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Executive Summary

he following are highlights of the 2001 more students are being included in the
Comprehensive Annual Report on Texas accountability system. In 2001, over 96 per-
Public Schools: cent of students enrolled in the spring were

tested and 85 percent of those assessment
results were included in the accountability
system.

# Rising scores on the Texas Assessment of Aca-
demic Skills (TAAS) tests and declining drop-
out rates caused the state of Texas as a whole
to reach the equivalent of the recognized rat-
ing level in the state accountability system. Percent Passing All TAAS Tests Taken

Over 82 percent of all students taking the TAAS | 100%

passed all tests taken* in 2001. Performance 90% w "
of all students increased by 26.5 percentage 80% /A
points over the past seven years, with increases 70% 6 67

60%4{ 56

of 38.3 percentage points for African Ameri-
can students; 34.4 percentage points for His-
panic students; and 34.6 percentage points

50%
40%
30%

for economically disadvantaged students. This 20%
increase is evident even as more students take 10%
the TAAS, fewer are being exempted, and 0%

1994 1995 1996 1997 1998 1999 2000 2001

Percent Passing Mathematics TAAS
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* Results reflect the performance of only those students who were enrolled in the same district as of October of each school
year. This assures that the accountability ratings are based only on the performance of students who have been in the same
school district for most of the academic year. Results include performance of students served in special education who took
the TAAS; performance of students who took the Spanish version of the TAAS in Grades 3-6; and 2,654 students statewide
who met the testing requirement for graduation by passing 3 out of 4 end-of-course examinations prior to the spring
semester of their sophomore year, rather than taking the exit-level TAAS.
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€ Texas students continued to make significant

advances in mathematics. In 2001, 90.2 per-
cent of all students taking the mathematics
TAAS in Grades 3-8 and Grade 10 passed, an
increase of nearly 30 percentage points since
1994. Minority students and economically dis-
advantaged students have made especially im-
pressive gains. Between 1994 and 2001, the
percentage of African American students pass-
ing the mathematics TAAS increased by 43.8
percentage points; the percentage of eco-
nomically disadvantaged students passing in-
creased 40.3 percentage points; and the
percentage of Hispanic students passing in-
creased by 39.8 percentage points.

Students have shown improvement on the
reading TAAS assessment. In 2001, 88.9 per-
cent of all students taking the reading test
passed, an increase of 12.4 percentage points
since 1994. The greatest improvements since
1994 in reading passing rates have been for:
African American students with an increase of
19.5 percentage points; economically disad-
vantaged students with an increase of 19.4
percentage points; and Hispanic students with
an increase of 19.4 percentage points.

Statewide, 93.1 percent of the class of 2001
passed the exit-level TAAS, an increase of 10.3
percentage points over the passing rate
(82.8%) for the class of 1995. Passing rates
were higher for all student groups, i.e. African
American, Hispanic, White, Native American,
and Asian/Pacific Islander, and male and fe-
male students, in the class of 2001 compared
to the class of 2000. In comparing the pass-
ing rates of the class of 2001 to the class of
1995, three student groups showed the larg-
est gains. Native American students gained
16.6 percentage points; African American stu-
dents gained 15.3 percentage points; and His-
panic students gained 14.3 percentage points.

In spring 2001, students in special education
who were taught the Texas Essential Knowl-
edge and Skills (TEKS), but for whom the TAAS
was not appropriate, took the State-Developed
Alternative Assessment (SDAA) to establish a
baseline to measure their progress starting in
2002. Of the 156,556 students who took the
SDAA in reading, 3 percent scored at Level | or
minimal skills; 28 percent scored at Level Il or

moderate skills; and 69 percent scored at Level
11l or sufficient skills. Of the 142,164 students
who took the mathematics SDAA, 3 percent
scored at Level I; 40 percent scored at Level II;
and 57 percent scored at Level Ill. Of the
52,462 students who took the writing SDAA,
33 percent scored at Level [; 46 percent scored
at Level II; and 21 percent scored at Level lll.
Currently the SDAA scores are not included in
the accountability ratings, but they will be-
come part of the school accountability system
in the future.

Of the 2,156,695 students eligible to be tested
with the English or Spanish TAAS or the SDAA
in 2001, 96.2 percent were tested. This was
an increase from the 90.3 percent tested in
2000. The SDAA first became available in
2001. Exemptions for students in special edu-
cation decreased from 7.1 percent in 2000 to
1.1 percent in 2001. Of all students tested,
6.4 percent took the SDAA rather than the
TAAS.

A total of 23,457 students in Grades 7-12 were
identified as dropouts in the 1999-00 school
year, down from 27,592 in 1998-99. The de-
cline in the number of dropouts was the larg-
est since the 1994-95 school year. The
1999-00 annual dropout rate decreased to 1.3
percent from the 1998-99 rate of 1.6 percent.
The class of 2000 Grade 9 cohort longitudinal
dropout rate was 7.2 percent. The target set
in law is to reduce the longitudinal dropout
rate to 5 percent or less (Texas Education Code
§39.182). To meet this statutory goal, the lon-
gitudinal dropout rate will need to be reduced
by about one-third.

