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English Language Arts and Reading, Kindergarten

(@

Introduction.

@

@

(3)

The English language arts and reading Texas Essential Knowledge and Skills (TEKS) embody the
interconnected nature of listening, speaking, reading, and writing through the integrated strands of
developing and sustaining foundational language skills; comprehension; response; collaboration;
multiple genres; author’s purpose and craft; composition and presentation; and inquiry and
research. The strands focus on academic oracy (proficiency in oral expression and
comprehension), authentic reading, and reflective writing to ensure a literate Texas; they are
integrated and progressive with students continuing to develop knowledge and skills with
increased complexity and nuance in order to think critically and adapt to the ever-evolving nature
of language and literacy.

The eight strands of the essential knowledge and skills for English language arts and reading are
intended to be integrated for instructional purposes and are recursive in nature. All strands include
the four domains of language (listening, speaking, reading, and writing) and their application in
order to accelerate the acquisition of language skills so that students develop high levels of social
and academic language proficiency. Although some strands may require more instructional time,
each strand is of equal value, may be presented in any order, and should be integrated throughout
the year. It is important to note that encoding (spelling) and decoding (reading) are reciprocal
skills. Decoding is internalized when tactile and kinesthetic opportunities (encoding).are providedH
Additionally, and students should engage in academic conversations, write, read, and be read to on
a daily basis with opportunities for cross-curricular content and student choice.

Text complexity increases with challenging vocabulary, sophisticated sentence structures, nuanced

(43)

(54

(65)

Final Recommendations, April 2016 2

text features, cognitively demanding content, and subtle relationships among ideas.(Texas
Education Agency, STAAR Performance Level Descriptors, 2013). As skills and knowledge are
obtained in each of the eight strands, students will continue to apply earlier standards with greater
depth to increasingly complex texts in multiple genres as they become self-directed, critical
learners who work collaboratively while continuously using metacognitive skills.

English language learners (ELLs) are expected to meet standards in a second language; however,
their proficiency in English influences the ability to meet these standards. To demonstrate this
knowledge throughout the stages of English language acquisition, comprehension of text requires
additional scaffolds such as adapted text, translations, native language support, cognates,
summaries, pictures, realia, glossaries, bilingual dictionaries, thesauri, and other modes of
comprehensible input. ELLs can and should be encouraged to use knowledge of their first
language to enhance vocabulary development; vocabulary needs to be in the context of connected
discourse so that it is meaningful. Strategic use of the student's first language is important to
ensure linguistic, affective, cognitive, and academic development in English.

Current research stresses the importance of effectively integrating second language acquisition
with quality content area education in order to ensure that ELLs acquire social and academic
language proficiency in English, learn the knowledge and skills, and reach their full academic
potential. Instruction must be linguistically accommodated in accordance with the English
Language Proficiency Standards (ELPS) and the student's English language proficiency levels to
ensure the mastery of knowledge and skills in the required curriculum is accessible. For a further
understanding of second language acquisition needs, refer to the ELPS

Proficiency-Standards and proficiency-level descriptors located in Chapter 74, Subchapter A B.

Oral language proficiency holds a pivotal role in school success; verbal engagement must be
maximized across grade levels (Br—Kate Kinsella, NGLB; 2010). In order for students to become
thinkers and proficient speakers in science, social studies, mathematics, fine arts, language arts
and reading, and career and technical education, they must have multiple opportunities to practice

and apply the academlc Ianquaqe of each dlsmplme s&uéents—need-maenee—wﬁh—aeademe

Hmnke#s—m—thesedﬁerphnes (Flsher Freyl & Rothenberg 2008)

grade level that has student expecations related to
encoding/decoding.

N\
N\
N\

Commented [A1]: These sentences need to be added to any ‘

together because they are reciprocal. Unlocking Literacy, Effective

Commented [A2]: Recommended by Dr. Hill to leave the skills
Decoding and Spelling Instruction, by Marcia K. Henry
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(76)  Statements that contain the word "including" reference content that must be mastered, while those
containing the phrase "such as" are intended as possible illustrative examples.

(b) Knowledge and skills.

(1) Developing and Sustaining Foundational Language Skills: Listening, Speaking, Reading, and
Writing. Students develop oral language and word structure knowledge through phonological
awareness, print concepts, phonics and, morphology to communicate, decode and encode.
Students apply knowledge and relationships found in the structures, origins, and contextual
meanings of words. The student is expected to:

(A) develop oral language through listening and speaking by:

0] following, restating, and giving oral instructions that involve a short related
sequence of actions;
(i) employing eye contact, speaking rate, volume, enunciation, and the conventions
of language;
k—H+)‘ [ Commented [A3]: Streamline ]
M [ Commented [A4]: Streamline ]

/{ Commented [A5]: Streamline. Eliminate redundancy. See strand }
4.

