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Final Strands and Knowledge and Skills Statements for
English and Spanish Language Arts and Reading TEKS

(1) Developing and Sustaining Foundational Language Skills: Listening, Speaking,
Reading, and Writing. Students develop word structure knowledge through phonological
awareness, print concepts, and phonics to decode and encode texts. Students apply knowledge
and relationships found when studying the structures, origins, and contextual meanings of words. In
accordance to the student’s language proficiency level, the student is expected to:

(2) Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts.
Students use metacognitive skillsto comprehend increasingly complex texts. In accordance
to the student’s language proficiency level, the student is expected to:

(3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Students
speak and write to effectively convey viewpoints and analysis of texts which are read or heard
for a variety of audiences and purposes. In accordance to the student’s language proficiency
level, the student is expected to:

(4) Collaboration: Listening, Speaking, Reading and Writing using Multiple Texts. Students
prepare for and participate productively in diverse interactions, building on others’ ideas and
expressing their own viewpoints clearly in a variety of contexts. In accordance to the student’s
language proficiency level, the student is expected to:

(5) Multiple Genres: Listening, Speaking, Reading and Writing using Multiple Texts. Students
recognize genre-specific characteristics, structures, and purposes in order to analyze, respond

to, and compose a variety of texts. In accordance to the student’s language proficiency level, the
student is expected to:

(6) Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use critical inquiry to analyze the purpose of authors’ choices and how they influence
and communicate meaning within a text. Students emulate author’s craft purposefully in order

to develop their own products and performances. In accordance to the student’s language
proficiency level, the student is expected to:

(7) Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple
Texts. Students use the modes of writing/discourse and the writing process recursively to

compose multiple texts that are meaningful and legible and use appropriate conventions. In
accordance to the student’s language proficiency level, the student is expected to:

(8) Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts.
Students engage in both short-term and sustained recursive inquiry processes for self-selected

and assigned purposes. In accordance to the student’s language proficiency level, the student is
expected to:
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8128.31. English | for Speakers of Other Languages (One Credit), Beginning with School Year 2009-2010.

TEKS with edits

Committee Comments

(a)

Introduction.

M)

The essential knowledge and skills as well as the student expectations for English | for Speakers of Other
Languages (ESOL 1) are described in 874.4 of this title as related to the English Language Proficigney
Standards (ELPS) {relating-to-Enghish-Language-Proficiency-Standards) as well as subsection (b) of this
sectlon and are |dent|cal to the knowledge and skrlls and student expectatrons in Chapter 110/0f this title

3 Reading)-as related to
the Texas Essentlal Knovvledqe and Skllls for Enqllsh Lanquaqe Arts and Readlnq with additional
expectations for English language learners (ELLS).

)

ESOL | may be substituted for English I as provided by Chapter 74, Subchapter B, of this title as related t@
Graduation Requirements. {relating-to-Graduation-Reguirements). All expectations apply to ESOL |

students; however, it is imperative to recognize critical processes and features of second language
acquisition and to provide appropriate instruction to enable students to meet these,standards.

@)

ELLs are expected to meet standards in a second language that many monolingual English speakers find
difficult to meet in their native language. In addition, ELLs are acquiring English at the.same time they are
learning content in English. ELLS" abilities to meet these standards will,be influenced by their proficiency
in English. While ELLs can analyze, synthesize, and evaluate, theirlevel of English proficiency may
impede their ability to demonstrate this knowledge during the initial stages of English.language
acquisition. For this reason, comprehension of text requires additional scaffolds such as that-include
adapted text, {e-g—appropriateforstudentproficiencydevel-translatigRsiitransliations, native language
support, cognates, summaries, pictures, realia, glossaries, bilingual dictionaries, thesatrus-thesauri, and
other modes of comprehensible input. ELLs can and should be encouraged to use their knowledge of their
first language {e-g-—cognates) to enhance thetr vocabularydevelopment; aaé ;vocabulary needs to be in the
context of connected discourse so that it is meaningful. Strategic use of the student's first language is
important to ensure linguistic, affective, cognitive;and academic development in English.

(4)

The essential knowledge and skills as.well as the student expectations for English | for Speakers of Other
Languages (ESOL 1) are described in874.4 of this title as related to the English Language Proficiency

Standards (ELPS) {relating-toEnghsh-Language-Proficieney-Standards) as well as subsection (b) of this

sectlon and are |dent|cal to the knowledge and skllls and student expectatlons in Chapter 110 of this title

the Texas Essentlal Knowledqe and Skllls for Ermsh Lanquaqe Arts and Readlnq with addmonal
expectations for English language learners (ELLs).

