome of any election, or the passage or defeat of any legislative 
measure. 
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§3.2. Travel Arrangements and Hotel Reservations for State Board of Education 
Meetings. 

(a) Board members shall be responsible for making their own arrangements for travel to and 
from board meetings. Agency travel coordinators are available for assistance. 

(b) A Division of State Board of Education Support staff member or his/her designee will 
make guaranteed hotel reservations for each board member upon request. 

(c) Any change in or cancellation of reservations shall be the responsibility of the individual 
board member in whose name the reservations were made. Board members who wish to 
change or cancel their reservations must contact the hotel directly or call the State Board 
of Education support office. All bills received by the agency for unused or uncancelled 
reservations will be forwarded for payment to the board member in whose name the 
reservations were made. 

§3.3. Acceptance of Gifts and/or Grants for Charter School Evaluation. 

(a)   Purpose. The State Board of Education (SBOE) may accept a gift and/or grant for the 
limited purpose of expenses associated with evaluating an applicant for an open-
enrollment charter school. 

(1) An entity making a gift and/or grant under this section may not: 
 

(A)   limit the use of the funds to any individual applicant, cycle or class of 
applicants; 

(B)  be a charter operator in this or any other state, a management company, 
service provider or vendor of any kind to charter schools in this or any other 
state; 

(C)   have common board members or corporate members with any entity 
operating a charter in Texas or applying to operate a charter in Texas;  

(D)  be an individual required to register as a lobbyist under Chapter 305, 
Government Code; or 

(E)   be an employee, attorney, contractor or other agent of any kind to charter 
schools in this or any other state. 

(2) An entity making a gift and/or grant under this section may not do so if the source 
of funds used for the gift and/or grant were received from an entity that could not 
make a gift and/or grant under this section. 

 
(3) For purposes of this section, a spouse or dependent child of an individual 

prohibited from making a gift and/or grant is also prohibited. 
 

(4) For purposes of this section, an entity includes any legal entity such as 
corporations, individuals and other business associations. An individual is limited 
to a natural person. 
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(5) An entity making a gift and/or grant shall certify that it has complied with all 
requirements of this section in a format approved by the board chair. 

 
(b)   Procedure. The SBOE may accept a gift and/or grant under this section only by an 

affirmative vote of the board. 

(1)  A charter may not be evaluated using funds under this section unless the 
commissioner has: 

(A)  proposed to award a charter to that applicant pursuant to Section 12.101(b); or 

(B) requested the participation of individual board members in the agency’s 
preliminary evaluation of an applicant. 

(2)  The commissioner shall receive, disburse and account for funds accepted by the 
board. 

(3)  Funds accepted under this section may be used solely to pay reasonable travel 
expenses, including meals and accommodations, for SBOE members and TEA staff 
as necessary to evaluate applicants for open-enrollment under this section. Unless 
approved by the board chair and the commissioner, travel expenses are limited to 
those available for travel by SBOE members or state employees. 

(4)   In making decisions under this section, the board chair will consult with the board 
member acting as a liaison under Section 12.101(b). The board chair will also 
consult with the chair of the Committee on School Initiatives, unless doing so would 
create a quorum of a committee of the board. A decision by the board chair under 
this section is final. 

(5)   Board members evaluating a charter applicant under this section shall be selected by 
the board chair. The board chair will, to the extent possible, give preference to board 
members whose districts include proposed locations at which the charter would 
operate. Under no circumstances will a quorum of the board or a committee of the 
board participate in an evaluation under this section. 

(6)   The board chair may request that relevant TEA employees accompany board 
members in evaluating charter applicants under this section. The commissioner must 
approve participation of agency employees. 

(7)   Except as provided by this subsection, board members and TEA staff may not 
accept anything of value from an applicant and shall limit contact with the applicant 
and its employees and representatives to the actual investigation of the charter. The 
board chair may authorize acceptance of reasonable local transportation and meals 
from the applicant as necessary to facilitate the evaluation. 

(8) In addition to board members and TEA staff, the board chair may authorize other 
professionals to participate in an evaluation under this section. Such a professional 
may not be an individual or entity unable to donate funds under subsection (a) and is 
subject to all conditions and limits imposed by this section on board members. 
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(c)    Evaluation. Each board member will individually report to the Committee on School 
Initiatives regarding his/her evaluation of a proposed charter prior to consideration of the 
charter by the board under §7.102(c)(9). The Committee on School Initiatives will 
develop a standard form for use by board members in evaluating a charter under this 
section. 

(d)    Reporting. Expenses reimbursed for each board member, TEA staff or other professionals 
shall be made publicly available and reported as appropriate on a board member’s 
personal financial statement. 
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CHAPTER 4. CONDUCT AND PUBLIC RELATIONS 
 
 
The statutory citations for this chapter are the Texas Education Code, §7.108; the Texas 
Government Code, §305.006, and Chapter 572, Personal Financial Disclosure, Standards of 
Conduct, and Conflict of Interest; and the Texas Election Code, Chapter 251, General 
Provisions. 
 
§4.1. Standards of Conduct and Conflicts of Interest. 

(a) Personal interest in board actions.  Whenever a board member has a financial interest in 
any matter to be voted upon by the board, such a member shall state at an open meeting 
that he or she has such an interest in the matter and shall abstain from voting and 
discussion concerning the matter. 

(b) The Permanent School Fund ethics policy governs the conduct of State Board of 
Education members with respect to the investment and management of the Permanent 
School Fund. 

§4.2. Press and Public Relations. 

(a) Prior to each State Board of Education meeting, the agenda shall be made available by 
agency staff to the capitol press corps; governor's office; Legislative Budget Board; 
Legislative Reference Library; School Land Board; Texas Higher Education 
Coordinating Board; regional education service centers; and state offices of professional 
education organizations which have requested the agenda. 

(b) A press table shall be provided at meetings of the State Board of Education and press 
representatives shall be supplied with copies of the official agenda for the meeting and 
other materials relating to specific agenda items. 

(c) The State Board of Education shall seek to maintain open relations with the press by 
answering reporters' questions frankly and by providing official statements through press 
releases and answers to follow-up inquiries. 

§4.3. Disclosure of Campaign Contributions and Gifts. 

(a) Any person, corporation, or other legal entity which proposes to enter into a contract with 
or applies for a grant, contract, or charter which may be granted by the State Board of 
Education shall disclose whether, at any time in the preceding four years, the person, 
corporation, or other legal entity has made a campaign contribution to a candidate for or 
member of the State Board of Education. Disclosure shall be made in writing to the 
commissioner of education 14 calendar days prior to consideration by the board or any 
committee of a contract, grant, or charter. 
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(b) A person, corporation, or other legal entity which proposes to enter into a contract with or 
applies for a grant, contract, or charter which may be granted by the State Board of 
Education shall disclose in the same manner any benefit conferred on a candidate for or 
member of the State Board of Education during the preceding four years. A benefit need 
not be disclosed if the aggregate value of benefits conferred on a candidate for or a  
member of the State Board of Education during the preceding four years does not exceed 
$250, or a different limit set by §572.023(b)(7), Texas Government Code. This 
requirement applies whether or not the person, corporation, or other legal entity is 
required to report the expenditure to the Texas Ethics Commission.  For purposes of this 
section, a benefit is not conferred if the candidate for or a member of the State Board of 
Education has paid for the member’s own participation, as well as any participation by 
other persons for the direct benefit of any business in which the member has a substantial 
interest as defined under Texas Government Code §572.005 (1) - (7). 

(c) In this section: 

(1) “person, corporation, or other legal entity” includes: 

(A) any individual who would have a “substantial interest” in the person, 
corporation, or other legal entity as that term is defined in Texas Government 
Code, §572.005 (1) - (6); 

(B) an attorney, representative, registered lobbyist, employee, or other agent who 
receives payment for representing the interests of the person, firm, or 
corporation before the board or to board members, or whose duties are 
directly related to the contract, grant, or charter; or 

(C) an individual related within the first degree by affinity or consanguinity, as 
determined under Chapter 573, Government Code, to the person covered by 
(c)(1). 

(2) “contract, grant, or charter” means any application to enter into a contractual 
relationship with or otherwise receive funding from the State Board of Education, 
including without limitation contracts for investment advisors, consultants, or 
investment managers for the Permanent School Fund and applicants for charters to 
operate open enrollment charter schools. 

(3) “campaign contribution” has the meaning defined in Texas Election Code, 
§251.001. 

(4) “benefit” has the meaning defined in Texas Penal Code, §36.01. 

(5) “candidate for or a member of the State Board of Education” includes a person 
related within the first degree of affinity or consanguinity, as determined under 
Chapter 573, Government Code, to a candidate for or a member of the State Board 
of Education. 

(d) A person, corporation, or other legal entity has a continuing duty to report contributions 
or expenditures made through the term of a contract, grant, or charter and shall within 21 
calendar days notify the commissioner of education and the board chair upon making a 
contribution or expenditure covered by this section. 
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(e) Failure to disclose a contribution or expenditure under this section shall be grounds for 
canceling or revoking the contract, grant, or charter in the discretion of the board.  Only 
those contributions or expenditures made after the effective date of this rule are required 
to be disclosed. 

(f) This section does not affect the validity of contracts, grants, or charters existing on its 
effective date but does apply to the renewal or extension of any contract, grant, or charter. 

(g)  Before distributing bids or applications for a contract with the board, staff will provide 
any disclosure made under subsection (a) or (b) to a board member to whom the 
disclosure applies.  A board member shall have 10 calendar days to provide a written 
statement relating to the disclosure for distribution along with all disclosures. 

(h)  An SBOE member shall on April 15 of each year submit a list of businesses that the 
SBOE member has a substantial interest in as defined in Texas Government Code 
§572.005 (1) - (7) and all DBAs or assumed names of any such businesses.  If any change 
occurs in the identities of businesses that an SBOE member has a substantial interest in, 
the SBOE member shall submit an amendment within 30 calendar days of the date of 
such change.  A person, corporation, or other legal entity which proposes to enter into a 
contract with or applies for a grant, contract, or charter that may be granted by the State 
Board of Education shall be provided the combined list of all board members and shall 
disclose any campaign contribution or benefit under subsections (a) or (b) on behalf of 
any business in which an SBOE member has a substantial interest.  

§4.4. Instructional Materials Submitted to the Texas Resource Review. 

(a) An SBOE member shall not nominate instructional materials for submittal to the Texas 
Resource Review without a majority vote of the board endorsing said nomination. 

 

 

 

 

 

 

 

 

 

V-19



 

 

CHAPTER 5. RULES AND THE RULEMAKING PROCESS 
 
 
The statutory citation for this chapter is the Texas Government Code, Chapter 2001, Subchapter 
B; Texas Government Code, Chapter 2002, Subchapter B; Texas Education Code, §7.102(e)-(f). 

§5.1.  State Board of Education Rules. 

(a) An action of the board to adopt a rule under the Texas Education Code is effective only if 
the rule’s preamble published in the Texas Register includes a statement of the specified 
statutory authority contained in the Texas Education Code to adopt the rule. 

(b) Rules submitted to the Office of the Secretary of State for publication in the Texas 
Register shall conform to requirements promulgated by the Secretary of State. 

§5.2.  Adoption, Amendment, and Repeal of State Board of Education Rules. 

(a) Proposed new rules, amendments, and repeals must appear on the agenda for discussion 
at one board meeting and for action at two subsequent board meetings as First Reading 
and Second Reading, unless a departure from this rulemaking process is approved by the 
board. 

(b) Each member of the board shall receive copies of the preliminary and official board 
meeting agendas containing all proposed new rules, amendments, or repeals to be 
considered. 

(c) The board can take action only if the rule is posted for action in the official notice of the 
meeting that is published in the Texas Register. The commissioner is authorized to file 
information with the Secretary of State to comply with the requirements of Texas 
Government Code, Chapter 2001, Subchapter B; and Texas Government Code, Chapter 
2002, Subchapter B, regarding adoption of rules. 

(1) First Reading and Filing Authorization. The board can authorize the commissioner 
to file a proposed new rule, amendment, or repeal with the Secretary of State for 
publication in the Texas Register as it appears in the agenda or with changes to the 
material presented in the agenda. 

(2) Second Reading and Final Adoption. If the public comment period after filing the 
proposal with the Secretary of State has elapsed, the board can adopt a new rule, 
amendment, or repeal. If a board committee determines that a substantial revision 
of the material presented in the agenda shall be considered, the board shall not take 
final action before the next board meeting. 

(3) Withdrawal. The board can authorize the commissioner to withdraw a proposed 
new rule, amendment, or repeal that was previously filed with the Secretary of 
State. 

(4) Refiling. The board can authorize the commissioner to withdraw and refile a 
proposed new rule or amendment that was previously filed with the Secretary of 
State if there are substantive changes from the original filing. 
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(d) The board can authorize the commissioner to conduct a public hearing on behalf of the 
State Board of Education concerning board rules. The public hearing shall be transcribed 
and the transcript made available for review by board members. 

(e) Except as otherwise provided by law, a rule does not take effect until the beginning of the 
school year that begins at least 90 days after the date of the rule adoption. 

(f) A rule may take effect earlier than the date set forth in subsection (e) if the rule’s 
preamble specified an earlier date with the reason for the earlier date and: 

(1) the earlier effective date is a requirement of: 

(A) a federal law, or 

(B) a state law that specifically refers to Texas Education Code §7.102 and 
expressly requires the adoption of an earlier effective date; or 

(2) on an affirmative vote of two-thirds of the members of the board, the board makes 
a finding that an earlier effective date is necessary. 

§5.3.  Emergency Rules. 

The board may adopt emergency rules without prior notice or hearing. Conditions under which 
emergency rules can be adopted and the periods for which they are effective are governed by 
Texas Government Code §2001.034. The board shall also comply with the requirements of 
Section 5.2(f) of these rules and the notice of emergency meeting requirements in Texas 
Government Code, §551.045. Emergency rules will be placed on a board agenda for adoption as a 
permanent rule. 

§5.4.  Filing Non-Substantive Rule Corrections with the Secretary of State. 

The commissioner may approve and file with the Secretary of State non-substantive corrections 
to State Board of Education rules. Non-substantive rule corrections may only include 
typographical, grammatical, referencing, or spelling errors and technical edits to comply with 
Texas Register style and format requirements. 

§5.5.  Rulemaking Authority. 

Except for rules adopted under §5.4 of these rules (relating to Filing Non-Substantive Rule 
Corrections with the Secretary of State), or other exceptions specifically authorized by the board, 
all rules of the State Board of Education shall be approved by the State Board of Education. 

§5.6.  Review of the State Board of Education Rules. 

In accordance with Texas Government Code, §2001.039, the State Board of Education shall 
review its rules every four years to assure that statutory authority for the rules continues to exist. 
If necessary, proposed amendments will be brought to the board following the procedure 
described in §5.2 of these rules. 
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§5.7.  Filing of Amendments. 

A member wishing to amend any Texas Essential Knowledge and Skills (TEKS) being 
considered by the board for second reading and final adoption shall submit the amendment in 
writing to the staff no later than noon on the day prior to the final vote on the adoption of the 
TEKS. All amendments shall be made available to the public to the extent possible. This rule may 
be suspended by a two-thirds vote. 
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CHAPTER 6.  ADVISORY GROUPS 
 
 
The statutory citations for this chapter are the Texas Education Code, §§7.102(b), 29.254, 
32.034, and 61.077. 
 
§6.1. General Provisions. 

(a) The State Board of Education may establish a Committee of Investment Advisors (CIA) 
to the Permanent School Fund and approve all selected appointments. The CIA shall be 
composed of not more than 15 members, one appointed by each State Board of Education 
member, who each have considerable institutional investment expertise and are free from 
conflicts of interest. The CIA member will closely advise the individual State Board of 
Education member who appointed the member on all matters relative to the management 
of the Permanent School Fund as necessary. The CIA may meet in person or via 
conference call or telephone conference as needed. Duties and responsibilities of the CIA 
are within the Texas Permanent School Fund - Investment Procedures Manual, Section 
A.2. 

(b) If the board does not establish a CIA, nothing shall prevent a board member from 
selecting and working with an investment advisor in a manner consistent with federal and 
state laws and the Investment Procedures Manual. 
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Asset Class Portfolio Book Value Mix Fair Value Mix

Equity Domestic Small-Mid Cap 1,416,472,242$   5.18% 1,759,432,053$      5.21%
Domestic Large Cap 1,991,017,014 7.29% 4,558,986,605        13.49%
Total Domestic Equity 3,407,489,256 12.47% 6,318,418,658        18.70%

International Equity - Blackrock 4,039,220,148 14.78% 4,872,269,675        14.42%

Emerging Market Equity - Navarro 795,737,541 2.91% 944,163,211           2.79%
Total Public Market Equity 8,242,446,945 30.16% 12,134,851,544 35.91%

Fixed Income
Domestic Fixed Income 3,923,027,542 14.36% 4,086,029,113        12.09%

Investec Emerging Market Debt 1,188,990,054     4.35% 1,196,200,129        3.54%
Ashmore Emerging Market Debt 1,203,476,668     4.40% 1,174,333,707        3.48%
Total Emerging Market Debt 2,392,466,722 8.75% 2,370,533,836 7.02%
Total Fixed Income 6,315,494,264 23.11% 6,456,562,949 19.11%

Absolute Return Raven 1 730,888,966 2.67% 1,020,574,605        3.02%
Raven 4 558,293,473 2.04% 946,215,985           2.80%
Raven 6 338,213,084 1.24% 455,435,950           1.35%
Raven 7 408,526,446 1.50% 562,186,519           1.66%
Raven 8 429,386,838 1.57% 485,797,820           1.44%
Total Absolute Return 2,465,308,807 9.02% 3,470,210,879        10.27%

Private Equity Columbia NB Crossroads Fund L.P. 246,321,810        0.90% 259,302,893           0.77%
Columbia NB Crossroads Fund II L.P. 333,707,887        1.22% 424,796,105           1.26%
Columbia NB Crossroads Fund II Tranche C 773,789,757        2.83% 895,325,754           2.65%
Columbia NB Crossroads Fund II Tranche D 300,025,077        1.10% 313,367,709           0.93%
TPSF NB PE Program 860,198,085        3.15% 1,107,344,243        3.28%
Private Equity Direct 1,018,359,696     3.73% 1,123,276,040        3.32%
Columbia CS Fund, L.P. 226,666,966        0.83% 260,660,010           0.77%
Total Private Equity 3,759,069,280     13.76% 4,384,072,754        12.98%

Real Estate
Direct Real Estate Investments 2,622,753,226 9.60% 3,094,513,917 9.16%
Total Real Estate 2,622,753,226     9.60% 3,094,513,917        9.16%

Risk Parity AQR Capital Management 730,464,127 2.67% 1,072,249,651 3.17%
Bridgewater 659,581,293 2.41% 1,073,409,042 3.18%
Total Risk Parity Strategies 1,390,045,420     5.08% 2,145,658,693        6.35%

Real Return Real Return - TIPS 950,249,810 3.48% 1,028,413,671 3.04%
Real Return Commodities - Terlingua 1 587,500,000 2.15% 336,946,298 1.00%
Real Return Commodities - Terlingua 2 575,000,000 2.10% 312,434,293 0.92%
Real Return Commodities - Terlingua 3 213,177,557 0.78% 220,037,412 0.65%
Total Real Return 2,325,927,367     8.51% 1,897,831,674        5.61%

Total Unallocated Cash 202,816,741 0.76% 202,816,741 0.61%

Fund Total 27,323,862,050 100.00% 33,786,519,151 100.00%

Notes: The asset classes include cash that has been allocated to the investment portfolios.
Exposure includes fair value of funded investments plus unfunded commitments.

Exposure: Total Private Equity Exposure and Percentage of Fund Total Fair Value 6,664,381,741 19.72%
Total Real Estate Exposure and Percentage of Fund Total Fair Value 5,116,106,959 15.14%

Current State Board of Education approved Strategic Asset Allocation Mix (approved June 15, 2018)
Large Cap U.S. Equity 13.00% Real Estate 10.00%
Small/Mid Cap U.S. Equity 5.00% Risk Parity 7.00%
Developed and Emerging Market International Large Cap Equity 14.00% Real Return-Commodities 3.00%
Emerging Market Equity 3.00% Real Return-TIPS 3.00%
Domestic Investment Grade Fixed Income 12.00% Absolute Return 10.00%
Emerging Market Debt (LC) 7.00% Private Equity 13.00%

100.00%

Texas Permanent School Fund
Asset Allocation Mix - SBOE (Net of Fees)

June 30, 2020
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2017-2021 Rule Review Plan for State Board of Education Rules 

STATE BOARD OF EDUCATION: INFORMATION 

SUMMARY: This item outlines the rule review plan for State Board of Education (SBOE) rules during 
the period of September 2017 through August 2021. Texas Government Code, §2001.039, requires an 
ongoing four-year rule review of existing state agency rules, including SBOE rules. The rule review 
requirement is designed to ensure that the reason for initially adopting or readopting a rule continues to 
exist.  

BACKGROUND INFORMATION AND JUSTIFICATION: Senate Bill (SB) 178, 76th Texas 
Legislature, 1999, amended the Texas Government Code by adding §2001.039, which requires the 
review of existing state agency rules. The rule review requirement in Texas Government Code, 
§2001.039, is designed to ensure that the reason for adopting or readopting the rule continues to exist. 

The 2017-2021 SBOE rule review plan reflected in Attachment I repeats the cycle of review that was 
conducted during the 2013-2017 SBOE rule review with the addition of new rules that took effect 
subsequent to the adoption of that plan. The 2017-2021 plan is the sixth rule review cycle of SBOE rules. 

In accordance with Texas Education Code, §28.002(m), the Texas Essential Knowledge and Skills 
(TEKS) are exempt from the rule review requirement and are not included in the 2017-2021 rule review 
plan. The TEKS were also exempt from previous rule review plans. Although the TEKS will not be 
reviewed as part of the rule review process, the SBOE conducts a review of the TEKS on a schedule 
determined by the SBOE designed to align the adoption of instructional materials with amendments to 
the TEKS. 

Revisions to Rule Review Plan. The 2017-2021 SBOE rule review plan was approved at the November 
2016 SBOE meeting and will appear on an ongoing basis in the information pages of each SBOE agenda 
until completion.  

Any necessary modifications to the plan will appear in the information pages of the SBOE agenda along 
with the ongoing report.  

Rule Review Procedures. Secretary of State rules specify the following two-step review process to 
implement the rule review requirement in the Texas Government Code, §2001.039: 

1. a Notice of Proposed Review (Intention to review) that announces a public comment period for 
comments on whether the reason for adopting or readopting the rules continues to exist (see example 
in Attachment II); and

2. a Notice of Adopted Review (Readoption) that summarizes the public comments received, if any, in 
response to the notice of proposed review and provides a response to each comment (see examples in 
Attachment II).

The rule review process for SBOE rules is illustrated in this item using three examples. These examples 
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present the following points: (1) if no amendments are recommended to rules under review, the item 
presenting the adoption of the review will complete the rule review process and no further action will be 
necessary; and (2) if amendments are recommended to rules under review, the item presenting the 
adoption of the review will complete the rule review process and the amendments will be presented as a 
separate item under the standard rulemaking process. 

Example 1. Rule Review with No Changes 
January SBOE Meeting SBOE Committee 

(discussion) 
Discussion item that briefly describes the rule and 
specifies that no changes are being recommended. 

Texas Register After the SBOE meeting, staff files Notice of Proposed 
Review (see Attachment II). 

April SBOE Meeting SBOE Committee 
and Full SBOE 

Action item that presents a summary of comments 
received, if any, from Notice of Proposed Review. The 
SBOE authorizes filing the Notice of Adopted Review, 
noting that no changes are being proposed to the rule as 
a result of the review. 

Texas Register After the SBOE meeting, staff files Notice of Adopted 
Review that states the rule will continue to exist 
without changes (see Attachment II). 

END OF REVIEW PROCESS 
(no item at June SBOE Meeting) 

Example 2. Rule Review with Changes 
January SBOE Meeting SBOE Committee 

(discussion) 
Discussion item that briefly describes the rule, outlines 
issues to be considered, and specifies anticipated 
changes to the rule. 

Texas Register After the SBOE meeting, staff files Notice of Proposed 
Review (see Attachment II). 

April SBOE Meeting SBOE Committee 
and Full SBOE 
(first reading) 

Separate action items are included in the agenda: one 
that presents comments received, if any, from Notice of 
Proposed Review and one that provides the SBOE the 
opportunity to propose amendments. The SBOE 
authorizes filing the Notice of Adopted Review and 
approves the proposed amendments for first reading 
and filing authorization. 

Texas Register After the SBOE meeting, staff files proposed 
amendments and the Notice of Adopted Review that 
states the rule will continue to exist and changes are 
being proposed (see Attachment II). 

END OF REVIEW PROCESS 
June SBOE Meeting SBOE Committee 

and Full SBOE 
(second reading) 

Action item that presents the proposed amendments for 
second reading and final adoption. Item includes a 
summary of comments, if any, on proposed 
amendments. 

Texas Register After the SBOE meeting, staff files adopted 
amendments. 

END OF AMENDMENT PROCESS 
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Example 3. Repeal of Rule under Review 
January SBOE Meeting SBOE Committee 

(first reading) 
Action item that presents the proposed repeal of rule. 
SBOE approves proposed repeal for first reading and 
filing authorization. 

 Texas Register After the SBOE meeting, staff files proposed repeal. 
No Notice of Proposed Review required for repeals. 

April SBOE Meeting SBOE Committee 
and Full SBOE 
(second reading) 

Action item that presents the proposed repeal of rule 
for second reading and final adoption. 

 Texas Register After the SBOE meeting, staff files adopted repeal. 
END OF REPEAL PROCESS 

 
Staff Members Responsible: 
Cristina De La Fuente-Valadez, Director, Rulemaking 
Amanda Gunter, Program Specialist, Rulemaking 
 
Attachment I:  2017-2021 Rule Review Plan for State Board of Education Rules 
 
Attachment II:  Sample Notices of Proposed Review and Adopted Review 
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ATTACHMENT I 
 

2017-2021 Rule Review Plan for State Board of Education Rules 
(Approved November 2016, Revised January 2019) 

 
Texas Government Code, §2001.039, requires a four-year rule review cycle for all state agency rules, including State 
Board of Education rules. The rule review is designed to ensure that the reason for adopting or readopting the rule 
continues to exist. It only includes rules currently in effect at the time the plan is adopted. 
 
Texas Education Code, §28.002(m), exempts the Texas Essential Knowledge and Skills (TEKS) from the rule review 
requirement; accordingly, this rule review plan does not include the rule chapters for the TEKS. Although the rules 
will not be reviewed as part of the rule review process, the SBOE conducts a review of the TEKS on a schedule 
determined by the SBOE. This review is designed to align the adoption of instructional materials with the amendments 
to the TEKS. 
 