(iii) developing social communication, such as introducing self, common greetings,
and expressing needs and wants; and

(iv) answering open-ended questions;

[(B)\ demonstrate phonological awareness by: | commented [A6]: With respect to the feedback from Dr.
) B . i ; Y . Bergman, this knowledge and skill statement is addressing listening,
() identifying and producing rhyming words in-respense-to-an-oral-prompt; speaking, reading and writing, not just reading. Phonological
.. . e - Lo . awareness skills must be developed in order for phonemic awareness
(i) identifying the individual words in a spoken sentence; 0 0 RS P P

(iii) recognizing spoken alliteration or groups of words that begin with the same

spoken onset or initial sound such-as-big-blueball;
(iv) blending spoken onsets and rimes to form simple words such-as-the-onset-/e/-and
the-rime-fat/to-makecat;

(v) blending spoken phonemes to form one-syllable words such-as-/m/-fali-r/-says
B

(vi) segmenting spoken one-syllable words into individual phonemes such-as-dog:
lei-tel-tgh; and
(vii) identifying syllables in spoken words;
© demonstrate and apply phonetic knowledge by:
(i) identifying and matching the common sounds that letters represent;

(i) using letter-sound relationships to decode, including VC, CVC, CCVC, and
CVCC words and encode VC and CVC words in-iselation-and-in-context;

(iii) recognizing that new words are created when letters are changed, added, or
deleted; and

(iv) identifying and reading at least 25 - 100 high-frequency words with-autematicity
from a research based list;
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)

B)

F)

©)

demonstrate print awareness by:
0] identifying the front cover, back cover, and title page of a book;

(i) holding a book right side up, turning is pages correctly, and knowing that
reading moves from top to bottom and left to right with return sweep;

(iii) recognizing that sentences are comprised of words separated by spaces and
recognizing demenstrate-the-awareness-of word boundaries;

(iv) recognizing the difference between a letter and a printed word,;

(v) identifying all uppercase and lowercase letters with-automaticity;
(vi) sequencing the letters of the alphabet; and

(vii) understanding that compound words are made of two shorter words;
develop vocabulary by te:

0] using use a variety of resources such as a picture dictionary-enviropmental
print; or digital and-web-based resources to find words;
(i) identifying the meaning of shert-vewel base words with the suffix affix —s;

(iii) demonstratinge the one-to-one correspondence between a spoken word and a
printed word in text; and

(iv) identifying and using use words that name actions, directions, positions,
sequences, and locations;

self-select text, and interact read independently with text for increasing a-sustained
periods of time; and

develop handwriting by accurately forming all uppercase and lowercase letters using
appropriate directionality;

(2) [Comprehension]: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use
metacognitive skills to comprehend text with increasing depth and complexity. The student is
expected to:

QY
(B)

©

(®)
®

(F)
©)

(H)
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establish purpose for reading assigned and self-selected texts Wwith adult assistance} I

generate questions about text before, during, and after reading to deepen understanding
and gain information with adult assistance;

make and confirm predictions using text features;-elements; and structures with adult
assistance;

create mental images to deepen understanding with adult assistance;

make connections to personal experiences, to ideas in other texts, and to the larger

community with adult assistance-to-activate-prier-knowledge;
make inferences and use evidence to support understanding with adult assistance;

evaluate prieritize information and-read to determine what is most important with adult
assistance;

synthesize information to create new understanding with adult assistance; and

= [ Commented [A7]: Streamline ]
[ Commented [A8]: Streamline ]
= [ Commented [A9]: Streamline ]

recommendation.

= { Commented [A10]: Standards were re-ordered to address SBOE }

provides the support needed for young children to engage in the
higher level cognitive skills.

Commented [A11]: Adding adult assistance to these standards ‘
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M

monitor comprehension and make eorrections-and adjustments, with adult assistance
when understanding breaks down.

?3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Students react and
respond to a variety of sources that are read, heard, or viewed. The student is expected to:

(A)

describe the personal and emotional impact-of-and-persenal connections to a variety of

®)

sources;-including such-as-self-selected-orteacher selected-texts;
use text evidence to support an appropriate response giseuss-persenal-observations-and;

©
)

®

suppert-with-text-evidence;
retell texts in ways that maintain meaning and-logical-order;
interact with sources reaet-to-a-variety-of sourcesread-heard-orviewed in meaningful

ways such as illustrating or writing; and
respond using newly te-various-seurces-embedding acquired vocabulary as appropriate.

(4) Collaboration: Listening, Speaking, Reading and Writing using Multiple Texts. Students develop
collaboration skills to participate productively in diverse interactions within a variety of digital

and social environments using-the-four-domains-oflanguage-as-appropriate. The student is

expected to:

A
(B)

listen actively by-facing-speakers and ask questions to understand information;

work productively with others by following agreed-upon rules for discussion, including

©
(®)]

taking turns and-speaking-ene-at-atime;
share ideas by speaking audibly and clearly; and

understand his/her own responsibility in collaboration.

(5) Multiple Genres: Listening, Speaking, Reading and Writing using Multiple Texts. Students
recognize and analyze genre-specific characteristics, structures, and purposes within and across
increasingly complex traditional, contemporary, classical and [diverse texts\. The student is
expected to:

(A)

develop an understanding of reeegnize how forms and structures are the same and

(B)

different within and across genres, including fiction, informational renfiction, traditional,

and poetry;
recognize characteristics and-structures of literary text, including:

©
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0] identifying the main events, problem, and solution in the plot for texts read
aloud;

(i) identifying the setting ef-a-storyincluding-where-and-when-the-story-takes
phaee;
(iii) identifying and describing the main character(s);

(iv) identifying the basic theme with adult assistance such-as-people-need-aplace-to
beleng; and

) identifying the rhyme, rhythm, repetition and meaning in nursery rhymes and
familiar and traditional poems. and

recognize characteristics and structures of informational text, including:

[(i)\ using-featurestneluding titles and simple graphics phetegraphs, to gain

information lecate-explain-or-use-information; and

(i) diseussing the ways information is grouped in a text such as sequence,
description, and repeated patterns with adult assistance; and

[ Commented [A12]: Clarify and simplify language.

