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8117.2 | Art, Kindergarten

TEKS with Edits Committee Comments

@) Introduction.

(1) The fine arts incorporate the study of dance, music, theatre, and the visual arts to offer unique experiences | VA

and empower students to explore realities, relationships, and ideas. These disciplines engage and motivate
all students through active learning, critical thinking, and innovative problem solving. The fine arts develop

through exploration leading to creative expression. Creativity is essential and the st
nurtures and develops the whole child.

- Streamline introduction to provide a
simple, succinct statement.
.. — . - . - Addition of observation and perception

organizing the knowledge and skills students are expected to acquire. Ea gual value and may expands the strand to clarify and add
be presented in any order throughout the year. Students rely on_personal ob and thekr perceptions | specificity to the beginning set of artistic
of-the-envirenment, which are developed through increasing visual i iteracy an sensitivity to: explorations.
surroundlngs communities, memoryies, |mag|nanen ings, and i es for thinking - Performance is removed because it relates
to performing arts as opposed to visual arts,
and was more relevant to the connection of
all art forms in earlier versions. We believe

7 ] there is a strong distinction between visual
: Wh”e exercising meanlanul and performing arts, and that all parts of the
prmed judgments. TEKS should relate to the specific
discipline addressed.
Response is added to critical evaluation
because students must be able to provide
written and artistic responses that
demonstrate their understanding and
thinking skills, and must also be able to
provide artists’ statements that evaluate and
justify their artistic choices in their own
works.
- Each strand is of equal value and may be
presented in any order statement provides
clarity for parents and lay persons who may
not be aware that the tenets of visual arts
have no linear order for presentation.

- Focus on originality including expanded
verbiage to focus on 21% Century skills.
* Possible professional development on
how to include the four Visual Arts TEKS
strands in each lesson.

(2)& | Four basic strands--Foundations: observation and perception, creative expre

imaginations,
foster critical thinking, collaborate with others and
problem-solving skills, students develop the life
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*Possible professional development on
early childhood development in visual arts

Possible professional development o how to
assess children’s art work

®

Statements that contain the word "including" reference content that must be mastered, while those containing the
phrase "such as" are intended as possible illustrative examples.

B

(b)

Moved explanation to knowledge and skills

Knowledge and skills.

)

o gattiz v

ation, and the sense€

Foundations: observation and Pperception. The student develops and
environment: and expands visual literacy skills, utilizing critical thought, imz
observe and explore the world by learning about, understanding, and appLy@# the Eleg@gnts of Art and
Principles of Design and expressive gqualities. Students use what they see NglBw, anglyave experienced as
sources for examining, understanding, and creating artworks. The student is'§ bedted to:

\ 9

(DA

(1) Broaden concept and clarify the strand
while increasing the rigor

Building and developing the appropriate
vocabulary by through the Elements of Art
and Principals of design.

*Possible professional development —
develop lesson plans that foster critical and
creative thinking

pses; and

gather glean information from subjects in the environment w

Keep concepts consistent/ include subjects
Do not want to limit senses.

Increase intellectual curiosity and engage in
inquiry.

As this is an outline we cannot change the

format and make these complete sentences -
through Foundations

(1)(B)

identify Elements of Art, incl
Principles of Design, inclug

olors, forms and-textures , and forms , and the
nd balance subjects in the environment.

Move subjects to (1b) like in the other grade
levels

Introduce Elements of Art and Principles of
Design.

We will not be adding more Elements and
Principals to kindergarten as per review
because it is not developmentally
appropriate

*Possible professional development on
how to use Elements and Principles with
young children
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(2)

Creative expression/perfermance. The student communicates expresses ideas through original artworks,
using a variety of media with appropriate skill. Students express their thoughts and ideas creatively, while
challenging their imaginations, fostering reflective thinking, and developing disciplined effort and
progressive problem-solving skills. The student is expected to:

(2 )Performance does not apply to visual
arts

Add progressive skills to insure
development and growth

Increasing rigor with higher level thinking

(2)(A)

create artworks, using a variety of lines, shapes, colors, textures, and forms--ane-tnes—;

Include the building blocks of art — Art
Elements / organizer — Elements of Design

(2)(B)

arrange components forms intuitively to create artworks; and

Correct terminology

(2)(C)

use a variety of materials to develop manipulative skills while engaging in o
exploration, when through drawing, painting, printmaking, aré constructi
including modeled forms.

®3)

Include use of a variety of materials to
increase fine motor skills.

Clarify the statement and to include three-
dimensional component.

We will not be adding instillation art as per
review because it is not developmentally
appropriate

* Possible professional development on
how to teach drawing, printmaking,
modeling in clay and constructions to young
children

analyzing artist styles, historical periods, and
Students develop global awareness and a resg
The student is expected to:

3)(A)

(3) Broadening the scope to include
contemporary thoughts and increase higher
level thinking

3)(B)

rough art; and-the-work-ofothers;

Provide opportunities for communicating
personal views, consider the views of
others, accept / make constructive
criticisms. Higher level thinking skills.

Respect is not measurable.
Add friends as per review

* Possible professional development on
how to do meaningful projects form a
variety of times and places both in the US
and abroad-- museums are a great resource
for this type of in-service

3)(©)

identify the uses of relate art te in everyday life; and

Higher level of thinking
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(3)(D) relate visual art concepts to other disciplines. Connect to other art and academic areas for
college readiness and reviewers concerns

* Possible professional development on
cross curricular connections

(4) Critical Responsefevaluation and response. By responding to and analyzing personal artworks and the ((14) 'rl‘crela_?celhighfr level thinking skills to
works of others, students make mformed |udqments and reasoned evaluations Fhe-student-makes-informed evelop litelong learners
. The student is expected to:

(4(A) express ideas about personal artworks or portfolios; and Add portfolios on self-exploration/
evaluation strand
(4)(B) express ideas abeut-eriginalartworks; found in collections such as real or vir Improve sentence structure.
galleries, portfolios, and or exhibitions +, using abeut original artworks ci Allows for museum visits if feasible, as per
and-artists:; and reviews

* Possible professional development on
how to prepare kids for a museum including
etiquette

*Possible professional development on
distance learning for museum trips

* Possible professional development on
how to prepare arrange and display student
artwork

4)(C) compile collections of artwork such as physical artwork,
portfolios for the purposes of self evaluations or exhibitio

September 2012 Art, Kindergarten



§117.5

Art, Grade 1

TEKS with Edits Committee Comments
@ Introduction.

