» 2020-2023 Blended Learning Grant Program-Planning Grants
' E Letter of Interest (LOI) Application Due 11: 59 p.m. CT, September 18, 2020

®NOGAID |~ -

Texas Education Agency

Authorizing legislation |~ ;.GAA,&A&icIe IX, Rider 41, _86th Texa_r'.'Lé_g'is'l_ét'i'lref;_';I_'léC' 29.924; TEC 28.020 o .'

Application stamp-in date and time
This LOI application may be submitted via email to loiapplications@tea.texas.gov

The LOI application may be signed with a digital ID, or it may be signed by hand. Both forms of signature
are acceptable.

TEA mus receive the application by 11:59 p.m. CT, September 18, 2020.

Grant periodfrom [~ -~ - - . October23,2020to May31,2023 =

Pre-award costs permitted from | "~ the:dat_e'Qf_award'ai‘jhou'n'geme_rit :

1. Excel workbook with the grant's budget schedules (linked along with this form on the TEA Grants Opportunities page)
2. All attachments as listed on page 4-5 of the Program Guidelines

Amendment number (For amendments only; enter N/A when completing this form to apply for grant funds):

I

RIS R

Organization |Palacios ISD CDN [158905 | Campus |District Escl3_‘DUNS 097311955
Address |1209 12th St. City |Palacios ZIP|77465 Vendor ID 1746001843
Primary Contact|Dr. Julia McMains : Email (juliam@palaciosisd.org Phone |361-972-5491

Secondary Contact{Christie Miller Email christiem@pataciosisd.org Phone [361-972-5491

I understand that this application constitutes an offer and, if accepted by TEA or renegotiated to acceptance, will form a
binding agreement. | hereby certify that the information contained in this application is, to the best of my knowledge, correct
and that the organization named above has authorized me as its representative to obligate this organization in a legally
binding contractual agreement. | certify that any ensuing program and activity will be conducted in accordance and
compliance with all applicable federal and state laws and regulations.

[ further certify my acceptance of the requirements conveyed in the following portions of the LOl application, as applicable,
and that these documents are incorporated by reference as part of the LO| application and Notice of Grant Award (NOGA):

LOIl application, guidelines, and instructions Debarment and Suspension Certification
General and application-specific Provisions and Assurances Lobbying Certification

Authorized Official Name |Dr. Bill Chapman Title |Superintendent

Email jchapmanb@palaciosisd.org Phone |361-972-5491

Z7 —
Signature W Date [9-10-2020
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CDN |158805 | Vendor ID|1746001843 Amendment #

@Shared services arrangements {SSAs) are not permitted for this grant.

S r
The following assurances apply to this program. In order to meet the requirements of the program, the applicant must
comply with these assurances,

Check each of the following boxes to indicate your compliance.

The applicant provides assurance that program funds will supplement (increase the level of service), and not supplant
{replace} state mandates, State Board of Education rules, and activities previously conducted with state or local funds, The
applicant provides assurance that state or local funds may not be decreased or diverted for other purposes merely
because of the availability of these funds. The applicant provides assurance that program services and activities to be
funded from this LOI will be supplementary to existing services and activities and will not be used for any services or
activities required by state law, State Board of Education rules, or local policy.

The applicant provides assurance that the application does not contain any information that would be protected by the
Family Educational Rights and Privacy Act (FERPA) from general release to the public.

The applicant provides assurance to adhere to all the Statutory and TEA Program requirements as noted in the 2020-2023
Blended Learning Grant Program-Planning Grants Program Guidelines.

The applicant provides assurance to adhere to all the Performance Measures, as noted in the 2020-2023 Blended Learning
Grant Program-Planning Grants Program Guidelines, and shali provide to TEA, upon request, any performance data
necessary to assess the success of the program.

The applicant will attend the mandatory BLGP Kickoff Summit. The 2020 BLGP Kickoff Summit will take place virtually on
November 12-13, 2020. Attendance at the BLGP Summit is mandatory for all participating districts. The district BLGP
Project Manager must be in attendance.

The applicant will designate and provide a district-level project manager who will be available to dedicate at least 50% of
his or her time to designing and implementing the BLGP plan.

The applicant will list the proposed feeder pattern to be included in the district with a rationale as to why each school is
included as part of this grant.

The applicant will contract with a BLGP Design and Implementation vendor in the fall/winter of the Planning year.

The applicant will implement a TEA approved software program in all grade levels selected to participate in the BLGP.
Non-math blended learning pilot participants must gain TEA approval for their chosen software program. Different
grades participating in the program within a given school (or district) may choose to implement different software
programs.

The applicant will submit the BLGP Strategic Plan in the spring prior to implementation. The Strategic Design component
of the BLGP Strategic Plan is tentatively due to TEA in Jan/Feb of 2021. The remainder of the plan is tentatively due in May
of 2021. Exact dates will be sent to grantees by email.
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CDN (158905 | Vendor ID{1746001843 Amendment #

]

The applicant will complete all BLGP Fidelity of Execution Requirements in program implementation, which include:
a. Weekly Student Software Progress: Achieve the vendor-specific weekly student software progress metrics
of the selected software program

b. Weekly Teacher Software Usage: One teacher log-in per week is required

c. Weekly Data Driven Instruction (DDI) time: Execute DDI time, provide evidence of DDI time (TEA will
provide a template), that will be delivered to TEA

d. Monthly Meaningful Learning Experiences (MLE): Execute MLE{s), provide evidence of MLE (TEA will
provide a template), that will be delivered to TEA

e. Beginning, Middle, and End of Year Interim Assessment: Administer approved interim assessment and
send campus growth report to TEA

1. Distri;:
(BLGP) as a Math Innovation Zone (MiZ) or a non-math blended learning pilot. (Recommended Length: 1.5-2
pages}

a. Describe why the district hopes to become a MIZ site or a non-math pilot and how the BLGP
planning and execution process will benefit the district and schools. Include how blended
learning is connected to the district's long-term vision and near-term priorities, and
demonstrate that the district has the capacity to dedicate time and energy to this work at the
present time. If applicable, response may include why COVID has changed the district
prioritization of blended learning.

b. Describe what problem or set of problems the district and schools are aftempting to solve
through the use of a blended learning instructional model.

¢. Atits core, blended learning represents innovation in how instruction is delivered. However, we
know that through the BLGP's robust planning and execution processes, blended learning can
also foster broader operational benefits at the district and school levels - these may include
changes in staffing, scheduling, finance, etc. Please describe your district's willingness to
explore and embrace these kinds of broader operational innovation.

Based on the 2018-2019 state accountability results, only 70% of students in Palacios ISD demonstrated a year's worth of
academic growth in reading. We would like to participate as a Non-math blended learning pilot in an effort to engage our
students and increase literacy, so that they are able to demonstrate progress each year. OQur implementation plan will
include piloting the programin grades K, 3 and 6 in the first year, with roll out to additional grades in year 2 and 3. Palacios
ISD has partnered with Jackson Electrical Cooperative to provide high-speed fiber across our school district and TMobile to
provide wifi hotspots. In addition, PISD has received the Blended Learning MIZ grant and the Tech Lending grant. These
have greatly increased the accessibility and connectivity for our students and staff making expansion of blended learning
possible. Through MIZ, a strong foundation for blended learning strategies as been laid. The Non-math grant will
strengthen the skill set of self-contained teachers, and allow them to increase personalized instruction for reading. In
addition, this grant will expand blended learning to secondary teachers who were not part of the math initiative.

We believe that blended learning will help our students reach their full potential. As in most Texas public schools, our
students come to us with a variety of experiences and different levels of prior knowledge. Palacios ISD is a geographically-
isolated, rural district located along the Texas coast in Matagorda County. The nearest metropolitan areas are in excess of an
hour away. Community support for the school is strong, but resources are limited due to location. There are no major
retailers, YMCA, institutes of higher education, or supervised youth recreation opportunities. This limits experiential

learning for a large portion of our students. Blended learning will help bridge this gap and increase engagement in our
student population.
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5

1. Continued: Please use the a

dditional space provided to respond to Program Requlirerment Question #1.

Palacios ISD believes that the first step in differentiating for students is identifying and diagnosing learning gaps. Becoming
a BLGP district for both reading and math would increase the efficiency and sustainability of individualization for our
students. Differentiation is difficult for teachers when there are vast differences in ability within the same classroom.
Blended learning would be an effective model to address gaps when used in a small group setting in the classroom. Due to
our size, teachers often teach multiple subjects or grade levels, and planning for differentiation is complex. Blended
learning would assist teachers in providing targeted, individualized instruction. In addition, blended learning would
increase engagement in students and lead to more effective classroom management where teachers can operate as
facilitators of small group instruction. The use of blended learning will also allow focus to be placed on the growth of all
students through extension or remediation. This would likely result in an increased numbers of students who are able to
meet the Mastery standard and make a minimum of one year's progress in student growth.

Through the use of instructional strategies such as station rotations and playlists, teachers will effectively blend face to face
instruction with on line learning through blended learning. Using high-quality on line instruction, a timely diagnosis of
student misconceptions will occur in real time. The intelligence of the software system will be able to adjust instruction to
target each student’s individual needs and gaps in learning. Due to the COVID-19 pandemic, the importance of technology
and high-quality digital tools became a top priority. Throughout the period of school closure, teachers we provided
training and the means to acquire new skills in order to continue to provide instruction. In order to service remote learners,
the district has secured funds to purchase more devices. By expanding our focus on blended learing, the teachers can
maintain, expand and refine the skills that they acquired to service remote learners and bring them into the face-to-face
environment. Although teachers continued to provide instructional continuity, the potential for COVID slide is very real.
Blended learning will provide teachers with sustainable and manageable way to utilize data gathered from software
benchmark testing and NWEA Map testing to fill students individual learning gaps.

The use of blended learning will also provide teachers with the tools they need in order to be able to analyze student data
to increase student achievement. The software will provide timely information on overall performance and growth in
reading that will result in customized student plans. Planning will become more intentional and targeted to each individual
student so that teachers will also be able to use this information during their face-to face instruction.
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it

1. Continued: Please use the additional space provided to respond to Program Requirement Question #1.

2. Project Manager: Who will lead this work at your district by serving as the BLGP Project Manager and why is
this person the right person for this role? (Recommended Length: 0.5 page)
a. Include information about the experience, background, and ability to drive student results
of the BLGP PM.

b. Please describe the prospective PM's commitment to and vision for the BLGP in the district.
Why is this individual committed to implementing a high-quality blended learning model?

c. Describe how the district will enable the PM to make decisions across functions {C&l, IT, etc.)
and influence district leadership to drive instructional and operational change.

Amy Marroguin will serve as the BLGP Project Manager. Amy is a seasoned educator with experience as a classroom teacher,
a campus principal, and is currently working as a district level administrator. Amy is currently the Coordinator of Continuous
Imprevement for Palacios ISD. In this role, she analyzes student and teacher data daily, analyzes Rtl and CBA data, attends
Campus Improvement Team Meetings, and hosts data analysis meetings with teachers and administrators in order to
increase student achievement. She currently utilizes on line student achievement software systems, such as imagine
Learning and DMAC, and is skilled with technology and the reporting systems common to student intervention software
systems. She has often recommended intervention plans for struggling students based on student performance data and
curriculum analysis. She has made these recommendations both at the individual student level and at the teacher grouping
level. Amy will report directly to the Director of Curriculum and Instruction.
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2. Continued: Please use the addi

en

tional space provided to respond to Program Requirement Question #2.

3. How does the district use data to drive decision making about student achievement? (Recommended Length:
0.5 page)

a. Describe the quantitative goals, metrics, and measures that the district or charter school
network tracks. Describe the progress towards these goals and the evidence the district
collects to assess this progress. These indicators can include multi-annual, annual, and during-
the-school-year goals. If available, include examples of data from the past few years to
demonstrate how the district or open-enrollment charter school is tracking results.

Our School Board adopted Student Outcome Goal for Reading is:

Reading performance will increase across all STAAR-tested grade levels by an average of 15% points or reach and maintain
the recommended targets of 90/60/30 by the 2023 schoo! year. (Benchmark year - 18-19)

Two goal progress measures that the district continually monitors are as follows:

1. By the end of 2020-2021, 100% of students (K-8) will have been screened to assess reading levels and be provided with
interventions based on individual need.

2. By the end of 2020-2021, 100% of students who do not show academic growth will be placed on a student growth plan.

This goal is at the forefront of our campus administrators' data talks with their instructional staff. Palacios ISD uses
Curriculum Based Assessments (CBA's) once per quarter in order to track students' progress toward their goals. These
assessments are entered into DMAC, and questions are broken down by SE. Lead4ward instructional tools are also utilized
as well as a Threshold Jumping Report where students set goals and state their own commitments. This allows the teachers
and administrators the opportunity to analyze the data at a sufficient level so that scaffolding and remediation can occur.
The addition of the blended learning software would enable the district to take this process one step further. It would allow
continual monitoring and adjustment regarding each students' level of knowledge in real time.

In 2018-2019 our student achievement in reading was as follows: 76% approaches; 48 % meets; 20% masters.