1 Commented [A13]: Analytical response is the most difficult for

students and must start early. The wording is open-ended enough to
differentiate based on the complexity of the text.

[ Commented [A14]: CREST recommendation.

{ Commented [A15]: Diverse is a broader term that includes all

cultures and communities.

|

{ Commented [A16]: Removed nonfiction as it is redundant.

Informational text is the appropriate term.

|

because none of the examples below are structures.

= { Commented [A17]: Structures was taken out of this standard

[ Commented [A18]: Streamline and clarify
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()

recognize characteristics and-structures of persuasive erargumentative text, with adult

&

assistance, including what the author is trying to persuade the reader to think or do.

(6) Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use critical inquiry to analyze the purpose of authors’ choices and how they influence and
communicate meaning within a text. Students will analyze and apply author’s craft purposefully in
order to develop their own products and performances. The student is expected to:

*)
(B)

identify and discuss, with adult assistance, the author’s purpose for writing text;

identify and discuss, with adult assistance, how the-ways-authers-strueture text structure

©

contributes to an author’s purpose; and

identify and discuss, with adult assistance, an author’s use of print and graphic features to
achieve specific purposes.

) Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use the modes of writing/discourse and the writing process recursively to compose
multiple texts that are meaningful and legible and use appropriate conventions. The student is
expected to:

GV
(B
©
(®)]

)

plan by generating ideas for writing through class discussion;
develop drafts in oral, pictorial, or written form by organizing ideas;
revise drafts by adding details in pictures or words;

edit drafts, with adult assistance, irdependenthy-and-eoHaberatively using standard
English conventions, ef-grammar-spellingcapitalization-and-punetuation; including:

@ speak-and-dictate-in-complete sentences;

(i) wse-past, present, and future verbs;

(iii) wse-singular and plural nouns;

(iv) use-descriptive adjectives;

(v) use-subject-pronouns-ineluding-and-me;

(vi) capitalization of eapialize the first letter in a sentence; and
(vii) punctuation marks at the end of declarative sentences;

share writing with-ethers;

Q)

©)
(H

Final Recommendations, April 2016 6

dictate or compose literary texts, including personal narratives using-genre-characteristics
B ft_including personal-narratives;

7 i

dictate or compose informational texts using-genre-characteristics-and-auther’s-eraft; and
dictate or compose argumentative persuasive texts that states a personal opinion using

— [ Commented [A19]: Changed to ensure appropriate formatting. ]

_—{ commented [A20]: VA )

[ Commented [A21]: Removed for age-appropriateness. ]
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8) Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts. Students
engage in both short-term and sustained recursive inquiry processes for a variety of purposes. The
student is expected to:

(A) generate questions based-en-teacher-guided-topies for formal and informal inquiry with

adult assistance;
(B) gather information from a variety of sources with adult assistance; and

©) demonstrate understanding of information gathered with adult assistance.;-ane

KD)‘ incorporate-digital-technology-when-appropriate- [ Commented [A22]: Streamline. Eliminate redundancy. See (B). ]
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English Language Arts and Reading, Grade 1

(@

Introduction.

@

@

(3)

The English language arts and reading Texas Essential Knowledge and Skills (TEKS) embody the
interconnected nature of listening, speaking, reading, and writing through the integrated strands of
developing and sustaining foundational language skills; comprehension; response; collaboration;
multiple genres; author’s purpose and craft; composition and presentation; and inquiry and
research. The strands focus on academic oracy (proficiency in oral expression and
comprehension), authentic reading, and reflective writing to ensure a literate Texas; they are
integrated and progressive with students continuing to develop knowledge and skills with
increased complexity and nuance in order to think critically and adapt to the ever-evolving nature
of language and literacy.

The eight strands of the essential knowledge and skills for English language arts and reading are
intended to be integrated for instructional purposes and are recursive in nature. All strands include
the four domains of language (listening, speaking, reading, and writing) and their application in
order to accelerate the acquisition of language skills so that students develop high levels of social
and academic language proficiency. Although some strands may require more instructional time,
each strand is of equal value, may be presented in any order, and should be integrated throughout
the year. It is important to note that encoding (spelling) and decoding (reading) are reciprocal
skills. Decoding is internalized when tactile and kinesthetic opportunities (encoding).are providedH
Additionally, and students should engage in academic conversations, write, read, and be read to on
a daily basis with opportunities for cross-curricular content and student choice.

Text complexity increases with challenging vocabulary, sophisticated sentence structures, nuanced

(43)

(54

(65)

text features, cognitively demanding content, and subtle relationships among ideas.(Texas
Education Agency, STAAR Performance Level Descriptors, 2013). As skills and knowledge are
obtained in each of the eight strands, students will continue to apply earlier standards with greater
depth to increasingly complex texts in multiple genres as they become self-directed, critical
learners who work collaboratively while continuously using metacognitive skills.

English language learners (ELLs) are expected to meet standards in a second language; however,
their proficiency in English influences the ability to meet these standards. To demonstrate this
knowledge throughout the stages of English language acquisition, comprehension of text requires
additional scaffolds such as adapted text, translations, native language support, cognates,
summaries, pictures, realia, glossaries, bilingual dictionaries, thesauri, and other modes of
comprehensible input. ELLs can and should be encouraged to use knowledge of their first
language to enhance vocabulary development; vocabulary needs to be in the context of connected
discourse so that it is meaningful. Strategic use of the student's first language is important to
ensure linguistic, affective, cognitive, and academic development in English.