Thefine arts incorporate the study of dance, music, theatre, and the visual arts to offer unigue

experiences and empower students to explore readlities, relationships, and ideas. These disciplines

engage and motivate all students through active learning, critical thinking, and innov.

problem solving. The fine arts devel op cognitive functioning and increase student emic

(@) achievement, high-order thinking, communication, and collaboration skills. Thi thefine

arts applicable to college readiness, career opportunities, workplace environ

and everyday life. Students devel op aesthetic and cultural awareness thro

to creative expression. Creativity is essential and the study of the fine

the whole child.
-Streamline introduction to provide asimple,
succinct statement.
-Addition of observation & perception
expands strand to clarify and add specificity to
the beginning set of artistic explorations.
-Performance is removed because it relates to
performing arts as opposed to visual arts, and
was more relevant to the connection of all art

Four basic strands—Foundations: observation X pressi on/perfermancee, historical | formsin earlier versions. We believe thereis a

and cultural relevance heritage, and critical e provide broad, unifying structures strong distinction between visua and

for organizing the knowledge and skills stude 8, Each strand is of equal valueand | Performing arts, and that all parts of the TEKS

may be presented in any order throughout the y& sonal observations and theit iﬁ?g@re%'ate to the specific discipline

erceptions ef-the-envirenment, which hrou hmcreasm V|sual literac a#aren&esand - . )
24D SenSlet?VIty to: surroundings, comma g g *y -Response is added to critical evaluation

their tﬁoughts and ideas with
challengeing their i magl nati ons,
reflective skills. a i

pve thinking, collaborate with others and build
hile exercising meaningful problem-solving skills,

because students must be able to provide
written and artistic responses that demonstrate
their understanding and thinking skills, and
must also be able to provide artists’ statements
that evaluate and justify their artistic choices
in own works.

-Each strand is of equal value and may be
presented in any order statement provides
clarity for parents and lay persons who may
not be aware that the tenets of visua arts have
no linear order for presentation.

-Focus on originality included.

-Included expanded verbiage to focus on 21%
Century skills.

September 2012

Art, Grade 1




*Possible professional development on how
to include the four of the Visual Arts TEKS
strands in each lesson.

*Possible professional development on
*Possible professional development on early
childhood development in visua arts.

QA Statements that contain the word "including” reference content that must be mastered, while those containing the
phrase "such as" are intended as possible illustrative exampl es.
z Move explanation to knowledge and skills
& 0
(b) Knowledge and skills
Broaden concept and clarify the strand while
Foundation: observation and perception. Increasing therigor - _
environment. Students expand visual literacy skills, ut|I|Z| ng q critical thouqh B”(':L?J' ”Ig an?hde"e'hoﬂn%the ap?romatte §
(1) | toobserveand explore theworld by learning, understanding, and applying the B o cigllyof ég;%n e Eiemenis ot Art an
Principles of Design. Students use what they see, know, and h es for examining, *Possibleprofo;wal development —
understanding, and creating artworks. The student is expected t develop lesson plans that foster critical
thinking
(D(A) identify similarities, differences, and variatio) he environment, using the Clarification of scope of perception
senses; and

Correct vocabulary consistency

Added correct elements and principles
identify the Elements of Art, includi ng li color, texture, and form, tnes and the Principles | \we will not be adding more Elements and
(1)(B) of Design, including emphasi and balance, in nature and in the human-made Principles, as per review asthey are not
environment. developmentally appropriate

*Possible professionally on how to use
Elements and Principles with young children

Creative expression/perf Performance does not apply to visual arts
of mediawith appropriate skill. Stua Add progressive skills to insure devel opment
(2 ' and growth

their creativity in producing original art and solving art problems using a variety of mediawith | cratheri ith higher level
appropriate and progressive skills. The student is expected to: tt?icr:ﬁgngt e rigger with higher lev

2)(A) invent images that combine a variety of lines, shapes, colors, textures, and forms; ane-nes; Add appropriate basic element

(2)(B) place components ferms in orderly arrangement to create designs; and Change ambiguous term
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Increased three dimensional methods
We will not be adding Installation art as per
2(©) increase manipulative skills necessary for using avariety of materials to produce drawings, gj’lmf‘;t can fall under constructions and or
paintings, prints, ang-constructions, and sculptures, including modeled forms. _ ,
* Possible professional development on how
to teach drawing, printmaking,, modeling in
clay, and constructions to young children
Historical/cultural heritage. The student demonstrates an understanding of art history Broadening the scope to include contemporary
3 analyzing artist styles, historical periods, and a variety of cultures. thoughts  and increase higher level thinking
Students develop global awareness and a respect for the traditions and contribution
The student is expected to:
(3)(A) identify simple ideas expressed in artworks through different media;
Align with concept being taught in upper
grades
demonstrate an understanding that art is created globally by all people t hout time select- * Possible professional development on how
(3)(B) artworks thatshow-famities and-groups, and to design meaningful projects from a variety
of times and places both in the US and abroad-
- museums are a great resource for this type of
in-service
3)(C) discuss dentify the use of art in everyday life; Higher level thinking
Connect to other art and academic areas for
college readiness and reviewers concerns
(3)(D) relate visual art concepts to other disc ¢ Possible professional development on
cross curricular connections
Cr |t|cal evaluation and respon sdleval uation Bhe studelt makes informed fudgmen Increase higher level thinking skills to develop
@ s 2 alyze artworks of self and others contri butl ng | lifelonglearners
to the devel opment of I |feI ong ¢ ed judgments and reasoned evaluations. The student
is expected to:
DA xplain express ideas about per s; and Increase critical decision making skills
Opens opportunity for more exposure to art
and creates more class discussion
identify simple i deas abeut-eriginal-art-werks- found in collections such asreal or virtual art Rearrange sentence structure
museums, galleries, portfolios, or exhibitions i using original artworks cr y artists or museum visits if feasible as per review
4)(B all tfolios, and hibit g al artworks created by artist Add f feasibl
peers, and and-ethers * Possible professional development on
preparing students for amuseum visit.
September 2012 Art, Grade 1




* Possible professional development on
distance learning and virtual tours.