In 2017-2018 our student achievement in reading was as follows: 72% approaches; 43 % meets; 14% masters.
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4. NON-MATH BLENDED LEARNING PILOT APPLICANTS ONLY: What on-line curriculum program is intended to
be used in the district and schools? (Recommended Length: 0.5 page)

a. Describe why this program best meets the needs of students and teachers in the proposed BLGP site(s) and
how a high-fidelity use of this program will lead to gains in student achievement.

Palacios ISD has observed that the root of our student growth deficiency lies in fundamental literacy gaps and student
engagement. When students have gaps in their literacy, and the teacher is introducing new content, students become
frustrated and fall further behind. The use of adaptive software along with blended learning activities and strategies will
assist our teachers and administrators in quickly identifying critical gaps in student knowledge, and targeting individual
instruction to address any deficiencies.

In addition to on-line resources through out textbook adoptions with HMH and Pearson-Savvas, the district has recently
begun utilizing Imagine Reading and Lang and Lit. The Lang and Lit program meets the needs of students and teachers by
providing a computer adaptive screener that puts students on individualized pathways. This allows for the teacher to adapt
the learning and to monitor the students' progress toward reading skills. Imagine Reading provides a blended learning
platform that allows the teacher to work both synchronously and asynchronously with students. This program has leveled
units that the teacher can assign directly to students so that they can work on their level both independently and with
teacher guidance.

In addition, the adaptive software will increase student engagement. The students will be participating in blended learning
environments, with a portion of their instruction being delivered online through the use of the reading software. Students
in the 21st century are accustomed to computers and electronics, and providing instruction in this manner creates a
relevant learning environment for the students. Palacios ISD believes that the use of blended learning will also increase
student engagement through differentiation as well as allow for increased student choice and agency. Students will not be
frustrated if they have literacy gaps, because the software will adjust and provide instruction that meets the students where
they are. By filling the gaps, this will allow students to access the curriculum on the first teach in both the language arts
classrooms as well as in other content areas. This will result in higher teacher and student efficacy. Also, higher achieving
students who may typically be bored in a whole-group setting will have the opportunity to work on skills that are at their
current level so that they also will be able to experience a year's worth of growth. As literacy is a foundational skill that
affects all subjects, increasing literacy will have a positive impact on both academic achievement and engagement in all
subjects.
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; s‘fw @!;'i! Hiz:

mitted when the program plan or budget is altered for the reasons described in the
"When to Amend the Application” document posted on the Administering a Grant page. The following are required to
be submitted for an amendment: (1)} Page 1 of the application with updated contact information and current
authorized official's signature and date, (2) Appendix | with changes identified and described, (3) all updated sections
of the application or budget affected by the changes identified below, and, if applicable, (4) Amended Budget
Request. Amendment Instructions with more details can be found on the last tab of the budget template.

Amendment #

You may duplicate this page

Amended Section Reason for Amendment
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Application Part 2: 20XX-20XX Grant Title
Authorized by: Statutory Reference

IMPORTANT NOTICE: Application Part 2 (these budget pages) is not compatible with Google Docs.

IComplete the supporting budget worksheets first, i.e., 6100, 6200, 6300.... The Program Budget Summary worksheet is linked to and will
auto-populate with the amounts you entered on the respective supporting budget worksheets. All budgeted amounts must be entered in
whole dollar amounts. Do not enter any cents.

On each supporting budget worksheet, complete the Total Program Costs and Total Direct Admin Costs lines. Together these lines must
equal the Grand Total otherwise the field will change color to red indicating an error. These amounts will automatically populate on the
Program Budget Summary worksheet.

If pre-award costs are allowable, budget all pre-award costs in the Pre-Award Cost column on the appropriate supporting budget
worksheet(s).

Payroll 6100

Complete this worksheet to request payroll costs. Do not request funds for consultants or contractors on this worksheet; those funds
should be requested on the Professional and Contracted Services 6200 worksheet.

Professional and Contracted Services 6200

Complete this worksheet to request professional services, consulting services, and contracted services.

Supplies and Materials 6300

Complete this worksheet to request supplies and materials.

Other Operating Costs 6400

Complete this worksheet to request other operating costs. Be sure to comply with documentation requirements, where applicable.

Capital Outlay 6600

Complete this worksheet to request capital outlay costs.

Capital outlay means funds budgeted or expended to purchase capital assets, such as equipment, or expenditures for the acquisition cost
of capital assets. Capital assets are tangible or intangible assets having a useful life of more than one year, which are valued at $5,000 or
greater per unit, or the applicant’s capitalization level, whichever is less. Capital outlay may include expenditures to make improvements
to capital assets that materially increase their value or useful life.

Program Budget Summary

This worksheet auto-populates from the supporting budget worksheets for Program Costs, Direct Admin Costs, and Pre-award Costs, if
applicable. There are only a few fields that may require input from the grantee, if applicable, such as indicating Consolidate
Administrative Funds, Indirect Costs, Shared Services Arrangement, or the Administrative Cost Calculation.

Consolidate Administrative Funds - If applicable, click on the cell, then click on the arrow that appears. Select "Yes, No or N/A" from the
drop down selection.

Indirect Costs - Enter the current, approved restricted or unrestricted indirect cost rate in the percentage field on line 7. Refer to the
Maximum Indirect Cost Handbook to calculate the maximum indirect costs that may be claimed for the grant and enter the amount of
indirect costs budgeted for this grant on line 7 under the Admin Cost column.

Maximum Indirect Cost Workbook link.

Shared Services Arrangement - If applicable, enter amount of payments to member districts on line 9.

Administrative Cost Calculation - Enter the Total Grant Amount Requested on line 10 to determine the maximum amount allowable for
administrative costs, including indirect costs.

For further guidance, refer to the Budgeting Costs Guidance Handbook .
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Application Part 2: 2019-2022 Blended Learning Grant Program-Planning Grant
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID: 158905|Amendment # (for amendments only):

Payroll Costs (6100)

Estimated # Estlmated #ot
" Positions
Employee Position Title of Positions Less than Grant Amount Pre-Award
100% Grant Budgeted
Funded 100% Grant
Funded
Academic/Instructional
1|Teacher S - $ -
2|Educational Aide S - $ -
3[Tutor S - $ -
Program Management and Administration
4|Project Director $ - $ -
5|Project Coordinator $ - $ -
6|Teacher Facilitator S - $ -
7|Teacher Supervisor $ - $ -
8|Secretary/Admin Assistant S - $ -
9[Data Entry Clerk $ - $ -
10|Grant Accountant/Bookkeeper S - $ -
11|Evaluator/Evaluation Specialist S - $ -
Auxiliary
12|Counselor S - $ -
13|Social Worker S - $ -
14|Community Liaison/Parent Coordinator S - $ -
Education Service Center (to be completed by ESC only when ESC is the applicant)
15|ESC Specialist/Consultant $ - $ -
16|ESC Coordinator/Manager/Supervisor S - $ -
17|ESC Support Staff $ - 1S -
18|ESC Other: (Enter position title here) S - $ -
19|ESC Other: (Enter position title here) S - $ -
20|ESC Other: (Enter position title here) S - $ -
Other Employee Positions
21|BLGP Project Manager $ - $ -
22|(Enter position title here) S - $ -
23 Subtotal Employee Costs:| $ - S -
Substitute, Extra-Duty Pay, Benefits Costs
24|6112 - Substitute Pay $ - 1S -
25|6119 - Professional Staff Extra-Duty Pay S - $ -
26|6121 - Support Staff Extra-Duty Pay S - $ -
27|6140 - Employee Benefits S - $ -
28|61XX - Tuition Remission (IHEs only) S - $ -
29 Subtotal Substitute, Extra-Duty Pay, Benefits Costs:| $ - S -
30 Grand Total:| $ - S -
31 Total Program Costs*:| § - S -
32 Total Direct Admin Costs*:| S - S -

*Complete the Total Program Costs (line 31) and Total Direct Admin Costs (line 32) lines. The sum of these lines must equal the Grand Total (line
30) otherwise the field will change color to red indicating an error. These amounts will automatically populate on the Program Budget Summary
worksheet.

For budgeting assistance, see the Allowable Cost and Budgeting Guidance section of the Grants Administration Division

Administering a Grant page.

FOR TEA USE ONLY

Changes on this page have been confirmed with: On this date:

Via telephone/fax/email (circle as appropriate): By TEA staff person:
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Application Part 2:

2019-2022 Blended Learning Grant Program-Planning Grant
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID:

158905 Amendment #:|

Professional and Contracted Services (6200)

Please provide a brief description for the service and purpose.

NOTE: Specifying an individual vendor in a grant application does not meet the applicable requirements for sole-
source providers. TEA's approval of such grant applications does not constitute approval of a sole-source provider.

Grant Amount

Description of Service and Purpose Budgeted Pre-Award

6269 - Rental or lease of buildings, space in buildings, or land

1 |Specify purpose: S 60,000 | S -
Service:

2 |Specify purpose: S - S -
Service:

3 |Specify purpose: S - S -
Service:

4 |Specify purpose: S - S -
Service:

5 |Specify purpose: S - S -
Service:

6 |Specify purpose: S - S -
Service:

7 |Specify purpose: S - S -
Service:

8 |Specify purpose: S - S -

9 Subtotal of professional and contracted services requiring specific approval:| $ 60,000 | $ -
Remaining 6200 - Professional and contracted services that do not require specific

10 |approval. S - S -

11 Grand Total:| § 60,000 SO

12 Total Program Costs*:| $ 60,000 | S -

13 Total Direct Admin Costs*:| S - S -

*Complete the Total Program Costs (line 12) and Total Direct Admin Costs (line 13) lines. The sum of these lines
must equal the Grand Total (line 11) otherwise the field will change color to red indicating an error. These
amounts will automatically populate on the Program Budget Summary worksheet.

FOR TEA USE ONLY

Changes on this page have been confirmed with:

On this date:

Via telephone/fax/email (circle as appropriate)

By TEA staff person:

RFA# 701-20-105; SAS #454-20




Application Part 2: 2019-2022 Blended Learning Grant Program-Planning Grant
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID:

158905

Amendment #:

Supplies and Materials (6300)

Expense Item Description

Grant Amount Budgeted

Pre-Award

Remaining 6300 - Supplies and materials that do not require
g S 52,500
1 specific approval:
2 Grand Total:| $ 52,500 -
3 Total Program Costs*:| S 52,500
4 Total Direct Admin Costs*:| $ -

*Complete the Total Program Costs (line 3) and Total Direct Admin Costs (line 4) lines. The sum of these
lines must equal the Grand Total (line 2) otherwise the field will change color to red indicating an error.
These amounts will automatically populate on the Program Budget Summary worksheet.

FOR TEA USE ONLY

Changes on this page have been confirmed with:
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Application Part 2:

2019-2022 Blended Learning Grant Program-Planning Grant

Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID: | 158905

Amendment #:

ting Costs (6400)

Expense Iltem Description

Grant Amount
Budgeted

Pre-Award

o411 - Out-o1-State travel for employees. MUST be allowable per Program
Guidelines and grantee must keep documentation locally.

6412 - Travel for students to conferences (does not include field trips).
Requires pre-authorization in writing.

Specify name and purpose of conference:

A 2/e15T Eductiona Feld Trple Mustbeallowab] ;
suidel I I I on locally.

4N

6413 - Stipends for non-employees other than those included in 6419.

o419 - NONn-emplOyee COSts 10 conterences. Requires pre-autnorization m
writing.

v | n

6411/6419 - Travel costs for officials such as Executive Director,
Superintendent, or Local Board Members. Allowable only when such costs
are directly related to the grant. Must be allowable per Program Guidelines
and grantee must keep out-of-state travel documentation locally.

12,500

6495 - Cost of membership in civic or community organizations.

Specify name and purpose of organization:

64XX - Hosting conferences for non-employees. Must be allowable per
Program Guidelines, and grantee must keep documentation locally.

Subtotal of other operating costs (6400) requiring specific approval:

12,500

10

Remaining 6400 - Other operating costs that do not require specific
approval.

11

Grand Total:

12,500

12

Total Program Costs*:

s
$
$
$
$

12,500

13

Total Direct Admin Costs*:

$

*Complete the Total Program Costs (line 12) and Total Direct Admin Costs (line 13) lines. The sum of these lines must
equal the Grand Total (line 11) otherwise the field will change color to red indicating an error. These amounts will
automatically populate on the Program Budget Summary worksheet.

In-state travel for employees does not require specific approval.

