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Shared Services Arrangements

X Shared services arrangements (SSAs) are not permitted for this grant.
Statutory/Program Assurances

The following assurances apply to this program. In order to meet the requirements of the program, the applicant must
comply with these assurances.
Check each of the following boxes to indicate your compliance.
1. The applicant provides assurance that program funds will supplement (increase the level of service), and not supplant
(replace) state mandates, State Board of Education rules, and activities previously conducted with state or local funds. The
applicant provides assurance that state or local funds may not be decreased or diverted for other purposes merely
because of the availability of these funds. The applicant provides assurance that program services and activities to be
funded from this LOI will be supplementary to existing services and activities and will not be used for any services or
activities required by state law, State Board of Education rules, or local policy.
2. The applicant provides assurance that the application does not contain any information that would be protected by the
Family Educational Rights and Privacy Act (FERPA) from general release to the public.
3. The applicant provides assurance to adhere to all the Statutory and TEA Program requirements as noted in the
2021-2022 Title III Statewide Professional Development Program Guidelines.
4. The applicant provides assurance to adhere to all the Performance Measures, as noted in the 2021-2022 Title III
Statewide Professional Development Program Guidelines, and shall provide to TEA, upon request, any performance data
necessary to assess the success of the program.
5. The applicant provides assurance that they accept and will comply with Every Student Succeeds Act Provisions and
Assurances requirements.

Summary of Program
Provide an overview of the program to be implemented with grant funds. Include the overall mission and specific needs of
the organization. Describe how the program will address the mission and needs.
The American Institutes for Research® (AIR®) with our partner The Meadows Center for Preventing Educational Risk (MCPER) proposes to
support the Texas Education Agency (TEA) in developing a suite of professional development (PD) tools and resources for educators
who serve English learner (EL) students that will positively impact their academic and social-emotional well-being. AIR and MCPER will
engage in a collaborative planning period with TEA and with input from a diverse group of stakeholders to commence the project,
followed by a 6-month content development phase based on best practices in adult learning. The iterative content development
process includes feedback from TEA and stakeholders before moving on to the marketing phase in the final 3 months of the contract to
reach educators across Texas.
AIR is more than just a research organization. AIR will draw upon our national expertise in the field of EL research, technical assistance
(TA), and PD designed to have the greatest impact on EL students’ academic and social and emotional learning (SEL) needs and work
collaboratively with TEA to develop a suite of PD and tools/resources tailored to the Texas context. AIR has experience managing the
Center for ELs at AIR and the Southwest English Learners (SWEL) Partnership in New Mexico, an English Learner Alliance in Texas, both
through the Regional Educational Laboratory (REL) Southwest (https://ies.ed.gov/ncee/edlabs/regions/southwest/partnerships/
swel.aspx), as well as the National Center on Safe and Supportive Learning Environments (NCSSLE). This experience brings an
unmatched national and local perspective to project development for the suite of PD tools and resources. Our proposed team includes
former educators and practitioners with experience working with EL students in classrooms and schools.
AIR’s partnership with MCPER enhances its strengths. MCPER specializes in generating, disseminating, and supporting empirically
validated, evidence-based practices that affect student outcomes and support educators and families. MCPER has expertise in
identifying barriers to access for ELs through projects like the Center for the Success for English Learners (CSEL) and addressing ELs who
struggle with reading and are at-risk for dropping out through Project Goal (https://meadowscenter.org/projects/detail/center-forsuccess-english-learners and https://meadowscenter.org/projects/detail/preventing-dropout-among-at-risk-youth-a-study-of-projectgoal-with-en).
AIR and MCPER bring the following key strengths to the project:
1. Content knowledge about meeting EL academic needs. AIR staff have a deep understanding of ELs and working with families. AIR
currently leads the National Title III study Evaluating the Practices of English Learners on behalf of the U.S. Department of Education
(ED). AIR’s First5 California Dual Language Learner (DLL) Pilot Study is a statewide study of the learning contexts, supports, and
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Summary of Program-Continued
Continued response from the previous page.
outcomes for DLLs and their families and is designed to inform policy and programmatic decisions about DLL services. This study aims
to describe the range and distribution of strategies used in diverse early learning and care settings across the state and to identify the
strategies that best support positive outcomes for DLLs (https://californiadllstudy.org). MCPER manages the English Learner Institute for
Teaching and Excellence (Project ELITE2), which aims to support elementary school students, including ELs to become proficient users
of English (https://meadowscenter.org/projects/detail/english-learner-institute-for-teaching-and-excellence-project-elite). AIR is a
leader in conducting rigorous research of promising practices for ELs, as in our study of a reading intervention for elementary ELs
(Descubriendo La Lectura: https://www.air.org/centers/english-learners/conducting-rigorous-research-related-english-learners) funded
by the Institute of Education Sciences (IES) at ED.
2. Experts designing and delivering PD aimed at improving EL academic and SEL. AIR delivers valuable TA and PD to states and districts
to improve instruction and learning in innovative ways. TA on the SWEL Partnership includes collaborating with the New Mexico Public
Education Department to foster teacher collaboration for EL instruction in the areas of vocabulary instruction, as well as to generate
resources for educators on evidence-based and promising instructional practices for EL students and an accompanying user guide
based on continuous improvement techniques. These resources for educators focus on processes and techniques to meet the needs of
their EL students in the areas of cultural competency, student access to integrated and active learning, and family and community
engagement. AIR has also worked with Alexandria City Public Schools teachers since 2016 across content areas to improve instruction
and instructional outcomes for long-term ELs in general education classrooms. As part of this ongoing work, the teachers participate in
training sessions by content cohort groups in an AIR-based training model differentiated by content areas. AIR will also draw from its
existing TA approaches used in two other well-developed EL instructional models under the Center for ELs when working with TEA to
develop PD tools/resources in Texas.
3. Proven track record of working in Texas. AIR and MCPER have an extensive portfolio of large Texas and TEA projects and partnerships
with Education Service Centers (ESCs). Projects include a REL Southwest study to understand language disruptions to EL language
development due to COVID-19 in Texas, a school improvement partnership with TEA, and an English Learners Alliance, as well as the
Texas Comprehensive Center (TXCC). REL Southwest published two IES peer-reviewed papers on ELs’ time to proficiency and/or teacher
certification. Other portfolio work includes the Texas Special Education Equity Initiative, the authorized provider of the House Bill (HB) 3
Texas Reading Academies, the evaluation of Texas HB5 and Algebra II Completion Rates in High Schools, and a High-Quality
Prekindergarten Grant Case Study. The proposed evaluation team understands state-level initiatives as well as the history, supports, and
context of ELs, including the influence of local context, having worked in the Texas educational and EL landscape.