Current research stresses the importance of effectively integrating second language acquisition
with quality content area education in order to ensure that ELLs acquire social and academic
language proficiency in English, learn the knowledge and skills, and reach their full academic
potential. Instruction must be linguistically accommodated in accordance with the English
Language Proficiency Standards (ELPS) and the student's English language proficiency levels to
ensure the mastery of knowledge and skills in the required curriculum is accessible. For a further
understanding of second language acquisition needs, refer to the ELPS i
Proficiency-Standards and proficiency-level descriptors located in Chapter 74, Subchapter A B.

Oral language proficiency holds a pivotal role in school success; verbal engagement must be
maximized across grade levels (Br—Kate Kinsella, NGLB; 2010). In order for students to become
thinkers and proficient speakers in science, social studies, mathematics, fine arts, language arts
and reading, and career and technical education, they must have multiple opportunities to practice

and apply the academic language of each discipline. Students-need-practice-with-academic

Final Recommendations, April 2016 8

Commented [A23]: These sentences need to be added to any
grade level that has student expectations related to
encoding/decoding.

N\
N\
N\

skills together because they are reciprocal. Unlocking Literacy,

Commented [A24]: Recommended by Dr. Hill to leave the
Effective Decoding and Spelling Instruction, by Marcia K. Henry
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(b)

(76)  Statements that contain the word "including" reference content that must be mastered, while those
containing the phrase "such as" are intended as possible illustrative examples.

Knowledge and skills.

(1) Developing and Sustaining Foundational Language Skills: Listening, Speaking, Reading, and
Writing. Students develop oral language and word structure knowledge through phonological
awareness, print concepts, phonics and, morphology to communicate, decode and encode.
Students apply knowledge and relationships found in the structures, origins, and contextual
meanings of words. The student is expected to:

(A) develop oral language through listening and speaking by:

@

(ih)

following, restating, and giving oral instructions that involve a short related
sequence of actions;

employing eye contact, speaking rate, volume, enunciation, and the conventions
of language;

—| Commented [A25]: Streamline. Eliminate redundancy. See
strand 8.

| Commented [A26]: Streamline. Eliminate redundancy. See
strand 4.

o

[ Commented [A27]: Streamline

(iii) developing social communication such as, introducing self and others, relating
experiences to a classmate, and expressing needs and feelings;-and-deseribing
self-positively; and
(iv) answering open-ended questions;
(B) demonstrate phonological awareness by: - Commented [A28]: Phonemic awareness is the highest level of
. . . - . . . honological awareness and is included in this knowledge and skills
) orally generating a series of original rhyming words using a variety of EtatemengL ¢
phonograms and consonant blends such-as-bl-st-and-tr;
(i) distinguishing between long- and short-vowel sounds in one syllable words suech
(iii) recognizing the change in spoken word when a specified phoneme is added,
changed, or removed such-as-blew-te-glow;
(iv) blending spoken phonemes to form one- and two-syllable words, including
consonant blends such-as-bl-st-and-tr; and
M [ Commented [A29]: Streamline. Redundant. See (G)(vi). ]
(v) segmenting spoken one-syllable words of three to five phonemes into individual
phonemes; sueh-as-splat=1s/-/p/-HH-1al-Ht/;
© demonstrate and apply phonetic knowledge by:
(i) [decoding and encoding \all consonanti; including-hard-and-soft¢.-hard-andsoft - Commented [A30]: ER. Recommended by Dr. Hill to leave
g—and—s=/—s/—and—s=/—z—/4 these together because decoding and encoding are reciprocal skills.
. . o i Encoding provides tactile/kinesthetic opportunity to internalize the
(i) decoding and encoding initial and final consonant blends; such-as-grab,-fast,-and decoding. Unlocking Literacy, Effective Decoding & Spelling
stamp-in-isolation-and-in-context; Instruction, by Marcia K. Henry. This book has been praised by G.
' \ Reid Lyon, Louisa Moats, Virginia Berninger, etc. Streamline (if
(iii) decoding and encoding consonant digraphs; ineluding-eh-th-shr-whhg—ck-and decoding and encoding are separated it would cause redundancy).
ph-in-iselation-and-in-context; Commented [A31]: Streamline. Including and such as
(iv) decoding and encoding closed syllables; wi statements removed for consistency and to leave this to local control.
; with-short-vowel-sounds-such-as-mat
and-black-in-isolation-and-in-context;
v)

decoding and encoding open syllables; with-the-long-vewel-sound-such-as-he
and-baby-iniselation-and-in-context;
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()]

B)

Q)
(©)

(H)

(vi) decoding and encoding vowel-consonant-silent e syllables; with-the-long-vewel
ite inisolati A )

(i)

(viii)  decoding and encoding r-controlled syllables; including-er-as-in-her-ir-as-in-bird;

[ Commented [A32]: ER, inserted at the recommendation of Dr. }
Hill.