FOR TEA USE ONLY
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RFA# 701-20-105; SAS #454-20




Application Part 2:

2019-2022 Blended Learning Grant Program-Planning Grant
Authorized by: GAA, Article IX, 86th Texas Le

gislature; TEC 29.924; TEC 28.020

County District Number or vendor ID:

158905

Amendment #

Grant Period:

December 2, 2019 to May 31, 2022

Fund Code/ Shared Services Arrangement: 429

Program Budget Summary

Source of Funds

— Class/
Description and Purpose Object | Program Cost | Admin Cost | Total Budgeted Cost| Pre-Award
Code
1|Payroll Costs 6100 | - ]S - $ -
2|Professional and Contracted Services 6200 |s 60,000 | $ - S 60,000
3[Supplies and Materials 6300 |3 52,500 | $ - $ 52,500
4]|0ther Operating Costs 6400 |s 12,500 | $ - S 12,500
Consolidate Administrative Funds N/A
6 Total Direct Costs:| $ 125,000 | $ - | 125,000 | $ -
7|Enter Percentage (%) of Indirect Costs: N/A S - - $. -
8 Grand Total of Budgeted Costs :| $ 125,000 | $ - s 125,000 | $ -
Shared Services Arrangement
Administrative Cost Calculation
10 Total Grant Amount Requested:| $ 125,000
11 Percentage of administrative costs established for the program (5%): 0.05
12| Maximum amount allowable for administrative costs, including indirect costs:| $ 6,250
FOR TEA USE ONLY
Changes on this page have been confirmed with: On this date:
Via telephone/fax/email (circle as appropriate) By TEA staff person:

RFA# 701-20-105; SAS #454-20



https://tea.texas.gov/Finance_and_Grants/Grants/Federal_Fiscal_Compliance_and_Reporting/Indirect_Cost_Rates/Indirect_Cost_Rates/
https://tea.texas.gov/Finance_and_Grants/Grants/Federal_Fiscal_Compliance_and_Reporting/Indirect_Cost_Rates/Indirect_Cost_Rates/
https://tea.texas.gov/Finance_and_Grants/Grants/Federal_Fiscal_Compliance_and_Reporting/Indirect_Cost_Rates/Indirect_Cost_Rates/
https://tea.texas.gov/Finance_and_Grants/Grants/Federal_Fiscal_Compliance_and_Reporting/Indirect_Cost_Rates/Indirect_Cost_Rates/

Application Part 2: 2019-2022 Blended Learning Grant Program
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or vendor ID: 158905 |[Amendment # | 0

SUBMITTING AN AMENDMENT

This worksheet is used to amend the budget of a grant application that has been approved by TEA and issued a Notice of Grant
Award (NOGA). Refer to the amendment instructions (orange tab) located on this Excel workbook for information about when to
submit an amendment and the documents required.

AMENDED BUDGET REQUEST

A. Grand Total
Description Class/ from Previously |B. Amount Deleted C. Amount | D. New Grand
Object Code Added Total
Approved Budget
1|Payroll Costs 6100 $ -
2|Professional and Contracted Services 6200 $ -
3[Supplies and Materials 6300 $ -
4|0ther Operating Costs 6400 S -
5|Capital Outlay 6600 S -
6 Total Direct Costs:| $ - |s - |$ - |3 -
7 Indirect Costs: $ -
8 Total Costs:| $ - $ - $ - S -
Shared Services Arrangement
9] 6493 [Payments to member districts of shared | B 3B - s -
FOR TEA USE ONLY
Changes on this page have been confirmed with: On this date:
Via telephone/fax/email (circle as appropriate) By TEA staff person:

RFA# 701-19-107; SAS #438-20



Instructions: Request for Amendment

After the original application is approved and the grantee has received the Notice of Grant Award (NOGA), the grantee may
need to make changes to the budget or the planned program. Most grantees are permitted to make some changes to the
budget or program without notifying or getting approval from TEA. (Some grantees are required to notify and get approval
from TEA for all changes to their budget or programs.) In other cases, however, the grantee is required to submit formal
notice to TEA of the desire or intent to change the budget or program.

For all grants, regardless of dollar amount, prior written approval is required to make certain changes to the application.
Refer to the “When to Amend the Application” document posted in the Amendment Submission Guidance section of the
Grants Administration Division's Administering a Grant page to determine when an amendment is required for this grant.
https://tea.texas.gov/Finance_and_Grants/Administering_a_Grant.aspx. “When to Amend the Application” provides details
on which grantees are and are not required to submit amendments and when amendments are required. Also refer to the
General and Fiscal Guidelines, Amending the Application, for more detailed information about amendments.

Regardless of how a grantee amends the application to distribute funds among the class/object codes, the grantee is still
responsible for carrying out the scope and objectives of the grant as described in the approved application.

TEA reserves the right to reject unnecessary amendments without reviewing and approving them.
Submitting an Amendment

An amendment must be submitted when the program plan or budget is altered for the reasons described in the “When to
Amend the Application” guidance posted in the Amendment Submission Guidance section of the Administering a Grant page
of the TEA website.

How to Submit an Amendment

An amendment may be submitted by mail or by fax. Do not submit the same amendment by both methods. Amendments
submitted via email will not be accepted.

If the amendment is submitted by mail, send three copies of all schedules pertinent to the amendment (as described in the
following section), with current signature of the authorized official, to the following address:

Document Control Center, Grants Administration Division
Texas Education Agency
1701 N. Congress Ave.
Austin, TX 78701

If the amendment is faxed, submit one copy of each pertinent schedule, with current signature of the authorized official, to
either of the following fax numbers: (512) 463-9811 or (512) 463-9564.

The last day to submit an amendment to TEA is listed on the TEA Grant Opportunities page. An amendment is effective on the
day TEA receives it in substantially approvable form. All amendments are subject to review and approval by TEA.




Pages to Include with an Amendment
Required for all amendment requests

1. Page one of the application with up-to-date contact information and current authorized official's signature and date

2. Appendix I: Amendment Description and Purpose

Required for budget amendment requests

3. Amended Budget Request from the Excel budget workbook
4. Updated Program Budget Summary from the Excel budget workbook
5. Updated supporting budget pages from the Excel budget workbook

Assembling the Amendment
Follow these steps to complete all schedules required to be submitted:

1. Complete page 1

a. Complete the box in the upper right corner of the schedule by indicating the number of the amendment. The
first amendment you submit for the grant is #1; if that amendment is approved, the next amendment becomes
#2.

b. Ensure all applicant information is current and correct.

c. Ensure the authorized official information is current and correct. The authorized official must sign and date with
the date that the amendment is being submitted.

2. Complete Appendix I: Amendment Description and Purpose

a. Choose the section you wish to amend from the drop down menu

b. Describe the changes you are making and the reason for the changes. Always work with the most recent
negotiated or amended application. If you are requesting a revised budget, please include the budget attachments
with your amendment.

(example) Payroll 6300 —Reduce amount for extra-duty pay—Staff was able to complete training during regular
working hours.

3. If you are requesting a budget change, complete the Amended Budget Request page from the Excel budget workbook

a. In column A, enter the grand total for each class/object code in the most recently approved application or
amendment.
b. In column B, enter the amount being deleted from each class/object code.

c. In column C, enter the amount being added to each class/object code.

d. Column D and the total direct cost line will automatically calculate your changes

4. If you are requesting a budget change, complete the Program Budget Summary page and the corresponsding supporting
budget page with the new amounts.

5. Do not resubmit any attachments required in the original application.
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PALACIOS INDEPENDENT SCHOOL DISTRICT

1209 Twelfth Street * Palacios, Texas 77465—3799
(361) 972-5491 » FAX (361) 972-3567

: Wwwpalac1051sd org

September 4,2020

To Whom it May Concern

: PleaSe accept thls letter as. demonstratlon of support for Pa.1a01os ISD in the apphcatlon for the Blended
- Learning Grant Program Plamung Grant Palacios ISD isa rmd—srzed geograph1cally 1solated ruraI
: distnct on the Gulif Coast of Texas Our students come from d1fferent backgrou.nds with different levels
‘of expenences As such, we have a great degree of ablllty level throughout each grade level This often '
makes d1fferent1at10n drfﬁcult for our teachers to 1nd1v1duahze mstructlon Blended Learmng will help
- our teachers to better meet the needs of each student by utllrzmg data from the blended learnmg software' . o
to make ad_]ustments for face-to—face mstructlon This will result in mcreased student growth throughout o
' the district. - ' ' o ' "

Our Pro;ect Manager will be a current staff member who has expenence at both teachlng and in campus '

| and dlstnct admnnstratton ‘She currently serves as the Contmuous Improvement Coordmator and the

‘. Pro_]ect Manager for the Math Innovation Zone Blended Learmng Grant.. She is hlghly skrlled m |

: analyzmg and mterpretmg data and has the necessary skillset to assist teachers and adn'nmstrators _
throughout all phases of the lmplementatlon Whlle she ofﬁces out of the central admmlstratlon burldmg, :
she is in close prox1m1ty to all three campuses She reports d1rect1y to: the Drrector of Cumculum and

"'Instructlon

' ‘Palac1os ISD agrees to adhere to both statutory and TEA program requlrements for the grant Thank you |
for allowmg Palamos ISD the opportumty to part101pate in this grant |

_Sincerely, .

Dr B111 Chapman
Supenntendent Palacws ISD

- “Keepiﬁg Students First”




PALACIOS JUNIOR HIGH SCHOOL

www.palaciosisd.org
Principal — Buddy Kelley

Assistant Principal - Leah Graves
Counselor — Rhonda KHuitt

Phone: (361) 972-2417 200 Shark Drive
Fax: (361) 972-6372 Palacios, Texas 77465

September 4, 2020

To Whom it May Concern,

Please accept this letter as demonstration of support for Palacios ISD in the application for the Blended
Leamning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically isolated, rural district
on the Gulf Coast of Texas. Our students come from different backgrounds, with different levels of
experiences. As such, we have a great degree of ability level throughout each grade level. This often makes
differentiation difficult for our teachers to individualize instruction. Blended Learning will help our teachers to
better meet the needs of each student by utilizing data from the blended leamning sofiware to make adjustments
for face-to-face instruction. This will result in increased student growth throughout the district.

There are also many advantages to blended learning such as increasing student agency and choice. This will
have a positive impact on achievement, as students become more empowered and motivated to learn. Blended

learning also includes students in the goal-setting process and gives them the tools to track their own progress.

In addition, teachers can individualize msiruction in a more sustainable way through the use of blended
learning software. This allows teachers to focus on the student’s social and emotional needs while meeting

their academic needs.

Palacios ISD agrees to adhere to both statutory and TEA. program requirements for the grant. Thank you for
allowing Palacios ISD the opporiunity to participate in this grant.

Sincerely,

Ens
Buddy Kelley

Principal, Palacios Junior High




East Side Intermediate School

www.palacloslsd.org
Principal ~ Brandon Karl

Counselor - Loraine Garcia

Phone: {361) 972-2544 901 2™ Street
Fax: (361) 972-3567 ~ Palacios, Texas 77465

September 4, 2020
To Whom it May Concern,

Please accept this letter as demonstration of support for Palacios I1SD in the application for the
Blended Learning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically
isolated, rural district on the Gulf Coast, East Side Intermediate services students in grades 3
through 5. Qur students come from different backgrounds, with different levels of experiences.
As such, we have a great degree ofability level throughout each grade level. This often makes
differentiation difficult for our teachers to

individualize instruction,

Blended Learning will help our teachers to better meet the needs of each student by utilizing
data from theblended learning software to make adjustments in real time. The data generated
from the software will allow teachers to plan their instruction to spiral back on skills in need of
reinforcement as either a whole class, or as a small group.

The increased engagement time would also be an advantage if we receive the Blended Learning
Grant. Our students love using technology in the classroom and really become engaged when
they receive opportunities to use devices. The Blended Learning Grant would allow our students
the opportunity to gain access to these much needed educational tools. Having students more |
engaged in school will also lead to a more independent learner. With the real-time data,
students can track their progress and then use the necessary tools continue their growth.

East Side Intermediate agrees to adhere to both statutory and TEA program requirements for
the grant.

Thank you for allowing us the opportunity to participate in this grant.

Sincerely,

Brandﬁﬁlﬂ%
Principal, East Side Intermediate School




PALACIOS INDEPENDENT SCHOOL DISTRICT

1209 Twelfth Street Palacios, Texas 77465-3799
(361) 972-5491 FAX (361) 972-3567
www.palaciosisd.org

September 4, 2020
To Whom it May Concern,

Please accept this letter as demonstration of support for Palacios ISD in the application for the
Blended Learning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically
isolated, rural district on the Guif Coast. Central Elementary School services students PK-2nd
grade. As such, our students come to us from a variety of different backgrounds and levels of
education readiness. This often makes differentiation difficult for our teachers to individualize
instruction.

Blended Learning will help our teachers to better meet the needs of each student by utilizing
data from the blended learning software to adapt to students’ specific needs. The data
generated from the software will allow teachers to better plan their instruction for either the
whole class, or in small groups. The anticipated end result will be a greater degree of student
growth at Central Elementary which will impact the growth throughout the district.

Central Elementary agrees to adhere to both statutory and TEA program requirements for the
grant. Thank you for allowing us the opportunity to participate in this grant.

Principal, Central Elementary School




amymr@palaciosisd.org
361-920-3816

AMY MARROQUIN

PROFESSIONAL
SUMMARY

As a seasoned educator in the school system, | have spent most of my tenured years
in the mathematics and science curriculum. My early years of teaching were in all
subject areas where [ found a passion for Math and Science. | began as a Math
Specialist at my school and then was relocated for my husband’s job and again
found myself gravitating to the math classroom. From there | moved to the Math
classroom and taught math in the third grade for eight years, and then became an
Rtl specialist for elementary students only servicing them for Math. From that move
| then furthered my education and became an administrator but have never lost my
passion for the math and science curriculum.