Qualifications and Experience for Key Personnel
Outline the required qualifications and experience for primary project personnel and any external consultants projected to
be involved in the implementation and delivery of the program. Include whether the position is existing or proposed.
The proposed project team consists of a Project Director and Deputy Director, Trainer, EL Content Advisors, and a Senior Advisor from
AIR. Staff from MCPER will lead the project in primarily in content development.
Brenda Arellano, PhD, is a senior researcher at AIR and is the proposed Project Director. Dr. Arellano leads the Southwest English
Learners Research Partnership through REL Southwest in partnership with the New Mexico Public Education Department (NMPED). She
is the project director for Texas 21st Century Community Learning Center (CCLC) evaluation and was the project director on the TXCC
supporting the Educator Quality Division at TEA in data-driven decision making, survey development, stakeholder involvement, and
infographic development. Dr. Arellano received her doctorate in education from the University of California–Santa Barbara, with an
emphasis in educational leadership and organization, and a focus on research methods.
Mary Bridget Burns, PhD, is a researcher at AIR and the proposed Deputy Project Director. As a former elementary school teacher, Dr.
Burns has taught emergent bilinguals in Florida and Texas and has studied the classrooms of multilingual students in Massachusetts and
Rhode Island. Dr. Burns received her PhD in curriculum and instruction from Boston College.
Rebecca Bergey, EdD, senior researcher at AIR, is a proposed Content Expert and Trainer. Her primary responsibilities include conducting
research that supports the education of EL students and DLLs, analyzing policy with a lens for EL students and DLLs, and providing TA to
schools and districts with multilingual student populations. She received her doctorate in education from the University of Virginia in
curriculum and instruction. She holds an MEd from The George Washington University in secondary education and a BA in American
studies/Spanish from Franklin and Marshall College.
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Sarah Benz, PhD, a senior researcher at AIR, is a proposed Content Expert and Advisor. Dr. Benz currently serves as project director for
the TEA Special Education Equity Initiative through which AIR provides support to targeted LEAs that have been identified as having
significant disproportionality in one or more of the following areas: discipline, identification, and/or restrictive placements. Dr. Benz
taught special education (Grades 5–8) for more than 6 years and was a former district-level director of special education. Dr. Benz
received her doctoral degree from the University of Texas at Austin in special education.
Patricia García-Arena, PhD, is a principal researcher at AIR and the proposed Senior Advisor. Dr. García-Arena has more than 15 years of
experience in educational research and TA. Dr. García-Arena was recently a subject matter expert for the EL series of the State Support
Network Peer-to-Peer English Language Learner Exchange Series. Dr. García-Arena also has extensive experience as an online instructor.
Recently, she has developed micro-credentials focused on topics such as ELs and early literacy. She received her PhD in psychological
studies in education with an emphasis in child and adolescent development from Stanford University.
Jennifer Schnakenberg, PhD, is the chief operating officer at MCPER and the proposed Content Development Lead. With 20 years in
education research, Dr. Schnakenberg has directed highly regarded, large-scale projects including projects in the Reading, Dropout
Prevention, Response to Intervention, and Language for Learning Institutes at MCPER. She has been the primary investigator of several
state and federal initiatives related to literacy and has worked to improve how schools use data-based individualization to make
instructional decisions. She received her PhD in educational psychology with an emphasis on learning, cognition, instruction, and
motivation from The University of Texas at Austin.
Leticia Martinez, PhD, is the director of the Language for Learning Institute at MCPER and is a proposed Content Expert. She has been a
research scientist at MCPER for 15 years, directing large-scale federally funded research studies focused on ELs. Dr. Martinez is an expert
in effective instructional practices for adolescent ELs and adolescent literacy interventions. At present, she serves as a co-PI on an
Education Research & Development Center project aimed at improving opportunities for secondary ELs. She earned her PhD in
curriculum and instruction, with an emphasis on language and literacy studies, from The University of Texas at Austin.
Shannon Giroir, PhD, is a co-principal investigator on Project C2: Collective Capacity and a co-investigator on Project ELITE2 (English
Learner Institute for Teaching and Excellence) at MCPER and is a proposed Content Expert. Dr. Giroir coordinates the design,
development, and dissemination of K–5 educator tools, deliverables, and trainings in the areas of second language acquisition, literacy
for bi/multilingual learners, and multitiered instruction for ELs. She earned her PhD in applied linguistics from The University of Texas at
Austin. Her 20 years of experience includes teaching and teacher education, developing professional learning and practitioner tools,
and education research.