(4)(C)

compile collections of artwork such as physical artwork, electronic images, sketchbooks, or

portfolios for the purposes of salf evaluations or exhibitions.

*Possible professional development on how
to prepare, arrange, and display student
artwork.

September 2012
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8117.8 | Art, Grade 2
TEKS with Edits Committee Comments
@ Introduction.
The fine arts incorporate the study of dance, music, theatre, and the visual artsto offer unique experiences | -introduction agreed upon by all fine arts
and empower students to explore realities, relationships, and ideas. These disciplines engage and motivate | areasto unify our position and validate the
all students through active learning, critical thinking, and innovative problem solving. Thefine arts devel op | importance of fine arts.
o cognitive functioning and increase student academic achievement, high-order thinking, com
and collaboration skills. This makes the fine arts applicable to college readiness, career 0
workplace environments, social skills, and everyday life. Students develop aesthetic
through exploration leading to creative expression. Creativity is essential and the st
nurtures and devel ops the whole child.
-Streamline introduction to provide asimple,
succinct statement.
- Addition of observation and perception
expands the strand to clarify and add
specificity to the beginning set of artistic
explorations.
- Performance is removed because it does not
fit visual art
. -Response is added to critical evaluation
Four basic strands—Foundations: observation and perception, cre3 ! begzse students must be able to provide
and cultural relevance heritage, and critical eval uatie ovide broad unifying structures for | written and artistic responses that
organizing the knowledge and skills students are ach strand is of equal value and may | demonstrate their understanding and thinking
be presented in any order throughout the year pnal observations and perceptions | skills, and must also be able to provide artists
of the-environment, which are devel oped thr8 acy awareness and sensitivity to statements that evaluate and justify their
(2} | surroundings, communities, memoryies, imagi gihation, andlife experiences, as a sources for artistic choices in their own works.
thinking about, planning, and creatingq . They-express Students communicate their - Each zt(;?”d Is of zqua' value and me,‘lc/i be
thoughts and ideas ereatively witha ity. Through art, students -white-chaltenging presented in any order statement provides
clarity for parents and lay persons who may
challenge their imaginations, fos pking, collaborate with others, and build not be aware that the tenets of visual arts
reflective skills. a : : ad While exercising meaningful problem-solving skills, | have no linear order for presentation.
students develop the I'feI ong ab' - - Focus on originality included.
included expanded verbiage to focus on 21%
Century skills. current trends
*Possible professional development on
how to include the four Visual Arts TEKS
strands in each lesson.
*Possible professional development on
assessment of children’s art work
September 2012 Art, Grade 2




@A) Statements that contain the word "including” reference content that must be mastered, while those containing the
phrase "such as" are intended as possible illustrative exampl es.
-Move explanation to knowledge and skills
&
(b) Knowledge and skills. - Leaveasis
-Broaden concept and clarify the strand while
increasing the rigger
Foundations: observation and perception. The student develops a 'B&'f"rg aT)d ‘:'ﬁ’e'oﬂ o tgf wpri’prif‘t: t
envirenment and expands visual literacy skills, utilizing critical thought, imagi \;g | Pl’lijni?[{.) al)é ofrg:ggn e Eemenisor Ar
Q) observe and explore the world by learning about, understanding, and applying *Possble professional ;je\/ clopment — on
Principles of Design and expressive qualities. Students use what they see lesson pl anpd ev opment whi Chpf osters
sources for examining, understanding, and creating artworks. The student critical and creative thinking.
* Possible professional development on
developmentally appropriate
(1)(A) compare and contrast +eentify variations in objects and -Higher level thinking skill
senses; and
-Correct vocabulary
identify art the Eelements of Art, sueh-asi -Get order consistent o
(1)(B) and art the Pprinciples of Design, s -Include more Elements and Principles
rhythm/movement, and balance * Possible professional development on
how to teach Elements and Principles to
young children
Creative expression/pe ates expresses ideas through origina art works 'Performane ,does '?:)It ap'?'y to visud arts
@ using avariety of mediawith a bress their thoughts and ideas creatively, while ;;\gd g\;’%"e skillsto insure devel opment
challenging their imagination inking, and devel oping disciplined effort and ¢ _ _ .
progressive problem-solving skil -Increasing the rigger with higher level
thinking
. . . . -Include all art elements
expressideas and feelingsin works, using a variety of lines, shapes, colors, textures, _ _
(A(A) forms. and space lines: -rearrange to keep elements in consistent
) Space ) order
. ... . . . . -Correct vocabulary to keep consistent
(2)(B) create effective compositions; using design the Eelements of Art and Pprinciples of Design; and yloKe®
-Remove vague term
September 2012 Art, Grade 2
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identify and practice skills necessary for producing drawings, paintings, prints, constructions, and

-include more media option
* Possible professional development on

() sculpture, including modeled forms, using a variety of art materials. how to teach drawing, printmaking, modeling
in clay, and construction to young children
Historical/cultural heritage. The student demonstrates an understanding of art history and cuIturer -Broadening the scopetoinclude
3 analyzing artist styles, historical periods, and a variety of cultur contemporary thoughts and increase higher
Students devel op global awareness and a respect for the traditions and contributions of div level thinkin
The student is expected to:
. . . . . . . . Added content as per review
, constructions
3(A) interpret identify stories, content, and meaningsin avariety of Higher level thinking skill
-Align with upper grades better prepare
students for 3" grade requirements
) -Higher level thinking skills
3)(B) examine historic and contemporarv artworks created by men and wok g connectionsto * possible in-service on how to do
various cultures eem i , and meaningful projects form avariety of times
and places both in the US and abroad--
museums are a great resource for this type of
in-service
-Align with upper grades and increase rigger
analyze how art affects everyday lifeand is jobsinart and for h"?’he’ Ie_vel _thmk' ng i
(3(©) desian: and -Quality of lifeisnot measurable so we did
gesgn, and not add as per review, affects life- includes
positive and negative impact
. T Connect to other art and academic areas for
(3)(D) relate visua art concepts to other discipli college readiness and reviewers concerms
Critical evaluation and respong ing to and analyzing personal artworks and the -Increase higher level thinking skills to
I I I : I develop lifelong learners
(4) ned evaluations. *Possible professional development on
- The student is expected to: cross curricular connections
-Higher level thinking skills
(4)(A) support define reasons for prefere personal artworks; and You must analyze in order to be ableto