SKILLS & ABILITIES

Math elementary teacher

s Science elementary teacher

» Data entry for curriculum

¢ Data Entry for District on accountability

PROFESSIONAL
EXPERIENCE

ACCOUNTABILITY AND SCHOOL IMPROVEMENT, PALACIOS ISD

July 2019 - Present

* Observe teaching methods and examine learning materials to evaluate and
standardize curricula and teaching techniques, and to determine areas
where improvement is needed.

o Evaluate curricula, teaching methods, and programs to determine their
effectiveness, efficiency, and utilization, and to ensure that school activities
comply with federal, state, and local regulations.

s Math Innovation Zone Project Manager

CURRICULUM AND INSTRUCTION COORDINATOR, PALACIOS ISD

July 2018 - July 2019

* Prepare and administer written, oral and performance tests, and issue
grades in accordance with performance.

* Observe and evaluate students work to determine progress and make
suggestions for improvement.

* Prepare materials and classrooms for class activities,

« Prepare objectives and outlines for courses of study, following curriculum
guidelines or requirements of states ad schools.

e Review instructional content, methods and student evaluations to assess
strengths and weaknesses, and to develop recommendations for course
revision, development, or elimination.

* Meet with other professionals to discuss individual students’ needs and
progress,




» Prepare reports on students and activities as required by administration.
¢ Attend professional meetings, conferences, and workshops to maintain and
improve professional competence.

PRINCIPAL, PALACIOS ISD

October 2015 - July 2018

* Maintain accurate and complete student records as required by laws or
administrative policies.

+ Establish and enforce rules for behavior and procedures for maintaining
order among the students for whom they are responsible.

» Enforce administration policies and rules governing student.

e Attend professional meetings, conferences, and workshops to maintain and
improve professional competence.

» Select and schedule class time to ensure maximum attendance

s Observe and evaluate the performance of other instructors.

+ Confer with parents or gu'ardians, teachers, administrators, and other
professionals to discuss children’s progress, resolve behavioral, academic,
and other problems, and to determine priorities for students and their
resource needs.

« Collaborate with teachers and administrators in the development,
evaluation, and revision of school programs and in the preparation of master
schedules for curriculum offerings.

» Serve on academic or administrative committees that deal with institutional
policies, departmental matters, and academic issues.

EDUCATION UNIVERSITY OF TEXAS AT ARLINGTON —ARLINGTON, TX —MASTERS
Completed degree in May 2014
UNIVERSITY OF HOUSTON —VICTORIA, TX —BACHELOR OF SCIENCE IN EDUCATION

Completed degree in December 1999

VICTORIA COLLAGE —VICTORIA, TX —UNDERGRADUATE STUDIES
SOUTHWEST TEXAS STATE UNIVERSITY —SAN MARCOS, TX —UNDERGRADUATE
STUDIES

Page 2 ' Amy Marroquin




PALACIOS INDEPENDENT SCHOOLDISTRICT

1209 Twelfth Street  Palacios, Texas 77465-3799
(361) 972-5491 « FAX (361) 972-3567
www.palaciosisd.org

September 8, 2020
To Whom It May Concern,

As a current supporter and District Project Manager of the MIZ Blended Learning Grant, I fully
support the application of the Non-Math Blended Learning-Planning Grant. Palacios ISD is a
rural district on the Gulf Coast with students from different backgrounds with different levels of
experiences, increasing the difficulty for teachers to individualize instruction without the use of a
Blended Learning Model. Through the implementation of Blended Learning, teachers will be
able to individualize lessons to allow those on different levels to begin to close this gap, as well
as prepare them for a life of learning.

Blended learning will be beneficial in many areas. By individualizing lesson plans, we can target
the different methods of learning that our students display, therefore allowing these students to
gain as much knowledge as they can from our school district and allowing them to become better
prepared for their future. The Blended Learning software also allows teachers to see areas in
which a student may need assistance, allowing the teacher to help the student grasp the subject
using supplementary lessons to support target areas.

The Blended Learning Grant will be a useful and helpful tool for both students and teachers.
With Blended Learning, teachers focus on a student’s overall progress, students are able to focus
on their own progress and become more notivated to learn independently. The goal-setting
process in the sofiware allows students to have control of the areas they learn, allowing students
to feel more accomplished with each goal they achieve. This will motivate them to work harder
and learn more, and cultivate a lifelong tove of learning that will help them to succeed in more
areas than before.

Palacios ISD agrees to adhere to both statutory and TEA program requirements for the grant.
Thank you for allowing Palacios ISD the opportunity to participate in this grant.

Sincerely,

O ~

Amy Mharroquin
Coordinator of Accountability and School Improvement, Palacios ISD
MIZ BLGP Project Manager

“Keeping Students First”
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Evidence of Effectiveness: Imagine Learning

Research supports that Imagine Reading and Language and Literacy are effective in
positively impacting student achievement. In one of the research studies provided,
students in Alvin ISD, located south of Houston, saw that students using Imagine
experienced increases in DRA reading levels that were equal to those increases gained by
students receiving one-on-one interventions with teachers.

In another study, students in grade two who utilized Imagine Learning saw a 36
percent gain in reading achievement over students who did not use Imagine Learning.
This same study revealed that students in grades three through five showed an increase of
65 percent over students who did not use the program.

The final study provided included fourth and fifth grade students in Texas and
measured the results using a STAAR pretest and the STAAR. Students who participated in
Imagine Learning saw larger gains in their STAAR scores than the students who were in the
control group and did not participate in Imagine Learning throughout the school year.

During the COVID 19 shutdown last Spring, Palacios ISD piloted Imagine Language
and Literacy and Imagine Reading to help support instructional continuity. Teachers at
both the elementary level and the secondary level reported that they enjoyed using the
product and felt that the reports that the product provides were useful and promoted their
students’ achievement. By utilizing the non-math blended learning grant, PISD can expand
training and teacher effectiveness with blended learning techniques in both the remote and
face-to-face learning environment in a way that promotes individualization and is
sustainable.




“ Imagine

* Language + Literacy ALVIN INDEPENDENT 5CHOOL DISTRICT REPORT | IMAGINE LANGUAGE & LITERACY

Study Shows Imagine L'anguage
& Literacy Effective as Supplemental
Reading Intervention Program

Alvin Independent School District Report

Background

During the 2017-2018 school year, Alvin Independent School District (AISD) in the state of Texas sefected
Imagine Language & Literacy, a supplemental digital education program created by Imagine Learning,
as a potential tool to help struggling readers throughout the district. While the district was aiready
actively using Leveled Literacy Intervention (LLI), teachers and paraprofessionals struggled to find the
time and resources to serve every student who needed extra support in a day. LLI is a teacher-intensive
tutorial intervention, administered one-to-one or in small groups, which supplements classrcom literacy
teaching. The district identified Imagine Language & Literacy as a potential additional tocl to increase
the number of stu_dents receiving support.

To assess the viability of Imagine Language & Literacy as a companion to LL!, AISD needed tc determine
whether use of the program would lead to at least the same level of effectiveness as LLI and thereby offer
the same help to more students. Tc assess the effectiveness of Imagine Language & Literacy, each
participating school within the district identified ten highly-similar pairs of students who were not currently
receiving LLI or using Imagine Language & Literacy. For each pair, one student was randomly assigned to
use Imagine Language & Literacy and the other received LLI for cne semester of the school year. At the
end of that semester, half of the student pairs were randomly selected for analysis. Performance on the
Developmental Reading Assessment (DRA) was used as the primary measure of academic growth.

Average DRA Level Growth by Intervention

Results

25

Compared to the students who received LLI, users of
Imagine lLanguage & Literacy achieved equivalent
average DRA growth. Therefore, the results of this
investigation suggest that the Imagine Learning
program offers similar supports as LLI.
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Conclusions

Imagine Language & Literacy is a supplemental digital education tool designed to individualize and improve
language and literacy skills for elementary age children. The results of this analysis demonstrate that
Imagine Language & Literacy is an effective companion to LLI, which is now supporting the students
who were underserved using the LLI intervention alone in AISD. The success of Imagine Learning in this
investigation motivated the district to expand access of the program to all students in the district so that
the growth seen using Imagine Language & Literacy may be experienced by all who use it.
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A Study of the Effectiveness of Imagine Learning

on Student Reading Achievement

Study Overview and Design

The goal of this study was to compare the growth in
Reading (English Language Arts) skills between students
who used Imagine Learning and comparable students who
did not use Iinagine Learning.

The design of this study included a treatment and control
group with pre and post testing. The treatment group
included students in grades 2 through 5 in six schools
within a large California school district who used Imagine
Learning between the pre and posttest. The control group
included students also in grades 2 through 5 in six
comparable schools within the district that did not use
Imagine Leamning. Students in grade 2 were administered
the Scanfron Performance Series Reading Foundation
Assessment and students in grades 3 through 5 were
administered the Reading Assessment as the pretest in
December 2012 and the posttest in June 2013. Over 800
students were included in the study.

The key research question investigated was: Do students in
grades 2 through 5 who use Imagine Learning show greater
gains on the Scantron Performance Series Reading
Assessments than coraparable students in the same district
who do not use Imagine Learning?

About the Outcome Measures

The Reading Foundation Assessment includes the
following dommains:  vocabulary, text comprehension,
phonological awareness, and phonics.  The Reading
Assessment includes the following domains: vocabulary,
long passages, fiction, and non-fiction. The Reading
Assessments are vertically scaled to allow for growth
comparisons within and across grades. As such,
performance data in grades 3 through 5 were combined for
analysis across grades. Grade 2 Reading Foundation
Assessment data was analyzed separately.

Results

Imitial Comparability of Study Groups. The data
supported the initial comparability of the students in the
treatment and control groups. The treatment and control
groups were within % standard deviations of each other.

Comparison of Reading Gains. Analysis of Covariance
(ANCOVA) was used to evaluate the difference in Reading

posttest scaled score (dependent variable) between the
Treatment and Control Groups (independent variable)
controlling for the initial Reading ability of the students
(covariate). The Scantron pretest scores were used as the
covariate to place students in the Treatment Group and
Contro! Group on the same baseline. The comparisons were
run separately for students who took the Reading
Foundation Assessment (grade 2) and those who took the
Reading Assessment (grades 3 — 5).

The chart below shows that students in grade 2 using
Imagine Learning showed 36% greater gains in reading
than students who did not use the program. Imagine
Learning students in grades 3 through 5 showed 65%
greater gains in reading than non-users.

Reading Gains
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Grade 2 Grades 3-5

For the grade 2 students, the difference in posttest reading
comprehension performance between the students who
used Imagine Learning (treatment) and those who did not
(control) was .15 (effect size). The probability of these
differences being due to change was p < .097 (F = 2.783).
For the grade 3 — 5 students, the difference was .21 (effect
size). The probability of these differences being due to
chance was p < 0.001 (F = 16.388).

Students in grades 2 through 5 who used
Imagine Learning between December
2012 and June 2013 showed greater
gains in reading ability than students
who did not use Imagine Learning.

For more details regarding this study, please contact
Imagine Learning for the full report.

Research conducted by SEG Measurement supported by a grant from Imagine Learning. SEG Measurement is an independent research firm,
providing research services to educational publishers, technology providers, and gavernment agencies since 1979.
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An Evaluation of the Effectiveness of Imagine Learning for Improving Reading Skills

Executive Summary

Overview

During the 2017-2018 school year, SEG Measurement conducted a study of the effectiveness of Imagine
Language & Literacy, an online system that provides individualized adaptive instruction and breaks down
skills into component patts to help students become proficient readers. The study was conducted in three
districts in Texas.

Context and Background

Research indicates that computer assisted instruction can positively impact students’ performance in language
and literacy development (Cassady & Smith, 2004; 2005; Cheung & Slavin, 2011; Macaruso & Rodtnan, 201 1).
Imagine Language & Literacy is instructional software designed to build language and literacy skills among
stdents in kindergarten through sixth grade. To improve langnage and literacy achievement, Imagine
Leatning features instruction in phonemic awareness, phonics, vocabulary, fluency, comprehension, grammar,
and language development (both academic and conversational).

Research indicates that Imagine Language & Literacy has a positive effect for literacy development among
English language learners in grades K-5, for all students in grades K and 1, and for struggling readets in
grades 2 and 3 (Cassidy, Smith, and ‘Thomas, 2017; Elliot, S. 2014; Hobbs, 2016; Hobbs 2017). To date,
effectiveness studies have not focused on the petformance of stadents in fourth and fifth grade. The purpose
for this research was to describe program impact for fourth and fifth grade students in Texas who used
Imagine Language & Literacy as supplemental reading instruction.

Study Design

The study employed a quasi-experimental design with matched groups to compare the growth in reading
skills between those students who used Tmagine Language & Literacy as a supplemental part of their reading
Instruction (treatment group) and comparable students who did not use Imagine Language & Literacy as part
of their reading instruction (control group). The growth in reading skills was assessed using the State of Texas
Assessments of Academic Readiness (STAAR) Reading. Students’ spring 2017 STAAR Reading scores served
as the pretest and spring 2018 STAAR Reading scores served as the posttest.