Goals, Objectives, and Strategies
Describe the major goals/objectives of the proposed program. What activities/strategies will be implemented to meet those
goals/objectives?
AIR and MCPER will work with TEA to co-develop a program focused on creating a robust series of PD web-based tools/
resources aimed at supporting ELs’ academic and SEL outcomes over the 1-year contract. These tools and resources will be
accessible through the EL web portal, and the plan for developing the project will evolve over three key stages: planning
and implementation of collaboration systems, development, and marketing.
Planning and Implementation of Collaboration Systems (October–December 2021): AIR takes time to learn about a client’s
needs and develop a customized support plan. Support plan development will occur in the planning stage in which AIR and
MCPER will develop a project management structure to ensure proper fiscal and timely programmatic management as well
as completion of reassurances, timelines, and milestones throughout the duration of the project, and agree upon a plan for
evaluation and continuous improvement. AIR and MCPER staff will also collaborate with TEA on a research and action plan
for the Title III Statewide PD grant. AIR and MCPER will immediately begin to organize communication and collaboration
with stakeholder groups in special education, early childhood, and other special populations across TEA through regular
meetings (at least monthly). As part of that process, AIR and MCPER will collaborate closely with TEA to ensure that the
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needs identified by the TEA cross-collaboration group and the EL Support Division vision are cohesively blended into the
suite of PD tools/resources. The total number of resources and the format will be dictated based on the needs identified
through the stakeholder gatherings and cross-agency collaboration group and timeline for implementation in the contract.
AIR and MCPER will also organize a series of stakeholder gatherings aimed at understanding and targeting the needs of ELs.
AIR has numerous contacts across Texas within LEAs, ESCs, and other educational organizations. AIR will partner with TEA
and rely on feedback from the TEA cross-collaboration group to identify critical stakeholders. The goal is for the first
meeting to occur within the first 3 months of the contract during the planning period. AIR will aim to organize up to three
stakeholder meetings during the contract so that stakeholders can provide input on the PD and materials.
Development (January–June 2022): AIR and MCPER staff will curate a suite of PD tools/resources aimed at developing
educators’ capacity to support EL students’ academic and SEL needs. Our team will draw from AIR’s expertise in providing
TA to educators working with ELs and supporting teachers through PD. This expertise gives us the ability to develop tools
and resources using a variety of modes to facilitate learning. The first step in the development process is to glean the
information gathered from the stakeholder meetings to provide an understanding of the needs and contexts for the tool
and resources the team will develop. Next, the team will review the literature on best practices for adult learning, as well as
draw on AIR and MCPER’s expertise. In consultation with TEA, the team will then draft tools and resources to support ELs’
academic and SEL needs, showing TEA iterations of the materials to obtain feedback and making improvements so the final
products meet student needs and align with the agency’s visions for the tools/resources. At the point at which the draft
materials are in a well-developed stage, AIR and MCPER will share them with stakeholders to get input and then revise
based on the feedback. The final stage of the process will be to finalize the materials with TEA and identify the best format
for understanding how/where TEA will house the tools/materials, such as on TEA’s Canvas learning management system or
some other platform or distribution system.
Marketing (July–September 2022): AIR’s project team will develop a marketing plan in conjunction with TEA’s Strategic
Initiative Division (SID) early in the planning and development stage of the work so that the marketing plan is ready for
implementation when the final tools/resources are ready for roll-out. The project team will develop this plan in consultation
with internal AIR Communications staff who regularly focus on internal and external communications. AIR will consult with
the stakeholder group and the TEA cross-collaboration group throughout the project to understand the best ways to reach
educators of ELs and partner with LEAs across Texas to disseminate the resources. Various modalities of messaging will be
discussed to publicize the resources including texting, emailing, mailing, and school distributions. This phase of the timeline
will be coordinated over a summer and into the new academic year roll-out.