In the 1999-00 school year, a total of 171,511
students were retained in grade. The overall
retention rate for students in Grades K-12 was
4.7 percent. The rate was unchanged from the
year before. Although the retention rate for
students in Grade 9 declined by almost 1 per-
centage point from the previous year, this
group still had the highest average retention
rate (17.7%) across all grade levels. At the el-
ementary level, the highest retention rate was
found in Grade 1 (6.3%). Males were retained
more often than females. African American
and Hispanic students were retained more
often than White students or students from
other ethnic groups.

2001 Comprehensive Annual Report on Texas Public Schools



# Participation in AP/IB examinations continued

to increase. The percent of 11th or 12th grad-
ers taking at least one Advanced Placement
(AP) or International Baccalaureate (IB) test
rose to 14.3 percent in 2000-01 from 8.6 per-
centin 1996-97. The percentages of students
participating in these examinations increased
for all student groups between 1999-00 and
2000-01. The number of AP examinees in
Texas has increased by 118.0 percent since
1996, compared to a national increase of 56.3
percent.

Slightly over 120,000 Texas students in the
class of 2000 took either the SAT | or the ACT
by the end of the 1999-00 school year. Par-
ticipation in college admission testing has in-
creased at higher rates in Texas than nationally.
From 1996 to 2000, the number of SAT | test
takers increased 21.9 percent in Texas, com-
pared to 16.2 percent nationwide; while the
number of ACT test takers increased 22.7 per-
cent in Texas, compared to 15.2 percent na-
tionwide. The percentage of examinees that
scored at or above the criterion score on
either test was 27.3 percent for the class of
1999, up from the 26.3 percent for the class
of 1996.

Performance on the Algebra | end-of-course
(EOC) test, although far from satisfactory, rose
to 49.2 percent passing in 2001 from 27 per-
cent passing in 1996. Mastery of Algebra is a
strong indicator of preparation for college, and
beginning with the freshman class of 1998,
Algebra | became a required course for high
school students. Performance on the Biology
EOC test improved to 79.3 percent passing
in 2001 as compared to 71.0 percent passing
in 1995. While the percent of students pass-
ing the English 1l EOC test in 2001 (75.1%)
was an improvement over the 74.0 percent
passing in 1999, it was a decrease from the
77.7 percent passing in 2000. Students tak-
ing the U.S. History EOC tests had a passing
rate of 74.3 percent, up from the 71.0 per-
cent passing in 1999. These results are a sum-
mary across all testing periods.

The number of districts and campuses that
received exemplary and recognized ratings
from the state accountability system contin-
ued to increase over previous years although

L 4

the accountability standards were raised and
more students were included in the system.
There were nearly 13 times as many exemplary
districts in 2001 (178) as there were in 1995
(14). The number of recognized districts more
than tripled (137 to 471) over this same time
period. These increases were also seen in cam-
pus ratings. There were more than 6 times as
many exemplary campuses in 2001 (1,571) as
there were in 1995 (255). The number of rec-
ognized campuses more than doubled from
1995 to 2001 (1,004 versus 2,328). The num-
ber of campuses rated low performing
decreased from 255 in 1995 to 100 in 2001.
During this same time period, the number of
academically unacceptable districts decreased
from 34 in 1995 to 1 in 2001.

As of July 2001, the State Board of Education
(SBOE) had awarded 223 open-enrollment
charters, and 181 were in operation. In 2001,
160 open-enrollment charter schools received
accountability ratings. Of those rated under
the regular accountability system: 5 were rated
exemplary; 9 were rated recognized; 43 were
rated acceptable; and 42 were rated low per-
forming. Of those rated under the alternative
education (AE) accountability procedures: 1
was rated AE: commended; 23 were rated AE:
acceptable; and 37 were rated AE: needs peer
review.

In 2000-01, 55.7 percent of charter school
students participating in the English-version
TAAS passed all tests taken. The percentage
passing in at-risk charters was slightly lower —
53.1 percent. The average passing rate for the
state, excluding charters, was 82.2 percent.
Regardless of student group, subject, or grade,
average passing percentages on the English-
version TAAS in school districts were higher
than in charters.

In some grade-levels and for some student
groups, charters serving predominantly at-risk
students outperformed charters as a whole.
Specifically, Grades 4-7, and Hispanic and eco-
nomically disadvantaged student groups at at-
risk charters had higher passing rates on the
English-version TAAS than other charters. At-
risk charters had strong performances among
students taking the Spanish-version TAAS tests.
In Grades 3 and 5 reading and Grade 4 math-
ematics and writing, charters serving predomi-

Executive Summary
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nantly at-risk students had higher passing rates
than other charters and school districts.

The Grades 7-12 annual dropout rate for all
charters was 6.1 percent in 1999-00. This rate
was 5.0 percentage points higher than the 1.1
percent annual dropout rate for school dis-
tricts, excluding charters. The Grades 7-12
annual dropout rate for charters serving pri-
marily at-risk students was 7.0 percent.