Review Period:  September 2017 - August 2018 
Chapter Title Subchapter Title Topic Begin Review 

Chapter 74. Curriculum 
Requirements 

Subchapter A. Required Curriculum 

Curriculum September 2017 

Subchapter B. Graduation 
Requirements 
Subchapter C. Other Provisions 
Subchapter D. Graduation 
Requirements, Beginning with 
School Year 2001-2002 
Subchapter E. Graduation 
Requirements, Beginning with 
School Year 2004-2005 
Subchapter F. Graduation 
Requirements, Beginning with 
School Year 2007-2008 
Subchapter G. Graduation 
Requirements, Beginning with 
School Year 2012-2013 

Chapter 105. Foundation 
School Program 

Subchapter A. Definitions 
Finance November 2017  

Subchapter B. Use of State Funds 

Chapter 89. Adaptations for 
Special Populations 

Subchapter A. Gifted/Talented 
Education 

Special Populations January 2018 Subchapter C. Texas Certificate of 
High School Equivalency 
Subchapter D. Special Education 
Services and Settings 

Chapter 61. School Districts Subchapter A. Board of Trustees 
Relationship Administration April 2018 
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Review Period:  September 2018 – August 2019 
Chapter Title Subchapter Title Topic Begin Review 

Chapter 157. Hearings and 
Appeals 

Subchapter A. General Provisions 
for Hearings Before the State 
Board of Education Personnel January 2019 

[September 2018] 
Subchapter D. Independent 
Hearing Examiners 

Chapter 129. Student 
Attendance 

Subchapter A. Student Attendance 
Allowed 

Finance January 2019 
Subchapter B. Student Attendance 
Accounting 

 

Review Period:  September 2019 – August 2020 
Chapter Title Subchapter Title Topic Begin Review 
Chapter 33. Statement of 
Investment Objectives, 
Policies, and Guidelines of 
the Texas Permanent School 
Fund 

Subchapter A. State Board of 
Education Rules Finance September 2019 

Chapter 66. State Adoption 
and Distribution of 
Instructional Materials 

Subchapter A. General Provisions 
Instructional 
Materials November 2019 Subchapter B. State Adoption of 

Instructional Materials 
Subchapter C. Local Operations 

Chapter 100. Charters 

Subchapter A. Open-Enrollment 
Charter Schools 

Charter Schools January 2020 
Subchapter B. Home-Rule School 
District Charters 
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Review Period:  September 2020 – August 2021 
Chapter Title Subchapter Title Topic Begin Review 

Chapter 30. Administration 

Subchapter A. State Board of 
Education: General Provisions 

Administration November 2020 Subchapter B. State Board of 
Education: Purchasing and 
Contracts 

Chapter 101. Assessment 

Subchapter A. General Provisions 

Assessment January 2021 Subchapter B. Implementation of 
Assessments 
Subchapter C. Local Option 

Chapter 109. Budgeting, 
Accounting, and Auditing 

Subchapter A. Budgeting, 
Accounting, Financial Reporting, 
and Auditing for School Districts 

Finance January 2021 

Subchapter B. Texas Education 
Agency Audit Functions 
Subchapter C. Adoptions by 
Reference 
Subchapter D. Uniform Bank Bid 
or Request for Proposal and 
Depository Contract 
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Attachment II 

 
Notice of Proposed Review 

(Intention to review) 
 

The State Board of Education (SBOE) proposes the review of 19 TAC Chapter 129, Student Attendance, 
pursuant to the Texas Government Code, §2001.039. The rules being reviewed by the SBOE in 19 TAC 
Chapter 129 are organized under the following subchapters: Subchapter A, Student Attendance Allowed, 
and Subchapter B, Student Attendance Accounting. 
 
As required by the Texas Government Code, §2001.039, the SBOE will accept comments as to whether 
the reasons for adopting 19 TAC Chapter 129, Subchapters A and B, continue to exist. The comment 
period begins with the publication of this notice and must last a minimum of 30 days. 
 
Comments or questions regarding this rule review may be submitted to Cristina De La Fuente-Valadez, 
Rulemaking, Texas Education Agency, 1701 North Congress Avenue, Austin, Texas 78701-1494. 
Comments may also be submitted electronically to rules@tea.texas.gov. 
 
 

Notice of Adopted Review (with no changes to rule) 
(Readoption) 

 
The State Board of Education (SBOE) adopts the review of 19 TAC Chapter 129, Student Attendance, 
Subchapter A, Student Attendance Allowed, and Subchapter B, Student Attendance Accounting, pursuant 
to the Texas Government Code, §2001.039. The SBOE proposed the review of 19 TAC Chapter 129, 
Subchapters A and B, in the February 12, 2016 issue of the Texas Register (41 TexReg 1131). 
 
The SBOE finds that the reasons for adopting 19 TAC Chapter 129, Subchapters A and B, continue to 
exist and readopts the rules. The SBOE received no comments related to the review.  
 
No changes are necessary as a result of the review. 
 
 

Notice of Adopted Review (with changes to rule) 
(Readoption with changes) 

 
The State Board of Education (SBOE) adopts the review of 19 TAC Chapter 129, Student Attendance, 
Subchapter A, Student Attendance Allowed, and Subchapter B, Student Attendance Accounting, pursuant 
to the Texas Government Code, §2001.039. The SBOE proposed the review of 19 TAC Chapter 129, 
Subchapters A and B, in the February 12, 2016 issue of the Texas Register (41 TexReg 1131). 
 
The SBOE finds that the reasons for adopting 19 TAC Chapter 129, Subchapters A and B, continue to 
exist and readopts the rules. The SBOE received no comments related to the review. As part of the 
review, the SBOE is proposing an amendment to 19 TAC §129.21, which may be found in the Proposed 
Rules section of this Texas Register issue.  

 

SAMPLES 
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State Board of Education Meeting Schedule for 2021 

September 11, 2020 

STATE BOARD OF EDUCATION: INFORMATION 

SUMMARY: According to the Texas Education Code, §7.106, the State Board of Education (SBOE) is 
to hold four meetings a year in Austin, Texas on dates determined by the chair. The SBOE may also hold 
other meetings as may be called by the chair. The purpose of this item is to announce SBOE meeting 
dates in 2021. 

BACKGROUND INFORMATION AND SIGNIFICANT ISSUES: Advance notice of future SBOE 
meetings will provide an opportunity for the SBOE, agency staff, and the public to be informed of 
upcoming meetings and to plan activities accordingly. The following dates for SBOE meetings in 2021 
have been scheduled by the SBOE chair: 

January 26-29, 2021 
April 14-16, 2021 
June 23-25, 2021 
September 1-3, 2021 
November 17-19, 2021 

FISCAL IMPACT:  None. 

PROCEDURAL AND REPORTING IMPLICATIONS:  None. 

PUBLIC COMMENTS:  None. 

OTHER COMMENTS AND RELATED ISSUES:  None. 

Staff Members Responsible:  
Monica Martinez, Associate Commissioner, Standards and Support Services 
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STATUTORY AUTHORITY REFERENCE SECTION: 

 TEXAS CONSTITUTION ARTICLE VII 

TEXAS EDUCATION CODE (TEC)

TEXAS GOVERNMENT CODE (TGC)

TEXAS OCCUPATIONS CODE (TOC)

NATURAL RESOURCES CODE (NRC)



THE TEXAS CONSTITUTION 
ARTICLE 7. EDUCATION 

SECTION 2 

Article 7 Sec 2 

  Sec. 2.    PERMANENT SCHOOL FUND. 

All funds, lands and other property heretofore set apart and appropriated for the support of public schools; 
all the alternate sections of land reserved by the State out of grants heretofore made or that may hereafter 
be made to railroads or other corporations of any nature whatsoever; one half of the public domain of the 
State; and all sums of money that may come to the State from the sale of any portion of the same, shall 
constitute a permanent school fund. 

Sec. 2A. RELEASE OF STATE CLAIM TO CERTAIN LANDS AND MINERALS WITHIN 
               SHELBY, FRAZIER, AND MCCORMICK LEAGUE AND IN BASTROP COUNTY. 
(a) The State of Texas hereby relinquishes and releases any claim of sovereign ownership or title

to an undivided one-third interest in and to the lands and minerals within the Shelby, Frazier,
and McCormick League (now located in Fort Bend and Austin counties) arising out of the
interest in that league originally granted under the Mexican Colonization Law of 1823 to John
McCormick on or about July 24, 1824, and subsequently voided by the governing body of
Austin's Original Colony on or about December 15, 1830.

(b) The State of Texas relinquishes and releases any claim of sovereign ownership or title to an
interest in and to the lands, excluding the minerals, in Tracts 2-5, 13, 15-17, 19-20, 23-26, 29-32,
and 34-37, in the A. P. Nance Survey, Bastrop County, as said tracts are:

(1) shown on Bastrop County Rolled Sketch No. 4, recorded in the General Land Office on
December 15, 1999; and

(2) further described by the field notes prepared by a licensed state land surveyor of Travis
County in September through November 1999 and May 2000.

(c) Title to such interest in the lands and minerals described by Subsection (a) is confirmed to the
owners of the remaining interests in such lands and minerals. Title to the lands, excluding the
minerals, described by Subsection (b) is confirmed to the holder of record title to each tract. Any
outstanding land award or land payment obligation owed to the state for lands described by
Subsection (b) is canceled, and any funds previously paid related to an outstanding land award or
land payment obligation may not be refunded.

(d) The General Land Office shall issue a patent to the holder of record title to each tract described
by Subsection (b). The patent shall be issued in the same manner as other patents except that no
filing fee or patent fee may be required.

(e) A patent issued under Subsection (d) shall include a provision reserving all mineral interest in the
land to the state.

(f) This section is self-executing.

Sec. 2B. AUTHORITY TO RELEASE STATE'S INTEREST IN CERTAIN PERMANENT 
              SCHOOL FUND LAND HELD BY PERSON UNDER COLOR OF TITLE. 

(a) The legislature by law may provide for the release of all or part of the state's interest in land,
excluding mineral rights, if:

(1) the land is surveyed, unsold, permanent school fund land according to the records of the
General Land Office;

(2) the land is not patentable under the law in effect before January 1, 2002; and

(3) the person claiming title to the land:
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THE TEXAS CONSTITUTION 
ARTICLE 7. EDUCATION 

SECTION 2 

Article 7 Sec 2 

 

 

 
(A) holds the land under color of title; 

(B) holds the land under a chain of title that originated on or before January 1, 1952; 

(C) acquired the land without actual knowledge that title to the land was vested in the 
State of Texas; 

(D) has a deed to the land recorded in the appropriate county; and 

(E) has paid all taxes assessed on the land and any interest and penalties associated 
with any period of tax delinquency. 

(b) This section does not apply to: 

(1) beach land, submerged or filled land, or islands; or 

(2) land that has been determined to be state-owned by judicial decree. 

(c) This section may not be used to: 

(1) resolve boundary disputes; or 

(2) change the mineral reservation in an existing patent. 

Sec. 2C. RELEASE OF STATE CLAIM TO CERTAIN LANDS IN UPSHUR AND SMITH  
               COUNTIES. 

(a) Except as provided by Subsection (b) of this section, the State of Texas relinquishes and releases 
any claim of sovereign ownership or title to an interest in and to the tracts of land, including 
mineral rights, described as follows: 

Tract 1: 

The first tract of land is situated in Upshur County, Texas, about 14 miles South 30 degrees east from 
Gilmer, the county seat, and is bounded as follows: Bound on the North by the J. Manning Survey, A-314 
the S.W. Beasley Survey A-66 and the David Meredith Survey A-315 and bound on the East by the M. 
Mann Survey, A-302 and by the M. Chandler Survey, A-84 and bound on the South by the G. W. Hooper 
Survey, A-657 and by the D. Ferguson Survey, A-158 and bound on the West by the J. R. Wadkins 
Survey, A-562 and the H. Alsup Survey, A-20, and by the W. Bratton Survey, A-57 and the G. H. 
Burroughs Survey, A-30 and the M. Tidwell Survey, A-498 of Upshur County, Texas. 

Tract 2: 

The second tract of land is situated in Smith County, Texas, north of Tyler and is bounded as follows: on 
the north and west by the S. Leeper A-559, the Frost Thorn Four League Grant A-3, A-9, A-7, A-19, and 
the H. Jacobs A-504 and on the south and east by the following surveys: John Carver A-247, A. Loverly 
A-609, J. Gimble A-408, R. Conner A-239, N.J. Blythe A-88, N.J. Blythe A-89, J. Choate A-195, Daniel 
Minor A-644, William Keys A-527, James H. Thomas A-971, Seaborn Smith A-899, and Samuel Leeper 
A-559. 

(b) This section does not apply to: 

(1) any public right-of-way, including a public road right-of-way, or related interest owned 
by a governmental entity; 

(2) any navigable waterway or related interest owned by a governmental entity; or 

(3) any land owned by a governmental entity and reserved for public use, including a park, 
recreation area, wildlife area, scientific area, or historic site. 

(c) This section is self-executing. 
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THE TEXAS CONSTITUTION 
ARTICLE 7. EDUCATION 

SECTION 5 
 

Article 7 Section 5 
 

Sec. 5.  PERMANENT SCHOOL FUND AND AVAILABLE SCHOOL FUND: COMPOSITION, 
 MANAGEMENT, USE, AND DISTRIBUTION. 

(a)  The permanent school fund consists of all land appropriated for public schools by this 

constitution or the other laws of this state, other properties belonging to the permanent school 

fund, and all revenue derived from the land or other properties. The available school fund consists 

of the distributions made to it from the total return on all investment assets of the permanent 

school fund, the taxes authorized by this constitution or general law to be part of the available 

school fund, and appropriations made to the available school fund by the legislature. The total 

amount distributed from the permanent school fund to the available school fund:  

(1) in each year of a state fiscal biennium must be an amount that is not more than six 

percent of the average of the market value of the permanent school fund, excluding real property 

belonging to the fund that is managed, sold, or acquired under Section 4 of this article, but 

including discretionary real assets investments and cash in the state treasury derived from 

property belonging to the fund, on the last day of each of the 16 state fiscal quarters preceding the 

regular session of the legislature that begins before that state fiscal biennium, in accordance with 

the rate adopted by:  

             (A)  a vote of two-thirds of the total membership of the State Board of Education, 

                          taken before the regular session of the legislature convenes; or 

(B)  the legislature by general law or appropriation, if the State Board of Education 

does not adopt a rate as provided by Paragraph (A) of this subdivision; and 

(2) over the 10-year period consisting of the current state fiscal year and the nine preceding 

state fiscal years may not exceed the total return on all investment assets of the 

permanent school fund over the same 10-year period. 

(b) The expenses of managing permanent school fund land and investments shall be paid by 

appropriation from the permanent school fund. 

(c) The available school fund shall be applied annually to the support of the public free schools. 

Except as provided by this section, the legislature may not enact a law appropriating any part of 

the permanent school fund or available school fund to any other purpose. The permanent school 

fund and the available school fund may not be appropriated to or used for the support of any 

sectarian school. The available school fund shall be distributed to the several counties according 

to their scholastic population and applied in the manner provided by law. 
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(d) The legislature by law may provide for using the permanent school fund to guarantee bonds 

issued by school districts or by the state for the purpose of making loans to or purchasing the 

bonds of school districts for the purpose of acquisition, construction, or improvement of 

instructional facilities including all furnishings thereto. If any payment is required to be made by 

the permanent school fund as a result of its guarantee of bonds issued by the state, an amount 

equal to this payment shall be immediately paid by the state from the treasury to the permanent 

school fund. An amount owed by the state to the permanent school fund under this section shall 

be a general obligation of the state until paid. The amount of bonds authorized hereunder shall not 

exceed $750 million or a higher amount authorized by a two-thirds record vote of both houses of 

the legislature. If the proceeds of bonds issued by the state are used to provide a loan to a school 

district and the district becomes delinquent on the loan payments, the amount of the delinquent 

payments shall be offset against state aid to which the district is otherwise entitled. 

(e) The legislature may appropriate part of the available school fund for administration of a bond 

guarantee program established under this section. 

(f)  Notwithstanding any other provision of this constitution, in managing the assets of the permanent 

school fund, the State Board of Education may acquire, exchange, sell, supervise, manage, or 

retain, through procedures and subject to restrictions it establishes and in amounts it considers 

appropriate, any kind of investment, including investments in the Texas growth fund created by 

Article XVI, Section 70, of this constitution, that persons of ordinary prudence, discretion, and 

intelligence, exercising the judgment and care under the circumstances then prevailing, acquire or 

retain for their own account in the management of their affairs, not in regard to speculation but in 

regard to the permanent disposition of their funds, considering the probable income as well as the 

probable safety of their capital.  

(g)  Notwithstanding any other provision of this constitution or of a statute, the State Board of 

Education, the General Land Office, or another entity that has responsibility for the management 

of revenues derived from permanent school fund land or other properties may, in its sole 

discretion and in addition to other distributions authorized under this constitution or a statute, 

distribute to the available school fund each year revenue derived during that year from the land or 

properties, not to exceed $600 million by each entity each year. 

 
(Amended Aug. 11, 1891, and Nov. 3, 1964; Subsec. (a) amended and (b) and (c) added Nov. 8, 1983; 
Subsec. (d) added Nov. 8, 1988; Subsec. (b) amended Nov. 7, 1989; Subsec. (a) amended, a new (b) 
added, a portion of (a) redesignated as (c), former (b) and (c) amended, former (b)-(d) redesignated as (d)-
(f), and (g) and (h) added Sept. 13, 2003; former Subsec. (g) and Subsec. (h) expired Dec. 1, 2006; 
Subsec. (a) amended and current Subsec. (g) added Nov. 8, 2011; Subsec. (g) amended Nov. 5, 2019.) 
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TEXAS EDUCATION CODE 
CHAPTER 7. STATE ORGANIZATION 

SUBCHAPTER D. STATE BOARD OF EDUCATION 
 

TEC 7.102 

TEC, §7.102.  STATE BOARD OF EDUCATION POWERS AND DUTIES.   

(a) The board may perform only those duties relating to school districts or regional education service centers assigned to 
the board by the constitution of this state or by this subchapter or another provision of this code. 

(b) The board has the powers and duties provided by Subsection (c), which shall be carried out with the advice and 
assistance of the commissioner. 

(c) (1) The board shall develop and update a long-range plan for public education. 

(2) The board may enter into contracts relating to or accept grants for the improvement of educational programs 
specifically authorized by statute. 

(3) The board may accept a gift, donation, or other contribution on behalf of the public school system or agency 
and, unless otherwise specified by the donor, may use the contribution in the manner the board determines. 

(4) The board shall establish curriculum and graduation requirements. 

(5) The board shall establish a standard of performance considered satisfactory on student assessment 
instruments. 

(6) The board may create special-purpose school districts under Chapter 11. 

(7) The board shall provide for a training course for school district trustees under Section 11.159. 

(8) The board shall adopt a procedure to be used for placing on probation or revoking a home-rule school district 
charter as required by Subchapter B, Chapter 12, and may place on probation or revoke a home-rule school 
district charter as provided by that subchapter. 

(9) The board may grant an open-enrollment charter or approve a charter revision as provided by Subchapter D, 
Chapter 12. 

(10) The board shall adopt rules establishing criteria for certifying hearing examiners as provided by Section 
21.252. 

(11) The board shall adopt rules to carry out the curriculum required or authorized under Section 28.002. 

(12) The board shall establish guidelines for credit by examination under Section 28.023. 

(13) The board shall adopt transcript forms and standards for differentiating high school programs for purposes of 
reporting academic achievement under Section 28.025. 

(14) The board shall adopt guidelines for determining financial need for purposes of the Texas Advanced 
Placement Incentive Program under Subchapter C, Chapter 28, and may approve payments as provided by 
that subchapter. 

(15) The board shall adopt criteria for identifying gifted and talented students and shall develop and update a state 
plan for the education of gifted and talented students as required under Subchapter D, Chapter 29. 

(16) Repealed by Acts 2013, 83rd Leg., R.S., Ch. 73, Sec. 2.06(a)(1), eff. September 1, 2013. 

(17) The board shall adopt rules relating to community education development projects as required under Section 
29.257. 

(18) The board may approve the plan to be developed and implemented by the commissioner for the coordination 
of services to children with disabilities as required under Section 30.001. 

(19) The board shall establish a date by which each school district and state institution shall provide to the 
commissioner the necessary information to determine the district's share of the cost of the education of a 
student enrolled in the Texas School for the Blind and Visually Impaired or the Texas School for the Deaf as 
required under Section 30.003 and may adopt other rules concerning funding of the education of students 
enrolled in the Texas School for the Blind and Visually Impaired or the Texas School for the Deaf as 
authorized under Section 30.003. 

(20) The board shall adopt rules prescribing the form and content of information school districts are required to 
provide concerning programs offered by state institutions as required under Section 30.004. 

(21) The board shall adopt rules concerning admission of students to the Texas School for the Deaf as required 
under Section 30.057. 
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(22) The board shall carry out powers and duties related to regional day school programs for the deaf as provided 
under Subchapter D, Chapter 30. 

(23) The board shall adopt and purchase or license instructional materials as provided by Chapter 31 and adopt 
rules required by that chapter. 

(24) The board shall develop and update a long-range plan concerning technology in the public school system as 
required under Section 32.001 and shall adopt rules and policies concerning technology in public schools as 
provided by Chapter 32. 

(25) The board shall conduct feasibility studies related to the telecommunications capabilities of school districts 
and regional education service centers as provided by Section 32.033. 

(26) The board shall appoint a board of directors of the center for educational technology under Section 32.034. 

(27) Repealed by Acts 2001, 77th Leg., ch. 1420, Sec. 4.001(b), eff. Sept. 1, 2001. 

(28) The board shall approve a program for testing students for dyslexia and related disorders as provided by 
Section 38.003. 

(29) The board shall perform duties in connection with the public school accountability system as prescribed by 
Chapters 39 and 39A. 

(30) The board shall perform duties in connection with the Foundation School Program as prescribed by Chapter 
48 [42]. 

(31) The board may invest the permanent school fund within the limits of the authority granted by Section 5, 
Article VII, Texas Constitution, and Chapter 43. 

(32) The board shall adopt rules concerning school district budgets and audits of school district fiscal accounts as 
required under Subchapter A, Chapter 44. 

(33) The board shall adopt an annual report on the status of the guaranteed bond program and may adopt rules as 
necessary for the administration of the program as provided under Subchapter C, Chapter 45. 

(34) The board shall prescribe uniform bid blanks for school districts to use in selecting a depository bank as 
required under Section 45.206. 

(d) The board may adopt rules relating to school districts or regional education service centers only as required to carry out 
the specific duties assigned to the board by the constitution or under Subsection (c). 

(e) An action of the board to adopt a rule under this section is effective only if the board includes in the rule's preamble a 
statement of the specific authority under Subsection (c) to adopt the rule. 

(f) Except as otherwise provided by this subsection, a rule adopted by the board under this section does not take effect 
until the beginning of the school year that begins at least 90 days after the date on which the rule was adopted.  The rule 
takes effect earlier if the rule's preamble specifies an earlier effective date and the reason for that earlier date and: 

(1) the earlier effective date is a requirement of: 

(A) a federal law; or 

(B) a state law that specifically refers to this section and expressly requires the adoption of an earlier 
effective date; or 

(2) on the affirmative vote of two-thirds of the members of the board, the board makes a finding that an earlier 
effective date is necessary. 
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TEC, §7.110. PUBLIC TESTIMONY. 
 
The board shall develop and implement policies that provide the public with a reasonable opportunity to 
appear before the board and to speak on any issue under the jurisdiction of the board. 
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TITLE 2. PUBLIC EDUCATION 

SUBTITLE C. LOCAL ORGANIZATION AND GOVERNANCE 
CHAPTER 12. CHARTERS 

SUBCHAPTER D. OPEN-ENROLLMENT CHARTER SCHOOL 

TEC 12.101 

 
TEC, §12.101.  AUTHORIZATION.   

(a) In accordance with this subchapter, the commissioner may grant a charter on the 
application of an eligible entity for an open-enrollment charter school to operate in a 
facility of a commercial or nonprofit entity, an eligible entity, or a school district, 
including a home-rule school district.  In this subsection, "eligible entity" means: 

(1) an institution of higher education as defined under Section 61.003; 

(2)   a private or independent institution of higher education as defined under Section 
61.003; 

(3)   an organization that is exempt from taxation under Section 501(c)(3), Internal 
Revenue Code of 1986 (26 U.S.C. Section 501(c)(3)); or 

(4)   a governmental entity. 

(b) After thoroughly investigating and evaluating an applicant, the commissioner, in 
coordination with a member of the State Board of Education designated for the purpose 
by the chair of the board, may grant a charter for an open-enrollment charter school 
only to an applicant that meets any financial, governing, educational, and operational 
standards adopted by the commissioner under this subchapter, that the commissioner 
determines is capable of carrying out the responsibilities provided by the charter and 
likely to operate a school of high quality, and that: 

(1) has not within the preceding 10 years had a charter under this chapter or a similar 
charter issued under the laws of another state surrendered under a settlement 
agreement, revoked, denied renewal, or returned; or 

(2) is not, under rules adopted by the commissioner, considered to be a corporate 
affiliate of or substantially related to an entity that has within the preceding 10 
years had a charter under this chapter or a similar charter issued under the laws of 
another state surrendered under a settlement agreement, revoked, denied renewal, 
or returned. 

(b-0)   The commissioner shall notify the State Board of Education of each charter the 
commissioner proposes to grant under this subchapter.  Unless, before the 90th day 
after the date on which the board receives the notice from the commissioner, a majority 
of the members of the board present and voting vote against the grant of that charter, 
the commissioner's proposal to grant the charter takes effect.  The board may not 
deliberate or vote on any grant of a charter that is not proposed by the commissioner. 

(b-1)   In granting charters for open-enrollment charter schools, the commissioner may not 
grant a total of more than: 
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(1) 215 charters through the fiscal year ending August 31, 2014; 

(2)   225 charters beginning September 1, 2014; 

(3)   240 charters beginning September 1, 2015; 

(4)   255 charters beginning September 1, 2016; 

(5)   270 charters beginning September 1, 2017; and 

(6)   285 charters beginning September 1, 2018. 

(b-2) Beginning September 1, 2019, the total number of charters for open-enrollment charter 
schools that may be granted is 305 charters. 

(b-3)   The commissioner may not grant more than one charter for an open-enrollment charter 
school to any charter holder.  The commissioner may consolidate charters for an open-
enrollment charter school held by multiple charter holders into a single charter held by 
a single charter holder with the written consent to the terms of consolidation by or at 
the request of each charter holder affected by the consolidation. 

(b-4)   Notwithstanding Section 12.114, approval of the commissioner under that section is not 
required for establishment of a new open-enrollment charter school campus if the 
requirements of this subsection are satisfied.  A charter holder having an accreditation 
status of accredited and at least 50 percent of its student population in grades assessed 
under Subchapter B, Chapter 39, or at least 50 percent of the students in the grades 
assessed having been enrolled in the school for at least three school years may establish 
one or more new campuses under an existing charter held by the charter holder if: 

(1)   the charter holder is currently evaluated under the standard accountability 
procedures for evaluation under Chapter 39 and received a district rating in the 
highest or second highest performance rating category under Subchapter C, 
Chapter 39, for three of the last five years with at least 75 percent of the campuses 
rated under the charter also receiving a rating in the highest or second highest 
performance rating category and with no campus with a rating in the lowest 
performance rating category in the most recent ratings; 

(2)   the charter holder provides written notice to the commissioner of the 
establishment of any campus under this subsection in the time, manner, and form 
provided by rule of the commissioner; and 

(3)   not later than the 60th day after the date the charter holder provides written notice 
under Subdivision (2), the commissioner does not provide written notice to the 
charter holder that the commissioner has determined that the charter holder does 
not satisfy the requirements of this section. 