support you preference so we did not change
as per review

September 2012
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-Higher level thinking skills
-Creates more class discussion
-Opens up more options for opportunitiesto
compare and contrast identify ideas found in eriginal-artwerks collections such asreal or virtual art V'_EW at o )
(4)(B) museums, galleries, portfolios or and exhibitions using original artworks created by peers-and- artists ;e'\'/"ice"‘:g% museum visits if feasible as per
or peers; and
*Possible professional development on
preparing students for amuseum visit.
*Possible professional development on
distance learning and virtual tours.
@(C) compile collections of artwork such as physical artwork, electronic im etchbooks or r:ol\DNOﬁ blre p;g;”:'aﬂg"g Oﬁma;hggm
for the purposes of self evaluations or exhibitions. anworkz ® 9 vy
September 2012 Art, Grade 2
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TEKS with Edits Committee Comments
@ Introduction.
Thefine arts incorporate the study of dance, music, theatre, and the visual arts to offer unique experiences
and empower students to explore realities, relationships, and ideas. These disciplines engage and motivate
all students through active learning, critical thinking, and innovative problem solving. The fingaarts devel op
o cognitive functioning and increase student academic achievement, high-order thinking, co ion,
and collaboration skills. This makes the fine arts applicable to college readiness, career
workplace environments, social skills, and everyday life. Students devel op aesthetic
through exploration leading to creative expression. Creativity is essential and the st
nurtures and devel ops the whole child.
- ER —Van Zandt, 8, Streamline introduction
to provide a simple, succinct statement.
-Addition of observation and perception
expands the strand to clarify and add
specificity to the beginning set of artistic
explorations.
-Performance is removed as this verbiage
relates to performing arts as opposed to visual
arts, and was more relevant to the connection
Four basic strands—Foundations. observation and pereeption, creativieleXpressi on/performance, historical of all art formsin earlier versions. We believe
and cultural relevance heritage, and critical evalug esponse—provide broad, unifying structures for | thereis astrong distinction between visual and
organizing the knowledge and skills students ax h strand is of equal value and may | performing arts, and that all parts of the TEKS
be presented in any order throughout the yes on.personal Bhservations and their perceptions | Should relate to the specific discipline
of the-environment which are developed throug 0 Visue acy awareness and sensitivity to: addressed. _ N
(2)) | surroundings, communities, memoryies, imagini Flagination, and life experiences as a sources for “CRS - Response is added o critical
thinking about, planning, and creatj Students communi cate Fhey-expresstheir evaluation becauise students must be able to
. S . . . provide written and artistic responses that
thOUghtS and ideas with innovat A 22 whilechallenging. Through art, students demonstrate their understanding and thinking
challenge their imaginations, § ive thrnking, collaborate with others, and build skills, and must also be able to provide artists
reflective skills. While exercis pveloping-disciptined-effort-and problem-solving skills, | statements that evaluate and justify their
students devel op the lifelong abil Y ed judgments. artistic choices in their own works.
-“Each strand is of equal value and may be
presented in any order” statement provides
clarity for parents and lay persons who may
not be aware that the tenets of visual arts have
no linear order for presentation.
-Paragraph 2, ER — Van Zandt, 8, Streamline
introduction to provide a simple, succinct
statement. Some verbiage changed for
grammatical correctness.
September 2012 Art, Grade 3
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- Focus on originality included.

- Paragraph 3 — CRS, included expanded
verbiage to focus on CRS and 21% Century
skills.

Statements that contain the word “including” reference content that must be mastered, while those
containing the phrase “such as’ are intended as possible illustrative examples.

ER Hournoy-Buford included clarifying
statement

Knowledge and skills.

(1)

Foundations: observation and perception. The student devel ops
environment and expands visual literacy skills, utilizing critical thought, 4
observe and explore the world by learning about, understanding, and apply
Principles of Design, and expressive gualities. Students use what they see, kn
sources for examining, understanding, and creating artworks. T tisex

d have experienced as

(D(A)

— Chandler, 5, SEs should be clear and specific
- Clarifying language that provides aricher
learning experience

We believe that the terminology “foundations:
observation and perception” adds clarity to the
differences between the fine arts disciplines
and allows the teacher to better understand the
discipline-specific content of the strand.

Professiona Development Idess:
Consider an in-service on child devel opment

ears, family, school, or community and from the
Deriences as sources for original works of art

—reworded to clarify per ER, added the
imagination as a source for ideas

Symbols more appropriate for higher grade
levels

SBOE/ER-Haynes —inclusion of self, family,
school, and communities as sources for life
experience

Professional Development Ideas:

Exploring identity through self portraits
Exploring relationships through group scenes
Examining artists who work from the
imagination asinspiration for artwork (Joan
Miro, Frida Kahlo, Faith Ringgold)

(1(B)

use appropriate vocabulary when discussing the identify-art Eelements of Art, including sueh-as|line,
shape, color, texture, form, Hae; space, and value, and art the Pprinciples of Design, including sueh
as emphasis, repetition/pattern, movement/rhythm, contrast/variety, balance, proportion, and unity i
arbworks; and

Changed “such as” to “including” because the
elements of art and principles of design are not
negotiable; as the foundations for al future art
education, each of these must be presented,
learned, and internalized, with none excluded.