In 1995, districts were required by the Safe
Schools Act to establish Disciplinary Alterna-
tive Education Programs (DAEPs) to serve stu-
dents who commit specific disciplinary or
criminal offenses. In 1999-00, 85,849 students
were placed in DAEPs, an increase from the
64,897 placed in DAEPs in 1997-98. In 1999-
00, average placement time in DAEPs was 26.5
days. On the 2000 TAAS, DAEP students had
a passing rate in reading of 66.0 percent com-
pared to the state rate of 87.4 percent. In
mathematics, the DAEP passing rate was 67.4
percent compared to the state rate of 87.4
percent. Statewide, 90.2 percent of students
were tested in reading and mathematics in
2000, while only 72.3 percent of DAEP stu-
dents were tested in reading. Students in
DAEPs had a much higher absence rate of 7.4
percent compared to the state rate of 0.6 per-
cent; the DAEP student exemption rate for spe-
cial education of 15.9 percent was more than
twice the 7.1 percent statewide.

his report contains 14 chapters on the follow-

ing topics, as required by Texas Education

Code §§39.182 and 39.185:

1.

State performance on the academic excellence
indicators;

12. Funds and expenditures of the Texas Educa-

tion Agency;

13. Comparison of open-enrollment charter

schools and school districts on the academic
excellence indicators, accountability measures,
and student performance; and,

14. Character education programs.

2. Student performance on state assessments
and correlation of course grades with state
assessments;

3. Students in alternative education settings;

4. Performance of students at risk of dropping
out of school;

5. Student dropouts;

6. Grade-level retention of students;

7. District and campus performance in meeting
state accountability standards;

8. Status of the curriculum;

9. Waivers and deregulation;

10. Administrative cost ratios of school districts;

11. District reporting requirements;

P 2001 Comprehensive Annual Report on Texas Public Schools



1. Academic Excellence Indicators

4 I \his chapter presents the progress the state
is making on the Academic Excellence Indi-
cators established in Texas law, adopted by

the commissioner of education, or adopted by the

State Board of Education (SBOE). Detailed analy-

sis of Texas Assessment of Academic Skills (TAAS)

results and dropout rates can be found in Chap-
ters 2 and 5 of this Comprehensive Annual Re-
port. This section provides an analysis of other
measures and indicators in the Academic Excel-
lence Indicator System (AEIS) State Performance

Report, which are located on pages 6 to 16, and

include:

€ numerical progress of students who
failed the reading or mathematics
portion of TAAS the prior year;

4 percent of change in proficiency level
for students taking the Reading Profi-
ciency Tests in English (RPTE);

€ cumulative percent of students passing
the exit-level TAAS;

€ results from end-of-course tests;

4

participation of students in TAAS testing
(i.e., percentages of students tested and
not tested);

attendance rates;
completion rates/student status rates;

completion of advanced courses;

L JBR JER JER 2

completion of the recommended high
school program;

2

results of Advanced Placement (AP) and
International Baccalaureate (IB) exami-
nations;

€ equivalency between performance on
exit-level TAAS and the Texas Academic
Skills Program (TASP) test;

® results from college admission tests
(SAT I and ACT); and

& profile information on students,
programs, staff, and finances.

Progress of Prior Year TAAS
Failers

For this indicator, the progress of students who
failed the reading or mathematics portion of the
TAAS (English version) is calculated by compar-
ing the performance of students who failed TAAS
in the prior year with their performance in the
current year. This indicator provides two measures:
(1) the average Texas Learning Index (TLI) growth
for these students between the prior and current
year and (2) the percent of students failing these
assessments in the prior year who passed them in
the current year. A report providing this informa-
tion for Grades 4-8 and 10 for each campus and
district is accessible from 2000-01 Academic
Excellence Indicator System (AEIS) reports on the
Division of Performance Reporting’s web site.

Statewide, students who failed one or more of
the TAAS tests in 2000 demonstrated an average
TLI growth of 10.89 in reading and 10.97 in math-
ematics in 2001, up from 9.32 in reading and 8.82
in mathematics in 2000. Average TLI growth in
2001 was higher for all student groups in both
reading and mathematics compared to 2000, with
one exception in reading. In reading, Native
American students showed 10.73 average TLI
growth in 2001, a decline from 11.24 in 2000. It
is important for students who fail the TAAS in a
given year to demonstrate substantial growth so
that they will be prepared to pass the exit-level
TAAS, currently administered at Grade 10, and
therefore meet the testing requirement for gradu-
ation.

Over half, 52.2 percent, of the students who failed
the reading assessment in 2000 passed this test
in 2001 statewide. This is an improvement from
2000, when 49.0 percent passed after failing read-

Technical Note. The TAAS results shown in the AEIS State Performance Report on pages 6 to 16 differ by 1 or 2
percentage points from those reported in the Student Performance chapter of this report. The AEIS indicators, which form
the basis for the state accountability system, reflect the performance of only those students who were enrolled in the same
district as of October of each school year. This ensures that accountability ratings are based only on the performance of
students who have been in the same district for most of the academic year. The Student Performance chapter, however,
contains the results of all students who took the TAAS in the spring of each year, regardless of their enrollment status the
previous October. Unlike AEIS results, in the Student Performance chapter, English and Spanish test results are not
combined, and students who met the testing requirements for graduation by passing end-of-course tests are not included.

TAAS results in both chapters reflect similar trends.




ing in 1999. The results for mathematics were even
better, with 57.4 percent of prior year failers pass-
ing in 2001, compared to 49.8 percent in 2000.
Average percent passing in 2001 was higher than
in 2000 for all student groups.