®)

For newcomers |n secondary schoollng, the challenge then is not only Iearnlng Engllsh but Iearnlng

add|t|onal flrst Ianguage and/or academlc needs due to their preV|ous educational experiences that may
include interrupted and/or limited schooling. For students at beginning levels of English proficiency, their
ab|I|tv to use thelr frrst Ianquaqe is |mperat|ve to academ|c and I|nqmst|c development Strateg%useef

§128.31. English | for Speakers of Other Languages (One Credit), Beginning with School Year 2009-2010.
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(6)

Second language acqursrtron isa complex process that even under optrmal condrtrons can take 5 to 7 years
(Collier, 1997). It is important to understand that limited knowledge of English structure and vocabulary is
neither related to the students' intellectual capabilities nor their ability to use higher-order thinking skills.
The development of receptive (listening/reading) and expressive (speaking/writing) skills in second
language learners may be at different stages. In some instances, second language learners undergo silent
periods of varying durations when they first begin to learn a new language. Students often understand
more than they can produce and may repeat words in sentences that they do not entirely understand

(")

In order for ELLs to be successful, they must acquire both social and academic language proficiency in
Englrsh Social Ianguage profrcrency in Englrsh consrsts of the Eng4+sh anguag needed for darly socral

aeademrc—settmgs mcludrnq basic Ianquaqe structures expressrons and vocabularv used in qreetrnqs

guestions, directions, and the school environment.

(8)

Academiclanguageis-a-majorfactor-in-academic-suecess: AcadgmiGilanguage proficteney consists of the

English needed to think critically, understand and learn new conGepis, process.complex material, and
interact and communicate in academic settings. Grounded in Krashen’s Hypotheséswof LanSuage
Acquisition, ELLs require focused, targeted, and systematic instruction secere-language-acguisition to

provide them with the foundatron of Enqlrsh Ianquaqe vocabularv, qrammar svntax and mechanrcs

and—gramnttatreakstruetures—are—used—aeres&a“—sub}eepareas— Lrteracv development across the content areas

is essential in building academic skills in a séeond language and can accelesate the learning of both

English language skills and hrqher order thrnklnq skrIIs and—rs—are—speemetotheeententareas such as

and—reaeh—therr—ful—l—aeadermc—petenﬂal— lhrs Instructron must atse be prewded—rn—a—manner—that—rs

linguistically accommodated,{contextualized, communicated, sequenced, and scaffolded}in accordance
with the ELPS eemmensuratewith the and the student'stevels-ef English language proficiency levels to
ensure thatthe mastery of studeptlearns-the knowledge and skills in the required curriculum. is-aceessible-

9)

ELLsrequirefocused;targeted;-and-systematic second-language-acguisition to-provide them-with-the

(10)

ELL students are at different stages of language acquisition. The ELL student may exhibit different
proficiency levels within the four language eempenents-domains: listening, speaking, reading, and writing.
For example, a student may exhibit oral skills at the advanced level, reading skills at the intermediate
level, and writing skills at the beginning level Proficiency levels are not grade specific. - Beginning;
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Understandlnq the level of Enqllsh language prof|C|encv of the student is cntlcal in order for the student to

have access to the currlculum m&mw%mmwmﬁewammmmm

guidance in second Ianguage acqwsmon refer to the Engllsh Language Prof|C|ency Standards (ELPS)
described i in §74 4 of this title and the prof|(:|encv level descnptors (PLD)

(A) Removed in order to streamline. PLDs
are included in the ELPS. ELPS offer
detailed descriptions. ELPS may change
and this will allow this document to
adapt for future changes in the ELPS.

(B)

©

(D)

§128.31. English | for Speakers of Other Languages (One Credit), Beginning with School Year 2009-2010.
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(11)

(12)

(13)

(14)

(b) | Knowledge and skills.

Insert English | TEKS here.

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS
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Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

T |23 ®

Covered in the ELPS

Covered in the Strand 2

8

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

IT| 8|3 B |8|8 8|2

Covered in the ELPS

E

Covered in the ELPS
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(o Moved to introduction
e Covered in Response
) Covered in Response

Covered in the ELPS
29)

Covered in the ELPS
[

Covered in the ELPS
B8)

Covered in the ELPS
<)