[ Commented [A33]: Moved to 2" grade for age-appropriateness ]

(ix) using knowledge of base words to read compound words such-as-football-and
daydream;

(x) decoding and encoding contractions such-as-can't; and

(xi) identifying and reading at least 100-300 high-frequency words from a research-
based list;

demonstrate print awareness by:

(i) alphabetizing to the first letter; and

(i) identifying the information that different parts of a book provides such-as-title;
e e e

develop vocabulary by te:

0] using a variety of resources such as a picture dictionary or use-environmental
printand digital and-web-based-reseurees to find words;
(i) determininge what words mean from how they are used in grade level text; and

(iii) identifying the meaning of base words with suffixes affixes including -ed and —

[ Commented [A34]: Streamline ]
— Commented [A35]: Streamline and eliminate redundancy.
Addressed in strand 7.

use appropriate rate, accuracy, and prosody when reading grade level text;

self-select text, and read text independently for increasing a-sustained periods of time;
and

develop handwriting by printing eemplete words, sentences theughts, and answers legibly
leaving appropriate spaces between words.

(2) Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use
metacognitive skills to comprehend text with increasing depth and complexity. The student is
expected to:

QY
©)

©
)

establish purpose for reading assigned and self-selected texts;

generate questions about text before, during, and after reading to deepen understanding
and gain information;

make and confirm predictions using text features-elements; and structures;

create mental images to deepen understanding;

Final Recommendations, April 2016 10

[ Commented [A36]: Streamline ]
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®

A
G)
(H)
M

make connections to personal experiences, to ideas in other texts, and to the larger

community te-activate-prierknewledge;

make inferences and use evidence to support understanding;

evaluate prioritize information and-read to determine what is most important;
synthesize information to create new understanding; and

monitor comprehension and make eorrections-and adjustments when understanding
breaks down.

?3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Students react and
respond to a variety of sources that are read, heard, or viewed. The student is expected to:

(&)

describe the personal and emotional impact-of-and-persenal connections to a variety of

[ Commented [A37]: Clarify and simplify language. ]

(B)

sources such-as-self-selected-orteacher-selected-texts;

-| Commented [A38]: Analytical response is the most difficult for

©
(©)

B)

use text evidence to support an appropriate response explain-persenal-viewpeints-and
suppert-with-text-evidence;
retell texts in ways that maintain meaning and logical order;

interact with sources react-to-a-variety-of sources—read,-heard—orviewed in meaningful

ways such as illustrating or writing; and

respond using newly to-various-seurces-embedding acquired vocabulary as appropriate.

4) Collaboration: Listening, Speaking, Reading and Writing using Multiple Texts. Students develop
collaboration skills to participate productively in diverse interactions within a variety of digital

and social environments using-the-four-demains-of-language-as-apprepriate. The student is

expected to:

GV
B

©

@)

listen actively and ask relevant questions to clarify information;

work productively with others to follow agreed-upon rules for discussion, including
listening to others, speaking when recognized, making appropriate contributions;

share ideas about the topic under discussion, speak clearly at an appropriate pace, and
build on the ideas of others; and

recognize effective collaboration.

(5) Multiple Genres: Listening, Speaking, Reading and Writing using Multiple Texts. Students
recognize and analyze genre-specific characteristics, structures, and purposes within and across
increasingly complex traditional, contemporary, classical and [diverse texts\. The student is
expected to:

(A)

students and must start early. The wording is open-ended enough to
differentiate based on the complexity of the text.

develop an understanding of recegrize how forms and structures are the same and

—| Commented [A39]: Diverse is a broader term that includes all
cultures and communities.

(®)

different within and across genres, including fiction versus-nenfiction, traditional,
informational text, persuasive text, procedural text, and poetry;

recognize characteristics and-structures of literary text, including:

—| Commented [A40]: Removed nonfiction as it is redundant.
Informational text is the appropriate term.

(i) identifying and understanding the main events, reluding problem, and solution
in the plot for texts read aloud and independently;

(i) describing the setting with-where-and-when;

(iii) describing the main character(s) and the reasons for their how-their-feelings
change and actions; and

(iv) identifying the basic theme such-as-working-together-as-a-community; and

(v) identifying the rhyme, rhythm, repetition, imagery and meaning in a variety of
poems; and
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—| Commented [A41]: Structures was deleted since none of the
examples listed below are structures.
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©

(@)

recognize characteristics and structures of informational text, including:

[(i)\ using features-ineluding-headings; table-ofcontentsindexglossary; and simple

[ Commented [A42]: Streamline and clarify ]

graphics to labels, foeate-or gain information.-explain-oruse-information; and

(i) diseuss-how different organizational structures such as description, temporal
sequence, and categorical support the main ideas;

recognize characteristics and-struetures of persuasive erargumentative text, with adult

[ Commented [A43]: Changed to ensure appropriate formatting. J

B

assistance, including what the author is trying to persuade the reader to think or do; and
]

explore the characteristics of multimodal texts for a variety of purposes.

(6) Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use critical inquiry to analyze the purpose of authors’ choices and how they influence and
communicate meaning within a text. Students will analyze and apply author’s craft purposefully in
order to develop their own products and performances. The student is expected to:

A
(®)

identify and discuss the author’s purpose for writing text;

identify and discuss how the-ways-authers-strueture text structure contributes to an

©

author’s purpose; and

identify and discuss, with adult assistance, the author’s use of print and graphic features
to achieve specific purposes.