(b-5) The initial term of a charter granted under this section is five years. 
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(b-6)   The commissioner shall adopt rules to modify criteria for granting a charter for an 
open-enrollment charter school under this section to the extent necessary to address 
changes in performance rating categories or in the financial accountability system 
under Chapter 39. 

(b-7)   A charter granted under this section for a dropout recovery school is not considered for 
purposes of the limit on the number of charters for open-enrollment charter schools 
imposed by this section.  For purposes of this subsection, an open-enrollment charter 
school is considered to be a dropout recovery school if the school meets the criteria for 
designation as a dropout recovery school under Section 12.1141(c). 

(b-8)   In adopting any financial standards under this subchapter that an applicant for a charter 
for an open-enrollment charter school must meet, the commissioner shall not: 

(1) exclude any loan or line of credit in determining an applicant's available funding; 
or 

(2)  exclude an applicant from the grant of a charter solely because the applicant fails 
to demonstrate having a certain amount of current assets in cash. 

(b-10)   The commissioner by rule shall allow a charter holder to provide written notice of the 
establishment of a new open-enrollment charter school under Subsection (b-4)(2) up to 
18 months before the date on which the campus is anticipated to open.  Notice provided 
to the commissioner under this section does not obligate the charter holder to open a 
new campus. 

(c)   If the facility to be used for an open-enrollment charter school is a school district 
facility, the school must be operated in the facility in accordance with the terms 
established by the board of trustees or other governing body of the district in an 
agreement governing the relationship between the school and the district. 

(d)   An educator employed by a school district before the effective date of a charter for an 
open-enrollment charter school operated at a school district facility may not be 
transferred to or employed by the open-enrollment charter school over the educator's 
objection. 
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TEC, §21.003.  CERTIFICATION REQUIRED.   

(a) A person may not be employed as a teacher, teacher intern or teacher trainee, librarian, 

educational aide, administrator, educational diagnostician, or school counselor by a school district 

unless the person holds an appropriate certificate or permit issued as provided by Subchapter B. 

(b) Except as otherwise provided by this subsection, a person may not be employed by a school 

district as an audiologist, occupational therapist, physical therapist, physician, nurse, school 

psychologist, associate school psychologist, licensed professional counselor, marriage and family 

therapist, social worker, or speech language pathologist unless the person is licensed by the state 

agency that licenses that profession and may perform specific services within those professions 

for a school district only if the person holds the appropriate credential from the appropriate state 

agency.  As long as a person employed by a district before September 1, 2011, to perform 

marriage and family therapy, as defined by Section 502.002, Occupations Code, is employed by 

the same district, the person is not required to hold a license as a marriage and family therapist to 

perform marriage and family therapy with that district. 

(c) The commissioner may waive the requirement for certification of a superintendent if requested by 

a school district as provided by Section 7.056.  A person who is not certified as a superintendent 

may not be employed by a school district as the superintendent before the person has received a 

waiver of certification from the commissioner.  The commissioner may limit the waiver of 

certification in any manner the commissioner determines is appropriate.  A person may be 

designated to act as a temporary or interim superintendent for a school district, but the district 

may not employ the person under a contract as superintendent unless the person has been certified 

or a waiver has been granted. 

 

VI-11



TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 
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TEC 21.031 

 

TEC, §21.031.  PURPOSE.   

(a) The State Board for Educator Certification is established to recognize public school educators as 

professionals and to grant educators the authority to govern the standards of their profession.  The 

board shall regulate and oversee all aspects of the certification, continuing education, and 

standards of conduct of public school educators. 

(b) In proposing rules under this subchapter, the board shall ensure that all candidates for 

certification or renewal of certification demonstrate the knowledge and skills necessary to 

improve the performance of the diverse student population of this state. 
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TEC, §21.041.  RULES;  FEES.   

(a) The board may adopt rules as necessary for its own procedures. 

(b) The board shall propose rules that: 

(1) provide for the regulation of educators and the general administration of this subchapter 

in a manner consistent with this subchapter; 

(2) specify the classes of educator certificates to be issued, including emergency certificates; 

(3) specify the period for which each class of educator certificate is valid; 

(4) specify the requirements for the issuance and renewal of an educator certificate; 

(5) provide for the issuance of an educator certificate to a person who holds a similar 

certificate issued by another state or foreign country, subject to Section 21.052; 

(6) provide for special or restricted certification of educators, including certification of 

instructors of American Sign Language; 

(7) provide for disciplinary proceedings, including the suspension or revocation of an 

educator certificate, as provided by Chapter 2001, Government Code; 

(8) provide for the adoption, amendment, and enforcement of an educator's code of ethics; 

(9) provide for continuing education requirements;  and 

(10) provide for certification of persons performing appraisals under Subchapter H. 

(c) The board shall propose a rule adopting a fee for the issuance and maintenance of an educator 

certificate that, when combined with any fees imposed under Subsection (d), is adequate to cover 

the cost of administration of this subchapter. 

(d) The board may propose a rule adopting a fee for the approval or renewal of approval of an 

educator preparation program, or for the addition of a certificate or field of certification to the 

scope of a program's approval.  A fee imposed under this subsection may not exceed the amount 

necessary, as determined by the board, to provide for the administrative cost of approving, 

renewing the approval of, and appropriately ensuring the accountability of educator preparation 

programs under this subchapter. 
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TEC, §21.044.  EDUCATOR PREPARATION.   
 
(a) The board shall propose rules establishing the training requirements a person must accomplish to 

obtain a certificate, enter an internship, or enter an induction-year program. The board shall 
 specify the minimum academic qualifications required for a certificate. 
(b) Any minimum academic qualifications for a certificate specified under Subsection (a) that 

require a person to possess a bachelor's degree must also require that the person receive, as part of 
the training required to obtain that certificate, instruction in detection and education of students 
with dyslexia.  

(c)         The instruction under Subsection (b) must: 
 (1)   be developed by a panel of experts in the diagnosis and treatment of dyslexia who are: 

(A)   employed by institutions of higher education; and 
(B)   approved by the board; and 

(2)   include information on: 
(A)   characteristics of dyslexia; 
(B)   identification of dyslexia; and 
(C)   effective, multisensory strategies for teaching students with dyslexia. 

(c-1)   Any minimum academic qualifications for a certificate specified under Subsection (a) that require 
a person to possess a bachelor's degree must also require that the person receive, as part of the 
training required to obtain that certificate, instruction regarding mental health, substance abuse, 
and youth suicide.  The instruction required must: 
 
1)   be provided through: 

(A)   a program selected from the list of recommended best practice-based programs 
and research-based practices established under Section 38.351; or 

(B)   a course offered by any accredited public or private postsecondary educational 
institution as part of a degree program [161.325, Health and Safety Code]; and 

(2)   include effective strategies [for teaching and intervening with students with mental or 
emotional disorders], including de-escalation techniques and positive behavioral 
interventions and supports, for teaching and intervening with students with mental health 
conditions or who engage in substance abuse. 

 
 (c-2)   Any minimum academic qualifications for a certificate specified under Subsection (a) that require 

a person to possess a bachelor's degree must also require that the person receive, as part of the 
training required to obtain that certificate, instruction in digital learning, including a digital 
literacy evaluation followed by a prescribed digital learning curriculum.  The instruction required 
must: 
(1)   be aligned with the International Society for Technology in Education's standards for 

teachers; 
(2)   provide effective, evidence-based strategies to determine a person's degree of digital 

literacy; and 
(3)  include resources to address any deficiencies identified by the digital literacy evaluation. 

(d)   In proposing rules under this section, the board shall specify that to obtain a certificate to teach an 
"applied STEM course," as that term is defined by Section 28.027, at a secondary school, a 
person must: 
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(1)   pass the certification test administered by the recognized national or international 
business and industry group that created the curriculum the applied STEM course is 
based on; and 

(2)   have at a minimum: 
(A)   an associate degree from an accredited institution of higher education; and 
(B)   three years of work experience in an occupation for which the applied STEM 

course is intended to prepare the student. 
(e)   In proposing rules under this section for a person to obtain a certificate to teach a health science 

technology education course, the board shall specify that a person must have: 
(1)   an associate degree or more advanced degree from an accredited institution of higher 

education; 
(2)  current licensure, certification, or registration as a health professions practitioner issued 

by a nationally recognized accrediting agency for health professionals; and 
(3)   at least two years of wage earning experience utilizing the licensure requirement. 

(f)   The board may not propose rules for a certificate to teach a health science technology education 
course that specify that a person must have a bachelor's degree or that establish any other 
credential or teaching experience requirements that exceed the requirements under Subsection (e). 

(f-1)   Board rules addressing ongoing educator preparation program support for a candidate seeking 
certification in a certification class other than classroom teacher may not require that an educator 
preparation program conduct one or more formal observations of the candidate on the candidate's 
site in a face-to-face setting.  The rules must permit each required formal observation to occur on 
the candidate's site or through use of electronic transmission or other video-based or technology-
based method. 

(g)   Each educator preparation program must provide information regarding: 
(1)  the skills that educators are required to possess, the responsibilities that educators are 

required to accept, and the high expectations for students in this state; 
(2)   the effect of supply and demand forces on the educator workforce in this state; 
(3)   the performance over time of the educator preparation program; 
(4)   the importance of building strong classroom management skills; 
(5)   the framework in this state for teacher and principal evaluation, including the procedures 

followed in accordance with Subchapter H; and 
(6)   appropriate relationships, boundaries, and communications between educators and 

students. 
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TEC, §21.045.  ACCOUNTABILITY SYSTEM FOR EDUCATOR PREPARATION PROGRAMS.   

(a) The board shall propose rules necessary to establish standards to govern the continuing 

accountability of all educator preparation programs based on the following information that is 

disaggregated with respect to race, sex, and ethnicity: 

(1) results of the certification examinations prescribed under Section 21.048(a); 

(2)   performance based on the appraisal system for beginning teachers adopted by the board; 

(3)   achievement, including improvement in achievement, of students taught by beginning 

teachers for the first three years following certification, to the extent practicable; 

(4)   compliance with board requirements regarding the frequency, duration, and quality of 

structural guidance and ongoing support provided by field supervisors to candidates 

completing student teaching, clinical teaching, or an internship; and 

(5)   results from a teacher satisfaction survey, developed by the board with stakeholder input, 

of new teachers performed at the end of the teacher's first year of teaching. 

(b) Each educator preparation program shall submit data elements as required by the board for an 

annual performance report to ensure access and equity.  At a minimum, the annual report must 

contain: 

(1) the performance data from Subsection (a), other than the data required for purposes of 

Subsection (a)(3); 

(2) data related to the program's compliance with requirements for field supervision of 

candidates during their clinical teaching and internship experiences; 

(3) the following information, disaggregated by race, sex, and ethnicity: 

(A) the number of candidates who apply; 

(B) the number of candidates admitted; 

(C) the number of candidates retained; 

(D) the number of candidates completing the program; 
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(E) the number of candidates employed as beginning teachers under standard 

teaching certificates by not later than the first anniversary of completing the 

program; 

(F)   the amount of time required by candidates employed as beginning teachers under 

probationary teaching certificates to be issued standard teaching certificates; 

(G)   the number of candidates retained in the profession; and 

(H)   any other information required by federal law; 

(4)   the ratio of field supervisors to candidates completing student teaching, clinical teaching, 

or an internship; and 

(5)   any other information necessary to enable the board to assess the effectiveness of the 

program on the basis of teacher retention and success criteria adopted by the board. 

(c) The board shall propose rules necessary to establish performance standards for the Accountability 

System for Educator Preparation for accrediting educator preparation programs.  At a minimum, 

performance standards must be based on Subsection (a).  

(d) To assist an educator preparation program in improving the design and effectiveness of the 

program in preparing educators for the classroom, the agency shall provide to each program data 

that is compiled and analyzed by the agency based on information reported through the Public 

Education Information Management System (PEIMS) relating to the program. 
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TEC, §21.046. QUALIFICATIONS FOR CERTIFICATION AS SUPERINTENDENT OR  
                          PRINCIPAL. 
 
(a)        The qualifications for superintendent must permit a candidate for certification to substitute 

management training or experience for part of the educational experience. 
(b) The qualifications for certification as a principal must be sufficiently flexible so that an 

outstanding teacher may qualify by substituting approved experience and professional training for 
part of the educational requirements.  Supervised and approved on-the-job experience in addition 
to required internship shall be accepted in lieu of classroom hours.  The qualifications must 
emphasize: 

 (1)        instructional leadership; 
             (2)        administration, supervision, and communication skills; 
             (3)        curriculum and instruction management; 
             (4)        performance evaluation; 
             (5)        organization; and 
             (6)        fiscal management. 
(c)         Because an effective principal is essential to school improvement, the board shall ensure that: 
              (1)        each candidate for certification as a principal is of the highest caliber;  and 

 (2)        multi-level screening processes, validated comprehensive assessment programs, and 
              flexible internships with successful mentors exist to determine whether a candidate for   
              certification as a principal possesses the essential knowledge, skills, and leadership 
              capabilities necessary for success.   

(d)        In creating the qualifications for certification as a principal, the board shall consider the    
             knowledge, skills, and proficiencies for principals as developed by relevant national organizations  
             and the State Board of Education. 
(e)        For purposes of satisfying eligibility requirements for certification as a principal, a teacher who is  
             certified under Section 21.0487: 
             (1)        is considered to hold a classroom teaching certificate; and 
             (2)       may apply as creditable years of teaching experience as a classroom teacher any period  
                         during which the teacher was employed by a school district as a Junior Reserve Officer  
                         Training Corps  instructor before or after the teacher was certified under Section 21.0487. 
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TEC, §21.048.  CERTIFICATION EXAMINATIONS. 

(a) The board shall propose rules prescribing comprehensive examinations for each class of 

certificate issued by the board. The commissioner shall determine the satisfactory level of 

performance required for each certification examination. For the issuance of a generalist 

certificate, the commissioner shall require a satisfactory level of examination performance in each 

core subject covered by the examination. 

(a-1) The board may not require that more than 45 days elapse before a person may retake an 

examination.  A person may not retake an examination more than four times, unless the board 

waives the limitation for good cause as prescribed by the board. 

(a-2)  The board shall adopt rules that provide that in order to teach any grade level from prekindergarten 

through grade six a person must demonstrate proficiency in the science of teaching reading on a 

certification examination for each class of certificate issued by the board after January 1, 2021. 

 (b) The board may not administer a written examination to determine the competence or level of 

performance of an educator who has a hearing impairment unless the examination has been field 

tested to determine its appropriateness, reliability, and validity as applied to, and minimum 

acceptable performance scores for, persons with hearing impairments. 

(c) An educator who has a hearing impairment is exempt from taking a written examination for a 

period ending on the first anniversary of the date on which the board determines, on the basis of 

appropriate field tests, that the examination complies with the standards specified in Subsection 

(b).  On application to the board, the board shall issue a temporary exemption certificate to a 

person entitled to an exemption under this subsection. 

(c-1) The results of an examination administered under this section are confidential and are not subject 

to disclosure under Chapter 552, Government Code, unless  the disclosure is regarding 

notification to a parent of the assignment of an uncertified teacher to a classroom as required by 

Section 21.057. 

(d) In this section: 
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(1) "Hearing impairment" means a hearing impairment so severe that the person cannot 

process linguistic information with or without amplification. 

(2) "Reliability" means the extent to which an experiment, test, or measuring procedure 

yields the same results on repeated trials. 

(3) "Validity" means being: 

(A) well-grounded or justifiable; 

(B)   relevant and meaningful; 

(C)  correctly derived from premises or inferences;  and 

(D) supported by objective truth or generally accepted authority. 
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TEC, §21.049.  ALTERNATIVE CERTIFICATION.   

(a) To provide a continuing additional source of qualified educators, the board shall propose rules 

providing for educator certification programs as an alternative to traditional educator preparation 

programs.  The rules may not provide that a person may be certified under this section only if 

there is a demonstrated shortage of educators in a school district or subject area. 

(b) The board may not require a person employed as a teacher in an alternative education program 

under Section 37.008 or a juvenile justice alternative education program under Section 37.011 for 

at least three years to complete an alternative educator certification program adopted under this 

section before taking the appropriate certification examination. 
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TEC,  §21.050.  ACADEMIC DEGREE REQUIRED FOR TEACHING CERTIFICATE; FIELD-   
                            BASED EXPERIENCE OR INTERNSHIP.    

(a) A person who applies for a teaching certificate for which board rules require a bachelor's degree 

must possess a bachelor's degree received with an academic major or interdisciplinary academic 

major, including reading, [other than education], that is related to the curriculum as prescribed 

under Subchapter A, Chapter 28. 

(b) [The board may not require more than 18 semester credit hours of education courses at the 

baccalaureate level for the granting of a teaching certificate.] The board shall provide for a 

minimum number of semester credit hours of field-based experience or internship to be included 

in the credit hours needed for certification.  The board may propose rules requiring additional 

credit hours for certification in bilingual education, English as a second language, early childhood 

education, or special education. 

(c) A person who receives a bachelor's degree required for a teaching certificate on the basis of 

higher education coursework completed while receiving an exemption from tuition and fees under 

Section 54.363 may not be required to participate in any field experience or internship consisting 

of student teaching to receive a teaching certificate. 
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TEC, §21.051.  RULES REGARDING FIELD-BASED EXPERIENCE AND OPTIONS FOR 
  FIELD EXPERIENCE AND INTERNSHIPS. 

a) In this section, "teacher of record" means a person employed by a school district who teaches the
majority of the instructional day in an academic instructional setting and is responsible for
evaluating student achievement and assigning grades.

(b) Before a school district may employ a candidate for certification as a teacher of record and,
except as provided by Subsection (b-1), after the candidate's admission to an educator preparation
program, the candidate must complete at least 15 hours of field-based experience in which the
candidate is actively engaged in instructional or educational activities under supervision at:

(1) a public school campus accredited or approved for the purpose by the agency; or

(2) a private school recognized or approved for the purpose by the agency.

(b-1)   A candidate may satisfy up to 15 hours of the field-based experience requirement under 
Subsection (b) by serving as a long-term substitute teacher as prescribed by board rule.  
Experience under this subsection may occur after the candidate's admission to an educator 
preparation program or during the two years before the date the candidate is admitted to the 
program.  The candidate's experience in instructional or educational activities must be 
documented by the educator preparation program and must be obtained at: 

(1) a public school campus accredited or approved for the purpose by the agency; or

(2) a private school recognized or approved for the purpose by the agency.

(c) Subsection (b) applies only to an initial certification issued on or after September 1, 2012.
Subsection (b) does not affect:

(1) the validity of a certification issued before September 1, 2012; or

(2) the eligibility of a person who holds a certification issued before September 1, 2012, to
obtain a subsequent renewal of the certification in accordance with board rule.

(d) Subsection (b) does not affect the period within which an individual must complete field-based
experience hours as determined by board rule if the individual is not accepted into an educator
preparation program before the deadline prescribed by board rule and is hired for a teaching
assignment by a school district after the deadline prescribed by board rule.

(e) The board shall propose rules relating to the field-based experience required by Subsection (b).
The commissioner by rule shall adopt procedures and standards for recognizing a private school
under Subsection (b)(2).

(f) The board shall propose rules providing flexible options for persons for any field-based
experience or internship required for certification.
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TEC, §21.0441. ADMISSION REQUIREMENTS FOR EDUCATOR PREPARATION 

                            PROGRAMS.    

(a) Rules of the board proposed under this subchapter must provide that a person, other than a person 

seeking career and technology education certification, is not eligible for admission to an educator 

preparation program, including an alternative educator preparation program, unless the person: 

(1) except as provided by Subsection (b), satisfies the following minimum grade point   
average requirements: 
(A) an overall grade point average of at least 2.50 on a four-point scale or the 
  equivalent on any course work previously attempted at a public or private 
             institution of higher education; or 
       
(B) a grade point average of at least 2.50 on a four-point scale or the 
             equivalent for the last 60 semester credit hours attempted at a public or  
             private institution of higher education; and 
 

(2) if the person is seeking initial certification: 

                       (A)       has successfully completed at least: 
        (i) 15 semester credit hours in the subject-specific content area in  
                                                  which the person is seeking certification, if the person is seeking 
                                                   certification to teach mathematics or science at or above grade level 
                                                   seven; or 
                       (ii) 12 semester credit hours in the subject-specific content area in  
                                                  which the person is seeking certification, if the person is not seeking 
                                                  certification to teach mathematics or science at or above grade level 
                                                  seven; or  
           (B)       has achieved a satisfactory level of performance on a content certification 
                                       examination, which may be a content certification examination administered by 
                                       a vendor approved by the commissioner for purposes of administering such an 
                                       examination for the year for which the person is applying for admission to the 
                                       program.  
(b)         The board's rules must permit an educator preparation program to admit in extraordinary  
              circumstances a person who fails to satisfy a grade point average requirement prescribed by 
              Subsection (a)(1)(A) or (B), provided that: 
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 (1) not more than 10 percent of the total number of persons admitted to the program in 
                               a year fail to satisfy the requirement under Subsection (a)(1)(A) or (B); 
 (2) each person admitted as described by this subsection performs, before admission, at 
                               a satisfactory level on an appropriate subject matter examination for each subject in 
                               which the person seeks certification; and  
 (3) for each person admitted as described by this subsection, the director of the 
                                program determines and certifies, based on documentation provided by the person, 
                                that the person's work, business, or career experience demonstrates achievement 
                                comparable to the academic achievement represented by the grade point average 
                               requirement. 
(c)  The overall grade point average of each incoming class admitted by an educator 

preparation program, including an alternative educator preparation program, may not 
be less  than 3.00 on a four-point scale or the equivalent or a higher overall grade point 
average prescribed by the board.  In computing the overall grade point average of an incoming 
class for purposes of this subsection, a program may: 

 (1) include the grade point average of each person in the incoming class based on all 
 course work previously attempted by the person at a public or private institution of  
 higher education; or 

 (2)   include the grade point average of each person in the incoming class based only on  
 the last 60 semester credit hours attempted by the person at a public or private  
 institution of higher education. 

(d) A person seeking career and technology education certification is not included in 
              determining the overall grade point average of an incoming class under Subsection (c). 
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TEC, §21.0442. EDUCATOR PREPARATION PROGRAM FOR PROBATIONARY AND   

STANDARD TRADE AND INDUSTRIAL WORKFORCE TRAINING 
CERTIFICATES. 

 
(a)         The board shall propose rules under this subchapter to create an abbreviated educator   

preparation  program for a person seeking certification in trade and industrial workforce training. 
 
(b)       A person is eligible for admission to an educator preparation program created under this 
            section only if the person:    
           (1)  has been issued a high school diploma or a postsecondary credential,      

certificate, or degree; 
           (2)   has seven years of full-time wage-earning experience within the preceding 10  

years in an approved occupation for which instruction is offered; 
           (3) holds with respect to that occupation a current license, certificate, or 

registration, as applicable, issued by a nationally recognized accrediting 
agency based on a recognized test or measurement; and 

            (4) within the period described by Subdivision (2), has not been the subject of a 
complaint filed with a licensing entity or other agency that regulates the 
occupation of the person, other than a complaint that was determined baseless 
or unfounded by that entity or agency. 

(c)        In proposing rules for an educator preparation program under this section, the board 
             shall ensure that the program requires at least 80 hours of classroom instruction in: 
  
            (1)   a specific pedagogy; 
            (2)   creating lesson plans; 
            (3)   creating student assessment instruments; 
            (4)  classroom management; and 
            (5)  relevant federal and state education laws. 
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TEC, §21.0443. EDUCATOR PREPARATION PROGRAM APPROVAL AND RENEWAL.  

(a) The board shall propose rules to establish standards to govern the approval or renewal of approval 
of:  

 (1)           educator preparation programs; and 
(2)           certification fields authorized to be offered by an educator preparation program.  

(b) To be eligible for approval or renewal of approval,  an educator preparation program must 
adequately prepare candidates for educator certification and meet the standards and requirements 
of the board. 

(c) The board shall require that each educator preparation program be reviewed for renewal of    
approval at least every five years.  The board shall adopt an evaluation process to be used in 
reviewing an educator preparation program for renewal of approval. 
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TEC, §21.0453.  INFORMATION FOR CANDIDATES FOR TEACHER CERTIFICATION.  

(a) The board shall require an educator preparation program to provide candidates for teacher 
certification with information concerning the following: 

(1)   skills and responsibilities required of teachers; 

(2)   expectations for student performance based on state standards; 

(3)   the current supply of and demand for teachers in this state; 

(4)  the importance of developing classroom management skills; and 

(5)   the state's framework for appraisal of teachers and principals. 

(b)   The board may propose rules as necessary for administration of this section, including rules to 
ensure that accurate and consistent information is provided by all educator preparation programs. 
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TEC, §21.0454.  RISK FACTORS FOR EDUCATOR PREPARATION PROGRAMS; RISK- 
                             ASSESSMENT MODEL.               

a) The board shall propose rules necessary to develop a set of risk factors to use in assessing the 
overall risk level of each educator preparation program.  The set of risk factors must include: 

 (1) a history of the program's compliance with state law and board rules, standards, and 
procedures, with consideration given to: 

  (A)   the seriousness of any violation of a rule, standard or procedure; 
  (B)  whether the violation resulted in an action being taken against the 

program; 
  (C)   whether the violation was promptly remedied by the program; 
  (D) the number of alleged violations; and 
  (E) any other matter considered to be appropriate in evaluating the program's 

compliance history; and 
 (2)      whether the program meets the accountability standards under Section 21.045. 
(b)   The set of risk factors developed by the board may include whether an educator preparation  
(c)    The board shall use the set of risk factors to guide the agency in conducting monitoring, 

inspections, and compliance audits of educator preparation programs, including evaluations 
associated with renewals under Section 21.0443. 
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TEC, §21.0455.  COMPLAINTS REGARDING EDUCATOR PREPARATION PROGRAMS.  

(a) The board shall propose rules necessary to establish a process for a candidate for teacher 
certification to direct a complaint against an educator preparation program to the agency. 
 

(b) The board by rule shall require an educator preparation program to notify candidates for teacher 
certification of the complaint process adopted under Subsection (a).  The notice must include the 
name, mailing address, telephone number, and Internet website address of the agency for the 
purpose of directing complaints to the agency.  The educator preparation program shall provide 
for that notification: 

            (1) on the Internet website of the educator preparation program, if the program maintains a 
website; and 

            (2)         on a sign prominently displayed in program facilities. 
(c)       The board shall post the complaint process adopted under Subsection (a) on the agency's Internet 
            website. 
(d)       The board has no authority to arbitrate or resolve contractual or commercial issues between an 
            educator preparation program and a candidate for teacher certification. 
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TEC, §21.0485.  CERTIFICATION TO TEACH STUDENTS WITH VISUAL IMPAIRMENTS.  

 

(a)   To be eligible to be issued a certificate to teach students with visual impairments, a person must: 

(1)   complete either: 

(A)   all course work required for that certification in an approved educator preparation 
program; or 

(B)   an alternative educator certification program approved for the purpose by the 
board; 

(2)   perform satisfactorily on each examination prescribed under Section 21.048 for 
certification to teach students with visual impairments, after completing the course work 
or program described by Subdivision (1); and 

(3)   satisfy any other requirements prescribed by the board. 