Reading Proficiency Tests
in English

Results from the Reading Proficiency Tests in En-
glish (RPTE) were reported for the first time this
year. The RPTE measures annual growth of stu-
dents learning English among three levels of pro-
ficiency: Beginning, Intermediate, and Advanced.
Limited English proficient (LEP) students in Grades
3-12 take the RPTE until they achieve a rating of
Advanced, after which they subsequently take the
TAAS assessments. The AEIS reports the levels of
proficiency obtained in 2001 by students who
attained Beginning and Intermediate proficiency
in 2000. Of those students who scored at the
Beginning level in 2000, 44.8 percent remained in
that score range in 2001, 36.1 percent moved to
the Intermediate level, and 19.1 percent moved
to Advanced. Of those students who scored at the
Intermediate level in 2000, 5.4 percent declined
to the Beginning level, 32.3 percent remained at
the Intermediate level, and 62.3 percent moved
to the Advanced level in 2001.

Cumulative Percent Passing
Exit-Level TAAS

Students, except certain students in special edu-
cation, must pass the exit-level TAAS in reading,
mathematics, and writing to receive a high school
diploma. The exit-level TAAS is first administered
in the spring of the students’ tenth grade year.
Students have seven additional opportunities to
retake the test until their graduation date.

This measure reports the percent of students pass-
ing all tests taken on the exit-level TAAS for the
class of 2001 and the class of 2000. For example,
the TAAS cumulative passing rate for the class of
2001 shows the percentage of students who first
took the exit-level test in spring 1999 when they
were sophomores, and eventually passed all tests
taken by the end of their senior year, May 2001.
The measure includes only those students who
took the test in the spring of the tenth grade and
continued to retake the test, if needed, in the same
district.

Statewide, 93.1 percent of the class of 2001 and
91.6 percent of the class of 2000 passed the exit-
level TAAS. Passing rates were higher for all stu-
dent groups, i.e., African American, Hispanic,
White, Native American, and Asian/Pacific Islander,
and male and female students, in the class of 2001
than the class of 2000. The greatest gains were
for Native American students (93.0% compared
to 88.7%) and Hispanic students (88.8% com-
pared to 86.6%).

Results for End-of-Course
Examinations

Students completing Algebra |, Biology, English Il,
or United States History must take an end-of-course
examination. The AEIS shows the percent of stu-
dents who took the test, and who passed the test
in the summer preceding the school year or ei-
ther December or May of each school year. For
Algebra |, results for students in Grades 7-12 are
reported. Results for students in Grades 9-12 are
reported for Biology, English Il, and United States
History.

Statewide in 2000-01, 17.2 percent of students in
Grades 7-12 took the Algebra | test, down slightly
from the 17.6 percent taking this test the previ-
ous year. In Grades 9-12, 23.8 percent of students
took the Biology testin 2000-01, down from 24.0
percent the prior year; 22.0 percent took English
Il 'in 2000-01, up very slightly from 21.9 percent
the prior year; and 18.5 percent took United States
History in 2000-01, compared to 18.7 percent the
prior year.

The percent of students passing Algebra | was 49.2
in 2000-01, up from 1999-2000 when 43.9 per-
cent passed the test. This was the greatest improve-
ment among end-of-course examinations. The
percent passing Biology and English Il in Grades
9-12 declined slightly from 1999-2000 to 2000-
01 while the percent passing United States His-
tory increased. The percent passing Biology was
79.9 in 2000-01, compared to 80.3 percent in
1999-2000. For English Il, 75.1 percent of students
passed in 2000-01, while 77.7 percent passed the
prior year. Statewide, 74.3 percent of students
passed United States History in 2000-01, an im-
provement over 1999-2000 when 72.1 percent
passed. End-of-course assessments are considered
the best currently available predictor of perfor-
mance on the new exit-level examinations to be
administered in 2003.
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TAAS Participation

Every student enrolled in a Texas public school in
Grades 3, 4, 5, 6, 7, 8, and 10 must be given the
opportunity to take the TAAS test or the State-
Developed Alternative Assessment (SDAA). The
SDAA was developed as an assessment designed
to measure growth for students served in special
education in Grades 3 through 8 for whom the
TAAS is not appropriate. The TAAS participation
section of the AEIS reports provides the percent-
ages of students tested and not tested, and other
categories of results that are excluded or included
in evaluations for accountability ratings purposes.
The percentages are based on the unduplicated
count of students for whom a TAAS or SDAA an-
swer document was submitted. In 2001, test re-
sults for accountability evaluations included
students in regular and special education in Grades
3 through 8 and 10 who took the TAAS, as well as
students served and not served in special educa-
tion who took the Spanish version of TAAS in
Grades 3 through 6. Because 2001 was a baseline
year for the SDAA, results for the SDAA were not
included in accountability evaluations this year.
Results of the SDAA will become part of the school
accountability system in the future.

In 2001,

€ 96.2 percent of students were tested. The
results of 85.0 percent of students were
included for accountability ratings pur-
poses. The results of 11.2 percent were
excluded for the following policy reasons:
4.8 percent were students not enrolled in
the fall in the district where they tested in
the spring (mobile subset), and 6.4 per-
cent took the SDAA assessments only.