Treatment and control group patticipants were statistically matched using propensity score matching. The
students in each grade were matched based on prior reading skill, gender, and ethnicity. For each student who
used Imagine Leatning, a similar student who did not use Imagine Language & Literacy was determined. Only
these matched students who took the posttest and met minimum requirements for using Imagine Language &
Literacy were included in the analysis. This statistical matching provided increased rigor in the analyses and
controlled for factors beyond product use that may have influenced students’ performance. After creating
matched groups of students who used Imagine Language & Literacy and students who did not use Imagine
Learning, 1,282 fourth grade students and 1,064 fifth grade Texas students participated in the study.

The reading skills growth in the treatment group and the control group was compared statistically using
analysts of covariance (ANCOVA). ANCOVA provides a compatison between the treatment and control
group students, while adjusting for any potential differences in students’ initial ability even though they wete
controlled for in the propensity score matching process. Specifically, we examined the difference in the
Spring STAAR Reading 2018 scores (dependent variable) between the treatment and control groups
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(independent variable) while controlling for the initial ability of the students from Spring 2017 STAAR
Reading (covatiate).

Study Results

Students who used Imagine Language & Literacy showed sipnificantly more growth in reading skills than
comparable students who did not use Imagine T.eaming. Fourth grade students using Imagine Language &
Litetacy showed about 33 points more growth on the assessment, or .24 standard deviations (ES=.24), than
did fourth graders not using Inagine Learning. Fifth graders showed about 19 points mote growth on the
assessment, or .14 standard deviations (ES=.14), than did nonusers. For a student in fourth grade at the 504
percentile, this represents a gain to the 59% percentile. For the fifth grade, this represents a gain to the 56
percentile.

The average 2018 STAAR Reading test scores for the treatment and control group students in grades four
and five are shown in Fipures 1 and 2.

Fourth Grade Imagine Learning Users
Achieve Significantly Greater Reading
Growth
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Fifth Grade Imagine learning Users
Achieve Significantly Greater Reading
Growth

% 1550

[,

[Tal

T 1540

0

%’ 1530

b 1520

wv

(el

'q_>5 1510 o

Treatment Group Control Group
(N=452) (N=446)
Study Group

"The results indicate that Imagine Language & Literacy is effective for improving reading skills among fourth
and fifth grade students who used the program.
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Introduction

Overview

This study examines the effectiveness of Imagine Language & Literacy for improving the reading skills of
fourth and fifth grade students. The year-long study (2017-2018 school year), conducted in three school
districts in Texas, investigated the impact of Imagine Language & Literacy use among matched groups of
fourth and fifth grade students using and not using the product. Reading skill growth among students using
Imagine Language & Literacy (treatment group) was compared to reading skill growth among students who
did not use Imagine Language & Literacy (control group). End-of-year STAAR Reading scores from the
2017-2018 school year were used to compare reading skill growth for the treatment and control group
students, accounting for the initial reading level of students using the previous year STAAR Reading scores.

Research indicates that computer assisted instruction can positively il:npact students’ performance in language
and literacy development (Cassady & Smith, 2004; 2005; Cheung & Slavin, 2011; Macatuso & Rodman, 201 1).
Imagine Language & Literacy is instructional software designed to build language and literacy skills among
students in kindergarten through sixth grade. To improve language and literacy achievement, Imagine
Langunage & Literacy features instruction in phonemic awareness, phonics, vocabulary, fluency,
comprehension, grammar, and language development (hoth academic and conversational). The program
aligns with educational standards and addresses skills students need to become proficient in reading.

Imagine Language & Literacy is an adaptive supplemental program, used by mote than 500,000 students
nationwide. When students first use Imagine Language & Literacy, they complete an assessment that places
them in content appropriate for their instructional needs. Struggling students may be placed in content that
provides exposure to foundational skills necessary for becoming proficient readers, and advanced students
may be placed in lessons that allow them to develop skills for comprehending complex literary and
informational texts. Imagine Language & Literacy individualizes learning pathways for all students. When
used in classrooms, Imagine Language & Literacy is a tool for differentiating instruction to meet students’
instructional needs for literacy development.

Prior research has demonstrated that Imagine Langnage & Literacy has a positive effect for literacy
development among English language learners in grades K-5, for all students in grades K and 1, and for
struggling readers in grades 2 and 3 (Cassidy, Smith, and Thomas, 2017; Elliot, S. 2014; Hobbs, 2016; Hobbs
2017). To date, effectiveness studies have not focused on the performance of students in fourth and fifth
grade. The purpose for this research is to describe program impact for fourth and fifth grade students in
"Texas who used Imagine Language & Literacy as supplemental reading instruction.

Methods and Procedures

Research Questions
The primary research question addressed by this study is: “Is Imagine Language & Literacy effective in
improving students’ reading skills? The specific operational questions addressed to answer this are:

5|Page




An Evaluation of the Effectiveness of Imagine Learning for Improving Reading Skills

* Do students in fourth grade who receive supplemental instruction using Imagine Language &
Literacy show larger gains in reading skills than comparable students who do not receive instruction
using Imagine Leatning?

* Do students in fifth grade who receive supplemental instruction using Imagine Language & Literacy
show larger gains in reading skills than comparable students who do not receive instruction using
Imagine Learning?

Study Design

The study employed a quasi-experimental design. A treatment group of students (students who used Imagine
Learning) was compared to a control group of students (who did not use Tmagine Learning) based on the
end-of-year statewide STAAR Reading scores (posttest) adjusting for the initial reading ability of the students
assessed using the prior year’s STAAR Reading scores (pretest). The treatment group students received core
literacy instruction and used [magine Language & Literacy as supplemental instruction. The control group
students received core literacy instruction and did not have access to Imagine Language & Literacy. The study
design is depicted in Figure 1. Students were not randomly assigned to experimental groups; they were
tmatched with respect to background and ability as described below.

Figure 1: Study Design

Treatment Group

Control Group

No imagine
Learning Use

Program Implementation

Students included in the study began using Imagine Language & Literacy by October 154, 2017. To suppott
local implementations, Tmagine Learning offered five key supports for school personnel including: (1) access
to Imagine University with online training materials; {2) training provided by Customer Success Managers; (3)
access to Imagine Learning’s T'eacher Care call center; (4) onsite visits by Customer Success Managers; and (5)
technical support as needed. These suppotts are typical supports offered to all Imagine Language & Literacy
custorners.

For this study, teachers received initial onsite training lasting 2-3 houts and follow-up training and support
provided by local Customer Success Managers. All teachers wete given access to Tmagine University training
videos, which ate available on demand and accessible through the teacher portal. Teacher Care, which is a
phone support system dedicated to answering teachers’ questions about product features and functions, was
available during the business hours for participating teachess.
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School administrators and teachers determined models for implementing Imagine Language & Literacy at
their sites. Implementation models varied across the study depending on local infrastructure and access to
devices. Generally, students who used Imagine Language & Literacy used the program during lab rotations or
during station rotations within their classrooms. The program was used as supplemental instruction and did
not replace students’ core literacy instruction. Imagine Learning users averaged 20 hours on the progtam for
the durations of the school year. Students who did not receive access to Imagine Language & Literacy
participated in literacy programs available at their schools.

Population

Participants in this study were drawn from three school districts. Students enrolled in grades four and five
participated in the study. In each district, an equal number of treatment and control schools wete recruited,
with the exception of 1 district in which an additional control school was included. School districts selected
schools to participate as treatment schools and identified schools with similar demographic characteristics as
the treatment schools to act as control schools for the study. The largest school district patticipating in the
study was a large urban district with a population of 32,682 students. The second school district participating
was a suburban district with a population of 23,800 students, and the smallest district was a suburban district
with a population of 9,800 students.

Seventeen schools participated in the study. Students in fifty-two fourth-grade classes participated (52
teachers), 24 contributing to the treatment group and 28 contributing to the control group. Students in fifty
fifth-grade classrooms participated in the study (50 teachers), 19 contributing to the control group and 31
contributing to the treatment group.

The population was defined as those students in grades four and five who took the STAAR Reading in spring
2017, which served as the pretest. The distribution of students included in the population is described in
Table 1.

Table 1;
Profile of Study Population

Gender )
Female 399 (61%) 505 (69%) | 399 (59%) | 512 (67%)
Male 253 (39%) 230 (31%)} | 272 (41%) | 254 (33%)
Ethnicity . o
White or Caucasian 96 (15% 157 (21%) | 108 {16%) 99 (13%)
Hispanic or Latino 336 (52%) 376 (51%) [ 343 (50%) | 405 (54%)
Black or African American 182 (28%) 188 (25%) | 201(29%) | 225 (30%)
Asian or Pacific Islander 24 (4%) 10 (2%) 25 (4%) 8(1%)
Mixed Race or Other 11 {1%) 7 {1%) 8 (1%) 15 (2%)

Data Collection
At the outset of the smdy, data files were obtained from the three participating districts to acquite the
necessary data for both the treatment and control groups. During August and September of 2017, SEG
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Measurement provided specifications to the districts for providing a data export that included necessaty data
clements for establishing bascline equivalence and matching treatment and control groups. Fach district then
provided SEG Measurement with de-identified STAAR Reading performance data for spring 2017 and
demographic information for each participating student. Fach student was identified with a unique identifying
number to both preserve confidentiality and to allow for later linking to the 2018 STAAR Reading scores
(post test data).

The STAAR is the T'exas statewide assessment program designed to measure the extent to which a student
has learned and is able to apply the knowledge and skills defined in the Texas Essential Knowledge and Skills
(TEKS), the Texas mandated curriculum. In grades 3-8, students are tested in mathematics and reading. In
addition, students are tested in writing at grades 4 and 7, science at grades 5 and 8, and social studies at grade
8. The reading assessment scores were used as the primary measures in this study. An independent evaluation
of the STAAR by Human Resources Research Organization (HUMRRO, 2016) found support for the validity
and reliability of the 2016 STAAR Reading scores.

In the spring of 2018, SEG Measurement requested end-of-year data from each district. All patticipating
districts provided SEG Measurement with the spring 2018 STAAR Reading scores for treatment and control
students (data were received during June/July 2018). Imagine Learning provided usage data to SEG
Measurement to ensure that only students who used the product were included in the analysis as treatment
students. A minimum threshold of six hours of usage across the school year was established to ensure
program exposure. The six-hour criterion reflected the completion of approximately 10 literacy lessons and is
consistent with the criterion used in prior Imagine Learning studies.

Matched Sample

A multi-step process was used to select comparable groups for the study. Propensity score matching was used
to help ensure comparability of the two study groups. Propensity scote matching is widely recognized as
effective in achieving proup equivalence in the absence of randomization (Guo and Frazer, 1999). This
technique identifies for each member of the treatment group, a corresponding member of the control group
that is matched on ability and background. Propensity score matching was executed using logistic regression
without replacement. To be eligible for matching the treatment control match needed to be within .05 (ona
to 1 Propensity score scale).

Treatment schools (using Imagine Leatning) were identified by each district. Students from the schools
identified as control schools served as the source for creating a comparable control group. For each student
in the treatment group, a comparable student from the remaining students attending participating districts
were selected to be included in the control group. Treatment students and comparable control students were
matched such that each treatment student had 2 matching control student with similar characteristics
including initial reading ability level (determined by spring 2017 STAAR Reading scores), gender, and
ethnicity. Matching was done by grade.

While students were matched on initial ability, ANCOVA was also used to ensute that students were placed
on a common baseline of initial starting reading skill. Using ANCOVA, we examined the difference in the
posttest scotes (dependent vatiables) between the treatment and control groups (independent variable)
controlling for the initial skill level of the students (covariate). The spring 2017 STAAR Reading scores were
used as the covariate to place students in the treatment group and the control group on the same baseline.
These analyses wete run separately for each grade.
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Six hundred forty-one fourth grade treatment students were matched with 641 fourth grade control students.
A suitable match could not be found for 11 treatment students in grade four. Five hundred and thirty-two
fifth grade treatment students were matched with 532 fifth grade control proup students. A suitable match
could not be found for 140 treatment students in grade five.

As fllustrated in tables 1 and 2 below, the two groups were well matched, nearly the same with respect to
ability, gender and ethaicity. The treatment group for grade four had an average pretest score of 1381 while
the control group had an average pretest score of 1403, a difference of 22 points (.16 SD) on the spring 2017
STAAR Reading. The treatment group for grade five had an average pretest score of 1479, while the control
group had an average pretest score of 1486, a difference of 7 points (.05 SD) on the spring 2017 STAAR
Reading.

Grade 4
Grade 5

Table 2:
f Matched Samples

Gender
Female 391 (61%) | 434(68%) | 320(62%) | 315(59%)
Male 250 (39%) | 207 (32%) | 203(38%) | 217 (41%)
Ethnicity
White or Caucasian 96 (15%) 119 (19%) 75 (14%) 79 {15%)
Hispanic or Latino 335 (52%) 333 (52%) | 280 (53%) | 273 (51%)
Black or African American 182(28%) | 172(27%) | 162(30%) | 165(31%)
Asian or Pacific Islander 17 (3%) 10 (2%) 4 (1%) 7 (1%)
Mixed Race or Other 11 (2%) 7 (1%) 11 (2%) 8 (2%)

Analytic Sample

To be included in the final analytic sample, students from the matched samples were required to have postrest
(STAAR 2018 Reading) results available and for the treatment group to have used Imagine Language &
Literacy at least six hours across the school year. Based on these criteria, 545 fourth grade treatment students
and 546 fourth grade control students were included in the final analyses. Based on these criteria, 454 fifth
grade treatment students and 448 fifth grade control group srudents were included in the final analyses.