September 2012
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Professional Development Ideas:
A staff development with afocus on the
Elements and Principles (meanings and
examples) is recommended
: A P ; ; Added because it is equally important that
1)(C dltscuss the Elements of Art as building blocks and the Principles of Design as organizers of works of children learn how the elements and principles
art. are used as well as what they are.
. . . . 3.2- ER—Van Zandt, 5, verbi ised t
Creative expression/perfermance. The student communi cates expresses ideas throu a art works, | amove Vaguaennegn whi Chvflrx;ggl;w' ©
using a variety of mediawith appropriate skills. The student expresses their though edtively, | discourages adherence to standards’ and Van
2 while challenging their imaginations, fostering reflective thinking, and devel opi Zandt, 8, include more rigorous verbs.
rogressive problem solving skills. The student is expected to: - Defined appropriate skill as* progressive”
RrOgressvep d pec indicating student skill should improve with
education and practice.
@A) integrate ideas drawn from life experiences to create original works Reworded for clarity.
serespolbobecrrationsondoserieness,
)(B) create compositions using the Elements of Art and Prin Revised for clarity and specificity
efective compesitions—using-design-skitls; and
Included technological and modern art media
as examples. Modern technology must be
important aspects of art education.
MV -one committee member felt that all art
forms should be included instead of “such as’
. . . that fundi ill b ided f iet
produce drawings, paintings, prints, uding modeled forms, and other art (S,? mderlij; S'. n%\:;/ 'S graedgrfg,'e, nee%r:tlc\,/ ‘Bré ig’
2)(C) forms such as cerami cs, anel fi ns, mixed medl a, installation art, digital art and line with the scope and sequences of the grade
media, and photographic i f art materials appropriately. levels aboveit.
ER: Barraza added “mixed media and
installations
Professional Development Ideas:
Encourage exposing children to aswide a
variety of media as possible.
Historical/ and cultural relevance " The student demonstrates an understanding of art history and | CRS; broadened the scope of the study of
culture asrecords-of-human-achievement by analyzing artistic styles, historical periods, and a variety of zii'gf'czﬁrl::gem%p@”aitphgio(')ﬁg;the
©) cultures. Students de\{el op global awareness and respect for the traditions and contributions of diverse wesKly represented, and represents valid and
cultures. The student is expected to: important visual arts career fields, and artistic
applications.
ember rt, Grade
tember 2012 Art, Grade 3
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(3)(A)

identify simple main ideas expressed in art works from various times and places; and

Expanded verbiage to include various time
periods and genres for further clarification and
rigor.

Professiona Development Idess:

Suggest looking at genres/time periods such
as. Fauvism, Expressionism, Op Art,
Impressionism, Renaissance,

(3)(B)

compare and contrast art works created by historical and contemporary men

connections to various cultures;

3.3 (B) expanded verbiage to include culture
aswell as history, men and women artists

Suggest looking at artists such as:

Folk Artists, Jose Posada, Maya Lin, Jacob
Lawrence, Elizabeth Catlett, Mary Cassatt,
Dale Chihuly

Suggest looking at cultures such as;
Native American, Aboriginal, Inuit

(3)(©)

qineers, fashion
ers, and web

connect art '[O career opportunltles SUCh as archltects an| sl OI’S cartooni

(3)(D)

CRS — expanded to include art career fields for
the 21% Century

ER Flournoy-Buford included list of career
opportunities

ER Hournoy-Buford strengthened verb for
clarification

investigate visua art con

3.3 (D) CRS - Added connections to other
disciplines
Professional Development Ideas:

Suggest using the following to connect art and
other disciplines

Historical paintings, relationships — social
studies

Architecture, tessellations, symmetry,
measurement — math

Properties of light and media, habitats,
ecosystems — science

Illustration and storytelling, writing artists
statements— ELAR

Technology connections

(4)

Critical evaluation and Responsefevaluation. By responding to and analyzing personal artworks and the

Works of others students make informed |udqments and reasoned eval uations. Fhestudent-makesinformed

- The student is expected to:

3.4 - ER—-Van Zandt, 5, verbiage revised to
remove vagueness, which “possibly
discourages adherence to standards’ and Van
Zandt, 8, include more rigorous verbs.

September 2012
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(4)(A)

eval uate the Elements of Art, Principles of Design, and or expressive qualitiesin persenal artworks
of self, peers, and historical and contemporary artists; and

(A) Revised for specificity, robust and more
vigorous content.

ER: Barraza, historic and contemporary artists
includes all artists, living, outsider, self taught,
€tc.

(4)(B)

use methods such as oral response, or artist statements to

H-eriginal-artwerkspertfelies found in collections of artworks creat

peers, and magjor historical or contemporary artistsin real or virtual
museums; and

(B) specified artists from history and
contemporary as studies of both are important.

Added originals and reproductions, virtual
portfolios, galleries, or art museums to allow
for avariety of artworksto be included no
matter the particular school’ s access to each.

ER-Chandler — removed “simple criterid’ as
the concept is too broad and does not inform
the teacher of what to do.

(C) Added to meet CRS and to include the use
of writing and art vocabulary, critical to future
SuCCesses.

ER Barraza— Added written/oral response for
interpretation of artworks
Professional Development Ideas:

Online survey of virtual museum tours around
the world and explore webcasting discussions
with museum docents

4)(C)

physical artworks, electronic images, sketchbooks,
ibition.

compile collections of personal artworks
or portfoliosfor purposes of

ER Van Zandt — added portfolios as a means
of assessment

Professional Development Ideas:

Encourage use of avariety of styles of
assessment such as portfolio review, artist
statements, artwork/project rubric, peer
review, sticky note review inagalery or
exhibition setting using “I like, 1 would
change, “ statements, student selection of
artwork to be included in exhibition.
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TEKS with Edits Committee Comments
) Introduction.
Thefine arts incorporate the study of dance, music, theatre, and the visual artsto offer unigue experiences
and empower students to explore realities, relationships, and ideas. These disciplines engage and motivate
all students through active learning, critical thinking, and innovative problem solving. Thefine arts devel op
N cognitive functioning and increase student academic achievement, high-order thinking, com .
and collaboration skills. This makes the fine arts applicable to college readiness, career o
workplace environments, social skills, and everyday life. Students develop aesthetic
through exploration leading to creative expression. Creativity is essential and the st
nurtures and devel ops the whole child.
- ER —Van Zandt, 8, Streamline introduction
to provide a simple, succinct statement.
- Addition of observation and perception
expands the strand to clarify and add
specificity to the beginning set of artistic
explorations.
- Performance is removed as this verbiage
relates to performing arts as opposed to visua
arts, and was more relevant to the connection
Four basic strands—foundations: observation and pert| on, cre g : of al art formsin earlier versions. We believe
and cultural relevance heritage, and critical evalua ovide broad, unifying structures for | thereis astrong distinction between visual and
organizing the knowledge and skills students arg ch strand is of equal value and may | performing arts, and that all parts of the TEKS
be presented in any order throughout the ye onal observations and perceptions | Should relate to the specific discipline
of the envirenment, which are developed thro ‘cy awareness and sensitivity to: addressed. _ N
(2)¢2) | surroundings, communities, memoryies, imagi Gination, and life experiences as a sources for - CRS - Response is added to criticd
thi nk| ng about plannl ng, and creatl g Students communi cate they-expresstheir thoughts evaluation becauise students must be able to
provide written and artistic responses that
oh art, students challenge ehaHenging their demonstrate their understanding and thinking
te with others, and build reflective skills. and skills, and must also be able to provide artists
eaningful problem-solving skills, students develop the | statements that evaluate and justify their
artistic choicesin their own works.
- Each strand is of equal value and may be
presented in any order statement provides
clarity for parents and lay persons who may
not be aware that the tenets of visua arts have
no linear order for presentation.
- Paragraph 2, ER — Van Zandt, 8, Streamline
introduction to provide a simple, succinct
statement. Some verbiage changed for
grammatical correctness.
September 2012 Art, Grade 4
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- Focus on originality included.
- Paragraph 3 — CRS, included expanded
verbiage to focus on CRS and 21% Century
skills.
&) Statements that contain the word "including” reference content that must be mastered, while those
containing the phrase "such as" are intended as possible illustrative exampl es.
& 0
(b) Knowledge and skills.
Foundations: observation and perception. The student develops ER —Chandler, 5, SEs should be dlear and
. . . . S . . specific - Clarifying language to provide a
envirenment and expands visua literacy skills, utilizing critical thought, i richer learning experience
(1) observe and explore the world by learning about, understanding, and ap ts of Art and We believe that the terminology “foundations:
Principles of Design, and expressive qualities. Students use what they see, ave experienced as g_t;?er vation sﬂd per CerI]Jti ff_Jn" 8dd5d<_3|al_r itly to the
i . . . Ifferences between the fine arts disciplines
sources for examining, understanding, and creating artworks. The student is and allows the teacher to better understand the
discipline-specific content of the strand.
ER — Chandler, 5, SEs should be clear and
specific - Clarifying language to provide a
richer learning experience
explore and com_municate_ ideas drawn from Professional Development Ideas:
(D(A) kﬂer'edgeaﬂd life experi ences about Exploring identity through self portraits
imagination as sources for original wg Exploring relationships through group scenes
Examining artists who work from the
imagination asinspiration for artwork
(Carmen Lomas Garza)
use ehoese appropriate vg when discussing the art-Eelements of Art, CRS—including design skillsin TEKS, critical
1®) including sueh-asline, g , ¥he; space, and value, and the art-Pprinciplesof | for CRS/visua literacy
Design, including sueh pattern, movement/rhythm, contrast/variety, balance,
proportion, and unity; and
P : : Added because it is equally important that
1)(C dltscuss the Elements of Art asb ocks and the Principles of Design as organizers of works of children learn how the elements and
at. principles are used as well aswhat they are.
Creative expr ession/performanee. The student communicates expresses ideas through original art works, | ER—Van Zandt, 5, verbiage revised to
@) using avariety of mediawith appropriate skills. The student expresses their thoughts and ideas creatively, remove vagueness, which “poss bl){
while challenging their imaginations, fostering reflective thinking, and developing disciplined effort and discourages adherence to standards” and
progressive problem solving skills. The student is expected to: Van Zandt, 8, include more rigorous verbs.
September 2012 Art, Grade 4
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- Added “solving art problems”, which
focuses on how visual arts catalyze social
change, and how problem-solving infuses
the planning phase of a project.

- Defined appropriate skill as “progressive’
indicating student skill should improve with
education and practice.

(2)(A)

integrate a~variety-of ideas drawn from life experiences to create a
community-n original works of art artwerks; and

Reworded for clarification

(2)(B)

create compositions using the Elements of Art and Principles of Design

For clarity added Elements of Art and
Principles of Design

(2(©)

produce drawings, paintings, prints, constructions, sculpture includi

forms such as ceramics, fiber art, constructions, mlxed medium instal| A

and photoqraph|C|maqery' ASY

©)

Included technological and modern art
media as examples. Modern technology
must be important aspects of art education.

MYV -one committee member felt that all art
forms should be included instead of “such
as’ so that funding will be provided for a
variety of materials. This grade level needs
to be in line with the scope and sequences of
the grade levels aboveit.

ER: Barraza added “ mixed media and
installations

Historical and cultural relevance hexd
culture as+ecerds-of-human-achievement b

understanding of art history and

QiStorical periods, and a variety of

cultures. Students develop global awareness and

ons and contributions of diverse

cultures. The student is expected to:

CRS - broadened the scope of the study of
historical heritage to expand the role of the
study of cultures, which was previousy
weakly represented, and represents valid
and important visual arts career fields, and
artistic applications.