(b)   Subsection (a) does not apply to eligibility for a certificate to teach students with visual 
impairments, including eligibility for renewal of that certificate, if the application for the initial 
certificate was submitted on or before September 1, 2011. 
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TEC, §21.0487.  JUNIOR RESERVE OFFICER TRAINING CORPS TEACHER 
                            CERTIFICATION.     

(a)   The board shall establish a standard Junior Reserve Officer Training Corps teaching certificate to 
provide Junior Reserve Officer Training Corps instruction. 

(b)   To be eligible for a certificate under this section, a person must: 

(1)   hold a bachelor's degree from an institution of higher education that is, and at the time the 
person received the degree was, accredited or otherwise approved by an accrediting 
organization recognized by the Texas Higher Education Coordinating Board; 

(2)   satisfy the eligibility and testing requirements for certification as a Junior Reserve Officer 
Training Corps instructor established by the branch of service in which the person served; 
and 

(3)   complete an approved educator preparation program. 

(c)   The board shall propose rules to: 

(1)   approve educator preparation programs to prepare a person as a teacher for certification 
under this section; and 

(2)   establish requirements under which: 

(A)   a person's training and experience acquired during the person's military service 
serves as proof of the person's demonstration of subject matter knowledge if that 
training and experience is verified by the branch of service in which the person 
served; and 

(B)   a person's employment by a school district as a Junior Reserve Officer Training 
Corps instructor before the person was enrolled in an educator preparation 
program or while the person is enrolled in an educator preparation program is 
applied to satisfy any student teaching, internship, or field-based experience 
program requirement. 

(d)   A person is not required to hold a certificate established under this section to be employed by a 
school district as a Junior Reserve Officer Training Corps instructor. 
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TEC, §21.0489. EARLY CHILDHOOD CERTIFICATION. 
 
(a) To ensure that there are teachers with special training in early childhood education focusing on 

prekindergarten through grade three, the board shall establish an early childhood certificate. 

(b) A person is not required to hold a certificate established under this section to be employed by a 

school district to provide instruction in prekindergarten through grade three. 

(c)        To be eligible for a certificate established under this section, a person must: 

             (1) either: 

(A) satisfactorily complete the course work for that certificate in an educator 

preparation program, including a knowledge-based and skills-based course of 

instruction on early childhood education that includes: 

(i) teaching methods for: 

(a) using small group instructional formats that focus on building 

social, emotional, and academic skills; 

(b) navigating multiple content areas; and 

(c) managing a classroom environment in which small groups of 

students are working on different tasks; and 

(ii) strategies for teaching fundamental academic skills, including reading, 

writing, and numeracy; or 

(B) hold an early childhood through grade six certificate issued under this subchapter 

and satisfactorily complete a course of instruction described by Paragraph (A); 

(2) perform satisfactorily on an early childhood certificate examination prescribed by the 

board; and 

(3)  satisfy any other requirements prescribed by the board. 

(d) The criteria for the course of instruction described by Subsection (c)(1)(A) shall be developed by 

the board in consultation with faculty members who provide instruction at institutions of higher 

education in educator preparation programs for an early childhood through grade six certificate. 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE D. EDUCATORS AND SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 
CHAPTER 21. EDUCATORS 

SUBCHAPTER B. CERTIFICATION OF EDUCATORS  

TEC 21.0491 

 
TEC, §21.0491.  PROBATIONARY AND STANDARD TRADE AND INDUSTRIAL 
                             WORKFORCE TRAINING CERTIFICATES.   

(a) To provide a continuing additional source of teachers to provide workforce training, the board 
shall establish a probationary trade and industrial workforce training certificate and a standard 
trade and industrial workforce training certificate that may be obtained through an abbreviated 
educator preparation program under Section 21.0442. 

(b)   To be eligible for a probationary certificate under this section, a person must: 

(1)   satisfactorily complete the course work for that certificate in an educator preparation 
program under Section 21.0442; and 

(2)   satisfy any other requirements prescribed by the board. 

(c)   To be eligible for a standard certificate under this section, a person must: 

(1)   hold a probationary certificate issued under this section;  

(2)   be employed by: 

(A)   a public or private primary or secondary school; or 

(B)   an institution of higher education or an independent or private institution of 
higher education as those terms are defined by Section 61.003; and 

(3)   perform satisfactorily on a standard trade and industrial workforce training certificate 
examination prescribed by the board. 

(d)   The limitation imposed by Section 21.048(a-1) on the number of administrations of an 
examination does not apply to the administration of the standard trade and industrial workforce 
training certificate examination prescribed by the board. 

(e)   Notwithstanding any other law, the board may administer the standard trade and industrial 
workforce training certificate examination to a person who satisfies the requirements of 
Subsections (c)(1) and (2). 

(f)   The board shall propose rules to: 

(1)   specify the term of a probationary certificate and a standard certificate issued under this 
section; and 

(2)   establish the requirements for renewal of a standard certificate. 

Text of section effective on June 15, 2017, but only if a specific appropriation is provided as described by 
Acts 2017, 85th Leg., R.S., Ch. 1077 (H.B. 3349), Sec. 3, which states: This Act takes effect only if a 
specific appropriation for the implementation of the Act is provided in a general appropriations act of the 
85th Legislature. 
 
Added by Acts 2017, 85th Leg., R.S., Ch. 1077 (H.B. 3349), Sec. 1, eff. June 15, 2017. 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE D. EDUCATORS AND SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 
CHAPTER 22. SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 

SUBCHAPTER C. CRIMINAL HISTORY RECORDS 

 TEC 22.082 
  

 

TEC, §22.082.  ACCESS TO CRIMINAL HISTORY RECORDS BY STATE BOARD FOR  
                          EDUCATOR CERTIFICATION. 

 
The State Board for Educator Certification shall subscribe to the criminal history clearinghouse as 
provided by Section 411.0845, Government Code, and may obtain from any law enforcement or criminal 
justice agency all criminal history record information and all records contained in any closed criminal 
investigation file that relate to a specific applicant for or holder of a certificate issued under Subchapter B, 
Chapter 21. 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE D. EDUCATORS AND SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 
CHAPTER 22. SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 

SUBCHAPTER C. CRIMINAL HISTORY RECORDS 

 TEC 22.083 
  

 

TEC, §22.083.  ACCESS TO CRIMINAL HISTORY RECORDS OF EMPLOYEES BY LOCAL  
                           AND REGIONAL EDUCATION AUTHORITIES. 

(a) A school district, open-enrollment charter school, or shared services arrangement shall obtain 
criminal history record information that relates to a person who is not subject to a national 
criminal history record information review under this subchapter and who is an employee of: 
(1)   the district or school; or 

(2)  a shared services arrangement, if the employee's duties are performed on school property 
or at another location where students are regularly present. 

(a-1) A school district, open-enrollment charter school, or shared services arrangement may obtain the 
criminal history record information from: 

(1) the department; 

(2) a law enforcement or criminal justice agency; or 

(3) a private entity that is a consumer reporting agency governed by the Fair Credit 
Reporting Act (15 U.S.C. Section 1681 et seq.). 

(a-2) A shared services arrangement may obtain from any law enforcement or criminal justice agency 
all criminal history record information that relates to a person who is not subject to Subsection (a) 
and whom the shared services arrangement intends to employ in any capacity. 

(b) A private school or regional education service center may obtain from any law enforcement or 
criminal justice agency all criminal history record information that relates to: 

(1) a person whom the school or service center intends to employ in any capacity; or 

(2) an employee of or applicant for employment by a person that contracts with the school or 
service center to provide services, if: 

(A) the employee or applicant has or will have continuing duties related to the 
contracted services; and 

(B) the employee or applicant has or will have direct contact with students. 

(c)  Repealed by Acts 2007, 80th Leg., R.S., Ch. 1372, Sec. 27, eff. June 15, 2007. 

(d)  Repealed by Acts 2007, 80th Leg., R.S., Ch. 1372, Sec. 27, eff. June 15, 2007. 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE D. EDUCATORS AND SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 
CHAPTER 22. SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 

SUBCHAPTER C. CRIMINAL HISTORY RECORDS 

 TEC 22.0831 
  

 

TEC, §22.0831.  NATIONAL CRIMINAL HISTORY RECORD INFORMATION REVIEW OF 
                             CERTIFIED EDUCATORS.  

            
(a) In this section, "board" means the State Board for Educator Certification. 

(b) This section applies to a person who is an applicant for or holder of a certificate under Subchapter 
B, Chapter 21, and who is employed by or is an applicant for employment by a school district, 
open-enrollment charter school, or shared services arrangement. 

(c) The board shall review the national criminal history record information of a person who has not 
previously submitted fingerprints to the department or been subject to a national criminal history 
record information review. 

(d)   The board shall place an educator's certificate on inactive status for failure to comply with a 
deadline for submitting information required under this section. 

(e)   The board may allow a person who is applying for a certificate under Subchapter B, Chapter 21, 
and who currently resides in another state to submit the person's fingerprints and other required 
information in a manner that does not impose an undue hardship on the person. 

(f)   The board may propose rules to implement this section, including rules establishing: 

(1)   deadlines for a person to submit fingerprints and photographs in compliance with this 
section; and 

(2)   sanctions for a person's failure to comply with the requirements of this section, including 
suspension or revocation of a certificate or refusal to issue a certificate. 

(g)   Expired. 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE D. EDUCATORS AND SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 
CHAPTER 22. SCHOOL DISTRICT EMPLOYEES AND VOLUNTEERS 

SUBCHAPTER C. CRIMINAL HISTORY RECORDS 

 TEC 22.0835 
  

 

TEC, §22.0835.  ACCESS TO CRIMINAL HISTORY RECORDS OF STUDENT TEACHERS  
                            AND VOLUNTEERS BY LOCAL AND REGIONAL EDUCATION 
                            AUTHORITIES.    

(a) A school district, open-enrollment charter school, or shared services arrangement shall obtain 
from the department and may obtain from any other law enforcement or criminal justice agency 
or a private entity that is a consumer reporting agency governed by the Fair Credit Reporting Act 
(15 U.S.C. Section 1681 et seq.), all criminal history record information that relates to: 
(1) a person participating in an internship consisting of student teaching to receive a teaching 

certificate; or 

(2) a volunteer or person who has indicated, in writing, an intention to serve as a volunteer 
with the district, school, or shared services arrangement. 

(b)  A private school or regional education service center may obtain from any law enforcement or 
criminal justice agency all criminal history record information that relates to a person who 
volunteers or has indicated, in writing, an intention to serve as a volunteer with the school or 
service center. 

(c)   A person to whom Subsection (a) or (b) applies must provide to the school district, open-
enrollment charter school, private school, regional education service center, or shared services 
arrangement a driver's license or another form of identification containing the person's 
photograph issued by an entity of the United States government. 

(d)   A person to whom Subsection (a) applies may not perform any student teaching or volunteer 
duties until all requirements under Subsections (a) and (c) have been satisfied. 

(e) Subsections (a) and (c) do not apply to a person who volunteers or is applying to volunteer with a 
school district, open-enrollment charter school, or shared services arrangement if the person: 

(1) is the parent, guardian, or grandparent of a child who is enrolled in the district or school 
for which the person volunteers or is applying to volunteer; 

(2) will be accompanied by a school district employee while on a school campus; or 

(3) is volunteering for a single event on the school campus. 

(f) A school district, open-enrollment charter school, or shared services arrangement may obtain 
from any law enforcement or criminal justice agency all criminal history record information that 
relates to a person to whom Subsection (e) applies. 

(g) A school district, open-enrollment charter school, private school, regional education service 
center, or shared services arrangement may require a student teacher, volunteer, or volunteer 
applicant to pay any costs related to obtaining criminal history record information under this 
section. 
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TEXAS EDUCATION CODE 
CHAPTER 28. COURSES OF STUDY; ADVANCEMENT 

SUBCHAPTER A. ESSENTIAL KNOWLEDGE AND SKILLS; CURRICULUM 
 

TEC 28.002 

TEC, §28.002.  REQUIRED CURRICULUM.   

(a) Each school district that offers kindergarten through grade 12 shall offer, as a required curriculum: 

(1) a foundation curriculum that includes: 

(A) English language arts; 

(B) mathematics; 

(C) science; and 

(D) social studies, consisting of Texas, United States, and world history, government, 
economics, with emphasis on the free enterprise system and its benefits, and geography; 
and 

(2) an enrichment curriculum that includes: 

(A) to the extent possible, languages other than English; 

(B) health, with emphasis on: the importance of proper nutrition and exercise; 
 

(i)   physical health, including the importance of proper nutrition and exercise; 
(ii)   mental health, including instruction about mental health conditions, substance  

abuse, skills to manage emotions, establishing and maintaining positive 
relationships, and responsible decision-making; and 

(iii) suicide prevention, including recognizing suicide-related risk factors and 
warning signs; 

 (C) physical education; 

 (D) fine arts; 

 (E) career and technology education; 

 (F) technology applications; 

 (G) religious literature, including the Hebrew Scriptures (Old Testament) and New 
Testament, and its impact on history and literature; and 

 (H) personal financial literacy. 

(b) The State Board of Education by rule shall designate subjects constituting a well-balanced curriculum to be 
offered by a school district that does not offer kindergarten through grade 12. 

(b-1) In this section, "common core state standards" means the national curriculum standards developed by the 
Common Core State Standards Initiative. 

(b-2) The State Board of Education may not adopt common core state standards to comply with a duty imposed 
under this chapter. 

(b-3) A school district may not use common core state standards to comply with the requirement to provide 
instruction in the essential knowledge and skills at appropriate grade levels under Subsection (c). 

(b-4) Notwithstanding any other provision of this code, a school district or open-enrollment charter school may 
not be required to offer any aspect of a common core state standards curriculum. 

(c) The State Board of Education, with the direct participation of educators, parents, business and industry 
representatives, and employers shall by rule identify the essential knowledge and skills of each subject of 
the required curriculum that all students should be able to demonstrate and that will be used in evaluating 
instructional materials under Chapter 31 and addressed on the assessment instruments required under 
Subchapter B, Chapter 39.  As a condition of accreditation, the board shall require each district to provide 
instruction in the essential knowledge and skills at appropriate grade levels and to make available to each 
high school student in the district an Algebra II course. 
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(c-1) The State Board of Education shall adopt rules requiring students enrolled in grade levels six, seven, and 
eight to complete at least one fine arts course during those grade levels as part of a district's fine arts 
curriculum. 

(c-2) Each time the Texas Higher Education Coordinating Board revises the Internet database of the coordinating 
board's official statewide inventory of workforce education courses, the State Board of Education shall by 
rule revise the essential knowledge and skills of any corresponding career and technology education 
curriculum as provided by Subsection (c). 

 
(c-3) In adopting the essential knowledge and skills for the technology applications curriculum for kindergarten 

through grade eight, the State Board of Education shall adopt essential knowledge and skills that include 
coding, computer programming, computational thinking, and cybersecurity.  The State Board of Education 
shall review and revise, as needed, the essential knowledge and skills of the technology applications 
curriculum every five years to ensure the curriculum: 

(1) is relevant to student education; and  
(2) aligns with current or emerging professions. 

(d) The physical education curriculum required under Subsection (a)(2)(C) must be sequential, 
developmentally appropriate, and designed, implemented, and evaluated to enable students to develop the 
motor, self-management, and other skills, knowledge, attitudes, and confidence necessary to participate in 
physical activity throughout life.  Each school district shall establish specific objectives and goals the 
district intends to accomplish through the physical education curriculum.  In identifying the essential 
knowledge and skills of physical education, the State Board of Education shall ensure that the curriculum: 

(1) emphasizes the knowledge and skills capable of being used during a lifetime of regular physical 
activity; 

(2) is consistent with national physical education standards for: 

(A) the information that students should learn about physical activity; and 

(B) the physical activities that students should be able to perform; 

(3) requires that, on a weekly basis, at least 50 percent of the physical education class be used for 
actual student physical activity and that the activity be, to the extent practicable, at a moderate or 
vigorous level; 

(4) offers students an opportunity to choose among many types of physical activity in which to 
participate; 

(5) offers students both cooperative and competitive games; 

(6) meets the needs of students of all physical ability levels, including students who have a chronic 
health problem, disability, including a student who is a person with a disability described under 
Section 29.003(b) or criteria developed by the agency in accordance with that section, or other 
special need that precludes the student from participating in regular physical education instruction 
but who might be able to participate in physical education that is suitably adapted and, if 
applicable, included in the student's individualized education program; 

(7) takes into account the effect that gender and cultural differences might have on the degree of 
student interest in physical activity or on the types of physical activity in which a student is 
interested; 

(8) teaches self-management and movement skills; 

(9) teaches cooperation, fair play, and responsible participation in physical activity; 

(10) promotes student participation in physical activity outside of school; and 

(11) allows physical education classes to be an enjoyable experience for students. 
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(e) American Sign Language is a language for purposes of Subsection (a)(2)(A).  A public school may offer an 
elective course in the language. 

(f) A school district may offer courses for local credit in addition to those in the required curriculum. The State 
Board of Education shall: 

(1) be flexible in approving a course for credit for high school graduation under this subsection; and 

(2) approve courses in cybersecurity for credit for high school graduation under this subsection. 

(g) A local instructional plan may draw on state curriculum frameworks and program standards as appropriate.  
Each district is encouraged to exceed minimum requirements of law and State Board of Education rule.  
Each district shall ensure that all children in the district participate actively in a balanced curriculum 
designed to meet individual needs.  Before the adoption of a major curriculum initiative, including the use 
of a curriculum management system, a district must use a process that: 

(1) includes teacher input; 

(2) provides district employees with the opportunity to express opinions regarding the initiative; and 

(3) includes a meeting of the board of trustees of the district at which: 

(A) information regarding the initiative is presented, including the cost of the initiative and 
any alternatives that were considered; and 

(B) members of the public and district employees are given the opportunity to comment 
regarding the initiative. 

(g-1) A district may also offer a course or other activity, including an apprenticeship or training hours needed to 
obtain an industry-recognized credential or certificate, that is approved by the board of trustees for credit 
without obtaining State Board of Education approval if: 

(1) the district develops a program under which the district partners with a public or private institution 
of higher education and local business, labor, and community leaders to develop and provide the 
courses; and 

(2) the course or other activity allows students to enter: 

(A) a career or technology training program in the district's region of the state; 

(B) an institution of higher education without remediation; 

(C) an apprenticeship training program; or 

(D) an internship required as part of accreditation toward an industry-recognized credential or 
certificate for course credit. 

(g-2) Each school district shall annually report to the agency the names of the courses, programs, institutions of 
higher education, and internships in which the district's students have enrolled under Subsection (g-1) and 
the names of the courses and institutions of higher education in which the district's students have enrolled 
under Subsection (g-3).  The agency shall make available information provided under this subsection to 
other districts. 

(g-3) A district may also offer a course in cybersecurity that is approved by the board of trustees for credit 
without obtaining State Board of Education approval if the district partners with a public or private 
institution of higher education that offers an undergraduate degree program in cybersecurity to develop and 
provide the course. 

(h) The State Board of Education and each school district shall foster the continuation of the tradition of 
teaching United States and Texas history and the free enterprise system in regular subject matter and in 
reading courses and in the adoption of instructional materials.  A primary purpose of the public school 
curriculum is to prepare thoughtful, active citizens who understand the importance of patriotism and can 
function productively in a free enterprise society with appreciation for the basic democratic values of our 
state and national heritage. 
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(i) The State Board of Education shall adopt rules for the implementation of this subchapter.  Except as 
provided by Subsection (j), the board may not adopt rules that designate the methodology used by a teacher 
or the time spent by a teacher or a student on a particular task or subject. 

(j) The State Board of Education by rule may require laboratory instruction in secondary science courses and 
may require a specific amount or percentage of time in a secondary science course that must be laboratory 
instruction. 

(k) The State Board of Education, in consultation with the Department of State Health Services and the Texas 
Diabetes Council, shall develop a diabetes education program that a school district may use in the health 
curriculum under Subsection (a)(2)(B). 

(l) A school district shall require a student enrolled in full-day prekindergarten, in kindergarten, or in a grade 
level below grade six to participate in moderate or vigorous daily physical activity for at least 30 minutes 
throughout the school year as part of the district's physical education curriculum or through structured 
activity during a school campus's daily recess.  To the extent practicable, a school district shall require a 
student enrolled in prekindergarten on less than a full-day basis to participate in the same type and amount 
of physical activity as a student enrolled in full-day prekindergarten.  A school district shall require 
students enrolled in grade levels six, seven, and eight to participate in moderate or vigorous daily physical 
activity for at least 30 minutes for at least four semesters during those grade levels as part of the district's 
physical education curriculum.  If a school district determines, for any particular grade level below grade 
six, that requiring moderate or vigorous daily physical activity is impractical due to scheduling concerns or 
other factors, the district may as an alternative require a student in that grade level to participate in 
moderate or vigorous physical activity for at least 135 minutes during each school week.  Additionally, a 
school district may as an alternative require a student enrolled in a grade level for which the district uses 
block scheduling to participate in moderate or vigorous physical activity for at least 225 minutes during 
each period of two school weeks.  A school district must provide for an exemption for: 

(1) any student who is unable to participate in the required physical activity because of illness or 
disability; and 

(2) a middle school or junior high school student who participates in an extracurricular activity with a 
moderate or vigorous physical activity component that is considered a structured activity under 
rules adopted by the commissioner. 

(l-1) In adopting rules relating to an activity described by Subsection (l)(2), the commissioner may permit an 
exemption for a student who participates in a school-related activity or an activity sponsored by a private 
league or club only if the student provides proof of participation in the activity. 

(l-2) To encourage school districts to promote physical activity for children through classroom curricula for 
health and physical education, the agency, in consultation with the Department of State Health Services, 
shall designate nationally recognized health and physical education program guidelines that a school 
district may use in the health curriculum under Subsection (a)(2)(B) or the physical education curriculum 
under Subsection (a)(2)(C). 

(l-3) (1) This subsection may be cited as "Lauren's Law." 

(2) The State Board of Education, the Department of State Health Services, or a school district may 
not adopt any rule, policy, or program under Subsections (a), (k), (l), (l-1), or (l-2) that would 
prohibit a parent or grandparent of a student from providing any food product of the parent's or 
grandparent's choice to: 

(A) children in the classroom of the child of the parent or grandparent on the occasion of the child's 
birthday; or 

(B) children at a school-designated function. 

(m) Section 2001.039, Government Code, as added by Chapter 1499, Acts of the 76th Legislature, Regular 
Session, 1999, does not apply to a rule adopted by the State Board of Education under Subsection (c) or (d). 
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(n) The State Board of Education may by rule develop and implement a plan designed to incorporate 
foundation curriculum requirements into the career and technology education curriculum under Subsection 
(a)(2)(E). 

(o) In approving career and technology courses, the State Board of Education must determine that at least 50 
percent of the approved courses are cost-effective for a school district to implement. 

(p) The State Board of Education, in conjunction with the office of the attorney general, shall develop a 
parenting and paternity awareness program that a school district shall use in the district's high school health 
curriculum.  A school district may use the program developed under this subsection in the district's middle 
or junior high school curriculum. At the discretion of the district, a teacher may modify the suggested 
sequence and pace of the program at any grade level.  The program must: 

(1) address parenting skills and responsibilities, including child support and other legal rights and 
responsibilities that come with parenthood; 

(2) address relationship skills, including money management, communication skills, and marriage 
preparation; and 

(3) in district middle, junior high, or high schools that do not have a family violence prevention 
program, address skills relating to the prevention of family violence. 

(p-2) A school district may develop or adopt research-based programs and curriculum materials for use in 
conjunction with the program developed under Subsection (p).  The programs and curriculum materials 
may provide instruction in: 

(1) child development; 

(2) parenting skills, including child abuse and neglect prevention; and 

(3) assertiveness skills to prevent teenage pregnancy, abusive relationships, and family violence. 

(p-3) The agency shall evaluate programs and curriculum materials developed under Subsection (p-2) and 
distribute to other school districts information regarding those programs and materials. 

(p-4) A student under 14 years of age may not participate in a program developed under Subsection (p) without 
the permission of the student's parent or person standing in parental relation to the student. 

(q) Repealed by Acts 2013, 83rd Leg., R.S., Ch. 211, Sec. 78(b)(1), eff. September 1, 2014. 
  
(r) In adopting the essential knowledge and skills for the health curriculum under Subsection (a)(2)(B), the 

State Board of Education shall adopt essential knowledge and skills that address the science, risk factors, 
causes, dangers, [causes,] consequences, signs, symptoms, and treatment of substance abuse, including the 
use of illegal drugs, abuse of prescription drugs, abuse of alcohol such as by binge drinking or other 
excessive drinking resulting in [and] alcohol poisoning, inhaling solvents, and other forms of substance 
abuse.  The agency shall compile a list of evidence-based substance abuse [alcohol] awareness programs 
from which a school district shall choose a program to use in the district's middle school, junior high 
school, and high school health curriculum.  In this subsection, "evidence-based substance abuse [alcohol] 
awareness program" means a program, practice, or strategy that has been proven to effectively prevent 
substance abuse [or delay alcohol use] among students, as determined by evaluations that are evidence-
based [use valid and reliable measures and that are published in peer-reviewed journals]. 

 (s) In this subsection, "bullying" has the meaning assigned by Section 37.0832 and "harassment" has the 
meaning assigned by Section 37.001.  In addition to any other essential knowledge and skills the State 
Board of Education adopts for the health curriculum under Subsection (a)(2)(B), the board shall adopt for 
the health curriculum, in consultation with the Texas School Safety Center, essential knowledge and skills 
that include evidence-based practices that will effectively address awareness, prevention, identification, 
self-defense in response to, and resolution of and intervention in bullying and harassment. 

(t) The State Board of Education, in consultation with the commissioner of higher education and business and 
industry leaders, shall develop an advanced language course that a school district may use in the curriculum 
under Subsection (a)(2)(A) to provide students with instruction in industry-related terminology that 
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prepares students to communicate in a language other than English in a specific professional, business, or 
industry environment. 

 
(w) Repealed section 28.002 (w) 

(w) In adopting the essential knowledge and skills for the health curriculum under Subsection (a)(2)(B), the 
State Board of Education shall adopt essential knowledge and skills that address the dangers, causes, 
consequences, signs, symptoms, and treatment of nonmedical use of prescription drugs.  The agency shall 
compile a list of evidence-based prescription drug misuse awareness programs from which a school district 
may choose a program to use in the district's middle school, junior high school, and high school health 
curriculums.  In this subsection, an "evidence-based prescription drug misuse awareness program" means a 
program, practice, or strategy that has been proven to effectively prevent nonmedical use of prescription 
drugs among students, as determined by evaluations that use valid and reliable measures and that are 
published in peer-reviewed journals. 
 

(z)   The State Board of Education by rule shall require each school district to incorporate instruction in digital 
citizenship into the district's curriculum, including information regarding the potential criminal 
consequences of cyberbullying.  In this subsection: 

(1)         "Cyberbullying" has the meaning assigned by Section 37.0832. 

(2)         "Digital citizenship" means the standards of appropriate, responsible, and healthy online behavior, 
including the ability to access, analyze, evaluate, create, and act on all forms of digital 
communication. 
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TEC, §28.025.  HIGH SCHOOL DIPLOMA AND CERTIFICATE; ACADEMIC  
                          ACHIEVEMENT RECORD.   