€ 3.8 percent of students were not tested.
Of those, 0.6 percent were absent on all
days of testing, 1.1 percent were students
served in special education who were
exempt from all the tests by their Admis-
sion, Review, and Dismissal (ARD) Com-
mittee, 1.4 percent were exempt from all
tests due to limited English proficiency
(LEP), and 0.7 percent had answer docu-
ments coded with combinations of the
“not tested” categories or had their test-
ing disrupted by illness or other similar
events.

€ LEP exemptions were highest for Hispanic
students (3.0%) and Asian/Pacific Island-
ers (4.1%). The Spanish TAAS has been
available since 1997 for Spanish-speaking

students in Grades 3-6 who otherwise
might have been exempted due to lim-
ited English proficiency. The LEP exemp-
tion is not an option for exit-level
examinees.

€ 45.3 percent of the students in special
education participated in the SDAA. The
highest percentages of SDAA examinees
were African Americans (10.3%), males
(8.2% compared to 4.5% for females),
and economically disadvantaged students
(9.3%). These percentages may represent
repeated measures of the same set of stu-
dents since some students may belong to
two or more of these groups.

Student Attendance

Student attendance rates are calculated for stu-
dents in Grades 1 through 12 in all Texas public
schools. In 2001, statewide standards for atten-
dance were set at 96 percent for districts, and for
middle, junior high, and multi-level schools; 95
percent for high schools; and 97 percent for el-
ementary schools. The statewide attendance rate
rose slightly to 95.6 percent in the 1999-2000
school year from 95.4 percent in 1998-99. Rates
for all student groups were at or above the
94 percent standard for both the 1998-99 and
1999-2000 school years. Although the attendance
rate is no longer a base indicator for the Account-
ability Rating Standards, it is evaluated for Addi-
tional Acknowledgement.

Completion Rate/Student
Status Rate

The completion rate/student status rate tracks a
group (or cohort) of students enrolled as 9th grad-
ers through four school years. These longitudinal
rates measure if students in the cohort graduated,
received their General Education Development
(GED) certificate, remained enrolled in high school
in the fall following their expected graduation year,
or dropped out. This latter measure is an actual
four-year longitudinal dropout rate. The longitu-
dinal dropout rate indicates the percentage of stu-
dents from a cohort who drop out before
completing high school. The four measures sum
to 100 percent and are intended to show the sta-
tuses of students in their expected year of high
school graduation. For example, the class of 2000
completion rate includes those students who were
in the 9th grade in 1996-97 and graduated (ei-
ther on time or early), received a GED, were still
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enrolled during the 2000-01 school year, or
dropped out.

The percent of students who graduated increased
with the class of 2000 (80.7%) compared to the
class of 1999 (79.5%). Almost five percent (4.8%)
of the class of 2000 received a GED, compared to
4.0 percent of the class of 1999. Among those
expected to graduate with the class of 2000, 7.3
percent were still enrolled during the 2000-01
school year, compared to 8.0 percent of the class
of 1999 who were still enrolled during the 1999-
2000 school year. Of the class of 2000, 7.2 per-
cent of students dropped out prior to their
expected graduation year, compared to 8.5 per-
cent of the class of 1999. The highest actual four-
year longitudinal dropout rates among the student
groups expected to graduate in 2000 were 11.6
percent for economically disadvantaged students,
11.2 percent for Hispanic students, and 11.0 per-
cent for students served in special education. State-
wide the four-year longitudinal dropout rates
decreased for each individual student group, ex-
cept for Native American students, from the class
of 1999 to the class of 2000.

Percentage Completing
Advanced Courses

The percentage of students completing the
advanced courses indicator is based on a count of
the number of students who complete and receive
credit for at least one advanced course in Grades
9-12. The course list includes all advanced courses
as well as the College Board Advanced Placement
(AP) courses, and the International Baccalaureate
(IB) courses. This year the definition of advanced
courses was broadened to include dual enroliment
courses for which a student can obtain both high
school and college credit.

In 1999-2000, the most recent year for which data
were available, 20.1 percent of students in Grades
9-12 completed at least one advanced course.
Forty-one percent of Asian/Pacific Islander students
completed one or more advanced courses, fol-
lowed by White students at 23.6 percent, Native
American students at 18.4 percent, Hispanic stu-
dents at 15.6 percent, and African American stu-
dents at 14.9 percent. Although the percent of
students taking one or more advanced courses
remained steady from 1998-99 to 1999-2000
statewide, participation among most individual
student groups (Hispanic, Native American, Asian/

Pacific Islander, female, economically disadvan-
taged, and students in special education) increased
slightly.

Percentage Completing
Recommended High School
Graduation Program

This indicator shows the percentage of graduates
reported as having satisfied the course require-
ments for the Texas State Board of Education Rec-
ommended High School Graduation Program. It
also includes those who met the requirements for
the Distinguished Achievement Graduation Pro-
gram.

For the class of 2000, 38.6 percent of students
statewide met the requirements for the Recom-
mended High School Graduation Program, up
from the 15.0 percent reported for the class of
1999. There are several reasons for substantial in-
creases across all student groups on this perfor-
mance measure. The Recommended High School
Graduation Program, which was originally
adopted by the State Board of Education in No-
vember 1993, underwent a number of changes
before being finalized in 1996. Students are be-
ginning to qualify for this program in significant
numbers. Up until the most recent school year,
most districts continued to report their advanced
students as having completed either the “Ad-
vanced High School Program,” or the “Advanced
High School Honors Program,” programs that will
no longer be reported beginning with the class of
2001 graduates.