As illustrated in tables three and four below, the two groups were well matched, neatly the same with respect
to ability, gender and ethnicity. The treatment group for grade four had an average pretest score of 1383,
while the control group had an average pretest score of 1406, a difference of 23 points (16 SD) on the spting
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2017 STAAR Reading. The treatment group for grade five had an average pretest score of 1478, while the

control group had an average pretest scote of 1490, A difference of 11 points (.08 SD) on the spring 2017
STAAR Reading.

Table 3:
Comparison of Initial Ability (Pretest Scores})

Grade 4 1383 14086
Grade 5 1478 1490
Table 4:

Profile of Students Included in the Analysis

Gender
Female 330 (61%) 363(66%) | 287 (63%) | 264 (59%)
Male 215 (39%) 183 (34%) | 167 (37%) | 184 (41%)
Ethnicity
White or Caucasian 83 (15%) 96 (18%) 64 (14%) 71 (16%)
Latino or Hispanic 292 (54%) | 206 (54%) | 242(53%) | 233 (52%)
Black or African American 144 (26%) 138 (25%) | 135(30%) | 129 (29%)
Asian or Pacific Islander 16 (3%) 10 (2%) 5 (1%) 7 (1%)
Mixed Race or Other 10 (2%) B (1%) 8 (2%) 8 (2%)
Attrition

About 14%-15% of the students were not included in the final analysis either because they did not have a
posttest score or failed to use the product at minimum specifications. The demographic profile for the fourth
and fifth prade groups was comparable after attrition.

For the fourth-grade sample, the treatment group lost 96 students {15%) from the initial matched sample of
641 students. The fourth-grade control group lost 95 students (15%) from the initial matched sample of 641
students. In fifth-grade sample, the treatment group lost 78 students (14%) from the initial matched sample
of 532 students. The fifth-grade control group lost 84 students (15%) from the initial matched sample of 532
students.

Results

Grade 4 Reading Skills Results

For fourth grade students, the results showed an effect size of .24 (Cohen’s D) for the 2018 STAAR Reading
assesstnent. Fourth grade students who used Imagine Language & Litetacy achieved significantly higher
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scores on the 2018 STAAR Reading assessment than students who did not use Imagine Language & T iteracy
(F = 20.399, df=2/1090; p=.001). For a student at the 50" percentile, an effect size of .24 would produce a
gain to the 59% percentile. The results are illustrated in Figure 2 and summarized in Tables 5 and 6 below.

Table 5: ANCOVA of the
Treatment and Control Group 4% Grade Posttest Scores

e Souree “df | Mean Square | . F -
Corrected Model 2 2249721.032 158.164
Intercept 8560457117 1 B560457.117 601.833 <.001
Pretest 4360436.486 1 4360436.486 306.556 <,001
Study Group 290152 .564 1 290152.564 20.399 <.001
Error 15475678.195 1088 14223.969
Total 2464350108.000 1091
Corrected Total 19975120.258 1090

Table 6: Descriptive Comparison of the Treatment and Control Group
4» Grade Posttest Scores (Adjusted for Pretest Performance)

Group | 'Number of Students -
Treatment 545 1513.20
Control 548 1480.48 134.884
Total 1092 1496.84 135.373
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Figure 2
Fourth Grade Imagine Learning Users
Achieve Significantly Greater Reading
Growth

g
=]
v}
V2]
3 1520
3
g 1500
5 1480
wvi
n
=
g 1460 :
Treatment Group Control Group
(N=545) (N=546)
Study Group

Grade 5 Reading Skills Results

For fifth grade, the results showed an effect size of .14 for the 2018 STAAR Reading assessment. Fifth grade
students who used Imagine Language & Literacy achieved significantly higher scores on the 2018 STAAR
Reading assessment than students who did not use Imagine Language & Literacy (F = 7.182, df=2/897; p
=.008). For a student at the 50t percentile, an effect size of .14 would produce a gain to the 56th percentile.
The results are fllustrated in fipure 3 and summarized in Tables 7 and 8 below.

Table 7: ANCOVA
of the Treatment and Control Group 5® Grade Posttest Scores

et TypeiESumeef [ T T R e T T
Sotirce -~ .- ol Squarés” [ ¢ df. - | Mean Square | F L | Significance:
Corrected Model 5807094.896 2 2003547 448 254.850 <.001
Intercept 2832201.536 1 2832201.536 24B.588 <.001
Pretest 5773417.790 1 5773417.790 506.744 <,001
Study Group 81821.3686 1 81821.366 7.182 <.008
Error 10196879.015 895 11393.161
Total 2138721062.000 898
Corrected Total 16003973.911 897
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Table 8: Descriptive Comparison of the Treatment and Control Group
5% Grade Posttest Scores (Adjusted for Pretest Performance)

LiGroup. |- Méal
Treatment 1546.97
Control 1527.85 130.72
Total 1537.47 133.57
Figure 3
Fifth Grade Imagine learning Users
Achieve Significantly Greater
Reading Growth
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Conclusion

"The results observed in this study indicate that Imagine Language & Literacy is an effective tool for
improving reading skills among students in fourth and fifth grade. The .24 effect size found in fourth grade
and the .14 effect size observed in fifth compare favorably with research comparing the effects of educational
technology applications and traditional methods (Cassidy, Smith, and Thomas, 2017; Elliot, S. 2014; Hobbs,
2016; Hobbs 2017). Cheung and Slavin (2013) report an overall (mean) effect size of .15, based on a teview of
84 studies examining the effects of educational technology applications on reading achievement in K-12
classrooms. Similarly, TES reports an average effect size of .13 for similar intervention programs (Lipsey et.

al,, 2012). In this context, the effect sizes reported for this study can be interpreted as exceeding expectations
for technology applications for 4% grade students, and meeting expected or typical effects for 5¢ grade
students.

As with all research, this study is characterized by limitations and strengths that should be considered when
Interpreting the results of this study. For example, in quasi-expetimental research designs, assignment to
treatment and control conditions is not random. Through the use of propensity score matching and the
controlling for initial ability using ANCOVA, we can be more certain Imagine Language & Literacy is
tesponsible for the observed effects. The combination of propensity score matching and AN COVA help
ensure that the treatment and control groups are truly comparable based on baseline characteristics. Indeed,
despite some minor attrition in both the freatment and control groups, baseline equivalence was maintained
for the final analytic sample.

This study provides evidence that the Imagine Language & Literacy program, when used with fidelity, is
effective in improving fourth and fifth grade students’ reading skills.
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An Evaluation of the Effectiveness of Imagine Learning for Improving Reading Skills
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From: McMains, Julia

To: CompetitiveGrants; Julia McMains
Subject: Re: Palacios 1SD BLGP-Non-Math

Date: Thursday, September 24, 2020 4:03:22 PM
Attachments: PISD BLGP 20-21 9-24.pdf

PISD BLGP 20-21 Budaet workbook.xIsx

Thank you so much for letting me know! | have added the excel workbook to the other
documents and rescanned them all as one file, and | am attaching just the excel workbook if
that would be easier for you, Again, | appreciate you so much for giving me the opportunity
to resubmit.

On Thu, Sep 24, 2020 at 2:29 PM CompetitiveGrants <CompetitiveGrants@tea.texas.gov>
wrote:

Good Afternoon Ms. McMains,

Thank you for your interest in the Blended Learning Grant Program. The following item was
left out of your submission:

1. Application Part 2 (Excel)

You must submit the missing item by COB Tuesday, September 29th for it to be included in
your application.

Thank You,

Charlotte Wehrman
Grant Manager, Competitive Grant Unit
Grants Administration Division/Texas Education Agency

Phone-512-463-9394

From: McMains, Julia <juliam@palaciosisd.org>
Sent: Friday, September 11, 2020 1:06 PM

To: loiapplications <loiapplications@tea.texas.gov>
Subject: Palacios ISD BLGP-Non-Math


mailto:juliam@palaciosisd.org
mailto:CompetitiveGrants@tea.texas.gov
mailto:juliam@palaciosisd.org
mailto:CompetitiveGrants@tea.texas.gov
mailto:juliam@palaciosisd.org
mailto:loiapplications@tea.texas.gov

u 2020-2023 Blended Learning Grant Program-Planning Grants
' EA Letter of Interest (LOI) Application Due 11: 59 p.m. CT, September 18, 2020 .
exas Education Agency

Authorizing legislation

~GAA, Article IX, Rider 41, 86th Texas Legislature; TEC 29.924; TEC 28.020

Application stamp-in date and time
This LOI application may be submitted via email to loiapplications@tea.texas.gov

The LOI application may be signed with a digital ID, or it may be signed by hand. Both forms of signature
are acceptable.

TEA mus receive the applicaticn by 11:59 p.m. CT, September 18, 2020.

Grant period from [~ - . October 23,2020 to May31,2023

Pre-award costs permitted from |~ - the date of award announcement . -

1. Excel workbook with the grant's budget schedules (linked along with this form on the TEA Grants Opportunities page)
2. All attachments as listed on page 4-5 of the Program Guidelines

Organization |Palacios ISD CDN 158905 |Campus [District ESC DUNS|097311955
Address | 1209 12th St. City [Palacios ZIP|77465 Vendor ID 1746001843
Primary Contact|Dr. Julia McMains Email jjuliam@palaciosisd.org Phone |361-972-5491
Secondary Contact|Christie Miller Email |christiem@palaciosisd.org Phone [361-972-5491

I understand that this application constitutes an offer and, if accepied by TEA or renegotiated to acceptance, will form a
binding agreement. | hereby certify that the information contained in this application is, to the best of my knowledge, correct
and that the organization named above has authorized me as its representative to obligate this organization in a legally

binding contractual agreement. | certify that any ensuing program and activity will be conducted in accordance and
compliance with all applicable federal and state laws and regulations.

| further certify my acceptance of the requirements conveyed in the following portions of the LO! application, as applicable,
and that these documents are incorporated by reference as part of the LOl application and Notice of Grant Award (NOGA):

LOl application, guidelines, and instructions Debarment and Suspension Certification

General and application-specific Provisions and Assurances Lobbying Certification

Authorized Official Name|Dr. Bill Chapiman

Title{Superintendent

Email chapmanb@palaciosisci.p)rg

o £ T

Signature « /.

Phone |361-972-5491

Date |9-10-2020

RFA #701-20-105 |SAS # 454-21

. - 2020-2023 Blended Leairinihg-Gf'aht__I P'rngarﬁ-'Planhing‘:G_nj'aht"s" . | Page 10f8






CDN 158905 | Vendor ID[1746001843 Amendment #

m Shared services arrangements (SSAs) are not permitted for this grant.

The following assurances apply to this program. In order to meet the requirements of the program, the applicant must
comply with these assurances.

Check each of the following boxes to indicate your compliance.

The applicant provides assurance that program funds will supplement (increase the level of service), and not supplant
(replace) state mandates, State Board of Education rules, and activities previously conducted with state or local funds. The
applicant provides assurance that state or local funds may not be decreased or diverted for other purposes merely
because of the availability of these funds. The applicant provides assurance that program services and activities to be
funded from this LOI will be supplementary to existing services and activities and will not be used for any services or
activities required by state law, State Board of Education rules, or iocal policy.

The applicant provides assurance that the application does not contain any information that would be protected by the
Family Educational Rights and Privacy Act (FERPA) from general release to the public.

The applicant provides assurance to adhere to all the Statutory and TEA Program requirements as noted in the 2020-2023
Blended Learning Grant Program-Planning Grants Program Guidelines.

The applicant provides assurance to adhere to all the Performance Measures, as noted in the 2020-2023 Blended Learning
Grant Program-Planning Grants Program Guidelines, and shall provide to TEA, upon request, any performance data
necessary to assess the success of the program.

The applicant will attend the mandatory BLGP Kickoff Summit. The 2020 BLGP Kickoff Summit will take place virtually on
November 12-13, 2020. Attendance at the BLGP Summit is mandatory for all participating districts. The district BLGP
Project Manager must be in attendance,

The applicant will designate and provide a district-level project manager who will be available to dedicate at least 50% of
his or her time to designing and implementing the BLGP plan.

The applicant will list the proposed feeder pattern to be included in the district with a rationale as to why each school is
included as part of this grant.

The applicant will contract with a BLGP Desigh and Implementation vendor in the fall/winter of the Planning year.

The applicant will implement a TEA approved software program in all grade levels selected to participate in the BLGP,
Non-math blended learning pilot participants must gain TEA approval for their chosen software program. Different
grades participating in the program within a given school (or district) may choose to implement different software
programs.