Covered in the ELPS
&)
42} Covered in the ELPS

Covered in the ELPS
-

Covered in the ELPS
(S)
) Covered in the ELPS
ALt Covered in the ELPS

Covered in the ELPS
&)
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14e) Covered in Collaboration and Response
{5 Covered in the ELPS and Introduction
Covered in the ELPS
36)
Covered in the ELPS
A
By Covered in the ELPS
Covered in the ELPS
©)
Covered in the ELPS
B}
Covered in the ELPS
&
Covered in the ELPS
)
Covered in the ELPS
&
L=b Covered in the ELPS and Foundation
Covered in the ELPS and Reading
o Comprehension
Covered in the ELPS and Reading
& Comprehension
Covered in the ELPS and Reading
178 Comprehension
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Covered in the ELPS
Teacher strategy

Covered in the ELPS
Teacher strategy

Covered in Reading Comprehension

2 12|22 ¢

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Move to Writing

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in Writing

Covered in Foundation

Teacher Strategy

§128.31. English | for Speakers of Other Languages (One Credit), Beginning with School Year 2009-2010.
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Move to Foundation

to "i"; and

Covered in Writing
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8128.32. English 11 for Speakers of Other Languages (One Credit), Beginning with School Year 2009-2010.

TEKS with edits

Committee Comments

(®)

Introduction.

M)

The essential knowledge and skills as well as the student expectations for English Il for Speakers of Other
Languages (ESOL II) are described in §74.4 of this title as related to the English Language Proficiency
Standards (ELPS) {relating-to-Enghish-Language-Proficieney-Standards) as well as subsection (b) of this
sectlon and are |dent|cal to the knowledge and sk|lls and student expectatlons in Chapter 110/0f this title

3 Reading)-as related to
the Texas Essentlal Knovvledqe and Skllls for Enqllsh Lanquaqe Arts and Readlnq with additional
expectations for English language learners (ELLS).

)

ESOL Il may be substituted for English 11 as provided by Chapter 74, SubchapterB, of this title as related
to Graduation Requirements. {relating-to-Graduation-Requirements). All expegtations apply to ESOL Il

students; however, it is imperative to recognize critical processes and features of second language
acquisition and to provide appropriate instruction to enable students to meet these,standards.

@)

ELLs are expected to meet standards in a second language that many monolingual English speakers find
difficult to meet in their native language. In addition, ELLs are acquiring English at the,same time they are
learning content in English. ELLS' abilities to meet these standards will.be influenced by their proficiency
in English. While ELLs can analyze, synthesize, and evaluate, theirlevel of English proficiency may
impede their ability to demonstrate this knowledge during the initial stages of English.language
acquisition. For this reason, comprehension of text requires additional scaffolds such as that-include
adapted text, {e-g—appropriateforstudentproficiencydevel-translatigRsiitransliations, native language
support, cognates, summaries, pictures, realia, glossaries, bilingual dictionaries, thesatrus-thesauri, and
other modes of comprehensible input. ELLs can and should be encouraged to use their knowledge of their
first language {e-g-—cognates) to enhance thetr vocabularydevelopment; aaé ;vocabulary needs to be in the
context of connected discourse so that it is meaningful. Strategic use of the student's first language is
important to ensure linguistic, affective, cognitive; and academic development in English.

(4)

Research consistently shows that a streng foundation in the native language of an ELL facilitates learning
in English (Collier & Thomas, 1997; Cummins, 2001). Students can develop cognition, learn, and achieve
best when they can understand the language of instruction (August, Calderon, & Carlo, 2003). Students

can be-expected-to transferthose skills to accelerate Enghish-and-progressrapidhy-in learning in English.

®)

For newcomers in secondary schoollng the challenge then Is not only Iearnlng Engllsh but Iearnlng
content through n Engllsh g A

add|t|onal first Ianguage and/or academ|c needs due to their prewous educational experiences that may
include interrupted and/or limited schoaling. For students at beginning levels of English proficiency, their

abllltv to use thelr flrst Ianquaqe is |mperat|ve to academlc and Ilnqwstlc development strategw—useef

(6)

Second language acqwsmon isa complex process that even under opt|mal cond|t|ons can take 5 to 7 years
(Collier, 1997). It is important to understand that limited knowledge of English structure and vocabulary is

§128.32. English Il for Speakers of Other Languages
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neither related to the students' intellectual capabilities nor their ability to use higher-order thinking skills.
The development of receptive (listening/reading) and expressive (speaking/writing) skills in second
language learners may be at different stages. In some instances, second language learners undergo silent
periods of varying durations when they first begin to learn a new language. Students often understand
more than they can produce and may repeat words in sentences that they do not entirely understand

(")

In order for ELLs to be successful, they must acquire both social and academic language proficiency in
Engllsh Social Ianguage prof|C|ency in Engllsh con5|sts of the Enghsh anguag needed for dai Iy somal

aeademtc—settmgs mcludrnq basic Ianquaqe structures expressmns and vocabularv used in qreetlnqs

guestions, directions, and the school environment.