(3)(A)

compare content in artworks
in reflecting life, expressing emoti

for various purposes such asthe role art plays
elling stories, and-or documenting history and traditions; and

ER Haynes- included therole art playsin
reflecting life

Added more specificity in things to compare
for clarification

Professional Development Ideas: Suggest
looking at genres/time periods such as:
Baroque, Dada, , Harlem Renaissance,
Pointillism, Realism, Surrealism,
Symbolism, Pop Art, Classical, Ancient Art,
Earthworks, Gothic, cubism
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(3)(B)

compare purpose and content in artworks frem created by historical and contemporary men and
women, making connectl onsto thepast—and—pmsent—f—elﬁ various purpeses cultures sueh-asteting

vaHetA,'—ef—eHLtuFal—sem-ngsanel

Added more specificity in things to compare
for clarification

Suggest looking at artists such as: Diego
Rivera, Mark Rothko, Jaskson Pollock,
Grandma Moses, Kathe Kollwitz

Suggest looking at cultures such as:
Hispanic, African American

(3)(©)

connect art to career opportunities such as architects, animators, cartooni st
designers, film makers, graphic artists, illustrators, interior designers, p!

designers; and identify-theroles-ef-art- H-American-soeiety.

(3)(D)

ER Flournoy-Buford strengthened verb for
clarification

CRS — expanded to include art career fields
for the 21% Century

ER Flournoy-Buford included career
opportunities

investigate visual art concepts' connections t

(4)

CRS - Added connections to other
disciplines

Professional Development Ideas: Suggest
using the following to connect art and other
disciplines

Historical paintings, relationships — social
studies; Architecture, tessellations,
symmetry, measurement — math; Properties
of light and media, habitats, ecosystems —
science; lllustration and storytelling, writing
artists statements— ELAR

Technology connections

inQg to and analyzing personal artworks and the
d reasoned evaluati ons. Fhe-student-makes
: - The student is expected to:

ER —Van Zandt, 5, verbiage revised to
remove vagueness, which “possibly
discourages adherence to standards’ and
Van Zandt, 8, include more rigorous verbs.

(4)(A)

evaluate the Elements of Art, F
personal artworks of self, peers, [

choubocrconcarbmerls; ond

8l and contemporary arti stsmtent—and—tel:meenel-usens

Revised for specificity, robust and more
vigorous content.

(4)(B)

use methods such as written or oral response or artist statements to identify irterpret-ideas-and

meeds emotions H-erigihal-artwerks found in collections of artworks created by self, pertielios-and
exhibitions by peers,-and-major historical or contemporary artistsin real or virtual portfolios,
galleries, or art museums; and

Changed the word moods to emotions
becauseit is a broader term; Specified
artists from history and contemporary as
studies of both are important.

ER-Chandler — removed “simple criteria’ as

September 2012
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2)(C compile collections of personal artworks for purposes of
(4)C) physical artworks, & ectronic images, sketchbooks, or portf

the concept istoo broad and does not inform
the teacher of what to do.

Added originals and reproductions, virtual
portfolios, galleries, or art museums to
alow for avariety of artworksto be
included no matter the particular school’s
access to each.

Added to meet CRS and to include the use
of writing and art vocabulary, critical to
future successes.

ER Barraza— Added interpretation of
artworks

Professional Development Ideas: Online
survey of virtual museum tours around the
world and explore webcasting discussions
with museum docents

ER Van Zandt — added portfolios as a means
of assessment

Professional Development Ideas. Encourage
use of avariety of styles of assessment such
as portfolio review, artist statements,
artwork/project rubric, peer review, sticky
note review in agallery or exhibition setting
using “I like, | would change, “ statements,
student selection of artwork to be included
in exhibition.
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TEKS with Edits Committee Comments
@ Introduction.

Thefine arts incorporate the study of dance, music, theatre, and the visual arts to offer unique experiences

and empower students to explore realities, relationships, and ideas. These disciplines engage and motivate

all students through active learning, critical thinking, and innovative problem solving. The finearts develop

) cognitive functioning and increase student academic achievement, high-order thinking, co ion,

and collaboration skills. This makes the fine arts applicabl e to college readiness, career o

workplace environments, social skills, and everyday life. Students devel op aesthetic

through exploration leading to creative expression. Creativity is essential and the st

nurtures and devel ops the whole child.
ER —Van Zandt, 8, Streamline introduction to
provide asimple, succinct statement.
- Addition of observation and perception
expands the strand to clarify and add
specificity to the beginning set of artistic
explorations.
- Performance is removed as this verbiage
relates to performing arts as opposed to visua

Four basic strands--foundations: observation and perception, cr arts, and was more relevant to the connection

and cultura relevance heritage, and critical eval uati QR of all art formsin earlier versions. We believe

organizing the knowledge and skills students are eXpec Lhe?‘ffﬁr'; ?nztr;:g g‘r%' ?ﬁ;‘fgﬁ;‘é"gﬁ; ;’r']zuT""'EaK”g

be presented In any order thI’OUC]hOUt the year ) should relate to’the specific disci pIine

Students rely on their personal observations . which are developed addressed.

2 through increasing visual literacy awareness dings, communltles memoryla - CRS - Response is added to critical
Imaginings Hragihatien, and life experi evaluation because students must be able to
artworks provide written and artistic responses that

A demonstrate their understanding and thinking

Students communicate B skills, and must aso be able to provide artists

Through art students challend statements that evaluate and justify their

collaborate with others, and buil® e Whl le exercising artistic choices in their own works.