(@) Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use the modes of writing/discourse and the writing process recursively to compose
multiple texts that are meaningful and legible and use appropriate conventions. The student is
expected to:

[ Commented [A44]: VA ]

-| Commented [A45]: Focus here is on the correct use of the

(A) plan a first draft by generating ideas for writing such as drawing and brainstorming;
(B) develop drafts in oral, pictorial, or written form by organizing ideas;
©) revise drafts by-adding-or-deleting-words, phrases,-or-sentences;
(D) edit drafts independently-and-eoHaboratively using standard English conventions, ef
grammar-spelling, capitalization—and-punctuation,-including:
0] speak-in complete sentences aned-ask-questions-with eerrect-subject-verb
agreement;
(i) wse-past, present, and future verbs;
(iii) wse-singular, plural, common, and proper nouns;
(iv) use-descriptive adjectives;
(v) use-adverbs that convey time;
(vi)  use prepositions and-prepesitional-phrases;
(vii) use-subjeet pronouns; includingt-and-me;
(viii)  wuse-capitalization for the beginning of sentences; and the pronoun "I" and-names
ofpeople; and
(ix) use punctuation marks at the end of declarative, exclamatory, and interrogative
sentences;
(E) publish and share writing with-ethers;
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F use the elements of craft to advance the writer’s purpose when dictating and composing
by:
0] developing an idea with specific and relevant details and-relevance;
(i) organizing with structure; and
(iii) using intentional word choice;
() developing-voice;

(G) dictate or compose literary texts, including personal narratives and poetry using-genre

(H) dictate or compose informational texts, using-genre-characteristicsand-author’scraft;
including procedural;

m dictate or compose persuasive argumentative texts that explain states a personal opinion
and-reasons using-genre-characteristics-and-author’s-craft; and

) dictate or compose correspondence such-as-friendhyletters; and

8) Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts. Students

engage in both short-term and sustained recursive inquiry processes for a variety of purposes. The
student is expected to:

QY

(B)

generate questions based-en-teacherguided-topies for formal and informal inquiry with

adult assistance;

identify sources and gather relevant information to:answer the questions.with adult

[ Commented [A46]: Streamline and address age-appropriateness. ]

©

assistance understand-the research-plan-with-teacher-suppert; and
: if . inf ion:

[ Commented [A47]: Streamline. Collapsed into (B). ]

©
©)

demonstrate understanding of information gathered.;-and

[ Commented [A48]: Streamline. Eliminate redundancy. See (B). ]
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English Language Arts and Reading, Grade 2

(@

Introduction.

@

@

(3)

The English language arts and reading Texas Essential Knowledge and Skills (TEKS) embody the
interconnected nature of listening, speaking, reading, and writing through the integrated strands of
developing and sustaining foundational language skills; comprehension; response; collaboration;
multiple genres; author’s purpose and craft; composition and presentation; and inquiry and
research. The strands focus on academic oracy (proficiency in oral expression and
comprehension), authentic reading, and reflective writing to ensure a literate Texas; they are
integrated and progressive with students continuing to develop knowledge and skills with
increased complexity and nuance in order to think critically and adapt to the ever-evolving nature
of language and literacy.

The eight strands of the essential knowledge and skills for English language arts and reading are
intended to be integrated for instructional purposes and are recursive in nature. All strands include
the four domains of language (listening, speaking, reading, and writing) and their application in
order to accelerate the acquisition of language skills so that students develop high levels of social
and academic language proficiency. Although some strands may require more instructional time,
each strand is of equal value, may be presented in any order, and should be integrated throughout
the year. It is important to note that encoding (spelling) and decoding (reading) are reciprocal

skills. Decoding is internalized when tactile and kinesthetic opportunities (encoding).are providedH , A=
Additionally, and students should engage in academic conversations, write, read, and be read toon
a daily basis with opportunities for cross-curricular content and student choice.

grade level that has student expecations related to
encoding/decoding.

N\
N\

Commented [A49]: These sentences need to be added to any

Commented [A50]: Recommended by Dr. Hill to leave the

(43)

(54

(65)

Text complexity increases with challenging vocabulary, sophisticated sentence structures, nuanced skills together because they are reciprocal. Unlocking Literacy
text features, cognitively demanding content, and subtle relationships among ideas.(Texas

Effective Decoding and Spelling Instruction, by Marcia K. Henry

Education Agency, STAAR Performance Level Descriptors, 2013). As skills and knowledge are
obtained in each of the eight strands, students will continue to apply earlier standards with greater
depth to increasingly complex texts in multiple genres as they become self-directed, critical
learners who work collaboratively while continuously using metacognitive skills.

English language learners (ELLs) are expected to meet standards in a second language; however,
their proficiency in English influences the ability to meet these standards. To demonstrate this
knowledge throughout the stages of English language acquisition, comprehension of text requires
additional scaffolds such as adapted text, translations, native language support, cognates,
summaries, pictures, realia, glossaries, bilingual dictionaries, thesauri, and other modes of
comprehensible input. ELLs can and should be encouraged to use knowledge of their first
language to enhance vocabulary development; vocabulary needs to be in the context of connected
discourse so that it is meaningful. Strategic use of the student's first language is important to
ensure linguistic, affective, cognitive, and academic development in English.

Current research stresses the importance of effectively integrating second language acquisition
with quality content area education in order to ensure that ELLs acquire social and academic
language proficiency in English, learn the knowledge and skills, and reach their full academic
potential. Instruction must be linguistically accommodated in accordance with the English
Language Proficiency Standards (ELPS) and the student's English language proficiency levels to
ensure the mastery of knowledge and skills in the required curriculum is accessible. For a further
understanding of second language acquisition needs, refer to the ELPS i
Proficiency-Standards and proficiency-level descriptors located in Chapter 74, Subchapter A B.