Advanced Placement (AP)
and International
Baccalaureate (IB) Results

This indicator reports the results of the College
Board AP and the IB examinations taken by Texas
public school students in a given school year. High
school students may take these examinations, usu-
ally upon completion of AP or IB courses, and may
receive advanced placement, credit, or both, upon
entering college. Generally, colleges will award
credit or advanced placement for scores of 3, 4,
or 5 on AP examinations and scores of 4, 5, 6, or
7 on IB examinations. These are referred to as the
“criterion scores” in the points below.

& The percent of 11th or 12th graders tak-
ing at least one AP or IB examination rose
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from 12.7 percent in 1999-00 to 14.3
percent in 2000-01. The percentages of
students participating in these examina-
tions rose for all student groups between
1999-2000 and 2000-01.

€ The percent of examinations with scores
above the criterion declined statewide
from 53.9 percent in 1999-2000 to 50.1
percent in 2000-01. This is the fourth year
of decline for this measure, which was
57.4 percentin 1997-98. Performance for
all student groups declined on this mea-
sure in 2000-01.

@ The percent of examinees with at least one
score above the criterion, a 3 or above on
the AP examination or IB scores of 4 or
above, decreased statewide from 57.9
percent in 1999-2000 to 54.0 percent in
2000-2001. All student groups declined
on this measure in 2000-01.

The overall declines in the percentages of AP/IB
examinations and examinees with high scores
should be considered in the context of increased
participation in AP/IB examinations. Generally
speaking with tests of this nature, as participation
rates increase, overall performance tends to de-
crease.

TAAS/TASP Equivalency

The Texas Academic Skills Program (TASP) is a test
of reading, writing, and mathematics proficiency,
required of all persons entering undergraduate
programs at Texas public institutions of higher
education for the first time. This indicator shows
the percent of graduates who did well enough on
the exit-level TAAS to have a 75 percent likelihood
of passing the TASP test.

Equivalency rates for the class of 2000 showed that
58.5 percent of graduates statewide scored suffi-
ciently high on the TAAS (when they first took the
test) to have a 75 percent likelihood of passing
the TASP. This is an improvement over the equiva-
lency rate for the class of 1999, at 53.5 percent.
All student groups improved on this measure.

College Admission Tests

Results from the SAT | of the College Board and
the Enhanced ACT of the American College Test-
ing Program are included in this indicator.

& Statewide, the percentage of examinees who
scored at or above the criterion score on

either test (1,110 on the SAT | or 24 on the
ACT) was 27.3 percent for the class of 2000,
up very slightly from 27.2 percent for the class
of 1999.

€ The percentage of graduates who took either
the SAT | or the ACT increased from 61.8 per-
cent for the class of 1999 to 62.2 percent for
the class of 2000.

€ The average SAT | score for the class of 2000
was 990, an increase from 989 for the class of
1999.

€ The average ACT composite score was 20.3
for the class of 2000, a slight improvement
from 20.2 for the class of 1999.

Profile Information

In addition to performance data, the AEIS State
Performance Report also provides descriptive pro-
file statistics (counts/percentages) on a variety of
data on students, programs, staff, and finances.

Agency Contact Person

Criss Cloudt, Associate Commissioner for Account-
ability Reporting and Research, (512) 463-9701
and Cherry Kugle, Managing Director, Division of
Performance Reporting, (512) 463-9704.

Other Sources of Information

AEIS Performance Reports and Profiles for each
public school district and campus, available
from each district, the agency’s Division of Com-
munications, (512) 463-9000, or online at
www.tea.state.tx.us/perfreport/.

Pocket Edition, 2000-01: Texas Public School Statis-
tics, published by the Division of Performance
Reporting, Department of Accountability Report-
ing and Research, available in December 2001.

Snapshot 2001: School District Profiles, published
by the Division of Performance Reporting, Depart-
ment of Accountability Reporting and Research,
available in early 2002.
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Mobile Subset