meaningful problem-solving skills - Each strand is of equal value and may be
presented in any order statement provides
clarity for parents and lay persons who may
not be aware that the tenets of visual arts have
no linear order for presentation.
- Paragraph 2, ER — Van Zandt, 8, Streamline
introduction to provide a simple, succinct
statement. Some verbiage changed for
grammatical correctness.
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- Focus on originality included.
- Paragraph 3 — CRS, included expanded
verbiage to focus on CRS and 21% Century
skills.
&) Statements that contain the word "including” reference content that must be mastered, while those
containing the phrase "such as" are intended as possible illustrative exampl es.
&
(b) Knowledge and skills.
Chandler, 5, SEs should be clear and specific -
Foundations: obser vation and per ception. The student devel ops and-organi@es ideas from the ICIarlfylng language to provide aricher
environment and expand visual literacy skills, utilizing critical thought, i pafnation, ail the senses to carning expenence ) -
(1) observe and explore the world by learning about, understanding, and app!¥ilies the G#fents of Art and V\ée bs';t?’itha:ithe te”g' ”r:?,";% fcl’”??ai'ogf'
Principles of Design. and expressive qualities Students use what they see, K d have experienced as gif?eerrm(:; t?:twggncfr?e fci’ ne artssd?; pﬁn; ©
sources for examining, understanding, and creating artworks. The student is expected to: and allows the teacher to better understand the
discipline-specific content of the strand.
develop and communicate ideas reworded to clarify per ER, added the
gevelop anc ‘ imagination as a source for ideas
(D(A) knowledge-and drawn from life experlences ab or communltv about ERaaaynes_ addition of wording self, peers,
the global community and from the imaging ginal works of art; and family, school, and community '
CRS —including design skillsin TEKS, critical
use appropriate vocabulary when disc ncluding line, shape, identify-in for CRSVisudl literacy
(1)(®) artworks at color, texture, form, Hne: 5 and thét the Gementsof at nd princples o cegn re ot
Pprinci p;les of D%S; gn includipg gpetmon/pattern rgovement/rhythm negoticble: as the foundations for all future art
contrast/variety, balance, p d education, each of these must be presented,
learned, and internalized, with none excluded.
; Added (C) becauseit is equally important that
1)(C dltscuss the Elements of A 5 and the Principles of Design as organizers of works of children learn how the elements and principles
art. are used as well as what they are.
- ER —Van Zandt, 5, verbiage revised to
Creative expr ession/performance. The student communi cates expresses ideas through original art works, | remove vagueness, which “possibly
using avariety of mediawith appropriate skills. The student expresses their thoughts and ideas creatively, | discourages adnerence o standards” and Van
2 . . S Lo ) ; — ; T Zandt, 8, include more rigorous verbs.
while challenging their imaginations, fostering reflective thinking, and developing disciplined effort and Add,ed solving art problems’, which focuses
progressive problem solving skills. The student is expected to: on how visual arts catalyze sodidl change, and
how problem-solving infuses the planning
September 2012 Art, Grade 5
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phase of aproject.

- Defined appropriate skill as “progressive’
indicating student skill should improve with
education and practice.

(2)(A)

mteqrate ideas dravvn from life experl ences to create oriqi nal works of art eembmemiepmanen-f#em

Reworded for clarity

(2)(B)

(2(©)

For clarity added Elements of Art and
Principles of Design

forms such as ceramics, fiber art, digital art and media, and
photographic imagery, using a variety of art materials a

3)

Included technological and modern art media
as examples. Modern technology must be
important aspects of art education.

MV -one committee member felt that all art
forms should be included instead of “such as’
so that funding will be provided for avariety
of materials. Thisgradelevel needstobein
line with the scope and sequences of the grade
levels aboveit.

Included technological and modern art media
as examples. Modern technology must be
important aspects of art education.

MV -one committee member felt that all art
forms should be included instead of “such as”
so that funding will be provided for avariety
of materials. Thisgradelevel needsto bein
line with the scope and sequences of the grade
levels aboveit.

(3)(A)

technlques, expression of & etions, or use svmbols, and

Expanded verbiage to include culture as well
as history.

Added more specificity in things to compare
for clarification

ER Haynes —included media and techniques as
aportion of the comparison

(3)(B)

compare the purpose and effectivenessin artworks created by hlstorlc and contemporarv men and
women, making connections to-frem se

various cultures, eempapeseleeted-aﬁmmﬂes#ema#epem—ehm and

CRS — expanded to include art career fields for
the 21% Century

ER Hournoy-Buford strengthened verb for
clarification
Suggest looking at artists such as:

Louise Nevelson, Georgia O’ Keefe, Judy
Chicago, Salvador Ddli, Paul Cezanne, Henri
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Matisse
Suggest looking at cultures such as:

Pacific Islander, Asian, Egyptian, Aztec, East
Asian

connect art to career opportunities such as architects, animators, cartoonists, engineers, fashion
(3)(C) designers, film makers, graphic artists, illustrators, interior designers, photographers, and web

designers identify-the use-ef-art-skihs tr-a-variety-of febs, and

ER Flournoy-Buford included career
opportunities

(3)(D) investigate visual art concepts’ connections to other disciplines.

CRS- Added connections to other disciplines
Professional Development Idess:

Suggest using the following to connect art and
other disciplines

Historical paintings, relationships — social
studies

Architecture, tessellations, symmetry,
measurement — math

Properties of light and media, habitats,
ecosystems — science

Illustration and storytelling, writing artists
statements— ELAR

Technology connections

Critical evaluation and Responsefevaluation.
works of others, students make informed judgme

(4)

ER-Van Zandt, 5, verbiage revised to remove
vagueness, which “possibly discourages
adherence to standards’ and Van Zandt, 8,
include more rigorous verbs.

(4(A) i storical and contemporary artists; analyze-personat

Revised for specificity, robust and more
vigorous content.
ER Barraza— added the evaluation of media

and techniques as well as content of the
artwork

(4)(B) created analyzeengmal—apweﬁes—peﬁﬁehes—and-ethmons
by self, by peers, and- major hlstorlcal or contemporary artistsin real or virtual portfolios, galleries,
or art museums; and

specified artists from history and
contemporary as studies of both are important.

ER-Chandler — removed “simple criterid’ as
the concept is too broad and does not inform
the teacher of what to do.

Added originals and reproductions, virtua
portfolios, galleries, or art museums to allow
for avariety of artworks to be included no
matter the particular school’ s access to each.

Added to meet CRS and to include the use of

September 2012
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writing and art vocabulary, critical to future
SUCCESSES.

ER Barraza— Added interpretation of artworks
Professiona Development Ideas:

Online survey of virtual museum tours around
the world and explore webcasting discussions
with museum docents

ER Van Zandt — added portfolios as a means
of assessment

Professional Development Ideas:

Encourage use of avariety of styles of
assessment such as portfolio review, artist
statements, artwork/project rubric, peer
review, sticky note review inagalery or
exhibition setting using “1 like, | would
change, “ statements, student selection of
artwork to be included in exhibition.

compile collections of personal artworks for purposes of self-assessment or,e
physical artworks, & ectronic images, sketchbooks, or portfolios.

G)(@)]
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