The applicant will submit the BLGP Strategic Plan in the spring prior to implementation. The Strategic Design component
of the BLGP Strategic Plan is tentatively due to TEA in Jan/Feb of 2021. The remainder of the plan is tentatively due in May
of 2021. Exact dates will be sent to grantees by email.
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CDN |158905 | Vendor ID[1746001843 Amendment #

ERET

é‘app |cant'W| complete a idelity o xecutldh Réqmremehts in program lmplerhentafion, which include:
a. Weekly Student Software Progress: Achieve the vendor-specific weekly student software progress metrics
of the selected software program

b. Weekly Teacher Software Usage: One teacher log-in per week is required

¢.  Weekly Data Driven Instruction (DDI) time: Execute DDI time, provide evidence of DDI time (TEA will
provide a femplate}, that will be delivered to TEA

d. Monthly Meaningful Learning Experiences {MLE): Execute MLE(s), provide evidence of MLE (TEA will
provide a template), that will be delivered to TEA

e, Beginning, Middle, and End of Year Interim Assessment: Administer approved interim assessment and
send campus growth report to TEA

1. District Commitment: Explain why your school district wants to join the Blended Learning Grant Program
(BLGP) as a Math Innovation Zone (MIZ) or a non-math blended learning pilot. (Recommended Length: 1.5-2

pages)

a. Describe why the district hopes to become a MIZ site or a non-math pilot and how the BLGP
planning and execution process will benefit the district and schools. Include how blended
learning is connected to the district's long-term vision and near-term priorities, and
demonstrate that the district has the capacity to dedicate time and energy to this work at the
present time. If applicable, response may include why COVID has changed the district
prioritization of blended leaming.

b. Pescribe what problem or set of problems the district and schools are attempting to solve
through the use of a blended learning instructional model.

c. Atits core, blended learning represents innovation in how instruction is delivered. However, we
know that through the BLGP's robust planning and execution processes, blended learning can
also foster broader operational benefits at the district and school levels - these may include
changes in staffing, scheduling, finance, etc. Please describe your district's willingness to
explore and embrace these kinds of broader operational innovation.

Based on the 2018-2019 state accountability results, only 70% of students in Palacios 1ISD demonstrated a year's worth of
academic growth in reading. We would like to participate as a Non-math blended learning pilot in an effort to engage our
students and increase literacy, so that they are able to demonstrate progress each year. Our implementation plan will
include piloting the program in grades K, 3 and 6 in the first year, with roll out to additional grades in year 2 and 3. Palacios
ISD has partnered with Jackson Eectrical Cooperative to provide high-speed fiber across our school district and TMobile to
provide wifi hotspots. In addition, PISD has received the Blended Learning MIZ grant and the Tech Lending grant. These
have greatly increased the accessibility and connectivity for our students and staff making expansion of blended learning
possible. Through MIZ, a strong foundation for blended learning strategies as been laid. The Non-math grant will
strengthen the skill set of self-contained teachers, and allow them to increase personalized instruction for reading. In
addition, this grant will expand blended learning to secondary teachers who were not part of the math initiative.

We believe that blended learning will help our students reach their full potential. As in most Texas public schools, our
students come to us with a variety of experiences and different levels of prior knowledge. Palacios ISD is a geographically-
isolated, rural district located along the Texas coast in Matagorda County. The nearest metropolitan areas are in excess of an
hour away. Community support for the school is strong, but resources are limited due to location. There are no major
retailers, YMCA, institutes of higher education, or supervised youth recreation opportunities. This limits experiential
learning for a large portion of our students. Blended [earning will help bridge this gap and increase engagement in our
student population.
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Palacios ISD befieves that the first step in differentiating for students is identifying and diagnosing learning gaps. Becoming
a BLGP district for both reading and math would increase the efficiency and sustainability of individualization for our
students. Differentiation is difficult for teachers when there are vast differences in ability within the same classroom.
Blended learning would be an effective model to address gaps when used in a small group setting in the classroom. Due to
our size, teachers often teach multiple subjects or grade levels, and planning for differentiation is complex. Blended
learning would assist teachers in providing targeted, individualized instruction. In addition, blended learning would
increase engagement in students and lead to more effective classroom management where teachers can operate as
facilitators of small group instruction. The use of blended learning wili also allow focus to be placed on the growth of all
students through extension or remediation. This would likely result in an increased numbers of students who are able to
meet the Mastery standard and make a minimum of one year's progress in student arowth.

Through the use of instructional strategies such as station rotations and playlists, teachers will effectively blend face to face
instruction with on line learning through blended learning. Using high-quality on line instruction, a timely diagnosis of
student misconceptions will occur in real time. The intelligence of the software system will be able to adjust instruction to
target each student’s individual needs and gaps in learning. Due to the COVID-19 pandemic, the importance of technology
and high-quality digital tools became a top priority. Throughout the period of school closure, teachers we provided
training and the means to acquire new skills in order to continue to provide instruction. In order to service remote learners,
the district has secured funds to purchase more devices. By expanding our focus on blended learning, the teachers can
maintain, expand and refine the skills that they acquired to service remote learners and bring them into the face-to-face
environment. Although teachers continued to provide instructional continuity, the potential for COVID slide is very real.
Blended learning will provide teachers with sustainable and manageable way to utilize data gathered from software
benchmark testing and NWEA Map testing to fill students individual learning gaps.

The use of blended learning will also provide teachers with the tools they need in order to be able to analyze student data
to increase student achievement. The software will provide timely information on overall performance and growth in
reading that will result in customized student plans. Planning will become more intentional and targeted to each individual
student so that teachers will also be able to use this information during their face-to face instruction.
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F:

1. Continued: Please use the additional space provided to respond to Program Requirement Question #1.

2. Project Manager: Who will lead this work at your district by serving as the BLGP Project Manager and why is '
this person the right person for this role? (Recommended Length: 0.5 page)

a. Include information about the experience, background, and ability to drive student results
of the BLGP PM.

b. Please describe the prospective PM's commitment to and vision for the BLGP in the district.
Why is this individual committed to implementing a high-quality blended learning model?

c¢. Describe how the district will enable the PM to make decisions across functions (C&l, IT, etc.)
and influence district leadership to drive instructional and operational change.

Amy Marroquin will serve as the BLGP Project Manager, Amy is a seasoned educator with experience as a classroom teacher,
a campus principal, and is currently working as a district level administrator. Amy is currently the Coordinator of Continuous
Improvement for Palacios ISD. In this role, she analyzes student and teacher data daily, analyzes Rtl and CBA data, attends
Campus Improvement Team Meetings, and hosts data analysis meetings with teachers and administrators in order to
increase student achievement. She currently utilizes on line student achievement software systems, such as Imagine
Learning and DMAC, and is skilled with technology and the reporting systems common to student intervention software
systems. She has often recommended intervention plans for struggling students based on student performance data and
curriculum analysis. She has made these recommendations both at the individual student level and at the teacher grouping
level. Amy will report directly to the Director of Curriculum and Instruction.
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2. Continued: Please use the additional space provided to respond to Program Requirement Question #2.

2L

3. How does the district use data to drive decision making about student achievement? (Recommended Length:
0.5 page)

a. Describe the quantitative goals, metrics, and measures that the district or charter school
network tracks. Describe the progress towards these goals and the evidence the district
collects to assess this progress. These indicators can include multi-annual, annual, and during-
the-school-year goals. If available, include examples of data from the past few years to
demonstrate how the district or open-enroliment charter school is tracking results.

Qur School Board adopted Student Qutcome Goal for Reading is:

Reading performance will increase across all STAAR-tested grade levels by an average of 15% points or reach and maintain
the recommended targets of 20/60/30 by the 2023 school year. (Benchmark year - 18-19)

Two goal progress measures that the district continually monitors are as follows:

1. By the end of 2020-2021, 100% of students (K-8) will have been screened to assess reading levels and be provided with
interventions based on individual need.

2. By the end of 2020-2021, 100% of students who do not show academic growth will be placed on a student growth plan.

This goal is at the forefront of our campus administrators' data talks with their instructional staff. Palacios ISD uses
Curriculum Based Assessments (CBA's} once per quarter In order to track students’ progress toward their goals. These
assessments are entered into DMAC, and questions are broken down by SE. Lead4ward instructional tools are also utilized
as well as a Threshold Jumping Report where students set goals and state their own commitments. This allows the teachers
and administrators the opportunity to analyze the data at a sufficient level so that scaffolding and remediation can occur.
The addition of the blended learning software would enable the district to take this process one step further. It would allow
continual monitoring and adjustment regarding each students’ level of knowledge in real time.

In 2018-2019 our student achievement in reading was as follows: 76% approaches; 48 % meets; 20% masters.

In 2017-2018 our student achievement in reading was as follows: 72% approaches; 43 % meets; 14% masters.
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3. Continued: Please use the additional space provided to respond to Program Requirement Question #3.

4. NON-MATH BLENDED LEARNING PILOT APPLICANTS ONLY: What on-line curriculum program is intended to
be used in the district and schools? (Recommended Length: 0.5 page)

a. Describe why this program best meets the needs of students and teachers in the proposed BLGP site(s) and
how a high-fidelity use of this program will lead to gains in student achievement.

Paiacios ISD has observed that the root of our student growth deficiency lies in fundamental literacy gaps and student
engagement. When students have gaps in their literacy, and the teacher is introducing new content, students become
frustrated and fall further behind. The use of adaptive software along with blended learning activities and strategies will
assist our teachers and administrators in quickly identifying critical gaps in student knowledge, and targeting individual
instruction to address any deficiencies,

In addition to on-line resources through out textbook adoptions with HMH and Pearson-Savvas, the district has recently
begun utilizing Imagine Reading and Lang and Lit. The Lang and Lit program meets the needs of students and teachers by
providing a computer adaptive screener that puts students on individualized pathways. This allows for the teacher to adapt
the learning and to monitor the students’ progress toward reading skills. Imagine Reading provides a blended learning
platform that allows the teacher to work both synchronously and asynchronously with students. This program has leveled
units that the teacher can assign directly to students so that they can work on their level both independently and with
teacher guidance,

In addition, the adaptive software will increase student engagement. The students will be participating in blended learning
environments, with a portion of their instruction being delivered online through the use of the reading software. Students
in the 21st century are accustomed to computers and electronics, and providing instruction in this manner creates a
relevant learning environment for the students. Palacios ISD believes that the use of blended learning will also increase
student engagement through differentiation as well as allow for increased student choice and agency. Students will not be
frustrated if they have literacy gaps, because the software will adjust and provide instruction that meets the students where
they are. By filling the gaps, this will allow students to access the curriculum on the first teach in both the language arts
classrooms as well as in other content areas. This will result in higher teacher and student efficacy. Also, higher achieving
students who may typically be bored in a whole-group setting will have the opportunity to work on skills that are at their
current level so that they also will be able to experience a year's worth of growth. As literacy is a foundational skill that
affects all subjects, increasing literacy will have a positive impact on both academic achievement and engagement in all
subjects.
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Append] entiDes
e R b R R

T i R i RLEF S ) s
An amendment must be submitted when the program plan or budget is altered for the reasons described in the
“When to Amend the Application” document posted on the Administering a Grant page. The following are required to
be submitted for an amendment: (1) Page 1 of the application with updated contact information and current
authorized official's signature and date, (2) Appendix | with changes identified and described, (3) all updated sections
of the application or budget affected by the changes identified below, and, if applicable, (4) Amended Budget
Request. Amendment Instructions with more details can be found on the last tab of the budget template.

You may duplicate this page

Amended Section Reason for Amendment
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Application Part £: ZUKX-ZUXX Grant Title
Authorized by: Statutory Reference

IMPORTANT NOTICE: Application Part 2 (these budget pages) is not compatible with Google Docs.

Complete the supporting budget worksheets f‘ rst, i.e., 6100, 6200, 6300.... The Program Budget Summary worksheet is linked to and will:
auto-populate with the amounts you entered on the respective supporting budget worksheets. All budgeted amounts must be entered in
whole dollar amounts. Do not enter any cents. :

On each supporting budget worksheet, complete the Total Program Costs and Total Dlrect Admin Costs lines. Together these lines must
equal the Grand Total otherwise the field will change color to red |nd|catmg an error. These amounts will automatlcally populate on the
Program Budget Summary worksheet.

If pre-award costs are allowable, budget all pre-award costs in the Pre-Award Cost column on the appropriate supportlng budget
worksheet(s}. :

Payroll 6100
Complete this worksheet to request payroll costs. Do not request funds for consultants or contractors on this worksheet; those funds
should be requested on the Professional and Contracted Services 6200 worksheet.

Professional and Contracted Services 6200
Complete this worksheet to request professional services, consulting services, and contracted services.

Supplies and Materials 6300
Complete this worksheet to request supplies and materials.

Other Operating Costs 6400
Complete this worksheet to request other operating costs. Be sure to comply with documentation requirements, where applicable.

Capital Outlay 6600
Complete this worksheet to request capital outlay costs.

Capital outlay means funds budgeted or expended to purchase capital assets, such as equipment, or expenditures for the acguisition cost
of capital assets. Capital assets are tangible or intangible assets having a useful life of more than one year, which are valued at $5,000 or
greater per unit, or the applicant’s capitalization level, whichever is less. Capital outlay may include expenditures to make improvements
to capital assets that materially increase their value or useful life.

Program Budget Summary

This worksheet auto-populates from the supporting budget worksheets for Program Costs, Direct Admin Costs, and Pre-award Costs, if
applicable. There are only a few fields that may require input from the grantee, if applicable, such as indicating Consolidate
Administrative Funds, Indirect Costs, Shared Services Arrangement, or the Administrative Cost Calculation.