2001 TAAS Participation
Acct Subset

Grades 3-8 & 10

Indicator
Tested

oo

o

o

o

o

o

o

o

o

o

Sci/Soc St only

SDAA only
Not Tested

45.3%

o°

o°

o°

o

o

o

10.3%

10.6%

o

o

o°

o

o°

o

o

oo

o°

o°

o

o°

o

o

o°

o°

o

Absent

oo

o

o

o

o

o°

o

o

o°

o

ARD Exempt
LEP Exempt

Other
Total Count

o

o

o

o

o

o

o

o

o

o

oo

o

o°

o

o°

o

o

o

o°

o°

310,198 846,478 927,460 6,620 57,356 1,104,052 1,050,582 1,045,878 304,058

2,156,695

2000 TAAS Participation

Grades 3-8 & 10

46.7%

o
S

86.0

o
S

92.6

o
S

88.1

o
S

92.4

o
S

86.7% 87.9% 93.4% 89.6

90.3%
85.6%

Tested

44.1%

o
S

81.5

o
S

88.0

o
S

83.4

o
S

88.7

o
S

89.2% 79.9

83.4%

81.1%

Acct Subset

o

o

o°

o

o°

o

o°

o

o

o°

Mobile Subset

oo

o

o

o

o

o

o°

o°

o

o°

Sci/Soc St only

Not Tested

53.3%

o
S

14.0

o
<

11.9%

10.4%

12.1%

13.3%

o

o°

o°

o°

o

o

o°

o

o

o

Absent

50.5%

o
S

10.3

o°
—

o

o

o

o

o°

11.6%

o

ARD Exempt
LEP Exempt

Other
Total Count

oo

o

o

o

o

o

o

o

o°

o

oo

o

o°

o

o

o

o

o

o

o°

301,015 804,988 932,096 6,287 54,513 1,077,212 1,026,231 1,011,355 297,091

2,105,249

who qualified for End-of-Course exam

and 2,654 students in 2000,

The Accountability Subset includes 2,979 students in 2001,

credit and did not take the exit-level TAAS test.
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2. Student Performance

“A record 82 percent of students passed all tests taken. This is a remarkable achievement when
you consider that in 1994, only 53 percent passed all tests. In addition, minority students continue
to make significant gains at virtually every level. These results constitute clear evidence that our

students and our educators are rising to the challenge to ensure that all children are successful.”

Jim Nelson, Commissioner of Education, May 2001

Student Performance Results
2000-01

exas students posted a record passing rate
on the spring 2001 Texas Assessment of
Academic Skills (TAAS), with 82 percent of
the approximately 2.1 million students tested
passing all parts of the test taken. This passing rate
for “all students” reflected the performance of
students in both regular and special education
programs and was up from 79 percent passing
last year and 53 percent passing in 1994.

Beginning in spring 1999, TAAS results used in the
Academic Excellence Indicator System (AEIS)
include the performance of students in special
education as well as the performance of students
not in special education. Therefore, the data in
this summary, labeled “all students,” reflect this
change. The 2000-01
results from the state
assessment program pro-
vide tangible evidence of
continuing achievement as Grade

school year. These tests are administered to LEP
students in Grades 3 through 12 to measure their
progress in learning to read in the English
language.

Another new component of the statewide
assessment program is the State-Developed
Alternative Assessment (SDAA). The SDAA, first
administered in the 2000-01 school year, measures
the academic progress of students in special
education programs in Grades 3 through 8 who
are receiving instruction in the Texas Essential
Knowledge and Skills (TEKS) in a subject area tested
by TAAS, but for whom TAAS, even with allowable
accommodations, is not an appropriate measure
of academic achievement.

Table 2.1 shows what tests were given and what
subjects were tested at what grades in the
statewide assessment program in 2000-01.

Table 2.1. State Assessment Tests Given,

by Subject and Grade, 2000-01

Tests Given and Subjects Tested

schools work to enable 3
all of their students to
meet the future and its
challenges.

ON O i A

The Reading Proficiency
Tests in English (RPTE),
a new component of
the statewide assessment

TAAS, Spanish TAAS, and SDAA reading and mathematics
TAAS, Spanish TAAS, and SDAA reading, mathematics, and writing
TAAS, Spanish TAAS, and SDAA reading and mathematics
TAAS, Spanish TAAS, and SDAA reading and mathematics
TAAS and SDAA reading and mathematics
TAAS reading, mathematics, writing, science, and social studies
SDAA reading, mathematics, and writing
10 (exit level)  TAAS reading, mathematics, and writing
3 through 12 RPTE
Varies End of Course Tests in Algebra |, Biology, English Il, and U.S. History

program, was imple-
mented in the 1999-00

Technical Note. The TAAS results shown in the Student Performance Chapter differ by 1 or 2 percentage points from
those reported in the AEIS State Performance Report on pages 6 to 16 of this report. The AEIS indicators, which form the
basis for the state accountability system, reflect the performance of only those students who were enrolled in the same
district as of October of each school year. This ensures that accountability ratings are based only on the performance of
students who have been in the same district for most of the academic year. The Student Performance Chapter, however,
contains the results of all students who took the TAAS in the spring of each year, regardless of their enrollment status the
previous October. TAAS results in both chapters reflect similar trends.
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This overview summarizes statewide TAAS results
for the 2000-01 academic year, including results
for various segments of the student population.
To allow an even broader view of the assessment
program’s history, eight-year comparisons of the
percentage passing rates and the Texas Learning

The passing rate in Grade 7 reading increased
by 6 percentage points from 2000 to 2001.
In mathematics, Grade 4 students posted a
4-percentage point gain.

Index (TLI) data are included; comparing data from Table 2.2 highlights spring 1994 through spring
eight test administrations (spring 1994 through 2001 results for each subject area and the all tests
spring 2001) allows an illustration of seven years’ taken** category.

worth of gain. Also included are statewide data

from the administration of the Spanish TAAS tests, The 2001 TAAS results indicate the continuation
the RPTE, the SDAA, and the Algebra |, Biology, of an overall upward trend from 2000 in
English 1l, and U.S. History end-of-course achievement for all grade levels. In reading, the
examinations. percentage of students meeting minimum

expectations rose for most grade levels. The only
exceptions were at Grades 3 and 6, where there

District- and campus-level results are available in was a slight decline, and at Grade 10, where the
the AEIS accountability I.‘e'p'orts, which can be passing rate remained constant. Reading scores
obtained through the Division of Performance ranged from 85 percent of all students meeting
Reporting at the Texas Education Agency (TEA). minimum expectations at Grade 6 to 91 percent
Additional information can be accessed at the TEA meeting minimum expectations at Grade 8. The
web site www.tea.state.tx. reading TAAS data for 1994 through 2001 are
Comparison of Results presented graphically in Figure 2.1.