Performance and Evaluation Measures
Describe the performance measures identified for this program which are related to student outcomes and are consistent
with the purpose of the program. Include the tools used to measure performance, as well as the processes that will be used
to ensure the effectiveness of project objectives and strategies.
AIR will work with TEA to develop a logic model for the customized support plan that includes the resources and tools the
team will create in order to identify appropriate short-, medium- and long-term outcomes. The logic model will be
appropriate for aligning performance measures, especially in the short term.
AIR and MCPER will create an evaluation survey for educators who engage in the PD activities to obtain feedback about
their experiences implementing the tools/resources. AIR and MCPER staff will check that the survey outcomes align with
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Performance and Evaluation Measures-Continued
Continued response from the previous page.
expected short-term outcomes identified in the logic model. TEA and the AIR/MCPER team will debrief on the data and
discuss expected next steps in the evaluation process, as well as how they align with medium- and long-term outcomes in
the logic model.

Budget Narrative
Describe how the proposed budget will meet the needs and goals of the program, including for staffing, supplies and
materials, contracts, travel, etc. If applicable, include a high-level snapshot of funds currently allocated to similar programs.
Include a short narrative describing how adjustments will be made in the future to meet needs.
The proposed budget aligns to the three components and phases of the work (planning, development, and marketing) that
will take place within the 1-year contract timeline. The budget reflects the anticipated level of effort needed to engage in
the activities described, such as project management, PD tools and resource development, marketing and the time needed
to collaborate with TEA and implement a cross-collaboration initiative across various agencies at TEA. The number of staff
and level of effort needed to develop and/or adapt content in the development stage of the work was built into the
proposed budget. Specific staff within AIR and MCPER have been allocated subtasks to accurately account for level of effort
and activities needed to complete the work. Past PD work guided the staffing and labor estimates. AIR drew on experience
from the REL Southwest TA work in a school district focused on providing teacher collaboration using training modules,
virtual trainings, resources and templates to guide teachers throughout the process. The Center for ELs at AIR’s work on
Attaining Core Content for English Language Learners (ACCELL) and Cultivating Oral Language Literacy Talent in Students
(COLLTS) coaching and TA activities with districts also informed TA estimates.
AIR understands that timelines and activities might change according to the needs of our clients and based on stakeholder
input. We are willing to adapt the proposed activities and timeline, within reason. AIR has implemented similar changes to
other TEA projects such as the Texas evaluation of the 21st CCLC and has written those changes into a contract
modification.