Oral language proficiency holds a pivotal role in school success; verbal engagement must be
maximized across grade levels (Br—Kate Kinsella, NGLB; 2010). In order for students to become
thinkers and proficient speakers in science, social studies, mathematics, fine arts, language arts
and reading, and career and technical education, they must have multiple opportunities to practice

and apply the academic language of each discipline. Students-need-practice-with-academic
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(76)  Statements that contain the word "including" reference content that must be mastered, while those
containing the phrase "such as" are intended as possible illustrative examples.

(a) Knowledge and skills.

(1) Developing and Sustaining Foundational Language Skills: Listening, Speaking, Reading, and
Writing. Students develop oral language and word structure knowledge through phonological
awareness, print concepts, phonics and, morphology to communicate, decode and encode.
Students apply knowledge and relationships found in the structures, origins, and contextual
meanings of words. The student is expected to:

(A) develop oral language through listening and speaking by:

0] following, restating, and giving oral instructions that involve a short related
sequence of actions;
(i) employing eye contact, speaking rate, volume, enunciation, and the conventions
of language;
(iii) giving deseriptive-and informative presentations;
l(i'\r’)‘ actively listening using-appropriate body language; | Commented [A51]: Streamline. Eliminated (iv)-(v) - for
™ . i L L ; : i redundancy. Addressed in other strands.

(iviit)  developing social communication such as distinguishing between asking and

telling, and identifying strengths in self and others; and
(v) asking and answering open-ended questions. respending-te-—wh™questions;

(B) demonstrate and apply phonetic knowledge by:
0] decoding and encoding eemplex consonants, trigraphs, and blends; such-as-ser-;

(i) decoding and encoding words with silent letters; including-wr-kn-gn-mb-lik
Finisolati : :
(iii) decoding and encoding multisyllabic words with closed syllables with-short

(iv) decoding and encoding multisyllabic words with open syllables with-the-long
vovsel-sednd-steh-as-t-dy-and-e-pen;

) decoding and encoding multlsyllablc words vvlth vowel consonant S|Ient e
syllables w W a v a

(vi) decoding and encoding multisyllabic words with vowel digraphs, trigraphs, and

|pthong &eams—meludmg—ueas—m—eue—m—as—m—eeﬂmg—ey—as—mkey—ea—as—m

(vii) decodlng and encodlng multlsyllablc words with r-controlled syllables such-as
mer-maid-in-iselation-and-in-context;

(viii)  decoding and encoding words with multisyHabie final stable syllables sueh-as

(ix) encoding speHing base words with inflectional suffixes such-as-ng-and-ed;

% reading-abbreviations-such-as-Mr--and-Ave; - commented [A52]: Streamline. This skill will be addressed

x) decoding and encoding contractions such-as-haven't; when teaching correspondence in (7)(1)-

(xi) reading and spelling at least 300-500 high-frequency words from a research-
based list; and
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©

(®)]

(E)
G)
(©)

(xii) decoding and encoding words with double consonants in the middle of the word;

demonstrate print awareness by alphabetizing to the second letter. to:

—— Commented [A53]: Streamline. Eliminate redundancy. See
strand 5.

develop vocabulary by te:

() using wse print; and digital, and-web-based resources to determine meanings;
syllabication and pronunciation te-validate-understanding of unknown words;

w HSea-6 ohalhy—a-g1eSSary—etghat,aRa-\Wen-basSea oufree o REWOrGSah

—— Commented [A54]: Streamline. Eliminate redundancy. See
strand 7.

[ Commented [A55]: Streamline ]

(i) using use context to determine the meaning of unfamiliar words or multiple
meaning words in grade level text;

(iii) identifying the meaning of base words with affixes ineluding un-, re-, -ly, -
er/or, and -ion/tion/sion; and

(iv) using identify-and-use antonyms and synonyms;

use appropriate rate, accuracy, and prosody when reading grade level text;

self-select text and read independently for a sustained period of time; and

develop handwriting by accurately forming all upperand-lewerease cursive letters using

-| Commented [A56]: This skill builds from first grade and when

appropriate strokes when connecting letters.

(2) Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use
metacognitive skills to comprehend text with increasing depth and complexity. The student is
expected to:

QY
©)

©
)
®

A
G)
H
0]

establish purpose for reading assigned and self-selected texts;

generate questions about text before, during, and after reading to deepen understanding
and gain information;

make and confirm predictions using text features;-elements; and structures;
create mental images to deepen understanding;

make connections to personal experiences, to ideas in other texts, and to the larger

community te-activate-priorknowledge;

make inferences and use evidence to support understanding;

evaluate prieritize information ane-read to determine what is most important;
synthesize information to create new understanding; and

monitor comprehension and make cerrections-and adjustments when understanding
breaks down.

3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Students react and
respond to a variety of sources that are read, heard, or viewed. The student is expected to:

(A) describe the personal and emotional impact-of-and-persenal connections to a variety of
sources; such-as-self-selected-or-teacher-selected-texts;
(B) use text evidence to support an appropriate response explain-multiple-viewpeints-such-as
persenal-and-character—and-supperbatth-dextoadenee;
© paraphrase texts in ways that maintain meaning and logical order;
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(D) interact with sources react-to-a-variety-of sourcesread;-heard;-or-viewed in meaningful

ways such as illustrating or writing; and

(E) respond using newly to-various-seurces-embedding acquired vocabulary as appropriate.