Percent Meeting Minimum

Expectations:

All Students
Spring TAAS Administrations
1994-2001

Table 2.2. Percent Meeting Minimum Expectations on TAAS,

All Students, 1994 Through 2001

Reading Mathematics Writing All Tests Taken

Grade| '94 '95 '96 '97 '98 '99 '00 2001('94 '95 '96 '97 '98 '99 '00 2001('94 '95 '96 '97 '98 '99 '00 2001 '94 '95 '96 '97 '98 '99 '00 2001

; 76% 77% 78% 78% 83% 88% 87% 86% [61% 71% 73% 78% 78% 82% 80% 82% 56% 65% 67% 70% 73% 78% 76% 77%
The mathematics scores for Grade 3 rose by two percentage points compared to the 2000 results.

s 73% 78% 75% 79% 86% 88% 89% 90% |57% 68% 74% 78% 82% 87% 87% 91% |84% 83% 83% 84% 85% 88% 90% 89% |52% 61% 63% 67% 73% 78% 80% 81%
Grade 4 students' scores for both reading and mathematics rose to 90% or above for the first time.

s 75% 77% 79% 81% 85% 86% 87% 90% |60% 69% 75% 82% 85% 90% 92% 94%| |56% 64% 69% 74% 79% 82% 84% 88%

Grade 5 reached the 94% passing mark in mathematics, the highest passing rate for any subject area or grade level.
P 71% 76% 74% 81% 82% 84% 86% 85% |58% 61% 73% 77% 82% 86% 88% 91%| |53% 58% 65% 72% 75% 79% 81% 82%
For the first time, the scores for Grade 6 students reached above the 90% passing rate for mathematics.

. 73% 76% 79% 81% 82% 83% 83% 89% |56% 59% 67% 75% 79% 84% 87% 89%| |53% 56% 63% 70% 73% 77% 79% 84%
Scores for students in Grade 7 increased by 5 percentage points to reach 84% passing all tests taken.

& 74% 72% 74% 80% 81% 88% 89% 91% |55% 54% 64% 72% 79% 85% 90% 92% |66% 72% 72% 76% 79% 85% 84% 85% |47% 47% 54% 62% 68% 76% 77% 80%

A remarkable 37-point gain has been registered for Grade 8 mathematics students since 1994.
10 75% 74% 79% 84% 86% 88% 90% 90% |55% 57% 63% 69% 75% 81% 86% 89% |79% 84% 83% 86% 87% 90% 90% 89% |50% 52% 57% 64% 69% 75% 80% 80%
Impressive gains have been recorded in Grade 10 since 1994 for all subject areas tested. The most significant has been a 34-percentage point gain in mathematics.

*Does not include science and social studies tests.

** For purposes of comparisons across grade levels, the all tests taken category included the TAAS reading and mathematics tests at Grades 3,
5, 6, and 7 and the reading, mathematics, and writing tests at Grades 4, 8, and 10. The results of the science and social studies tests,
administered only to students in Grade 8, are presented separately.
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Figure 2.1 Percent Meeting Minimum Expectations on Reading TAAS,

All Students, 1994 Through 2001
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Figure 2.2 Percent Meeting Minimum Expectations on Mathematics TAAS,
All Students, 1994 Through 2001
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Figure 2.3 Percent Meeting Minimum Expectations on Writing TAAS,
All Students, 1994 Through 2001
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(Continued from page 18)

In mathematics, all grade levels made notable
gains. For the first time, over 90 percent of students
in Grades 4 and 6 met minimum expectations.
The most impressive improvement, a 4-percentage
point gain, was at Grade 4. Scores ranged from
82 percent meeting minimum expectations at
Grade 3 to 94 percent meeting minimum
expectations at Grade 5. The mathematics TAAS
data for 1994 through 2001 are presented
graphically in Figure 2.2 on page 19.

The results of the writing scores at all three grade
levels tested varied. Although the scores for Grades
4 and 10 slightly decreased by 1 percentage point,
there was an increase of 1 percentage point at
Grade 8. Scores ranged from 85 percent meeting
minimum expectations at Grade 8 to 89 percent
meeting minimum expectations at both Grades 4
and 10. The writing TAAS data for 1994 through
2001 are presented graphically in Figure 2.3 on
page 19.

In addition, most grade levels made gains in the
all tests taken category, with the passing rates at
Grade 10 holding steady. Showing continued
improvement, all grade levels had passing rates at
77 percent or above. The percentage of students
meeting minimum expectations in all tests taken

(reading and mathematics at Grades 3, 5, 6, and
7; reading, mathematics, and writing at Grades
4, 8, and 10) ranged from 77 percent at Grade 3