(a) The State Board of Education by rule shall determine curriculum requirements for the foundation 
high school program that are consistent with the required curriculum under Section 28.002.  The 
State Board of Education shall designate the specific courses in the foundation curriculum under 
Section 28.002 (a)(1) required under the foundation high school program.  Except as provided by 
this section, the State Board of Education may not designate a specific course or a specific 
number of credits in the enrichment curriculum as requirements for the program. 

(b) A school district shall ensure that each student, on entering ninth grade, indicates in writing an 
endorsement under Subsection (c-1) that the student intends to earn.  A district shall permit a 
student to choose, at any time, to earn an endorsement other than the endorsement the student 
previously indicated.  A student may graduate under the foundation high school program without 
earning an endorsement if, after the student's sophomore year: 

(1) the student and the student's parent or person standing in parental relation to the student 
are advised by a school counselor of the specific benefits of graduating from high school 
with one or more endorsements; and 

(2) the student's parent or person standing in parental relation to the student files with a 
school counselor written permission, on a form adopted by the agency, allowing the 
student to graduate under the foundation high school program without earning an 
endorsement. 

(b-1) The State Board of Education by rule shall require that the curriculum requirements for the 
foundation high school program under Subsection (a) include a requirement that students 
successfully complete: 

(1) four credits in English language arts under Section 28.002(a)(1)(A), including one credit 
in English I, one credit in English II, one credit in English III, and one credit in an 
advanced English course authorized under Subsection (b-2); 

(2) three credits in mathematics under Section 28.002(a)(1)(B), including one credit in 
Algebra I, one credit in geometry, and one credit in any advanced mathematics course 
authorized under Subsection (b-2); 

(3) three credits in science under Section 28.002(a)(1)(C), including one credit in biology, 
one credit in any advanced science course authorized under Subsection (b-2), and one 
credit in integrated physics and chemistry or in an additional advanced science course 
authorized under Subsection (b-2); 

(4) three credits in social studies under Section 28.002(a)(1)(D), including one credit in 
United States history, at least one-half credit in government and at least one-half credit in 
economics, and one credit in world geography or world history; 

(5) except as provided under Subsections (b-12), (b-13), and (b-14), two credits in the same 
language in a language other than English under Section 28.002(a)(2)(A); 

(6) five elective credits; 

(7) one credit in fine arts under Section 28.002(a)(2)(D); and 
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(8) except as provided by Subsection (b-11), one credit in physical education under Section 
28.002(a)(2)(C). 

(b-2) In adopting rules under Subsection (b-1), the State Board of Education shall: 

(1) provide for a student to comply with the curriculum requirements for an advanced 
English course under Subsection (b-1)(1), for an advanced mathematics course under 
Subsection (b-1)(2), and for any advanced science course under Subsection (b-1)(3) by 
successfully completing a course in the appropriate content area that has been approved 
as an advanced course by board rule or that is offered as an advanced course for credit 
without board approval as provided by Section 28.002(g-1); and 

(2) allow a student to comply with the curriculum requirements for the third and fourth 
mathematics credits under Subsection (b-1)(2) or the third and fourth science credits 
under Subsection (b-1)(3) by successfully completing an advanced career and technical 
course designated by the State Board of Education as containing substantively similar and 
rigorous academic content. 

(b-3) In adopting rules for purposes of Subsection (b-2), the State Board of Education must approve a 
variety of advanced English, mathematics, and science courses that may be taken to comply with 
the foundation high school program requirements, provided that each approved course prepares 
students to enter the workforce successfully or postsecondary education without remediation. 

(b-4) A school district may offer the curriculum described in Subsections (b-1)(1) through (4) in an 
applied manner.  Courses delivered in an applied manner must cover the essential knowledge and 
skills, and the student shall be administered the applicable end-of-course assessment instrument 
as provided by Sections 39.023(c) and 39.025. 

(b-5) A school district may offer a mathematics or science course to be taken by a student after 
completion of Algebra II and physics.  A course approved under this subsection must be endorsed 
by an institution of higher education as a course for which the institution would award course 
credit or as a prerequisite for a course for which the institution would award course credit. 

(b-6) Repealed by Acts 2013, 83rd Leg., R.S., Ch. 211, Sec. 78(b)(3), eff. September 1, 2014. 

(b-6) A school district may allow a student to enroll concurrently in Algebra I and geometry. 

(b-7) The State Board of Education, in coordination with the Texas Higher Education Coordinating 
Board, shall adopt rules to ensure that a student may comply with the curriculum requirements 
under the foundation high school program or for an endorsement under Subsection (c-1) by 
successfully completing appropriate courses in the core curriculum of an institution of higher 
education under Section 61.822. Notwithstanding Subsection (b-15) or (c) of this section, Section 
39.025, or any other provision of this code and notwithstanding any school district policy, a 
student who has completed the core curriculum of an institution of higher education under 
Section 61.822, as certified by the institution in accordance with commissioner rule, is considered 
to have earned a distinguished level of achievement under the foundation high school program 
and is entitled to receive a high school diploma from the appropriate high school as that high 
school is determined in accordance with commissioner rule.  A student who is considered to have 
earned a distinguished level of achievement under the foundation high school program under this 
subsection may apply for admission to an institution of higher education for the first semester or 
other academic term after the semester or other academic term in which the student completes the 
core curriculum. 

(b-8) Repealed by Acts 2013, 83rd Leg., R.S., Ch. 211, Sec. 78(b)(3), eff. September 1, 2014. 

(b-9) A school district, with the approval of the commissioner, may allow a student to satisfy the fine 
arts credit required under Subsection (b-1)(7) by participating in a community-based fine arts 
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program not provided by the school district in which the student is enrolled.  The fine arts 
program must provide instruction in the essential knowledge and skills identified for fine arts by 
the State Board of Education under Section 28.002(c). The fine arts program may be provided on 
or off a school campus and outside the regular school day.  

(b-10) A school district, with the approval of the commissioner, may allow a student to comply with the 
curriculum requirements for the physical education credit required under Subsection (b-1)(8) by 
participating in a private or commercially sponsored physical activity program provided on or off 
a school campus and outside the regular school day. 

(b-11) In adopting rules under Subsection (b-1), the State Board of Education shall allow a student who 
is unable to participate in physical activity due to disability or illness to substitute one credit in 
English language arts, mathematics, science, or social studies, one credit in a course that is 
offered for credit as provided by Section 28.002(g-1), or one academic elective credit for the 
physical education credit required under Subsection (b-1)(8).  A credit allowed to be substituted 
under this subsection may not also be used by the student to satisfy a graduation requirement 
other than completion of the physical education credit.  The rules must provide that the 
determination regarding a student's ability to participate in physical activity will be made by: 

(1) if the student receives special education services under Subchapter A, Chapter 29, the 
student's admission, review, and dismissal committee; 

(2) if the student does not receive special education services under Subchapter A, Chapter 
29, but is covered by Section 504, Rehabilitation Act of 1973 (29 U.S.C. Section 794), 
the committee established for the student under that Act; or 

(3) if each of the committees described by Subdivisions (1) and (2) is inapplicable, a 
committee established by the school district of persons with appropriate knowledge 
regarding the student. 

(b-12) In adopting rules under Subsection (b-1), the State Board of Education shall adopt criteria to 
allow a student to comply with the curriculum requirements for the two credits in a language 
other than English required under Subsection (b-1)(5) by substituting two credits in computer 
programming languages, including computer coding. 

(b-13) In adopting rules under Subsection (b-1), the State Board of Education shall allow a student to 
substitute credit in another appropriate course for the second credit in the same language in a 
language other than English otherwise required by Subsection (b-1)(5) if the student, in 
completing the first credit required under Subsection (b-1)(5), demonstrates that the student is 
unlikely to be able to complete the second credit.  The board rules must establish: 

(1) the standards and, as applicable, the appropriate school personnel for making a 
determination under this subsection; and 

(2) appropriate substitute courses for purposes of this subsection. 

(b-14) In adopting rules under Subsection (b-1), the State Board of Education shall allow a student who, 
due to disability, is unable to complete two courses in the same language in a language other than 
English, as provided under Subsection (b-1)(5), to substitute for those credits two credits in 
English language arts, mathematics, science, or social studies or two credits in career and 
technology education, technology applications, or other academic electives.  A credit allowed to 
be substituted under this subsection may not also be used by the student to satisfy a graduation 
credit requirement other than credit for completion of a language other than English.  The rules 
must provide that the determination regarding a student's ability to participate in language-other-
than-English courses will be made by: 
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(1) if the student receives special education services under Subchapter A, Chapter 29, the 
student's admission, review, and dismissal committee; or 

(2) if the student does not receive special education services under Subchapter A, Chapter 
29, but is covered by Section 504, Rehabilitation Act of 1973 (29 U.S.C. Section 794), 
the committee established for the student under that Act. 

(b-15) A student may earn a distinguished level of achievement under the foundation high school 
program by successfully completing: 

(1) four credits in mathematics, which must include Algebra II and the courses described by 
Subsection (b-1)(2); 

(2) four credits in science, which must include the courses described by Subsection (b-1)(3); 

(3) the remaining curriculum requirements under Subsection (b-1); and 

(4) the curriculum requirements for at least one endorsement under Subsection (c-1). 

(b-16) A student may satisfy an elective credit required under Subsection (b-1)(6) with a credit earned to 
satisfy the additional curriculum requirements for the distinguished level of achievement under 
the foundation high school program or an endorsement under Subsection (c-1).  This subsection 
may apply to more than one elective credit. 

(b-17) The State Board of Education shall adopt rules to ensure that a student may comply with the 
curriculum requirements under Subsection (b-1)(6) by successfully completing an advanced 
career and technical course, including a course that may lead to an industry-recognized credential 
or certificate or an associate degree. 

(b-18) In adopting rules under Subsection (b-1), the State Board of Education shall allow a student to 
comply with the curriculum requirements under Subsection (b-1) by successfully completing a 
dual credit course. 

(b-19) In adopting rules under Subsection (b-1), the State Board of Education shall adopt criteria to 
allow a student to comply with curriculum requirements for the world geography or world history 
credit under Subsection (b-1)(4) by successfully completing a combined world history and world 
geography course developed by the State Board of Education. 

(b-20) The State Board of Education shall adopt rules to include the instruction developed under Section 
28.012 in one or more courses in the required curriculum for students in grade levels 9 through 
12. 

(b-21) In adopting rules under Subsection (b-1), the State Board of Education shall adopt criteria to 
allow a student to comply with the curriculum requirement for one credit under Subsection (b-
1)(5) by successfully completing at an elementary school either a dual language immersion 
program under Section 28.0051 or a course in American Sign Language [at an elementary 
school]. 

(c) A person may receive a diploma if the person is eligible for a diploma under Section 28.0251.  In 
other cases, a student may graduate and receive a diploma only if: 

(1) the student successfully completes the curriculum requirements identified by the State 
Board of Education under Subsection (a) and complies with Sections 28.0256 and 
[Section] 39.025; or 

(2) the student successfully completes an individualized education program developed under 
Section 29.005. 
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(c-1) A student may earn an endorsement on the student's transcript by successfully completing 
curriculum requirements for that endorsement adopted by the State Board of Education by rule. 
The State Board of Education by rule shall provide students with multiple options for earning 
each endorsement, including, to the greatest extent possible, coherent sequences of courses.  The 
State Board of Education by rule must permit a student to enroll in courses under more than one 
endorsement curriculum before the student's junior year.  An endorsement under this subsection 
may be earned in any of the following categories: 

(1) science, technology, engineering, and mathematics (STEM), which includes courses 
directly related to science, including environmental science, technology, including 
computer science, cybersecurity, and computer coding, engineering, and advanced 
mathematics; 

(2) business and industry, which includes courses directly related to database management, 
information technology, communications, accounting, finance, marketing, graphic 
design, architecture, construction, welding, logistics, automotive technology, agricultural 
science, and heating, ventilation, and air conditioning; 

(3) public services, which includes courses directly related to health sciences and 
occupations, mental health, education and training, law enforcement, and culinary arts 
and hospitality; 

(4) arts and humanities, which includes courses directly related to political science, world 
languages, cultural studies, English literature, history, and fine arts; and 

(5) multidisciplinary studies, which allows a student to: 

(A) select courses from the curriculum of each endorsement area described by 
Subdivisions (1) through (4); and 

(B) earn credits in a variety of advanced courses from multiple content areas 
sufficient to complete the distinguished level of achievement under the 
foundation high school program. 

(c-2) In adopting rules under Subsection (c-1), the State Board of Education shall: 

(1) require a student in order to earn any endorsement to successfully complete: 

(A) four credits in mathematics, which must include: 

(i) the courses described by Subsection (b-1)(2); and 

(ii) an additional advanced mathematics course authorized under Subsection 
(b-2) or an advanced career and technology course designated by the 
State Board of Education; 

(B) four credits in science, which must include: 

(i) the courses described by Subsection (b-1)(3); and 

(ii) an additional advanced science course authorized under Subsection (b-2) 
or an advanced career and technology course designated by the State 
Board of Education; and 

(C) two elective credits in addition to the elective credits required under Subsection 
(b-1)(6); and 

(2) develop additional curriculum requirements for each endorsement with the direct 
participation of educators and business, labor, and industry representatives, and shall 
require each school district to report to the agency the categories of endorsements under 
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Subsection (c-1) for which the district offers all courses for curriculum requirements, as 
determined by board rule. 

(c-3) In adopting rules under Subsection (c-1), the State Board of Education shall adopt criteria to 
allow a student participating in the arts and humanities endorsement under Subsection (c-1)(4), 
with the written permission of the student's parent or a person standing in parental relation to the 
student, to comply with the curriculum requirements for science required under Subsection (c-
2)(1)(B)(ii) by substituting for an advanced course requirement a course related to that 
endorsement. 

(c-4) Each school district must make available to high school students courses that allow a student to 
complete the curriculum requirements for at least one endorsement under Subsection (c-1). A 
school district that offers only one endorsement curriculum must offer the multidisciplinary 
studies endorsement curriculum. 

(c-5) A student may earn a performance acknowledgment on the student's transcript by satisfying the 
requirements for that acknowledgment adopted by the State Board of Education by rule. An 
acknowledgment under this subsection may be earned: 

(1) for outstanding performance: 

(A) in a dual credit course; 

(B) in bilingualism and biliteracy; 

(C) on a college advanced placement test or international baccalaureate examination; 

(D) on an established, valid, reliable, and nationally norm-referenced preliminary 
college preparation assessment instrument used to measure a student's progress 
toward readiness for college and the workplace; or 

(E) on an established, valid, reliable, and nationally norm-referenced assessment 
instrument used by colleges and universities as part of their undergraduate 
admissions process; or 

(2) for earning a state recognized or nationally or internationally recognized business or 
industry certification or license. 

(c-6) Notwithstanding Subsection (c), a person may receive a diploma if the person is eligible for a 
diploma under Section 28.0258.  This subsection expires September 1, 2023 [2019]. 

 
(c-7) Subject to Subsection (c-8), a student who is enrolled in a special education program under 

Subchapter A, Chapter 29, may earn an endorsement on the student's transcript by: 

(1)   successfully completing, with or without modification of the curriculum: 

(A)   the curriculum requirements identified by the State Board of Education under 
Subsection (a); and 

(B)   the additional endorsement curriculum requirements prescribed by the State 
Board of Education under Subsection (c-2); and 

(2)   successfully completing all curriculum requirements for that endorsement adopted by the 
State Board of Education: 

(A)   without modification of the curriculum; or 
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(B)  with modification of the curriculum, provided that the curriculum, as modified, is 
sufficiently rigorous as determined by the student's admission, review, and 
dismissal committee. 

(c-8)   For purposes of Subsection (c-7), the admission, review, and dismissal committee of a student in 
a special education program under Subchapter A, Chapter 29, shall determine whether the student 
is required to achieve satisfactory performance on an end-of-course assessment instrument to earn 
an endorsement on the student's transcript. 

(c-10) In adopting rules under Subsection (c-1), the State Board of Education shall adopt or select five 
technology applications courses on cybersecurity to be included in a cybersecurity pathway for 
the science, technology, engineering, and mathematics endorsement. 

(d) A school district may issue a certificate of coursework completion to a student who successfully 
completes the curriculum requirements identified by the State Board of Education under 
Subsection (a) but who fails to comply with Section 39.025.  A school district may allow a 
student who receives a certificate to participate in a graduation ceremony with students receiving 
high school diplomas. 

(e) Each school district shall report the academic achievement record of students who have 
completed the foundation high school program on transcript forms adopted by the State Board of 
Education.  The transcript forms adopted by the board must be designed to clearly identify 
whether a student received a diploma or a certificate of coursework completion. 

(e-1) A school district shall clearly indicate a distinguished level of achievement under the foundation 
high school program as described by Subsection (b-15), an endorsement described by Subsection 
(c-1), and a performance acknowledgment described by Subsection (c-5) on the transcript of a 
student who satisfies the applicable requirements. The State Board of Education shall adopt rules 
as necessary to administer this subsection. 

(e-2) At the end of each school year, each school district shall report through the Public Education 
Information Management System (PEIMS) the number of district students who, during that 
school year, were: 

(1) enrolled in the foundation high school program; 

(2) pursuing the distinguished level of achievement under the foundation high school 
program as provided by Subsection (b-15); and 

(3) enrolled in a program to earn an endorsement described by Subsection (c-1). 

(e-3) Information reported under Subsection (e-2) must be disaggregated by all student groups served 
by the district, including categories of race, ethnicity, socioeconomic status, sex, and populations 
served by special programs, including students in special education programs under Subchapter 
A, Chapter 29. 

(f) A school district shall issue a certificate of attendance to a student who receives special education 
services under Subchapter A, Chapter 29, and who has completed four years of high school but 
has not completed the student's individualized education program.  A school district shall allow a 
student who receives a certificate to participate in a graduation ceremony with students receiving 
high school diplomas.  A student may participate in only one graduation ceremony under this 
subsection.  This subsection does not preclude a student from receiving a diploma under 
Subsection (c)(2). 

(g) Repealed by Acts 2013, 83rd Leg., R.S., Ch. 211, Sec. 78(b)(3), eff. September 1, 2014. 
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(h) The commissioner by rule shall adopt a transition plan to implement and administer the 
amendments made by H.B. No. 5, 83rd Legislature, Regular Session, 2013, replacing the 
minimum, recommended, and advanced high school programs with the foundation high school 
program beginning with the 2014-2015 school year.  Under the transition plan, a student who 
entered the ninth grade before the 2014-2015 school year must be permitted to complete the 
curriculum requirements required for high school graduation under: 

(1) the foundation high school program, if the student chooses during the 2014-2015 school 
year to take courses under this program; 

(2) the minimum high school program, as that program existed before the adoption of H.B. 
No. 5, 83rd Legislature, Regular Session, 2013, if the student was participating in that 
program before the 2014-2015 school year; 

(3) the recommended high school program, as that program existed before the adoption of 
H.B. No. 5, 83rd Legislature, Regular Session, 2013, if the student was participating in 
that program before the 2014-2015 school year; or 

(4) the advanced high school program, as that program existed before the adoption of H.B. 
No. 5, 83rd Legislature, Regular Session, 2013, if the student was participating in that 
program before the 2014-2015 school year. 

(h-1) This subsection and Subsection (h) expire September 1, 2018. 

(i) If an 11th or 12th grade student who is homeless or in the conservatorship of the Department of 
Family and Protective Services transfers to a different school district and the student is ineligible 
to graduate from the district to which the student transfers, the district from which the student 
transferred shall award a diploma at the student's request, if the student meets the graduation 
requirements of the district from which the student transferred.  [In this subsection, "student who 
is homeless" has the meaning assigned to the term "homeless children and youths" under 42 
U.S.C. Section 11434a]. 
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TEC, §31.022.  INSTRUCTIONAL MATERIALS REVIEW AND ADOPTION.   

(a) The State Board of Education shall adopt a review and adoption cycle for instructional materials for 
elementary grade levels, including prekindergarten, and secondary grade levels, for each subject in the 
required curriculum under Section 28.002.  In adopting the cycle, the board: 

(1) is not required to review and adopt instructional materials for all grade levels in a single year; and 

(2) shall give priority to instructional materials in the following subjects: 

(A) foundation curriculum subjects for which the essential knowledge and skills have been 
substantially revised and for which assessment instruments are required under Subchapter 
B, Chapter 39, including career and technology courses that satisfy foundation 
curriculum requirements as provided by Section 28.002(n); 

(B) foundation curriculum subjects for which the essential knowledge and skills have been 
substantially revised, including career and technology courses that satisfy foundation 
curriculum requirements as provided by Section 28.002(n); 

(C) foundation curriculum subjects not described by Paragraph (A) or (B), including career 
and technology courses that satisfy foundation curriculum requirements as provided by 
Section 28.002(n); and 

(D) enrichment curriculum subjects. 

(b) The board shall organize the cycle for subjects in the foundation curriculum so that not more than one-
fourth of the instructional materials for subjects in the foundation curriculum are reviewed each biennium.  
The board shall adopt rules to provide for a full and complete investigation of instructional materials for 
each subject in the foundation curriculum every eight years.  The adoption of instructional materials for a 
subject in the foundation curriculum may be extended beyond the eight-year period only if the content of 
instructional materials for a subject is sufficiently current. 

(c) The board shall adopt rules to provide for a full and complete investigation of instructional materials for 
each subject in the enrichment curriculum on a cycle the board considers appropriate. 

(d) At least 12 months before the beginning of the school year for which instructional materials for a particular 
subject and grade level will be adopted under the review and adoption cycle, the board shall publish notice 
of the review and adoption cycle for those instructional materials.  A request for production must allow 
submission of open education resource instructional materials that are available for use by the state without 
charge on the same basis as instructional materials offered for sale. 

(d-1) A notice published under Subsection (d) must state that a publisher of adopted instructional materials for a 
grade level other than prekindergarten must submit an electronic sample of the instructional materials as 
required by Sections 31.027(a) and (b) and may not submit a print sample copy. 

(e) The board shall designate a request for production of instructional materials in a subject area and grade 
level by the school year in which the instructional materials are intended to be made available in 
classrooms and not by the school year in which the board makes the request for production. 

(f) The board shall amend any request for production issued for the purchase of instructional materials to 
conform to the instructional materials funding levels provided by the General Appropriations Act for the 
year of implementation. 

(g) In reviewing and adopting instructional materials, the board shall consider a school district's need for 
technology as well as instructional materials and in any biennium may limit the adoption of instructional 
materials to provide sufficient resources to purchase technology resources, including digital curriculum. 

(h) The board shall include information regarding open education resource instructional materials during the 
adoption cycle, including any cost savings associated with the adoption of open education resource 
instructional materials. 
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TEXAS EDUCATION CODE 
CHAPTER 31. INSTRUCTIONAL MATERIALS 

SUBCHAPTER B-2. INSTRUCTIONAL MATERIALS WEB PORTAL 
 

TEC 31.081 
 

 

TEC, §31.081.  INSTRUCTIONAL MATERIALS WEB PORTAL.   
 
(a) The commissioner shall develop and maintain a web portal to assist school districts and open-

enrollment charter schools in selecting instructional materials under Section 31.101. 
(b) The web portal must include general information such as price, computer system requirements, 

and any other relevant specifications for each instructional material: 
(1) on the instructional materials list, including the list adopted under Section 31.0231; or 
(2) submitted by a publisher for inclusion in the web portal. 

(c) The commissioner by rule shall establish the procedure by which a publisher may submit 
instructional materials for inclusion in the web portal. 

 
(d) The commissioner shall use a competitive process to contract for the development of the web 

portal. 

(e) The commissioner shall use money in the state instructional materials and technology fund to pay 

any expenses associated with the web portal. 
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TEXAS EDUCATION CODE 
CHAPTER 31. INSTRUCTIONAL MATERIALS 

SUBCHAPTER B-2. INSTRUCTIONAL MATERIALS WEB PORTAL 
 

TEC 31.082 
 

 

TEC, §31.082.  QUALITY OF INSTRUCTIONAL MATERIALS SUBMITTED BY PUBLISHER.   

(a) The commissioner shall contract with a private entity to conduct an independent analysis of each 

instructional material submitted by a publisher for inclusion in the web portal developed under Section 

31.081.  The analysis must: 

(1) evaluate the quality of the material; and 

(2) determine the extent to which the material covers the essential knowledge and skills identified 

under Section 28.002 for the subject and grade level for which the material is intended to be used, 

including an identification of: 

(A) each of the essential knowledge and skills for the subject and grade level or levels 

covered by the material; and 

(B) the percentage of the essential knowledge and skills for the subject and grade level or 

levels covered by the material. 

(b) The commissioner shall include in the web portal developed under Section 31.081 the results of each 

analysis conducted under Subsection (a). 
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TEXAS EDUCATION CODE 
TITLE 2. PUBLIC EDUCATION 

SUBTITLE I. SCHOOL FINANCE AND FISCAL MANAGEMENT 
CHAPTER 43. PERMANENT SCHOOL FUND AND AVAILABLE SCHOOL FUND 

TEC 43.0051 

 
 
TEC, §43.0051. TRANSFERS TO REAL ESTATE SPECIAL FUND ACCOUNT OF THE 
                           PERMANENT SCHOOL FUND. 
 
The State Board of Education may transfer funds from the portion of the permanent school fund managed 
by the State Board of Education to the real estate special fund account of the permanent school fund if the 
State Board of Education determines, using the standard of care set forth in Subsection (f), Section 5, 
Article VII, Texas Constitution, that such transfer is in the best interest of the permanent school fund. 
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TEXAS OCCUPATIONS CODE 
TITLE 2. GENERAL PROVISIONS RELATING TO LICENSING 
CHAPTER 53.  CONSEQUENCES OF CRIMINAL CONVICTION 

SUBCHAPTER E. NOTICE OF POTENTIAL INELIGIBILITY FOR LICENSE 

TOC 53.151 
 

 

TOC, §53.151. DEFINITIONS.  

Notwithstanding Section 53.001, in this subchapter, "licensing authority" and "occupational license" have 

the meanings assigned to those terms by Section 58.001. 
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TEXAS OCCUPATIONS CODE 
TITLE 2. GENERAL PROVISIONS RELATING TO LICENSING 
CHAPTER 53.  CONSEQUENCES OF CRIMINAL CONVICTION 

SUBCHAPTER E. NOTICE OF POTENTIAL INELIGIBILITY FOR LICENSE 

TOC 53.152 
 

 
TOC, §53.152.  NOTICE BY ENTITIES PROVIDING EDUCATIONAL PROGRAMS.  
 

(a) An entity that provides an educational program to prepare an individual for issuance of an initial 

occupational license shall notify each applicant to and enrollee in the educational program of: 

(1) the potential ineligibility of an individual who has been convicted of an offense for 

issuance of an occupational license on completion of the educational program; 

(2) the current guidelines issued under Section 53.025 by any licensing authority that may 

issue an occupational license to an individual who completes the educational program; 

(3) any other state or local restriction or guideline used by a licensing authority described by 

Subdivision (2) to determine the eligibility of an individual who has been convicted of an 

offense for an occupational license issued by the licensing authority; and  

(4) the right to request a criminal history evaluation letter under Section 53.102.  