Statutory/Program Requirements
1. Explain your philosophy of offering a robust suite of professional development opportunities that will impact students'
academic and social/emotional/mental well-being to all levels of educators who serve English learners ?
AIR has an established history of providing a portfolio of resources in many different contexts for educators who serve ELs.
Our core philosophy includes the following: (a) helping all students meet their full potential with a focus on bringing
research evidence, policy perspectives, and innovative practices to bear on the challenges facing ELs who are learning
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Statutory/Program Requirements-Continued
1. Continued response from the previous page.

content and language concurrently and (b) connecting research to policy and practice. AIR’s mission is to generate and use
rigorous evidence that contributes to a better, more equitable world.
The Center for ELs at AIR is committed to improving instruction and outcomes for ELs by enlarging the knowledge base on
effective strategies and policies for ELs and by applying what we know about what works in schools and districts
nationwide (https://www.air.org/centers/english-learners). Two examples of how we apply this work to tools for teachers
and schools are COLLTS and ACCELL. COLLTS and ACCELL are two AIR-developed, innovative, research-based TA
approaches. COLLTS is an early childhood program comprised of English and Spanish units that promote the development
of pre-reading skills, oral language proficiency, and background and conceptual knowledge through interactive reading of
high-quality children’s literature. The ACCELL approach includes methods, resources, and tools to help teachers across the
subject areas scaffold core content for ELs. ACCELL was strategically developed from the ground up to align with collegeand career-readiness standards.
Our partner, MCPER, is also strongly dedicated to ensuring that EL students receive quality instruction and increase their
academic achievement. MCPER provides teachers with professional development on academic language for EL students
and with access to instructional resources and materials (https://meadowscenter.org/institutes/projects/language-forlearning-institute).
2. Describe your plan of how you intend to formalize systems of collaboration with special education, early childhood, and
other special populations to ensure ELs with varied needs are provided equitable access to a high quality education.

AIR is enmeshed with TEA's work across the Office of Special Populations, with a long history and an active presence in its
special education and early childhood divisions, among others. Most critically, through our work on several active projects
that engage the special education and early childhood divisions, our EL-focused team has rich relationships to draw on to
foster further, and deeper, collaboration across divisions. We recognize that there are historical roadblocks to collaborating
across divisions, however, and that some of those roadblocks may trickle down to schools and families (e.g., families may
believe their child cannot or should not simultaneously receive the services administered by more than one division). For
these reasons, for the proposed work, we are committed to formalizing systems for our anticipated collaborations with
special education and early childhood—as well as other special populations that are often touched by Title III, such as
highly mobile students and those at risk, as well as those populations that research indicates disproportionately exclude
ELs, such as gifted and talented designation. Contingent on the final scope of work agreed upon between TEA and AIR, we
will generate these formal systems for collaboration in different ways. We will create a system with the goal to deepen
collaborators' familiarity with and commitment to the planned work through the following steps: (1) hold an office-wide
kickoff meeting, inviting all participating divisions to attend and contribute ideas and concerns; (2) convene smaller
sessions between the ELs division and one other involved division to refine directions and concrete approaches to
supporting teachers serving dually identified or dually served students in the Texas context; and (3) hold brief but regular
check-ins between AIR project staff, the ELs division, and each collaborating division to ensure continued progress and
overcome any challenges that may arise. We will also engage our senior staff who focus on other divisions' areas to support
the core Title III project team's efforts. Our team specializes in TA and PD across the special populations in which ELs are
often designated. For example, we are leaders in providing support for implementation of high-leverage frameworks like
multi-tiered systems of support (MTSS) to address ELs’ individual needs, not only to make academic progress but also to
gain fully equitable, meaningful access to a high-quality education—which also entails cultivation of their social, emotional,
and mental well-being. These approaches and others will ensure efficient, reliable, and productive cross-division
collaborations.