(4) Collaboration: Listening, Speaking, Reading and Writing using Multiple Texts. Students develop
collaboration skills to participate productively in diverse interactions within a variety of digital

and social environments using-the-four-demains-of-language-as-appropriate. The student is

expected to:
(A) listen actively, and ask relevant questions to clarify information;

(B) work productively with others to follow agreed-upon rules for discussion, including
listening to others, speaking when recognized, making appropriate contributions, and
building on the ideas of others;

© share ideas about the topic under discussion, speak clearly and to the point, and build on
the ideas of others; and

(D) distinguish between effective and ineffective collaboration.

(5) Multiple Genres: Listening, Speaking, Reading and Writing using Multiple Texts. Students
recognize and analyze genre-specific characteristics, structures, and purposes within and across

increasingly complex traditional, contemporary, classical and [diverse texts]. The student is | Commented [A57]: Diverse is a broader term that includes all
expected to: cultures and communities.

[(A)\ develop an understanding of recegnize how forms and structures are the same and | Commented [A58]: Removed nonfiction as it is redundant.
different within and across genres, including fiction-versus-nonfiction, realistic fiction, Informational text is the appropriate term.
traditional, animal fantasy, informational text, persuasive text, procedural text, and
poetry;
(B) recognize characteristics and-structures of literary text, including: o {Commented [A59]: Structures was deleted since none of the }
. . - . . . . . examples below are structures.
0] identifying and understanding the main events, ineluding problem, and solution E
in the plot for texts read aloud and independently;
(i) describing the importance of the setting or multiple settings;

(iii) describing the main character(s) and how their feelings and actions change; ané

(iv) identifying the basic theme such-as-treating-people-fairly; and

(v) identifying and explaining the elements of poetry, including rhyme, rhythm,
repetition, imagery, and theme in narrative and lyrical poems;

© recognize characteristics and structures of informational text, including:
(@) using features and graphics including-subheadingsparagraphs-types-styles-and [ Commented [A60]: Streamline and clarify ]
columns to locate and gain information-explain-or-use-information; and
(i) diseuss-how different organizational structures such as temporal sequence,
categorical, and questions/answers support the main ideas;
[(D)\ recognize characteristics and-structures of persuasive er-argurmentative text, including i [COmmemed [A61]: Changed to ensure appropriate formatting. ]
what the author is trying to persuade the reader to think or do; and
€

(E) recognize the characteristics of multimodal texts for a variety of purposes.

(6) Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use critical inquiry to analyze the purpose of authors’ choices and how they influence and
communicate meaning within a text. Students will analyze and apply author’s craft purposefully in
order to develop their own products and performances. The student is expected to:

(A) identify and discuss,-with-adult-assistance; an author’s purpose for writing text;
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(B)

identify and discuss how-with-adult-assistance; the-ways-authers-structure text structure

©

contributes to an author’s purpose; and

identify and discuss the;-with-suppert-an author’s use of print and graphic features to
achieve specific purposes;

) Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.
Students use the modes of writing/discourse and the writing process recursively to compose
multiple texts that are meaningful and legible and use appropriate conventions. The student is
expected to:

QY
B
©
()

®
A

©)

(H)

M

O]

plan a first draft by generating ideas for writing such as drawing and brainstorming;
develop drafts of varying lengths by organizing ideas into a focused piece of writing;
revise drafts by adding, er deleting, or rearranging words, phrases, or sentences;

edit drafts independently-and-collaberatively using standard English conventions, ef
grammar-spelling, capitalizationand-punctuation, including:

0] use-complete sentences with eoerrect subject-verb agreement;
(i) wse-past, present, and future verbs;

(iii) wse-singular, plural, common, and proper nouns;

(iv) use-descriptive adjectives—including-articles;

) adverbs that convey time;

(vi) wse-prepositions and prepositional phrases;

(vii)  usesubject-and-object pronouns including-he-and-him;

(viii)  wuse-capitalization of fer preperneuns; months, and days of the week, and the
salutation and closing of a letter; and

(ix) wse-punctuation marks at the end of-including-ending-punctuation-in sentences;
and apostrophes and-eentractions;-and-apestrophes-and-pessessives; and

9] useresourcestofind-correctspellings:

= [ Commented [A62]: VA

publish and share writingwith-ethers;

use the elements of craft to advance the writer’s purpose when composing by:
(i) developing an idea with specific and relevant details and-relevance;
(i) organizing with structure;

(iii) using intentional word choice;

(iv) constructing a variety of sentence lengths; and

(v) developing voice;

compose literary texts, using-genre-characteristics-and-author’s-eraft; including personal

narratives and poetry;

compose informational texts, using-genre-characteristics-and-author’s-craft-such-as

procedural and reports;

compose persuasive-argumentative texts that explain states a personal opinion and
reasons-using-genrecharacteristics-and—auther’s-craft; and

compose correspondence. sueh-as-friendly-letters:
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8) Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts. Students
engage in both short-term and sustained recursive inquiry processes for a variety of purposes. The
student is expected to:

QY

(®)

generate questions based-en-teacher-guided-topies for formal and informal inquiry with

adult assistance;

©

identify sources and gather relevant information to answer the questions understand-the

research-plan-with-teacher support;
inf ionf . ‘ :

©
(0
&

recognize primary and secondary sources; and

demonstrate understanding of information gathered.;-and

m@m@w@m@wmkaﬁpw‘ igi 0 } g
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[ Commented [A65]: Streamline. Collapsed into (B) ]

[ Commented [A66]: Streamline. Eliminate redundancy. See (B). ]
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