(b) The entity shall provide the notice required under Subsection (a) to each applicant and enrollee 

regardless of whether the applicant or enrollee has been convicted of an offense. 
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TEXAS OCCUPATIONS CODE 
TITLE 2. GENERAL PROVISIONS RELATING TO LICENSING 
CHAPTER 53.  CONSEQUENCES OF CRIMINAL CONVICTION 

SUBCHAPTER E. NOTICE OF POTENTIAL INELIGIBILITY FOR LICENSE 

TOC 53.153 
 

 
 
TOC, §53.153.  REFUND AND ORDERED PAYMENTS.   

A licensing authority that determines that an entity regulated by the licensing authority has failed to 

provide the notice required by Section 53.152 to an individual entitled to receive the notice and that the 

individual's application for an occupational license for which the entity's educational program prepares 

the individual was denied because the individual has been convicted of an offense shall order the entity 

to: 

(1) refund the amount of any tuition paid by the individual to the entity; and 

(2)   pay to the individual an amount equal to the total of the following, as applicable: 

(A)   the amount of any application fees paid by the individual to the licensing 

authority; and 

(B)   the amount of any examination fees paid by the individual to the licensing 

authority or an examination provider approved by the licensing authority. 
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TEXAS OCCUPATIONS CODE 
TITLE 2. GENERAL PROVISIONS RELATING TO LICENSING 
CHAPTER 54. EXAMINATION ON RELIGIOUS HOLY DAY;  

EXAMINATION ACCOMMODATIONS FOR PERSON WITH DYSLEXIA 

TOC 54.003 
 

 

TOC, §54.003.  EXAMINATION ACCOMMODATIONS FOR PERSON WITH DYSLEXIA.   

(a) In this section, "dyslexia" has the meaning assigned by Section 51.970, Education Code. 

(b) For each licensing examination administered by a state agency, the agency shall provide 

reasonable examination accommodations to an examinee diagnosed as having dyslexia. 

(c) Each state agency shall adopt rules necessary to implement this section, including rules to 

establish the eligibility criteria an examinee must meet for accommodation under this section. 
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TEXAS OCCUPATIONS CODE 
TITLE 2. GENERAL PROVISIONS RELATING TO LICENSING 

CHAPTER 55.  LICENSING OF MILITARY SERVICE MEMBERS, MILITARY VETERANS, AND 
MILITARY SPOUSES 

 

TOC 55.007 
 

 
TOC, §55.007. LICENSE ELIGIBILITY REQUIREMENTS FOR APPLICANTS WITH  
                          MILITARY EXPERIENCE. 

(a)   Notwithstanding any other law, a state agency that issues a license shall, with respect to an 
applicant who is a military service member or military veteran, credit verified military service, 
training, or education toward the licensing requirements, other than an examination requirement, 
for a license issued by the state agency. 

(b)   The state agency shall adopt rules necessary to implement this section. 

(c)   Rules adopted under this section may not apply to an applicant who: 

(1)   holds a restricted license issued by another jurisdiction; or  

(2)   has an unacceptable criminal history according to the law applicable to the state agency. 
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Minutes 
State Board of Education 

July 2, 2020 
 

The State Board of Education conducted a virtual meeting at 9:40 a.m. on Thursday, July 2, 2020. 
Attendance was noted as follows: 

 
Present: Keven Ellis, chair; Lawrence A. Allen, Jr.; Donna Bahorich; Barbara Cargill; Ruben Cortez, Jr.;  
Aicha Davis; Pat Hardy; Pam Little; Tom Maynard; Sue Melton-Malone; Ken Mercer; Georgina C. Pérez, 
secretary; Marisa B. Perez-Diaz; Matt Robinson; Marty Rowley, vice chair 
 
 
Invocation 

 
Pledge of Allegiance 
 
Roll Call 
 
Approval of Minutes 
 

State Board of Education, April 17, 2020 
 
MOTION AND VOTE:  The State Board of Education unanimously approved the Minutes of 
the April 17, 2020, meeting of the State Board of Education, as printed.  
 

Public Testimony 
 
Public Testimony was provided by the following individuals: 

 
NAME:       Nitant Patel 
AFFILIATION:      Self  
 
NAME:       Claudia Di Bonaventura 
AFFLIATION:       Self 
 
NAME:                   Ankita Ajith 
AFFLIATION:       Self 
 
NAME:                  Michael Shepard 
AFFILATION:      Self                 
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1. Approval of Consent Agenda

Any agenda item may be placed on the consent agenda by any State Board of Education committee.
The State Board of Education may elect to take separate action on any item on the consent agenda.

By unanimous consent, the State Board of Education approved the following items on the
consent agenda.

(1) Ratification of Proclamation 2021 Deadline Extension for Publishers Affected by
COVID-19
(Board agenda I-10)

The State Board of Education approved the ratification of the Proclamation 2021 deadline
extensions for publishers to provide pre-adoption samples, final correlations to the Texas
Prekindergarten Guidelines, Certification of Editorial Review, Affidavit of Authorship or
Contribution, and Report on Interoperability and Ease of Use.

(2) Review and Adoption of the Long-Term Strategic Asset Allocation Plan of the
Permanent School Fund of the State Board of Education and the Permanent School
Fund Liquid Account
(Board agenda page I-11)

The State Board of Education adopted the recommendation of NEPC and PSF staff to
approve the long-term strategic asset allocation of the Permanent School Fund, shown as
Mix B on page 14 of the NEPC presentation titled “2020 Asset Allocation Update, Texas
Permanent School Fund;” adopted the recommendation of NEPC and PSF staff to approve
the long-term strategic asset allocation of the Permanent School Fund Liquid Account,
shown as the Moderate Risk option on page 17 of the same NEPC presentation; authorized
PSF staff to begin implementation of the liquid asset classes in the Fund and the Liquid
Account as adopted in this motion; and authorized PSF staff and BNY during the
implementation of the asset allocation for the Fund and Liquid Account adopted July 2020
to compare Fund and asset class performance to the appropriate benchmarks based on
actual allocations as the assets are invested until the implementation is complete, at which
time the appropriate new benchmark will become static at the strategic target.

(3) Review of the Report on Permanent School Fund Percentage Distribution Rates
Under Consideration for Fiscal Years 2022 and 2023
(Board agenda page I-12)

The State Board of Education approved a range for the distribution rate of between 3.76%
and 4.68% for fiscal years 2022 and 2023.

(4) Ratification of the Purchases and Sales of the investment Portfolio of the Permanent
School Fund for the Months of March and April 2020.
(Board agenda page III-10)

The State Board of Education ratified the purchases and sales for the months of March and
April 2020 in the amounts of $1,639,971,304 and $1,435,989,619 respectively
(ATTACMENT 1, page 7).
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(5) Adoption of an Annual Report on the Status of the Bond Guarantee Program
(Board agenda page III-12)

The State Board of Education adopted the annual report on the status of the Bond Guarantee 
Program as of August 31, 2019.

(6) Recommendation for Appointment to the Lackland Independent School District
Board of Trustees
(Board agenda page IV-27)
(Committee on School Initiatives)

The State Board of Education approved the appointment of Mr. Brian Miller to serve a
two-year term of office, from July 2, 2020 to July 2, 2022, on the Lackland Independent
School District Board of Trustees.

COMMITTEE OF THE FULL BOARD  

2. Proposed New 19 TAC Chapter 61, School Districts, Subchapter B, Special Purpose School
Districts, §61.101, Applicability of State Law for Special Purpose School Districts
(First Reading and Filing Authorization)
(Board agenda page I-13)

MOTION AND VOTE:  It was moved by Mr. Rowley and carried that the State Board of Education
approve for first reading and filing authorization proposed new 19 TAC Chapter 61, School Districts,
Subchapter B, Special Purpose School Districts, §61.101, Applicability of State Law for Special
Purpose School Districts, as amended and recommended by the Committee of the Full Board.

(Mrs. Bahorich and Dr. Robinson were absent for the vote.)

COMMITTEE ON INSTRUCTION 

3. Proposed Amendments to 19 TAC Chapter 74, Curriculum Requirements,
Subchapter A, Required Curriculum, §74.1, Essential Knowledge and Skills, and §74.3,
Description of a Required Secondary Curriculum
(First Reading and Filing Authorization)
(Board agenda page II-I)

MOTION AND VOTE:  It was moved by Mrs. Melton-Malone and carried unanimously that the State
Board of Education approve for first reading and filing authorization the proposed amendments to 19
TAC Chapter 74, Curriculum Requirements, Subchapter A, Required Curriculum, §74.1, Essential
Knowledge and Skills, and §74.3, Description of a Required Secondary Curriculum, as amended and
recommended by the Committee on Instruction.
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4. Proposed New 19 TAC Chapter 120, Other Essential Knowledge and Skills, Subchapter A,
Character Traits
(First Reading and Filing Authorization)
(Board agenda page II-8)

MOTION AND VOTE:  It was moved by Mrs. Melton-Malone and carried unanimously that the State
Board of Education approve for first reading and filing authorization proposed new 19 TAC Chapter
120, Other Essential Knowledge and Skills, Subchapter A, Character Traits, as recommended by the
Committee on Instruction.

5. Proposed Approval of Innovative Courses
(Board agenda page II-16)

MOTION AND VOTE:  It was moved by Mrs. Melton-Malone and carried unanimously that the State
Board of Education approve for a period of five years the following innovative courses that do not fall
within any of the subject areas of the foundation or enrichment curriculum: Advancement Via
Individual Determination (AVID), Level I; Advancement Via Individual Determination (AVID), Level
II; Advancement Via Individual Determination (AVID), Level III; Advancement Via Individual
Determination (AVID), Level IV; Path-College/Career I; Path-College/Career II; Path-
College/Career III; Path-College/Career IV; Peer Assistance and Leadership® (PAL) I; and Peer
Assistance and Leadership® (PAL) II; and approve for a period of two years a new course titled Civic
Discourse, as recommended by the Committee on Instruction.

6. Update Regarding Origo Education
(Board agenda page II-20)

The committee took no action; therefore, this item was not considered by the State Board of Education.

COMMITTEE ON SCHOOL FINANCE/PERMANENT SCHOOL FUND 

7. Proposed Amendment to 19 TAC Chapter 109, Budgeting, Accounting, and Auditing,
Subchapter B, Texas Education Agency Audit Functions, §109.23, School District Independent
Audits and Agreed-Upon Procedures
(Second Reading and Final Adoption)
(Board agenda page III-3)

MOTION AND VOTE:  It was moved by Mr. Maynard and carried unanimously that the State Board
of Education approve for second reading and final adoption the proposed amendment to 19 TAC
Chapter 109, Budgeting, Accounting, and Auditing, Subchapter B, Texas Education Agency Audit
Functions, §109.23, School District Independent Audits and Agreed-Upon Procedures; and

Make an affirmative finding that immediate adoption of 19 TAC Chapter 109, Budgeting, Accounting,
and Auditing, Subchapter B, Texas Education Agency Audit Functions, §109.23, School District
Independent Audits and Agreed-Upon Procedures, is necessary and shall have an effective date of
August 31, 2020, as recommended by the Committee on School Finance/Permanent School Fund.
(ATTACHMENT 2, page 9)
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8. Review of the Bond Guarantee Program Charter Capacity
(Board agenda page III-13)

MOTION AND VOTE:   It was moved by Mr. Cortez and seconded by Ms. Pérez that the State
Board of Education take action to say no to the 20% increase because of the COVID-19 pandemic.
The motion failed.

9. Approval of the Selection of a Legal Counsel for the Bond Guarantee Program as outlined in
RFQ 701-20-006 for the Texas Permanent School Fund and Authorization for Contract
Executive by the Commissioner of Education
(Board agenda III-14)

MOTION:  It was moved by Mr. Maynard and seconded by Ms. Hardy that the State Board of
Education approve DLA Piper LLP for the Bond Guarantee Program Capacity and Tax Counsel scope
of legal services and authorization for contract execution by the Commissioner of Education, as
recommended by the Committee on School Finance/Permanent School Fund.

MOTION AND VOTE:  It was moved by Ms. Pérez, seconded by Ms. Perez-Diaz, and carried to
amend the motion to add “with the request that they perform good-faith efforts to build capacity with
HUB-certified firms.”

VOTE:  A vote was taken on the motion that the State Board of Education approve DLA Piper LLP
for the Bond Guarantee Program Capacity and Tax Counsel scope of legal services and authorization
for contract execution by the Commissioner of Education with the request that they perform good-
faith efforts to build capacity with HUB-certified firms, as amended. The motion carried.

COMMITTEE ON SCHOOL INITIATIVES 

10. Review of Proposed Revisions to 19 TAC Chapter 232, General Certification Provisions
(Board agenda page IV-1)

MOTION AND VOTE:  It was moved by Mrs. Cargill and carried unanimously that the State Board
of Education take no action on the proposed revisions to 19 TAC Chapter 232, General Certification
Provisions, as recommended by the Committee on School Initiatives.

REGARDING AGENDA ITEMS POSTED FOR DISCUSSION ON COMMITTEE AGENDAS 

Committee on Instruction 

Mrs. Melton-Malone did not report on the Committee on Instruction. 

Committee on School Finance/Permanent School Fund 

Mr. Maynard did not report on the Committee on Finance/Permanent School Fund. 

Committee on School Initiatives 

Mrs. Cargill announced interviews for charter school applications were scheduled to occur July 27 
through July 29, 2020.  
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REPORTS OF OTHER STATE BOARD OF EDUCATION MEMBERS REGARDING AGENDA 
ITEMS AND EDUCATIONAL ACTIVITIES AND CONCERNS IN INDIVIDUAL DISTRICTS 

Dr. Ellis gave board members an opportunity to provide information regarding agenda items or other 
relevant information about public education. Brief reports were made. 

The meeting adjourned at 1:08 p.m. 

___________________________________ 
     Georgina C. Pérez, Secretary 



Attachment 1

TEXAS PERMANENT SCHOOL FUND
SUMMARY OF TRANSACTIONS FOR APPROVAL

(Including External Manager's Trades)
For March 1, 2020 through April 30, 2020

Purchases/Capital Calls:
Long Term Fixed Income 393,144,435$     
Public Market Equities 758,876,409
Alternative Investments 487,950,460

TOTAL 1,639,971,304$  

Sales/Distributions:
Long Term Fixed Income 863,358,760$     
Public Market Equities 174,033,717
Alternative Investments 398,597,142

TOTAL 1,435,989,619$  

General Land Office Contributions:

FY 2019 FY 2020
Cumulative Cumulative
April 2019 April 2020

$127,500,000 $5,000,000

Based on the above information provided by staff including a report that deposits to the Permanent

School Fund from the General Land Office were $127,500,000 through April 2019 for fiscal year

2019 versus $5,000,000 through April 2020 for fiscal year 2020, and the recommendation 

of the Executive Administrator and Chief Investment Officer and the Commissioner of Education;

 it is moved by unanimous consent that the Committee on School Finance/Permanent School Fund

ratify for the months of March 2020 and April 2020 Permanent School Fund portfolio

purchases of $1,639,971,304 and sales of $1,435,989,619.
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ATTACHMENT II 
Text of Proposed Amendment to 19 TAC 

Chapter 109. Budgeting, Accounting, and Auditing 

Subchapter B. Texas Education Agency Audit Functions 

§109.23. School District Independent Audits and Agreed-Upon Procedures.

(a) A school district, governmental charter school, open-enrollment charter school, nonprofit service provider,
county education district, or regional education service center must file with the Texas Education Agency
(TEA) an annual financial and compliance report and, if applicable, a state compensatory agreed-upon
procedures report. These reports must be audited by an independent auditor, and the audit must be reviewed
by the TEA, including review of auditors' working papers, in accordance with the Financial Accountability
System Resource Guide, as adopted by reference in §109.41 of this title (relating to Financial
Accountability System Resource Guide).

(b) The annual financial audit report and state compensatory agreed-upon procedures report are due 150 days
after the end of the fiscal year.

(c) Auditors from the TEA must review independent audit reports. The commissioner's designee must resolve
audit findings.

(d) The district or other educational entity must hire at its own expense an independent auditor to conduct an
independent audit of its financial statements and provide an opinion on its annual financial and compliance
report.

(1) The independent auditor must:

(A) be associated with a certified public accountancy (CPA) firm that has a current valid
license issued by the Texas State Board of Public Accountancy or a state licensing
agency from another state ;

(B) be a certified public accountant with a current valid license issued by the Texas State
Board of Public Accountancy, as required under the Texas Education Code, §44.008; and

(C) adhere to the generally accepted auditing standards (GAAS), adopted by the American
Institute of CPAs (AICPA), as amended, and the generally accepted government auditing
standards (GAGAS), adopted by the US Government Accountability Office, as amended.

(2) The CPA firm must:

(A) be a member of the AICPA Governmental Audit Quality Center (GAQC);

(B) adhere to GAQC's membership requirements; and

(C) collectively have the knowledge, skills, and experience to be competent for the audit
being conducted, including thorough knowledge of the government auditing requirements
and:

(i) Texas public school district environment; [or]

(ii) public sector; or

(iii) nonprofit sector.

(e) If at any time the TEA division responsible for financial compliance reviews an audit firm's working papers
and finds that the firm or the quality of the work does not meet the standards required as stated in
subsection (d) of this section, the division may require the district or other educational entity to change its
audit firm.

(f) To the extent that this section conflicts with any other rule regarding audits of school districts and other
educational entities by independent auditors and the TEA, this section controls.

ATTACHMENT 2
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Report of the State Board of Education 
Joint meeting of the State Board of Education Committee on School Finance/Permanent School 

Fund and the School Land Board  

June 4, 2020 

The Committee on School Finance/Permanent School Fund of the State Board of Education (SBOE) and 
the School Land Board (SLB) met virtually at 10:05 a.m. on Thursday, June 4, 2020.  Attendance was noted 
as follows: 

State Board of Education Committee Members Present: Tom Maynard, chair; Lawrence A. Allen, Jr., vice 
chair; Donna Bahorich; Pat Hardy; Ken Mercer 

State Board of Education Non-Committee Members Present:  Keven Ellis, chair; Barbara Cargill; Aicha 
Davis; Pam Little; Georgina C. Pérez; Marisa B. Perez-Diaz 

School Land Board Members Present:  Commissioner George P. Bush, chair; Michael Neill; Scott 
Rohrman; Todd Williams 

School Land Board Members Absent: Gilbert Burciaga 

 
The members of the School Land Board present voted unanimously to excuse Mr. Burciaga’s absence, 
pursuant to Natural Resources Code Section 32.0161(b). 

 
Public testimony is not taken on Work Session items. 
 
 
DISCUSSION ITEM 
 
1. Joint Meeting of the State Board of Education Committee on School Finance/Permanent 

School Fund and School and Board  

Opening remarks and member introductions were provided by Tom Maynard, chair, Committee on 
School Finance/Permanent School Fund, Keven Ellis, chair, State Board of Education, 
Commissioner George P. Bush, School Land Board.   

Rusty Martin, chief investment officer, General Land Office (GLO), presented an overview of the 
TX GLO Permanent School Fund investment portfolio, including the asset allocation of the portfolio 
and the School Land Board process when determining the release from the Real Estate Special Fund 
Account (RESFA) to the SBOE or Available School Fund (ASF).   

Holland Timmins, executive administrator and chief investment officer, Texas Permanent School 
Fund (TPSF) provided an overview of the combined asset allocation of the fund, the implementation 
of the TPSF liquid account, the process the board goes through in setting the distribution, and the 
bond guarantee program.  

The committee members discussed portfolio overlap between the two governing boards and looked 
at an overall asset allocation.  Members of the committee also discussed issues related to the TPSF 



 CSF/PSF-6/4/2020  

distribution.   The committee discussed scheduling the next joint meeting and the potential of having 
one prior to the upcoming legislative session.   

The meeting adjourned at 11:53 a.m.  
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Report of the State Board of Education 

Committee of the Full Board 
June 29, 2020 

The State Board of Education Committee of the Full Board conducted a virtual meeting at 9:03 a.m. on 
Monday, June 29, 2020.  Attendance was noted as follows: 

Present: Keven Ellis, chair; Lawrence A. Allen, Jr.; Donna Bahorich; Barbara Cargill; Ruben Cortez, Jr.; 
Aicha Davis; Pat Hardy; Pam Little; Tom Maynard; Sue Melton-Malone; Ken Mercer; Georgina C. Pérez; 
Marisa B. Perez-Diaz; Matt Robinson; Marty Rowley  

Public Testimony 

The Committee of the Full Board heard public testimony on agenda items #1 and #2. Information regarding 
the individuals who presented public testimony is included in the discussion of that item. 

DISCUSSION ITEMS 

1. Public Hearing on Proposed Revisions to 19 TAC Chapter 116, Texas Essential Knowledge 
and Skills for Physical Education 

 (Board agenda page I-1) 
 

Public testimony was provided by the following individuals: 

NAME:    Tamara Gilstrap 
AFFILIATION:  Self 
 
NAME:    Erin Moore 
AFFILIATION:  SBOE work group member 
 
NAME:    Kelsey Eason 
AFFILIATION:  SBOE work group member 
 
NAME:    Javier Carrasco 
AFFILIATION:  SBOE work group member 
 
NAME:    Pat Werner 
AFFILIATION:  SBOE work group member 
 
NAME:    David Cantu 
AFFILIATION:  SBOE content advisor 
 
NAME:    Mary Morris, Ed. D. 
AFFILIATION:  SBOE content advisor 
 
NAME:    Cinnamon Sheffield, Ed. D. 
AFFILIATION:  SBOE content advisor 
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NAME:    Kelley Sullivan 
AFFILIATION:  SBOE content advisor 
 
NAME:    Pam Tevis 
AFFILIATION:  SBOE content advisor 
 
NAME:    Helen Wagner 
AFFILIATION:  SBOE content advisor 
 
NAME:    Rose Haggerty 
AFFILIATION:  SBOE content advisor 

2. Public Hearing on Proposed Revisions to 19 TAC Chapter 115, Texas Essential Knowledge 
and Skills for Health Education 

  (Board agenda page I-3) 
 

Public testimony was provided by the following individuals: 

NAME:    Casey Thomas 
AFFILIATION:  City of Dallas 
 
NAME:    Insha S Velani 
AFFILIATION:  Self 
 
NAME:    Christopher Hamilton 
AFFILIATION:  Texas Health Action / Kind Clinic 
 
NAME:    Lily Stern 
AFFILIATION:  Self 
 
NAME:    Jules Mandel 
AFFILIATION:  Texas Freedom Network 
 
NAME:    Terry Greenberg 
AFFILIATION:  Self 
 
NAME:    Ariana Rodriguez 
AFFILIATION:  Self 
 
NAME:    Emma Brockway 
AFFILIATION:  Self 
 
NAME:    Heather Frederick 
AFFILIATION:  Texas GSA Network 
 
NAME:    Maya Pilgrim 
AFFILIATION:  Self 
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NAME:    Jessica Jancose 
AFFILIATION:  NARAL Pro-Choice Texas 
 
NAME:    Monica Ashour 
AFFILIATION:  Self 
  
NAME:    Evelyn Delgado 
AFFILIATION:  Healthy Futures of Texas 
 
NAME:    Jimi Ballard 
AFFILIATION:  Self 
 
NAME:    Tim Schaefer 
AFFILIATION:  Royal Lane Baptist Church 
 
NAME:    Mariana Garcia 
AFFILIATION:  Self 
 
NAME:    Monica Cline 
AFFILIATION:  It Takes a Family 
 
NAME:    Jenna Khakoo 
AFFILIATION:  Self 
 
NAME:    Mary Selby 
AFFILIATION:  Self 
 
NAME:    Shirley Xu 
AFFILIATION:  Self 
 
NAME:    Belynda Montgomery 
AFFILIATION:  Self 
 
NAME:    Nikki Banneyer 
AFFILIATION:  Self 
 
NAME:    Emily Martin 
AFFILIATION:  Self 
 
NAME:    Christy Baca 
AFFILIATION:  Self 
 
NAME:    Jasmine Robinson 
AFFILIATION:  Self 
 
NAME:    Bernadette Blanco 
AFFILIATION:  Self 
 
NAME:    Eleni Pacheco 
AFFILIATION:  Healthy Futures of Texas 
 



COFB – 6/29/2020 
4 

 

NAME:    Elizabeth Platner 
AFFILIATION:  Self 
 
NAME:    Susanne Kerns 
AFFILIATION:  Self 
 
NAME:    Bonnie Artale 
AFFILIATION:  Self 
 
NAME:    Tanya Lujan 
AFFILIATION:  Self 
 
NAME:    Melissa Lujan 
AFFILIATION:  Self   
 
NAME:    Karen Krajcer 
AFFILIATION:  Self 
   
NAME:    Ashley Cheng 
AFFILIATION:  Self 
 
NAME:    Katie Campbell 
AFFILIATION:  Self 
 
NAME:    May Lau 
AFFILIATION:  Self 
 
NAME:    Tonya Waite 
AFFILIATION:  Self 
 
NAME:    Melissa Thrailkill 
AFFILIATION:  Self 
 
NAME:    Heather Ross 
AFFILIATION:  Self 
 
NAME:    Hazem Kanaan, M.D. 
AFFILIATION:  SBOE content advisor 
 
NAME:    Flip Flippen 
AFFILIATION:  SBOE content advisor 
 
NAME:    Jack Lesch, M.D. 
AFFILIATION:  SBOE content advisor 
 
NAME:    Feyi Obamehinti, Ed.D. 
AFFILIATION:  SBOE content advisor 
 
NAME:    Dawn Riley 
AFFILIATION:  SBOE content advisor 
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NAME:    Myiesha Taylor, M.D. 
AFFILIATION:  SBOE content advisor 
 
NAME:    Justin Elms 
AFFILIATION:  Self 
 
NAME:    Chinwe Efuribe 
AFFILIATION:  Self 
 
NAME:    Susan Mack 
AFFILIATION:  Self 
 
NAME:    Travis Ham 
AFFILIATION:  Self 
 
NAME:    Becky Bullard 
AFFILIATION:  Self 
 
NAME:    Brenda Davis 
AFFILIATION:  Self 
 
NAME:    Sherri Cook 
AFFILIATION:  Self 
 
NAME:    Addison McKenna 
AFFILIATION:  Self 
 
NAME:    Janet Teal 
AFFILIATION:  Self 
 
NAME:    Elisa Brown 
AFFILIATION:  Self 
 
NAME:    Brenda Davis 
AFFILIATION:  Self 
 
NAME:    Sherri Cook 
AFFILIATION:  Self 
 
NAME:    Addison McKenna 
AFFILIATION:  Self 
 
NAME:    Janet Teal 
AFFILIATION:  Self 
 
NAME:    Elle Smith 
AFFILIATION:  Self 
 
NAME:    Anna Weinstein-Perez 
AFFILIATION:  Self 
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NAME:    Victoria Guerrero 
AFFILIATION:  Self 
 