Statutory/Program Requirements (Cont.)
3. Describe your plan to develop a management system that includes provide technical assistance, track user participation
and completion, and how feedback will be collected and implemented to continuously improve our professional
development tools.
AIR will build and implement a cloud-based management system, Airtable, that will allow AIR, TEA, and other partners to
enter and track user participation and completion of TA and PD sessions. This system will also track administration and
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Statutory/Program Requirements (Cont.)
3. Continued response from the previous page.
completion of user surveys and feedback gathered from PD and TA participants. This platform will rely on a secure project
portal site. Airtable is a productivity tool AIR uses in a wide variety of projects to aid data collection, project management,
and other needs. Airtable brings the power of a database in an easy-to-use spreadsheet format. The proposed data platform
will be accessible to AIR, TEA, and other partners via the internet. It also will be password protected to meet privacy and
data-security requirements. The AIR team will provide TA to TEA and partners on accessing and entering data into the
cloud-based data platform. This data system will collect attendance and participation data for all PD sessions and feedback
gathered from participants, which can include exit tickets, post-session feedback surveys, polls, and other feedback tools
selected by the AIR and TEA teams. The management system will be flexible and easy to use, with the ability to store
multiple data sources. AIR will conduct regular quality control reviews on extracts from the management system database
to ensure that we can give TEA real-time feedback on the quantity and quality of the PD. This feedback loop will allow AIR
and TEA to continuously improve the content and delivery of the PD provided for this project.
AIR will design the cloud-based management system around TEA’s and other stakeholder’s needs. AIR has the technical
expertise and IT infrastructure to develop a system with the following capabilities:
• Tracking participating in PD
• Sending invitations for PD sessions and post-session surveys
• Monitoring registration and attendance in PD
• Scheduling PD facilitators
• Entering and securing various data sources, including student and teacher assessment data and surveys

4. Explain your plan to develop an effective process to market the professional development resource tools and to
disseminate information to LEAs across the state regarding the purpose, how to access, amd what can be expected from
the resource tools.
Once the team reaches agreement on a final plan of deliverables and resources, AIR will immediately begin working with
the Strategic Initiative Division (SID) at TEA to develop a robust communication and marketing plan. We will work with the
SID to develop a marketing plan that includes a variety of digital and physical marketing resources to describe the purpose,
how to access, and what to expect from the created resources. We also believe that collaborating with other TEA
departments and divisions that have reach to EL populations, such as Academics, Early Childhood, and Special Education,
will help to send a united message and build upon the work that they are already doing. AIR also anticipates leveraging
other existing resources, such as the Supporting English Learners in Texas website, to reach the educators who would
benefit most from knowing about the resources. In addition to the work with the SID in developing a plan and using the
resources created with its approval and guidance, we would engage the appropriate staff at the ESCs and 10–20 of the
school districts that have the largest EL populations to disseminate the marketing tools about the resources (e.g., Houston
ISD, Dallas ISD, Austin ISD, El Paso ISD).
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Statutory/Program Requirements (Cont.)
4. Continued response from the previous page.
The ESCs and school districts are deeply connected to their schools and populations better than anyone and already have
built-in communication channels to get information to the schools and staff who need it. Once resources are nearing
completion, we would hold a virtual launch event for participating ESC and school district staff explaining the resources
and tools. We would also provide them with the ready-made marketing materials that are developed with approval from
the SID and ask them to distribute those materials within their regions and districts.

Equitable Access and Participation
Check the appropriate box below to indicate whether any barriers exist to equitable access and participation for any groups
that receive services funded by this program.
The applicant assures that no barriers exist to equitable access and participation for any groups receiving services
funded by this program.
Barriers exist to equitable access and participation for the following groups receiving services funded by this grant, as
described below.
Group

Barrier

Group

Barrier

Group

Barrier

Group

Barrier
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Appendix I: Amendment Description and Purpose (leave this section blank when completing the initial application for funding)
An amendment must be submitted when the program plan or budget is altered for the reasons described in the
"When to Amend the Application" document posted on the Administering a Grant page. The following are required to
be submitted for an amendment: (1) Page 1 of the application with updated contact information and current
authorized official's signature and date, (2) Appendix I with changes identified and described, (3) all updated sections
of the application or budget affected by the changes identified below, and, if applicable, (4) Amended Budget
Request. Amendment Instructions with more details can be found on the last tab of the budget template.
You may duplicate this page

Amended Section
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