(8)

Academiclanguage-is-a-major-factor-in-academie-sueeess: Academic language proficiencydonsists of the

English needed to think critically, understand and learn new concepts, process complexdmaterial, and
interact and communicate in academic settings. Grounded in Krashen’s Hypotheseset Fanguage
Acquisition, ELLs require focused, targeted, and systematic instruction seconre-tangaage-acquisition to

provide them with the foundatlon of Enqllsh Ianquaqe vocabularv, qrammar syntax and mechanlcs

and—grammatreakstruetures—are—used—aeressa#srﬂeeeareas— theracv development across tRE content areas

is essential in building academic skills in a second language and can accelegate thelearning of both

English language skills and hlqher order thlnklnq skllls anel—rserespeerﬂc—tatheeententareas T

and—reaemhewﬁauraeadem&petenual— Ihrs Instructlon must alse be prevrded—mamanner—thaprs

linguistically accommodated,{contextualized, communicated, sequenced, and scaffolded}in accordance
with the ELPS eemmensurate with the and the student's-tevels-ef English language proficiency levels to
ensure thatethe mastery of studeptlearnsthe knowledg and skills in the requwed currlculum +seeeessriele

(10)

ELL students are at different stages of language acquisition. The ELL student may exhibit different
proficiency levels within the four language‘eéemponents-domains: listening, speaking, reading, and writing
Proficiency levels are not grade specific:'‘Beginning, Intermediate, Advanced, and Advanced High. For
example, a student may exhibit oral skills at the advanced level, reading skills at the intermediate level,
and writing skills at the beginning level Understanding the level of English language proficiency of the
student is crltlcal in order for the student to have access to the currlculum Ihe—EI:L—studermmayLe*hrbrt

writing—For example a student may exhlblt oral Skl||S at the advanced IeveI readlng Skl||S at the

§128.32. English Il for Speakers of Other Languages
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intermediate level, and writing skills at the beginning level. Understanding-the-level of English-language
i Lo i —For further guidance in second language acquisition, refer to'the
Removed in order to streamline. PLDs
are included in the ELPS. ELPS offer
(A) detailed descriptions. ELPS may change
and this will allow this document to
adapt for
(B)
©
(D)
(11)

§128.32. English Il for Speakers of Other Languages
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(12)
(13)
(14)
(b) Knowledge and skills.
Insert English | TEKS here.
oxal Covered in the ELPS
A) Covered in the ELPS
Covered in the ELPS
B8
Covered in the ELPS
©)
Covered in the ELPS
)
Covered in the ELPS
&
Tas| Covered in the ELPS

§128.32. English Il for Speakers of Other Languages
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©) Covered in the ELPS
Covered in the ELPS
& Covered in the Strand 2
Covered in the ELPS
28}
A Covered in the ELPS
®) Covered in the ELPS
©) Covered in the ELPS
©®) Covered in the ELPS
E) Covered in the ELPS
® Covered in the ELPS
©) Covered in the ELPS
) Covered in the ELPS
Covered in the ELPS
th
& Moved to introduction
(< Covered in Response
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£ Covered in Response
Covered in the ELPS
29)
Covered in the ELPS
A
Covered in the ELPS
8}
Covered in the ELPS
©
Covered in the ELPS
&)
& Covered in the ELPS
Covered in the ELPS
)
Covered in the ELPS
(S)
) Covered in the ELPS
TaA Covered in the ELPS
Covered in the ELPS
&
aa Covered in Collaboration and Response
&) Covered in the ELPS and Introduction
Covered in the ELPS
39)
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Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

T BT |CE 2

Covered in the ELPS

@

Covered in the ELPS

I

Covered in the ELPS and Foundation

E

Covered in the ELPS and Reading
Comprehension

E

Covered in the ELPS and Reading
Comprehension

Covered in the ELPS and Reading
Comprehension

Covered in the ELPS
Teacher strategy

Covered in the ELPS
Teacher strategy

2|2 T %

Covered in Reading Comprehension

§128.32. English Il for Speakers of Other Languages

Page 18




£

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Move to Writing

Covered in the ELPS

Covered in the ELPS

Covered in the ELPS

Covered in Writing

Covered in Foundation

Teacher Strategy

E

e

write-with-more-proficient use of orthographic patterns such as digraphs and consonant blends with
the initial s- and rules such as "gu" together, consonant doubling, dropping final "e," and changing "y"
to "i"; and

Move to Foundation

&

Covered in Writing
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