NAME:    Anthony Betori 
AFFILIATION:  Texas is Ready 
 
NAME:    Erin Kessler 
AFFILIATION:  Self 
 
NAME:    Sarah Weaver 
AFFILIATION:  Texas Council on Family Violence 
 
NAME:    Anne Furse 
AFFILIATION:  Self 
 
NAME:    Alicia Zander 
AFFILIATION:  Self 
 
NAME:    Niels Levy-Thiebaut 
AFFILIATION:  Self 
 
NAME:    Simone Laurent 
AFFILIATION:  Self 
 
NAME:    Joanna Klose 
AFFILIATION:  Self 
 
NAME:    Mary Elizabeth Castle 
AFFILIATION:  Self 
 
NAME:    Jeana Nam 
AFFILIATION:  Self 
 
NAME:    Jasmine Cantu 
AFFILIATION:  Self 
 
NAME:    Linzy Foster  
AFFILIATION:  Self 
 
NAME:    Esteban Olave 
AFFILIATION:  Self 
 
NAME:    Jonathan Covey 
AFFILIATION:  Texas Values Action 
 
NAME:    Nancy Kasten 
AFFILIATION:  Faith Commons 
 
NAME:    Elia Yeager 
AFFILIATION:  Self 
 



COFB – 6/29/2020 
7 

 

NAME:    AJ Majd Adib 
AFFILIATION:  Self 
 
NAME:    Denise Wilkin  
AFFILIATION:  Self 
 
NAME:    Brenda De La Garza 
AFFILIATION:  Self 
 
NAME:    Alicia Weigel 
AFFILIATION:  Self 
 
NAME:    Ashley Januszewski 
AFFILIATION:  Self 
 
NAME:    Hannah Steen 
AFFILIATION:  Houston Angels 
 
NAME:    Melissa Bentley 
AFFILIATION:  Pregnancy and Postpartum Health Alliance of Texas 
 
NAME:    Tonie Tercero 
AFFILIATION:  Self 
 
NAME:    Tasnim Islam 
AFFILIATION:  Deeds Not Words 
 
NAME:    Callison Keating 
AFFILIATION:  Self 
 
NAME:    Michael Baselice 
AFFILIATION:  Texas Campaign to Prevent Teen Pregnancy 
 
NAME:    Linda Barron 
AFFILIATION:  Self 
 
NAME:    Sandra Lascano 
AFFILIATION:  Self 
 
NAME:    Ximena Sanchez Garcia 
AFFILIATION:  Self 
 
NAME:    Renee Walker 
AFFILIATION:  Self 
 
NAME:    Cameron McGee 
AFFILIATION:  Self 
 
NAME:    Sophia Smith 
AFFILIATION:  Self 
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NAME:    Corina Zamora 
AFFILIATION:  Self 
 
NAME:    Julie Rysenga 
AFFILIATION:  Self 
 
NAME:    Veronica Whitehead 
AFFILIATION:  North Texas Alliance to Reduce Unintended Pregnancy in Teens 
 
NAME:    Geoffrey Carlisle 
AFFILIATION:  Self 
 
NAME:    Sahana Sudarsan 
AFFILIATION:  Self 
 
NAME:    Kristie Rutledge 
AFFILIATION:  Heritage Community Services 
 
NAME:    Michael Woodby 
AFFILIATION:  Self 
 
NAME:    Caryl Ayala 
AFFILIATION:  Self 
 
NAME:    Emily Towler 
AFFILIATION:  Self 
 
NAME:    Ellie Klipp 
AFFILIATION:  Self 
 
NAME:    Ann Phan 
AFFILIATION:  Self 
 
NAME:    Tammy Phan 
AFFILIATION:  Self 
 
NAME:    Shannon Hoffman 
AFFILIATION:  The Hogg Foundation for Mental Health 
 
NAME:    Parnia Razinobakht 
AFFILIATION:  Self 
 
NAME:    Andrew Pierce 
AFFILIATION:  Self 
 
NAME:    Katie Aplis 
AFFILIATION:  Self 
 
NAME:    Elisa Maria Tamayo 
AFFILIATION:  Self 
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NAME:    Jessica Moreno 
AFFILIATION:  Self 
 
NAME:    Courtney Chambers 
AFFILIATION:  Self 
 
NAME:    Katrin McManis 
AFFILIATION:  Self 
 
NAME:    Ricardo Martinez 
AFFILIATION:  Equality Texas 
 
NAME:    Jessica Hale  
AFFILIATION:  Self 
 
NAME:    Dianira Aluko 
AFFILIATION:  Self 
 
NAME:    Janet Realini 
AFFILIATION:  Self 
 
NAME:    Jessica Chester 
AFFILIATION:  Self 
 
NAME:    Alisa Jordheim 
AFFILIATION:  Self 
 
NAME:    Luna Wickson (testimony read by Eleanor Grano)  
AFFILIATION:  Self 
 
NAME:    Carissa Baldwin-McGinnis 
AFFILIATION:  Northside Episcopal Church 
 
NAME:    Colt Meier St Amand 
AFFILIATION:  Transgender Education Network of TX 
 
NAME:    Jasmine Pena 
AFFILIATION:  Self 
 
NAME:    Roger Marshall 
AFFILIATION:  Self 

 
NAME:    Novae Patel 
AFFILIATION:  Fort Bend SURF 
 
NAME:    Grace Walton 
AFFILIATION:  Self 
 
NAME:    Rosann Mariappuram 
AFFILIATION:  Jane’s Due Process 
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NAME:    Irma Garcia 
AFFILIATION:  Jane's Due Process 
 
NAME:    Audrey Werner 
AFFILIATION:  Self 
 
NAME:    Karole Fedrick 
AFFILIATION:  Self 
 
NAME:    Lisa Jenkins-Moore 
AFFILIATION:  Self 
 
NAME:    Jennifer Biundo 
AFFILIATION:  Texas Campaign to Prevent Teen Pregnancy 
 
NAME:    Katelyn Smith 
AFFILIATION:  Self 
 
NAME:    Lora Wildenthal 
AFFILIATION:  Self 
 
NAME:    Gladys Plasencia 
AFFILIATION:  Self 
 
NAME:    Kat Massock 
AFFILIATION:  Self 
 
NAME:    Konye Guthrie 
AFFILIATION:  Self 

 
NAME:    Sadie Hernandez 
AFFILIATION:  Self 
 
NAME:    Ofelia Alonso 
AFFILIATION:  Texas Rising 
 
NAME:    Ghazaleh Moayedi 
AFFILIATION:  Physicians for Reproductive Health 
 
NAME:    Patricia Tabor 
AFFILIATION:  Self 
 
NAME:    Matthew Shead 
AFFILIATION:  Self 
 
NAME:    Iris Sidikman 
AFFILIATION:  Self 
 
NAME:    Kaylee Nguyen 
AFFILIATION:  Self 
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NAME:    Jenna Brown 
AFFILIATION:  Self 
 
NAME:    John Mckiernan-Gonzalez 
AFFILIATION:  Self 
 
NAME:    Melissa Peskin 
AFFILIATION:  University of Texas Health Science Center at Houston (UTHealth) 
 
NAME:    Lauren Bach 
AFFILIATION:  Self 
 
NAME:    Dan Bailey 
AFFILIATION:  Just Say YES - Youth Equipped to Succeed 
 
NAME:    Ruth York 
AFFILIATION:  Self 
 
NAME:    Mikael Rubin 
AFFILIATION:  Self 
 
NAME:    Brian Winkelmann 
AFFILIATION:  Self 
 
NAME:    Andrea Elizondo 
AFFILIATION:  Self 
 
NAME:    Lisa Williams 
AFFILIATION:  Self 
 
NAME:    Jennifer McCleskey 
AFFILIATION:  Self 
 
NAME:    Cathy Torres 
AFFILIATION:  Self 
 
NAME:    Jen O’Neal 
AFFILIATION:  Self 
 
NAME:    Sandra McKay 
AFFILIATION:  Texas Medical Association and the Texas Pediatric Society 
 
NAME:    Lauren Delhomme 
AFFILIATION:  Self 

 
NAME:    Jose Colon-Uvalles 
AFFILIATION:  Self 
 
NAME:    Fernando Alonso Jr 
AFFILIATION:  Self 
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NAME:    Piper Nelson 
AFFILIATION:  The SAFE Alliance 
 
NAME:    Maria Monge 
AFFILIATION:  Texas Medical Association and Texas Pediatric Society 
 
NAME:    Jorge Ordonez 
AFFILIATION:  Self 
 
NAME:    Jason Spees 
AFFILIATION:  Self 
 
NAME:    Kimberly Avila Edwards 
AFFILIATION:  Texas Medical Association and Texas Pediatric Society 
 
NAME:    Diana Richards 
AFFILIATION:  Self 
 
NAME:    Patrick Hanley 
AFFILIATION:  Resource Center 
 
NAME:    Leslie Lopez 
AFFILIATION:  Self 
 
NAME:    M. Brett Cooper 
AFFILIATION:  Self 
 
NAME:    Jackson Milton 
AFFILIATION:  Texas Right to Life 
 
NAME:    Jeffrey Morgan 
AFFILIATION:  Self 
 
NAME:    Melissa Beckett 
AFFILIATION:  Self 
 
NAME:    Megan Westmore 
AFFILIATION:  SAFE Disability Services 
 
NAME:    Missie Carra 
AFFILIATION:  Self 
 
NAME:    Armando Molina 
AFFILIATION:  Valley AIDS Council 
 
NAME:    Katherine Coleman 
AFFILIATION:  Self 
 
NAME:    Karen Thieme 
AFFILIATION:  Self 
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NAME:    Litza Gonzales 
AFFILIATION:  Self 
 
NAME:    Manasa Gudavalli 
AFFILIATION:  Self 
 
NAME:    Viki Norman 
AFFILIATION:  Self 
 
NAME:    Samantha Sorsby-Jones 
AFFILIATION:  Self 
 
NAME:    Alysa Jarvis 
AFFILIATION:  Self 
 
NAME:    Anna Li 
AFFILIATION:  Self 
 
NAME:    Molly Clayton 
AFFILIATION:  Texas Campaign to Prevent Teen Pregnancy 
 
NAME:    Tawanna Jenkins 
AFFILIATION:  Self 
 
NAME:    Cindi Castilla 
AFFILIATION:  Texas Eagle Forum 
 
NAME:    Josephine Flores 
AFFILIATION:  Self 
 
NAME:    Janece Gough 
AFFILIATION:  Self 
 
NAME:    Matthew Cooksey 
AFFILIATION:  Texas Alliance for Life 
 
NAME:    Kate Creecy 
AFFILIATION:  Self 
 
NAME:    Jonathan Saenz 
AFFILIATION:  Texas Values 
 
NAME:    Michelle Eilers 
AFFILIATION:  Self 
 
NAME:    Deborah Simmons 
AFFILIATION:  Self 
 
NAME:    Pooja Manne 
AFFILIATION:  URGE 
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NAME:    Veronika Granado 
AFFILIATION:  Self 
 
NAME:    Steven Cano 
AFFILIATION:  South Texas Equality Project 
 
NAME:    Paul Comeaux 
AFFILIATION:  Self 
 
NAME:    Michael Knuffke 
AFFILIATION:  San Antonio Family Association 
 
NAME:    Lee Spiller 
AFFILIATION:  Citizens Commission on Human Rights-TX 
 
NAME:    Ilan Huang 
AFFILIATION:  Self 

 
NAME:    Weston Martinez 
AFFILIATION:  Self 
 
NAME:    Joy Williams 
AFFILIATION:  Self 
 
NAME:    Ryan Krause 
AFFILIATION:  Self 
 
NAME:    Bridgett McAdams Krause 
AFFILIATION:  Self 
 
NAME:    Jennifer Kratky 
AFFILIATION:  Self 
 
NAME:    Patrick Von Dohlen 
AFFILIATION:  Texas Family 

 
NAME:    Paula Hilliard 
AFFILIATION:  Self 
 
NAME:    Roger Huang 
AFFILIATION:  Self 
 
NAME:    Jennifer Latimer 
AFFILIATION:  Self 
 
NAME:    Sophia Hedley 
AFFILIATION:  Self 
 
NAME:    Anne Newman 
AFFILIATION:  Self 
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NAME:    Joe Pojman 
AFFILIATION:  Texas Alliance for Life 
 
NAME:    Yolanda Beasley 
AFFILIATION:  SBOE work group member 
 
NAME:    Lori Carroll 
AFFILIATION:  SBOE work group member 
 
NAME:    Karen Norris 
AFFILIATION:  SBOE work group member 

 
NAME:    Amie Carlisle 
AFFILIATION:  SBOE work group member 
 

 
3.  Discussion of Proposed Revisions to 19 TAC Chapter 116, Texas Essential Knowledge and Skills 

for Physical Education 
  (Board agenda page I-5) 
 

Discussion of this item was postponed until the Tuesday, June 30, 2020, Committee of the Full Board 
meeting. 

 
4.  Discussion of Proposed Revisions to 19 TAC Chapter 115, Texas Essential Knowledge and Skills 

for Health Education 
  (Board agenda page I-7) 
 

Discussion of this item was postponed until the Tuesday, June 30, 2020, Committee of the Full Board 
meeting. 

 
 
Dr. Ellis adjourned the meeting at 1:10 a.m.  
 
 
 

 

 



 
COFB–6/30/2020 

1 
 

Report of the State Board of Education 
Committee of the Full Board 

June 30, 2020 

The State Board of Education Committee of the Full Board met at 9:04 a.m. on Tuesday, June 30, 2020.  
Attendance was noted as follows: 

Present: Keven Ellis, chair; Lawrence A. Allen, Jr.; Donna Bahorich; Barbara Cargill; Ruben Cortez, Jr.; 
Aicha Davis; Pat Hardy; Pam Little; Tom Maynard; Sue Melton-Malone; Ken Mercer; Georgina C. Pérez; 
Marisa B. Perez-Diaz; Matt Robinson; Marty Rowley  

Public Testimony 

The Committee of the Full Board heard public testimony on agenda items #5 and #6.  Information regarding 
the individuals who presented public testimony is included in the discussion of that item. 

DISCUSSION ITEM 

1. Commissioner’s Comments 
(Board agenda page I-9) 

Commissioner of Education Mike Morath presented a high-level overview of the attendance and 
instructional options that will be available to school districts for the 2020-2021 school year. He also 
provided an update on the HB 3 Texas Reading Academies. 
 

CONSENT ITEMS 

2.  Ratification of Proclamation 2021 Deadline Extension for Publishers Affected by COVID-19  
(Board agenda page I-10) 
[Consent agenda item #(1)] 

 
Melissa Lautenschlager, director, instructional materials and implementation, explained that many 
publishers expressed concerns over the Proclamation 2021 deadline because their facilities were closed 
or understaffed due to COVID-19. Dr. Ellis granted temporary approval to extend the deadline and this 
item requests State Board of Education ratification of the Proclamation 2021 deadline extension for 
publishers affected by COVID-19.   
 
MOTION AND VOTE: It was moved by Mr. Rowley, seconded by Ms. Perez-Diaz, and carried 
unanimously to recommend that the State Board of Education ratify the Proclamation 2021 deadline 
extensions for publishers to provide pre-adoption samples, final correlations to the Texas 
Prekindergarten Guidelines, Certification of Editorial Review, Affidavit of Authorship or Contribution, 
and Report on Interoperability and Ease of Use.  
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3. Review and Adoption of the Long-Term Strategic Asset Allocation Plan of the Permanent School 
Fund of the State Board of Education and Permanent School Fund Liquid Account 
(Board agenda page I-11) 
[Consent agenda item #(2)] 

 
Holland Timmins, chief investment officer and executive administrator for the Permanent School Fund 
(PSF), introduced the review and adoption of the long-term strategic asset allocation plan of the PSF 
of the State Board of Education (SBOE) and the PSF Liquid Account. 
 
Rhett Humphries, partner, NEPC, presented the PSF 2020 asset allocation review. Mr. Humphries 
discussed key themes and observations that went into NEPC’s recommendation. NEPC recommended 
the target asset allocation to the SBOE. The asset allocation recommended by NEPC and staff is Mix 
B of the recommendation. 

• US Large Cap Equities 14%   
• US Small/Mid Cap Equities 6% 
• Int’l Equities 14%  
• Emerging Int’l Equities 3% 
• Core Bonds 12% 
• High Yield Bonds 3% 
• Emerging Market Debt (Local Currency) 7% 
• Treasuries 3% 
• Private Equity 15% 
• Real Return 4% 
• Real Estate 11%  
• Absolute Return 7% 
• Emerging Manager Program 1% 
 

Mr. Humphries discussed the key themes related to the pacing and asset allocation recommendation 
of the PSF Liquid Account. He provided an overview of the Phase 2 timeline and recommended 
implementation of a Moderate Risk plan. 
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Mr. Timmins provided background information regarding the General Land Office (GLO) portfolio 
and the GLO’s plan related to their need for cash and their distribution to the Available School Fund 
(ASF). 
 
Mr. Humphries discussed next steps, including approval of the asset allocation recommendations, 
transitioning toward the new targets across the SBOE and the Liquid Account portfolios, and beginning 
the process of issuing requests for proposals (RFPs).  
 
MOTION AND VOTE:  It was moved by Mr. Maynard, seconded by Mr. Cortez, and carried 
unanimously, to recommend that the State Board of Education: 

1) adopt the recommendation of NEPC and PSF staff to approve the long-term strategic asset 
allocation of the Permanent School Fund, shown as Mix B on page 14 of the NEPC presentation 
titled “2020 Asset Allocation Update, Texas Permanent School Fund;” 

2) adopt the recommendation of NEPC and PSF staff to approve the long-term strategic asset 
allocation of the Permanent School Fund Liquid Account, shown as the Moderate Risk option on 
page 17 of the same NEPC presentation; 

3) authorize PSF staff to begin implementation of the liquid asset classes in the Fund and the Liquid 
Account as adopted in this motion; and, 

4) authorize PSF staff and BNY during the implementation of the asset allocation for the Fund and 
Liquid Account adopted July 2020 to compare Fund and asset class performance to the 
appropriate benchmarks based on actual allocations as the assets are invested until the 
implementation is complete, at which time the appropriate new benchmark will become static at 
the strategic target. 
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4. Review of the Report on Permanent School Fund Percentage Distribution Rates Under 
Consideration for Fiscal Years 2022 and 2023 
(Board agenda page I-12) 
[Consent agenda item #(3)] 

 
Mr. Timmins stated that this agenda item fulfills the requirement that the State Board of Education 
report the distribution rates under consideration to the Legislative Budget Board and the Governor 
prior to their adoption. He noted several factors that allow for a higher distribution rate in the coming 
biennium than in the current biennium and stated that staff and NEPC recommendations are similar.  
 
Carlos Veintemillas, deputy chief investment officer and director of fixed income, presented the PSF 
staff presentation discussing the Texas PSF Distributions to the Available School Fund. He discussed 
the factors considered in determining an appropriate distribution rate for the PSF that preserves 
intergenerational equity. The staff recommendation was for the board to adopt a range for the 
distribution rate of between 3.76% and 4.68% for fiscal years 2022-2023, respectively. Mr. 
Veintemillas added that this range will allow the SBOE to distribute significantly higher amounts 
than the current distribution. 
 
Keith Stronkowsky, senior consultant, NEPC, discussed the factors NEPC used to make its 
recommendation, stating that the only difference in the variables was the inflation rate. NEPC’s 
recommendation was for a range in the distribution rate of between 3.50% and 4.75% for fiscal years 
2022-2023. 
 
MOTION AND VOTE: It was moved by Mr. Maynard, seconded by Mr. Cortez, and carried to 
recommend that the State Board of Education approve a range for the distribution rate of between 
3.76% and 4.68% for fiscal years 2022 and 2023. 

ACTION ITEM 

5. Proposed New 19 TAC Chapter 61, School Districts, Subchapter B, Special Purpose School 
Districts, §61.01, Applicability of State Law for Special Purpose School Districts 
(Board agenda page I-13) 
[Official agenda item #(2)] 

  
Public testimony was provided by the following individuals: 

NAME:  Justin Louder 
AFFILIATION: Texas Tech University (TTU) K-12 
 
NAME:  Beth Cooper  
AFFILIATION: The University of Texas at Austin High School Special Purpose District 
 
Monica Martinez, associate commissioner, standards and support services, explained the process that 
was used to develop the proposed new rule text related to special purpose school districts.  
 
Von Byer, general counsel, reviewed the proposed rule text, explained each section, and identified the 
parts of the Texas Education Code (TEC) that would apply and those that would not apply to special 
purpose school districts.  
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MOTION: It was moved by Mr. Maynard and seconded by Mr. Rowley to recommend that the State 
Board of Education approve for first reading and filing authorization proposed new 19 TAC Chapter 
61, School Districts, Subchapter B, Special Purpose School Districts, §61.101, Applicability of State 
Law for Special Purpose School Districts. 
 
MOTION AND VOTE: It was moved by Dr. Ellis, seconded by Mr. Maynard, and carried 
unanimously to recommend that the State Board of Education amend §61.101(d)(3) to add, “The 
superintendent may not participate in the nomination process for the advisory board.”  
 
VOTE: A vote was taken on the motion to recommend that the State Board of Education approve for 
first reading and filing authorization proposed new 19 TAC Chapter 61, School Districts, Subchapter 
B, Special Purpose School Districts, §61.101, Applicability of State Law for Special Purpose School 
Districts, as amended by the Committee of the Full Board. The motion carried unanimously. 
 

DISCUSSION ITEMS 

The following two items were postponed from the June 29, 2020, Committee of the Full Board meeting. 

3.  Discussion of Proposed Revisions to 19 TAC Chapter 116, Texas Essential Knowledge and Skills 
for Physical Education 

  (Board agenda page I-5) 
 

Ms. Ramos explained the draft work group recommendations for revisions to the physical education 
Texas Essential Knowledge and Skills (TEKS). The board provided specific feedback on the current 
draft of proposed revisions. Additionally, the board requested that TEA convene the content advisors 
to review the current draft and provide recommendations for revisions based on the following 
feedback. 

• Ensure absolute alignment between the health education and physical education TEKS to 
ensure there are no gaps or duplication of content. 

• Ensure that additional specificity is added to the standards for Kindergarten-Grade 8 and 
ensure the student expectations are measurable, differentiated, and scaffolded. 

• Take an additional look at the national standards for physical education, especially at the 
elementary grades. Ensure that the national standards serve as the basis for the TEKS and 
are appropriately tailored for Texas, but do not copy the language verbatim. 

• Ensure that specific games and activities are reserved for the TEKS Guide rather than the 
standards. 
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4.  Discussion of Proposed Revisions to 19 TAC Chapter 115, Texas Essential Knowledge and Skills 
for Health Education 

  (Board agenda page I-7) 
 

Invited testimony was provided by the following individual: 

NAME:  Lori Kuykendall 
AFFILIATION: SBOE work group member 
 
Ms. Ramos provided an update on the draft recommendations for revisions to the health education 
TEKS. Ms. Ramos shared the recommendation that the current advanced health course be replaced with 
a new course, Your Health in the Real World.  

The board recommended changes to the current draft and requested that staff convene an additional 
work group to address the following feedback. Additionally, the committee requested that TEA direct 
the work group to view the webcast of the board’s discussion of revisions to the health education TEKS. 

• Consider recommendations shared by content advisor Dr. Feyi Obamehinti 
• Avoid delineating between risk avoidance vs. risk reduction and instead address both 

concepts 
• Revisit of the language regarding committed relationships in the marriage student 

expectations (SEs) 
• Include puberty and menstruation SEs no later than fourth grade and SEs dealing with 

physical, social, and emotional changes associated with puberty in fifth grade 
• Move SEs regarding the reproductive process to fifth grade and the SE on the cellular process 

of fertilization to sixth grade for horizontal alignment with science TEKS 
• Add language on postpartum depression preferably at middle school and at high school  
• Add parents to list of trusted adults in all SEs where identified and make consistent 

throughout the health TEKS 
• Examine language regarding tick-borne illnesses and epilepsy and ensure topics have been 

sufficiently addressed 
• Reinstate language regarding fetal development to the health TEKS 
• Review the SEs on human trafficking across all strands, ensure SEs are aligned and language 

is used consistently, and that the topic is addressed at the appropriate grades 
• Consider removing or reducing coverage of anatomy and physiology SEs in favor of content 

addressing cognitive development (including adolescent brain development and its impact on 
decision-making) 

• Ensure consistency of language regarding the following terms: online/digital, abuse/sexual 
abuse, sexual abstinence/abstinence 

• Consider adding language addressing the evaluation of peer influence and how students can 
assess the influence of peers, where applicable 

• Revisit self-harm and suicide coverage and review the feedback from the Texas Medical 
Association (TMA) on these topics 

• Add language regarding asymptomatic STDs and review SEs that address STDs and STIs for 
consistent terminology and review the feedback provided from TMA regarding STD and STI 
terminology  
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• Ensure the standards are aligned with Texas legal definitions of sexual abuse and sexual 
assault  

• Ensure that SEs addressing inappropriate online content are focused on strategies to resist 
consumption and communication of inappropriate online content 

• Reconsider the following in the healthy eating and physical activity strand: the amount of 
coverage of food allergies needed in Kindergarten-Grade 5, whether there is adequate 
coverage of sugar intake and portion control, and the coverage of sorting foods into food 
group and the identification of nutritional value of foods 

• Review the TMA feedback regarding overdose, vaping, and drugs and the grade levels at 
which they are addressed 

• Reconsider adding the topic of infatuation at Grade 6 
• Consider the idea of process standards seeking help and support in order to avoid repetition of 

the idea throughout the standards 
• Consider adding more focus on stress, including positive aspects of stress, resilience to stress, 

and recognizing stress 
• Consider the addition of language on how to help students assess thoughts and seek adult 

support if needed and review feedback from TMA on this topic 
• Review the standards throughout to focus less on discussion and identification and more on 

active demonstration, including developing plans 
• Consider moving coverage of online safety to start in Kindergarten and start coverage of 

sexting and pornography in Grade 5 
• Consider moving coverage of conflict resolution to start in Kindergarten and adding how to 

mend broken friendships 
• Revisit coverage of body image  
• Consider the addition of the influence of personal, peer, and family values and beliefs on 

decisions 
• Consider the addition of developing personal standards for dating and demonstrating 

strategies for difficult relationships 
• Consider the addition of ways to gather support from trusted adults and peers and identifying 

alternative activities that promote sexual abstinence or return to abstinence 
• Consider the addition of the topic of personal space starting in Kindergarten to lead up to the 

foundations of consent in later grades and review feedback from TMA on personal space 
• Review the list of positive character traits that are addressed in the current health TEKS 
• Ensure that prevention of childhood obesity is adequately addressed in the TEKS and that the 

language is not structured in a way that will result in the shaming of students 
• Consider addressing developmental health regarding eating disorders and obesity 
• Consider combining in Grades 7-8 student expectations (25)(K) and (25)(L) regarding 

contraception and strengthening the language on prevention screening and contraception 
• Ensure tone regarding teen pregnancy/teen parenthood is neutral and is not structured in a 

way that will result in the shaming of students 
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6. Discussion of Proposed Revisions to 19 TAC Chapter 112, Texas Essential Knowledge and 
Skills for Science 
(Board agenda page I-16) 

 
Public testimony was provided by the following individual: 

NAME:  Steven Ward, Sr. 
AFFILIATION: Self 

 
Ms. Martinez provided an update on the work of the science TEKS review work groups. She highlighted 
the draft of recommendations from Work Group B for four high school courses and the draft of 
recommendations from the work group on scientific and engineering practices. The committee provided 
the following direction for the work groups. 

General 

• Organization of high school courses does not need to be consistent 
• Kindergarten through grade 8 TEKS should be consistent in terms of strands and organization 
• The board’s intent is to stay away from Next Generation Science Standards (NGSS) and the 

TEKS should not be an exact replica of NGSS 
• Significant changes should not be made unless there is a clear benefit for the change 

Scientific and engineering practices 

• Consider renaming scientific and engineering practices to scientific processes and 
engineering connections and modifying language of the standards to better differentiate them 
from the K-12 Framework 

• Revisit engineering practices and add standards that require student to produce an end 
product 

• Revisit the considerable emphasis on phenomena and argumentation 
• Ensure standards are written in a manner all teachers can understand and that are 

developmentally appropriate 
• Historical context is important; consider adding these standards back in 
• Reinsert the language from current high school student expectation (3)(A)  

Chemistry 

• Reconsider removal of chemical and physical properties and chemical and physical changes 

7. Ethics Training   
(Board agenda page I-8) 

 
The committee postponed this item to Friday, July 2.  

8. Update on Texas Essential Knowledge and Skills (TEKS) Review 
(Board agenda page I-39) 
 
The committee did not discuss this item. 
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9. Discussion of Pending Litigation 
(Board agenda page I-41)   
 
The committee did not discuss pending litigation; therefore, no executive session was held. 

 
 
Dr. Ellis adjourned the meeting at 7:20 p.m.  
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Report of the State Board of Education 
Committee on Instruction  

July 1, 2020 
 
 
The State Board of Education Committee on Instruction conducted a virtual meeting at 9:17 a.m. on 
Wednesday, July 1, 2020. Attendance was noted as follows:   
 
Present:  Sue Melton-Malone, chair; Pam Little, vice chair; Aicha Davis; Georgina C. Pérez; Marty 
Rowley 

Public Testimony 

The Committee on Instruction heard public testimony on agenda items #1, #2 and #3. Information 
regarding the individuals who presented public testimony is included in the discussion of that item.  

ACTION ITEMS 

1. Proposed Amendments to 19 TAC Chapter 74, Curriculum Requirements, Subchapter A, 
Required Curriculum, §74.1, Essential Knowledge and Skills, and §74.3, Description of a 
Required Secondary Curriculum 
(First Reading and Filing Authorization)  
(Board agenda page II-I) 
[Official agenda item #3] 
 
Public testimony was provided by the following individuals: 

NAME:    Carol Fletcher 
AFFILIATION:  CS4TX 
 
NAME:    Hal Speed 
AFFILIATION:  Self 
 
NAME:    David Edmonson 
AFFILIATION:  TechNet 
 
NAME:    Caroline Joiner 
AFFILIATION:  Amazon 
 
NAME:    Paul Fishwick 
AFFILIATION:  Self 
 
NAME:    Tania Curry 
AFFILIATION:  Project Lead The Way 
 
NAME:    Alexis Harrigan 
AFFILIATION:  Code.org 
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NAME:    Jey Veersamy 
AFFILIATION:  The University of Texas at Dallas 
 
NAME:    Jill Schott 
AFFILIATION:  College Board 
 
Shelly Ramos, senior director, curriculum standards and student support, stated that the current 
proposal would update the rules to align with recent legislation, with the new Texas State Plan for 
career and technical education (CTE), and with changes to the technology applications and CTE 
Texas Essential Knowledge and Skills (TEKS). Monica Martinez, associate commissioner for 
standards and support services, explained that the proposed rules reflect previous direction from the 
SBOE to address requirements for technology applications courses in a manner comparable to all 
other CTE courses in the required secondary curriculum in TAC §74.3. 

 
MOTION:  It was moved by Mr. Rowley and seconded by Mrs. Little to recommend that the State 
Board of Education approve for first reading and filing authorization the proposed amendments to  
19 TAC Chapter 74, Curriculum Requirements, Subchapter A, Required Curriculum, §74.1, Essential 
Knowledge and Skills, and §74.3, Description of a Required Secondary Curriculum. 

 
MOTION AND VOTE:  It was moved by Mr. Rowley, seconded by Ms. Davis, and carried 
unanimously to recommend that the State Board of Education amend §74.3(b)(2)(I) to require school 
districts and charter schools to offer at least one introductory level computer science course from the 
following options: Fundamentals of Computer Science, Computer Science I, or Advanced Placement 
(AP) Computer Science Principles. 
 

VOTE:  A vote was taken on the original motion to recommend that the State Board of Education 
approve for first reading and filing authorization the proposed amendments 19 TAC Chapter 74, 
Curriculum Requirements, Subchapter A, Required Curriculum, §74.1, Essential Knowledge and 
Skills, and §74.3, Description of a Required Secondary Curriculum, as amended. The motion carried 
unanimously. 

2. Proposed New 19 TAC Chapter 120, Other Essential Knowledge and Skills, Subchapter A, 
Character Traits 
(First Reading and Filing Authorization) 
(Board agenda page II-8) 
[Official agenda item #4]  

 
Public testimony was provided by the following individuals: 

NAME:    Ankita Ajith 
AFFILIATION:  Self 
 
NAME:    Nitant Patel 
AFFILIATION:  Self 
 
NAME:    Claudia Di Bonaventura 
AFFILIATION:  Self 
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Ms. Ramos explained the requirement to integrate positive character traits into the essential 
knowledge and skills. She also explained that the recommended implementation of the proposed 
standards is the 2021-2022 school year in order to give districts time to prepare.  

 
MOTION AND VOTE: It was moved by Mrs. Little, seconded by Mr. Rowley, and carried 
unanimously to recommend that the State Board of Education approve for first reading and filing 
authorization proposed new 19 TAC Chapter 120, Other Essential Knowledge and Skills,  
Subchapter A, Character Traits. 

3. Proposed Approval of Innovative Courses 
(Board agenda page II-16) 
[Official agenda item #5] 

 
Ms. Ramos explained that there were eleven innovative courses recommended for approval that do 
not fall within any of the subject areas of the foundation or enrichment curriculum: Civic Discourse; 
Advancement Via Individual Determination (AVID), Level I; Advancement Via Individual 
Determination (AVID), Level II; Advancement Via Individual Determination (AVID), Level III; 
Advancement Via Individual Determination (AVID), Level IV; Path-College/Career I; Path-
College/Career II; Path-College/Career III; Path-College/Career IV; Peer Assistance and 
Leadership® (PAL) I; and Peer Assistance and Leadership® (PAL) II. One course, Rock and Roll 
Academy: Social-Emotional Learning through Music, was presented for the committee’s 
consideration without a recommendation from staff due to the cost of the course. 
 
MOTION AND VOTE:  It was moved by Mr. Rowley, seconded by Mrs. Little, and carried 
unanimously to recommend that the State Board of Education approve for a period of five years the 
following innovative courses that do not fall within any of the subject areas of the foundation or 
enrichment curriculum: Advancement Via Individual Determination (AVID), Level I; Advancement 
Via Individual Determination (AVID), Level II; Advancement Via Individual Determination (AVID), 
Level III; Advancement Via Individual Determination (AVID), Level IV; Path-College/Career I; 
Path-College/Career II; Path-College/Career III; Path-College/Career IV; Peer Assistance and 
Leadership® (PAL) I; and Peer Assistance and Leadership® (PAL) II; and approve for a period of 
two years a new course titled Civic Discourse. 

4. Update Regarding Origo Education 
(Board agenda page II-20) 
[Official agenda item #6] 

 
Melissa Lautenschlager, director, instructional materials and implementation, provided an update 
regarding Origo Education. The liquidated damages assessed by the SBOE were paid by Origo 
Education and distributed to districts. Von Byer, general counsel, explained options the SBOE can 
take to strengthen the rules related to administrative penalties. The committee requested that staff 
present proposed amendments to the rules at the September meeting.  

 
 
 
The meeting of the Committee on Instruction adjourned at 11:13 a.m. 
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Report of the State Board of Education 
Committee on School Finance/Permanent School Fund 

July 1, 2020  

 
The State Board of Education Committee on School Finance/Permanent School Fund conducted a virtual 
meeting at 9:06 a.m. on Wednesday, July 1, 2020. Attendance was noted as follows: 

 
Present: Tom Maynard, chair; Lawrence A. Allen, Jr., vice  chair;  Donna  Bahorich;  Patricia  Hardy; 
Ken Mercer 

 
Public Testimony 

 
The Committee on School Finance/Permanent School Fund received no presentations of public testimony. 

 
DISCUSSION ITEM 

 
1. Per Capita Apportionment Rate for the 2019-2020 School Year 

(Board agenda page III-I) 
 

Amy Copeland, director, state funding, explained that the preliminary 2019–2020 per capita 
apportionment rate of $259.207 was set in September 2019. Based on actual funds available for 
expenditure, the final per capita appointment rate for 2019–2020 is $319.713. 

 
ACTION ITEM 

 
2. Proposed Amendment to 19 TAC Chapter 109, Budgeting, Accounting, and Auditing, 

Subchapter B, Texas Education Agency Audit Functions, §109.23, School District Independent 
Audits and Agreed-Upon Procedures 
(Second Reading and Final Adoption) 
(Board agenda page III-3) 
[Official agenda item #7] 

 
David Marx, director, financial compliance, explained that the proposed amendment reflects changes 
made by House Bill (HB) 1520, 86th Texas Legislature, 2019, that eliminated the requirement for out- 
of-state certified public accountancy (CPA) firms to be licensed in Texas. He also stated that no public 
comments were received. 

 
MOTION AND VOTE: It was moved by Mr. Allen, seconded by Ms. Hardy, and carried unanimously 
to recommend that the State Board of Education approve for second reading and final adoption the 
proposed amendment to 19 TAC Chapter 109, Budgeting, Accounting, and Auditing, Subchapter B, 
Texas Education Agency Audit Functions, §109.23, School District Independent Audits and Agreed- 
Upon Procedures; and 

 

Make an affirmative finding that immediate adoption of 19 TAC Chapter 109, Budgeting, Accounting, 
and Auditing, Subchapter B, Texas Education Agency Audit Functions, §109.23, School District 
Independent Audits and Agreed-Upon Procedures, is necessary and shall have an effective date of 
August 31, 2020. 
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DISCUSSION ITEM 
 

3. Review of Permanent School Fund Securities Transactions and the Investment Portfolio 
(Board agenda page III-9) 

 
Catherine Civiletto, deputy executive administrator, provided a summary on the status of the 
Permanent School Fund portfolio. Reports presented to the committee were for the reporting 
period of March and April 2020 unless otherwise noted. Ms. Civiletto’s report included the 
current fair market value of the Fund; the asset allocation mix as of April 30, 2020; PSF 
transactions occurring in the reporting period; revenues and expenditures for the fiscal year 
period of September 1, 2019 to April 30, 2020; the activity in the securities lending program for 
the fiscal period beginning September 1, 2019 through August 31, 2020; the status of transfers 
from the General Land Office as of April 30, 2020, as per approved resolutions; the current 
status of the Bond Guarantee Program and the available capacity in the program; broker 
commissions on both the internal and external equity portfolios for the period beginning January 
1, 2020 through April 30, 2020; fixed income rating changes for the fiscal period September 1, 
2019 through April 30, 2020; and short-term cash investments. 

 
CONSENT ITEM 

 
4. Ratification of the Purchases and Sales of the Investment Portfolio of the Permanent 

School Fund for the Months of March and April 2020 
(Board agenda page 
III-10) [Consent 
agenda item #(4)] 

 
MOTION AND VOTE: Based on the information provided by staff and the recommendation 
of the executive administrator and chief investment officer and the commissioner of education, 
the committee recommended by unanimous consent that the State Board of Education ratify the 
purchases and sales for the months of March and April 2020 in the amounts of $1,639,971,304 
and $1,435,989,619 respectively (Attachment A). 
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DISCUSSION ITEM 
 

5. Report by the State Auditor’s Office on the Audit of the Permanent School Fund’s Financial 
Statements and Certification of the Bond Guarantee Program for the Fiscal Year Ending 
August 31, 2019 
(Board agenda Page III-11) 

 
Holland Timmins, executive administrator and chief investment officer introduced Michael Clayton, 
audit manager, and Bill Hunter, managing senior auditor from the State Auditor’s Office (SAO), for 
presentation of the annual audit of the Permanent School Fund for the year ending August 31, 2019, 
and for presentation of results of the Certification of the Permanent School Fund’s Bond Guarantee 
Program for fiscal year 2019. 

 
Mr. Hunter stated that the SAO issued an unqualified opinion on the financial statements audited for 
the period. He stated that the SAO conducted a review of internal controls and identified no reportable 
weakness at the Texas Education Agency. 

 
Mr. Hunter then presented the results of the Certification of the Permanent School Fund’s Bond 
Guarantee Program for the fiscal period. He stated that the amount of bonds guaranteed during FY 2019 
was within all regulatory limits established by the Texas Education Code (Section 45.053(a) and (d), 
and §45.0531(a) and (b)), the Internal Revenue Service (Notice 2010-5 dated December 16,2009), and 
the State Board of Education, and that the Fund had sufficient reserves to meet the State Board of 
Education’s reserve requirements for the same period. 

 
CONSENT ITEMS 

 
6. Adoption of an Annual Report on the Status of the Bond Guarantee Program 

(Board agenda page III-12) 
[Consent agenda item #(5)] 

 
Mr. Timmins presented the annual report of the Bond Guarantee Program as required by the Texas 
Education Code and requested that the committee adopt the report as presented. 

 
MOTION AND VOTE: By unanimous consent, the committee recommended that the State Board of 
Education adopt the annual report on the status of the Bond Guarantee Program as of August 31, 2019. 

 
7. Review of the Bond Guarantee Program Charter Capacity 

(Board agenda page III-13) 
[Consent agenda item #(6)] 

 
Mr. Timmins provided a brief overview of the Bond Guarantee Program Charter Capacity and reviewed 
the schedule for increasing the bond guarantee program capacity for charter district bonds by 20%. He 
indicated that if the board took no action, the charter capacity would automatically increase. 

 
No action was taken on this item. 
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8. Approval of the Selection of a Legal Counsel for the Bond Guarantee Program as outlined in 
RFQ 701-20-006 for the Texas Permanent School Fund and Authorization for Contract 
Execution by the Commissioner of Education 
(Board agenda page III-14) 
[Consent agenda item #(7)] 

 
Ms. Civiletto explained the request for qualifications (RFQ) process to the committee and presented 
the single respondent law firm, DLA Piper, LLP, that is qualified to assist the board with the Bond 
Guarantee Program capacity matter, in addition to offering support for other global tax matters for the 
Fund. 

 
MOTION AND VOTE: By unanimous consent, the committee recommended that the State Board of 
Education approve DLA Piper LLP for the Bond Guarantee Program Capacity and Tax Counsel scope 
of legal services and authorization for contract execution by the Commissioner of Education. 

 
DISCUSSION ITEM 

 
9. First Quarter 2020 Permanent School Fund Performance Report 

(Board agenda page III-15) 
 

Mr. Mike Maher, Vice President of BNY Mellon Global and Risk Solutions, presented the first quarter 
2020 Permanent School Fund performance report. Mr. Maher began with an overview of the U.S and 
foreign capital markets. He then reviewed the performance of the Fund for the first quarter of 2020. He 
stated that the PSF returned -11.06% net of fees for the first quarter, underperforming the target 
benchmark by 54 basis points. Mr. Maher attributed most of the underperformance to fixed income and 
real estate. 

 
Mr. Maher reviewed the first quarter 2020 performance of the Permanent School Fund by asset class, 
stating that the total domestic large cap equity composite outperformed its benchmark for the quarter 
by 23 basis points. Mr. Maher added that the Small/Midcap Equity portfolio outperformed its 
benchmark by 41 basis points. He added that international equities returned -23.26% for the quarter, 
outperforming its benchmark by 13 basis points for the period. The fixed income portfolio returned 
0.32% for quarter, underperforming its benchmark by 283 basis points. Mr. Maher stated that the 
Absolute Return composite returned –7.07% for the quarter, outperforming its benchmark, the HFRI 
Fund of Funds Composite Index, by 31 basis points. Mr. Maher added that the Real Estate composite 
returned 1.87% for the quarter, underperforming its benchmark by 36 basis points. Mr. Maher added 
that Total Risk Parity Strategies returned -12.08% in the first quarter 2020, underperforming its 
benchmark by 126 basis points. He further stated that the Real Return Asset class returned -11.29% for 
the quarter, outperforming its benchmark by eight basis points. He added that Emerging Market Debt 
returned -16.70% for the quarter, underperforming its benchmark by 149 basis points. Mr. Maher stated 
that private equity returned 3.46% for the quarter, underperforming its benchmark by 100 basis points. 
Finally, he stated that the total emerging market equity composite returned -24.00% for the first quarter 
2020, lagging its benchmark by 40 basis points. 
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CONSENT ITEMS 
 

10. Review and Adoption of the Long-Term Strategic Asset Allocation Plan of the Permanent 
School Fund of the State Board of Education and the Permanent School Fund Liquid Account 
(Board agenda page III-16) 
[Consent agenda item #(2)] 

 
No discussion occurred, and no action was taken on this item. 

 
11. Review of the Report on Permanent School Fund Percentage Distribution Rates Under 

Consideration for Fiscal Years 2022 and 2023 
(Board agenda page III-17) 
[Consent agenda item #(3)] 

 
No discussion occurred, and no action was taken on this item. 

 
DISCUSSION ITEM 

 
12. Report of the Permanent School Fund Executive Administrator and Chief Investment Officer 

(Board agenda page III-18) 
 

Mr. Timmins provided the committee an update on PSF staff continuing to successfully work virtually. 
 
 

The meeting of the Committee on School Finance/Permanent School Fund adjourned at 11:03 a.m. 
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Attachment A 
 
 
 

TEXAS PERMANENT SCHOOL FUND 
SUMMARY OF TRANSACTIONS FOR 
APPROVAL 

(Including External Manager's 
Trades) For March 1, 2020 through 
April 30, 2020 

 
 
 
 

Purchases/Capital Calls: 
Long Term Fixed Income $ 393,144,435 
Public Market Equities 758,876,409 
Alternative Investments   487,950,460  

TOTAL   $ 1,639,971,304  
 
 

Sales/Distributions:  
 Long Term Fixed Income $ 863,358,760 
 Public Market Equities 174,033,717 
 Alternative Investments   398,597,142  

 TOTAL   $ 1,435,989,619  
 
 

General Land Office Contributions: 
 
 

FY 2019 FY 2020 
Cumulative Cumulative 
April 2019 April 2020 

 
$127,500,000 $5,000,000 

 
Based on the above information provided by staff including a report that deposits to the 
Permanent School Fund from the General Land Office were $127,500,000 through April 2019 
for fiscal year 2019 versus $5,000,000 through April 2020 for fiscal year 2020, and the 
recommendation 
of the Executive Administrator and Chief Investment Officer and the Commissioner of Education; 
it is moved by unanimous consent that the Committee on School Finance/Permanent School 
Fund ratify for the months of March 2020 and April 2020 Permanent School Fund portfolio 
purchases of $1,639,971,304 and sales of $1,435,989,619. 
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Report of the State Board of Education 
Committee on School Initiatives 

July 1, 2020 
 
 
The State Board of Education Committee on School Initiatives conducted a virtual meeting at 9:03 a.m. on 
Wednesday, July 1, 2020. Attendance was noted as follows:  
 
Present: Barbara Cargill, chair; Marisa B. Perez-Diaz, vice chair; Ruben Cortez, Jr.; Keven Ellis; Matt 
Robinson 

Public Testimony 

The Committee on School Initiatives received no presentations of public testimony  

ACTION ITEM 

1. Review of Proposed Revisions to 19 TAC Chapter 232, General Certification Provisions 
(Board agenda page IV-1) 
[Official agenda item #8] 

 
Christie Pogue, director, EPP accreditation and policy development, explained that the proposed 
revisions to 19 Texas Administrative Code (TAC) Chapter 232, General Certification Provisions would 
implement the statutory requirements of House Bills 18 and 403 and Senate Bills 11 and 37, 86th Texas 
Legislature, 2019. The proposed revisions would provide continuing professional education instruction 
regarding mental health and substance abuse training; training requirements for superintendents 
regarding sexual abuse and human trafficking; and the removal of student loan default as grounds to 
deny the renewal of a certificate. Technical changes would also clarify processes and reorganize current 
provisions to improve readability and align citations. 
 
MOTION AND VOTE:  It was moved by Ms. Perez-Diaz, seconded by Dr. Ellis, and carried 
unanimously to recommend that the State Board of Education take no action on the proposed revisions 
to 19 TAC Chapter 232, General Certification Provisions. 

CONSENT ITEM 

2. Recommendation for Appointment to the Lackland Independent School District Board of 
Trustees  
(Board agenda page IV-27) 
[Consent agenda item #(8)] 

 
Christopher Lucas, director, policy, planning, and operations, explained that there is an existing 
vacancy on the board of trustees for Lackland Independent School District. The commanding officer, 
Colonel Scott J. Thompson, has requested that Mr. Brian Miller be appointed to fill the vacancy.  
 
MOTION AND VOTE: It was moved by Mr. Cortez, seconded by Dr. Ellis, and carried unanimously 
to recommend that the State Board of Education approve the appointment of Mr. Brian Miller to serve 
a two-year term of office, from July 2, 2020, through July 2, 2022, on the Lackland Independent School 
District Board of Trustees 
 

 
The meeting of the Committee on School Initiatives adjourned at 9:16 a.m. 



Report of the State Board of Education 
Ad Hoc Committee on Trustee Team Building 

WORK SESSION 
July 15, 2020 

 
The State Board of Education Ad Hoc Committee on Trustee Team Building met at 4:15 p.m. on 
Wednesday, July 15, 2020, via video conference, pursuant to the governor’s March 16, 2020, suspension 
of certain provisions of the Texas Open Meetings Act. Attendance was noted as follows: 
 
Committee Members Present: Barbara Cargill, chair; Donna Bahorich; Marisa B. Perez-Diaz; Matt 
Robinson 
 
Committee Members Not Present: Ruben Cortez, Jr. 
 
Non-Committee Members Present: Keven Ellis 
 
Invited Participants Present: Kevin Brown, Texas Association of School Administrators; Jeff Cottrill, Texas 
Education Agency; Phil Gore, Texas Association of School Boards; Morris Lyon, Texas Education Agency; 
Robby McGowen, Region 4 Eduation Service Center; Cathy Mincberg, Center for Reform of School 
Systems  
 
 
Public testimony is not taken on Work Session items. 

 
DISCUSSION ITEM 
 
1.  Work Session on School Board Member Training 

 
Monica Martinez, associate commissioner for standards and support services, introduced the item. Dr. 
Ellis welcomed the members of the committee and reviewed the committee’s three charges: 

1. Make appropriate revisions to Framework for School Board Development 
2. Review 61.1(4) to determine if there needs to be a change to the expectations of the team building 

training. 
3. Create a path for a trainer to become an “authorized” trainer in team building with training and 

testing that is specific to the Framework. 
 
The members of the committee and invited participants discussed Framework for School Board 
Development and suggested changes to its language. 

 
The meeting of the Ad Hoc Committee on Trustee Team Building adjourned at 6:19 p.m. 



Report of the State Board of Education 
Ad Hoc Committee on Trustee Team Building 

WORK SESSION 
July 24, 2020 

 
The State Board of Education Ad Hoc Committee on Trustee Team Building met at 4:05 p.m. on Friday, 
July 24, 2020, via video conference, pursuant to the governor’s March 16, 2020, suspension of certain 
provisions of the Texas Open Meetings Act. Attendance was noted as follows: 
 
Committee Members Present: Barbara Cargill, chair; Donna Bahorich; Marisa B. Perez-Diaz; Matt 
Robinson 
 
Committee Members Not Present: Ruben Cortez, Jr. 
 
Non-Committee Members Present: Keven Ellis 
 
Invited Participants Present: Kevin Brown, Texas Association of School Administrators; Jeff Cottrill, Texas 
Education Agency; Phil Gore, Texas Association of School Boards; Morris Lyon, Texas Education Agency; 
Robby McGowen, Region 4 Eduation Service Center; Cathy Mincberg, Center for Reform of School 
Systems  
 
 
Public testimony is not taken on Work Session items. 

 
 

DISCUSSION ITEM 
 
1.  Work Session on School Board Member Training 
 

The members of the committee and invited participants discussed the Framework for School Board 
Development and suggested changes to its language. 

 
The meeting of the Ad Hoc Committee on Trustee Team Building adjourned at 5:49 p.m. 



Report of the State Board of Education 
Ad Hoc Committee on Trustee Team Building 

WORK SESSION 
August 3, 2020 

 
The State Board of Education Ad Hoc Committee on Trustee Team Building met at 3:33 p.m. on Monday, 
August 3, 2020, via video conference, pursuant to the governor’s March 16, 2020, suspension of certain 
provisions of the Texas Open Meetings Act. Attendance was noted as follows: 
 
Committee Members Present: Barbara Cargill, chair; Donna Bahorich; Ruben Cortez, Jr.; Marisa B. Perez-
Diaz; Matt Robinson 
 
Invited Participants Present: Kevin Brown, Texas Association of School Administrators; Jeff Cottrill, Texas 
Education Agency; Phil Gore, Texas Association of School Boards; Morris Lyon, Texas Education Agency; 
Robby McGowen, Region 4 Eduation Service Center; Cathy Mincberg, Center for Reform of School 
Systems  
 
Public testimony is not taken on Work Session items. 

 
DISCUSSION ITEM 
 
1.  Work Session on School Board Member Training 
 

The members of the committee and invited participants discussed the Framework for School Board 
Development and suggested changes to its language. 

 
The meeting of the Ad Hoc Committee on Trustee Team Building adjourned at 6:03 p.m. 



Report of the State Board of Education 
Ad Hoc Committee on Trustee Team Building 

WORK SESSION 
August 12, 2020 

The State Board of Education Ad Hoc Committee on Trustee Team Building met at 4:00 p.m. on 
Wednesday, August 12, 2020, via video conference, pursuant to the governor’s March 16, 2020, suspension 
of certain provisions of the Texas Open Meetings Act. Attendance was noted as follows: 

Committee Members Present: Barbara Cargill, chair; Donna Bahorich; Ruben Cortez, Jr.; Matt Robinson 

Committee Members Not Present: Marisa B. Perez-Diaz 

Non-Committee Members Present: Keven Ellis 

Invited Participants Present: Kevin Brown, Texas Association of School Administrators; Jeff Cottrill, Texas 
Education Agency; Phil Gore, Texas Association of School Boards; Morris Lyon, Texas Education Agency; 
Robby McGowen, Region 4 Eduation Service Center; Cathy Mincberg, Center for Reform of School 
Systems  

Public testimony is not taken on Work Session items. 

DISCUSSION ITEM 

1. Work Session on School Board Member Training

The members of the committee and invited participants discussed the Framework for School Board
Development and suggested changes to its language.

The committee then discussed possible amendments to 19 TAC §61.1 Continuing Education for
School Board Members, related to the requirements for traininers of the team-building session required 
by 19 TAC §61.1(4). The committee considered including a new category of authorized providers in
addition to the existing category of registered providers currently eligible to provide team-building
training. Trainers would be added to the new category of authorized providers through one of two
avenues: review and approval of their team-building curriculum or their successful completion of a
team-building training-of-trainers course and successful performance on a qualifying exam.

The meeting of the Ad Hoc Committee on Trustee Team Building adjourned at 6:29 p.m. 
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