Consolidate Administrative Funds - If applicable, click on the cell, then click on the arrow that appears. Select “Yes, No or N/A" from the
drop down selection.

Indirect Costs - Enter the current, approved restricted or unrestricted indirect cost rate in the percentage field on line 7. Refer to the
Maximum Indirect Cost Handbook to calculate the maximum indirect costs that may be claimed for the grant and enter the amount of
indirect costs budgeted for this grant on line 7 under the Admin Cost column.

Maximum Indirect Cost Workboolk iink.

Shared Services Arrangement - If applicable, enter amount of payments to member districts on line 9.

Administrative Cost Calculation - Enter the Total Grant Amount Requested on line 10 to determine the maximum amount allowable for
administrative costs, including indirect costs.

For further guidance, refer to the Budgeting Costs Guidance Hondbook .
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Apptication Part 2: ZU1Y-2022 Blended Learning Grant Program-Planning Grant
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID: | o 158905|Amendment # {for amendments only):
—_— . - : — “Payroll Costs (6100) . . —
Estimatod # Estl.m_ated ¥ of
<y . of Positions Positions Grant Amount
Employee Position Title Less than Pre-Award
100% Grant 100% Grant Budgeted
Funded .
Funded
Academic/Instructional
1|Teacher 5 - IS -
2|Educational Aide 5 - |8 -
3|Tutor S - ) -
Program Management and Administration
4|Project Director 5 ) -
5]Project Coordinator 5 - 18 -
6|Teacher Facilitator 5 - S -
7|Teacher Supervisor 3 - S -
8|Secretary/Admin Assistant 3 - s -
9|Data Entry Clerk $ - S -
10|Grant Accountant/Bookkeeper S - 5 -
11|Evaluator/Evaluation Specialist s - S -
Auxiliary
12{Counselor 3 - S .
13|Social Worker S - 3 -
14| Community Liaison/Parent Coordinator S - s -
Education Service Center {to be completed by ESC only when ESC is the applicant)
15|ESC Specialist/Consultant S - S -
16|ESC Coordinator/Manager/Supervisor S - S -
17|ESC Support Staff S - S -
18]ESC Other: [Enter position title here) S - |5 -
19{ESC Other: [Enter position title here) S - 18 -
20|ESC Other: {Enter position title here) s - 5 -
Other Employee Positions
21|BLGP Project Manager 5 - |s -
22|(Enter position title here) s - S -
23 Subtotal Employee Costs:| $ - S -
Substitute, Extra-Duty Pay, Benefits Costs
24(6112 - Substitute Pay S - s -
256119 - Profassional Staff Extra-Duty Pay S - IS -
266121 - Support Staff Extra-Duty Pay $ - IS -
27|6140 - Employee Benefits 5 - |s -
28|61XX - Tuition Rernission (IHEs only) $ - |5 -
29 Subtotal Substitute, Extra-Duty Pay, Benefits Costs:| $ - ) -
30 Grand Total:| $ - s -
31 Total Program Costs*:| $ - |8 -
32 Total Direct Admin Costs*:| $ - S -

*Complete the Total Program Costs (line 31) and Total Direct Admin Costs {line 32) lines. The sum of these lines must equal the Grand Total {line
30) otherwise the field will change color to red indicating an error. These amounts will automatically populate on the Program Budget Summaty
worksheet.

For budgeting assistance, see the Allowable Cost and Budgeting Guidance section of the Grants Administration Division
Administering a Grant page.

FOR TEA USE ONLY

Changes on this page have been confirmed with: On this date;

Via telephone/fax/email (circle as appropriate}: By TEA staff person:
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Appucanuon rart £:

£ULT-LULL DICNAEO LEAINING Urant Frogram-rianning arant
Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County DlStI’ICt Number or Vendor ID: 158905 Amendment #: | 0
: : "Professional and Contracted Services {6200}. Lo B
NOTE: Specifying an mdnndual vendor in a grant application does not meet the appllcable requurements for sole-
source providers. TEA's approval of such grant applications does not constitute approval of a sole-source provider.
Please provide a brief description for the service and purpose.
Description of Service and Purpose Gr;r;:jgz::nt Pre-Award
6269 - Rental or lease of buildings, space in buildings, or land
1 |Specify purpose: S 60,000 | § -
Service:
2 |Specify purpose: S - S -
Service:
3 [Specify purpose: S - S -
Service:
4 |Specify purpose: S - S -
Service:
5 [Specify purpose: S - S -
Service:
6 |Specify purpose: S - ) -
Service:
7 iSpecify purpose: S - S -
Service:
8 |Specify purpose: ] - S -
9 Subtotal of professional and contracted services requiring specific approval:| $ 60,000 | § -
Remaining 6200 - Professional and contracted services that do not require spec:lﬂc
10 |approval. S - S -
11 Grand Total:| $ 60,000 S0
12 Total Program Costs*:| § 60,000 | S -
13 Total Direct Admin Costs*:| S - S -

*Complete the Total Program Costs (line 12) and Total Direct Admin Costs (line 13) lines. The sum of these lines
must equal the Grand Total (line 11) otherwise the field will change color to red indicating an error. These
amounts will automatically populate on the Program Budget Summary worksheet.

FOR TEA USE ONLY

Changes on this page have been conﬂrmed with:

On thi.s date:

Via telephone/fax/email (circle as appropriate)

By TEA staff person:

RFA# 701-20-105; SAS #454-20
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Authorized by: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

Amendment #: o]

County District Number or Vendor ID; 158905

nd Materials (6300)

Expense Item Description Grant Amount Budgeted Pre-Award

Remaining 6300 - Supplies and materials that do not require

1 specific approval: ? 52,300

y) Grand Total:| $ 52,500 | S -
3 Total Program Costs*:} $ 52,500

4 Total Direct Admin Costs*:| S -

*Complete the Total Program Costs (line 3) and Total Direct Admin Costs (line 4) lines. The sum of these
lines must equal the Grand Total (line 2) otherwise the field will change color to red indicating an error.
These amounts will automatically populate on the Program Budget Summary worksheet,

FORTEA USEQ

Changes on this page have been confirmed with:

On this date:

Via telephone/fax/email {circle as appropriate):

By TEA staff person:

RFA# 701-20-105; SAS #454-20






TETTTTYHLIALII N QL L. €U13-204Z Blended Learning Grant Program-Planning Grant
Authorized hy: GAA, Article IX, 86th Texas Legislature; TEC 29.924; TEC 28.020

County District Number or Vendor ID: l 158905
ting Costs (6400) ' FEE e SR —

Amendment #:

Expense Item Description

Grant Amount

Budgeted

Pre-Award

[y

Guidelines and grantee must keep documentation locally.

o411 - Out-oi-state traveltor employees. WMUSt be alowaple per Program

6412 - Travel for students to conferences (does not inciude fleld trips).
Requires pre-authorization in writing.

specify name and purpose

6413 - Stipends for non-employees other than those included in 6419,

o415 - Non-employee costs Tor conTarences equires pre-authorization i
writing.

6411/64189 - Travel costs for officials such as Executive Director,
Superintendent, or Local Board Members. Allowable only when such costs
are directly related to the grant. Must be allowable per Program Guidelines
and grantee must keep out-of-state travel documentation locally.

12,500

6495 - Cost of membership in civic or community organizations.

Specify name and purpose of organization:

64XX - Hosting conferences for non-employees. Must be allowable per
Program Guidelines, and grantee must keep documentation locally.

Subtotal of other operating costs (6400) requiring specific approval:

12,500

10

Remaining 6400 - Other operating costs that do not require specific
approval.

11

Grand Total:

12,500 | $

12

Total Program Costs*:

s
$
S
$
s

12,500

i3

Total Direct Admin Costs*:

$

*Complete the Total Program Costs (line 12) and Total Direct Ad
equal the Grand Total (line 11} otherwise the field will ch
automatically populate on the Program Budget Summary worksheet.

min Costs {line 13) lines. The sum of these lines must
ange color to red indicating an error. These amounts will

In-state travel for employees does not require specific approval.

'FOR TEA USE ONLY -

Changes on this page have been confirmed with:

On this date;

Via telephone/fax/email {circle as appropriate)

By TEA staff person:

RFA# 701-20-105; SAS #454-20
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Changes on
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RFA# 701-20-105; sas #454-20






2019
Authorized by: GAA,
r'vendor |D:

-2022 Blended Learning Grant Program
Article iX, 86th Texas I.egislature; TEC

@unty District Number o

Amendment #
SUBMITTING AN AMENDMENT

A. Grand Tota)

from Previously |, Amount Deleteq
Approved Budget

m—
.ﬂﬁ.—
Supplies and Materials m———
Other Operating Costs 6400 ———
Capital Qutlay 6600 —
6}

Total Direct Costs; ___
—

Description

C. Amount
Object Code

d [s

Changes on this page have been confirmed with:

On this date:
Via telephone/fax/email {circle as appropriate)

By TEA staff person:

RFA# 701-19-107; saAs #438-20






notice to TEA of the desire or intent to change the budget or program.

For all grants, regardless of dollar amount, prior written approval is required to make certain changes to the application.
Refer to the “When to Amend the Application” document posted in the Amendment Submission Guidance section of the
Grants Administration Division's Administering a Grant page to determine when an amendment is required for this grant.
https://tea.texas.gov/Finance_and_Grants/Administering_a_Grant.aspx. “When to Amend the Application” provides details
on which grantees are and are not required to submit amendments and when amendments are required. Also refer to the
General and Fiscal Guidelines, Amending the Application, for more detailed information about amendments.

An amendment must be submitted when the program plan or budget is altered for the reasons described in the “When to
Amend the Application” guidance posted in the Amendment Submission Guidance section of the Administering a Grant page
of the TEA website.

An amendment may be submitteq by mai
submitted via email will not be accepted.

If the amendment ig submitted by mail, send three copies of all schedules pertinent to the amendment (as described in the
following section), with current signature of the authorized official, to the following address:

Document Control Center, Grants Administration Division
Texas Education Agency
1701 N. Congress Ave.
Austin, TX 78701

If the amendment is faXed, submit one copy of each pertinent schedule, with current signature of the authorized official, to
either of the following fax numbers: (512) 463-9811 or (512) 463-9564.






ages to Include with an Amendment
Required for all amendment requests

1. Page one of the application with up-to-date contact information and current authorized official's signature and date

2. Appendix I: Amendment Description and Purpose

Required for budget amendment requests

3. Amended Budget Request from the Excel budget workbook
4. Updated Program Budget Summary from the Excel budget workbook
5. Updated supporting budget pages from the Excel budget workbook

Follow these steps to complete all schedules required to be submitted:

1. Complete page 1

a. Complete the box in the upper right corner of the schedule by indicating the number of the amendment. The
first amendment you submit for the grant is #1; if that amendment is approved, the next amendment becomes
#2.

b. Ensure all applicant information is current and correct.

¢. Ensure the authorized official information is current and correct. The authorized official must sign and date with
the date that the amendment is being submitted.

2. Complete Appendix I: Amendment Description and Purpose

a. Choose the section you wish to amend from the drop down menu

b. Describe the changes you are making and the reason for the changes. Always work with the most recent
negotiated or amended application. If you are requesting a revised budget, please include the budget attachments
with your amendment.

(example) Payroll 6300 —Reduce amount for extra-duty pay—Staff was able to complete training during regular
working hours.

3. If you are requesting a budget change, complete the Amended Budget Request page from the Excel budget workbook

a. [n column A, enter the grand total for each class/object code in the most recently approved application or
amendment.
b. In column B, enter the amount being deleted from each class/object code.

c. In column C, enter the amount being added to each class/object code.

d. Column D and the total direct cost line will automatically calculate your changes

4. If you are requesting a budget change, complete the Program Budget Summary page and the corresponsding supporting
budget page with the new amounts.

5. Do not resubmit any attachments required in the original application.
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PALACIOS IN DEPENDENT SCHOOL DISTRICT

1209 Twelfth Street * Palacios, Texas 77465- 3799
' (361) 972-5491 « FAX (361) 972 3567
Wwwpalac:losrsd org -

 September 4,2020

. To Whorn it May Concern a
: Please accept this letter as demonstrat1on of support for Palaelos ISD in the apphcatlon for the Blended -
) ' Learnmg Grant Program Planmng Grant. Palacios ISD isa rmd—s1zed geographlcally isolated, tural
- dlstnct on the Gulf Coast of Texas Our students come from dtfferent hackgrounds, with dlfferent levels
of expenenees As such, we have a great degree of ab111ty level throughout each grade level ThIS often-
makes dlfferentlatlon d1fﬁcult for our teachers to 1nd1v1duahze mstructlon Blended Learnmg will help
our teachers to better meet the needs of each student by utlhzmg data from the blended learnlng software
. "t make adjustments for face—to face 1nstruct1on Th1s will result in mcreased student growth throughout -
thedlstrlct B | ' o

Our Pro; ect Manager w111 be a current staff member who has expenence at both teachmg and in campus 1
. “and district admmxstratlon She currently serves as the Contlnuous Improvement Coordmator and the
- Pro;ect Manager for the Math Innovanon Zone Blended Learnmg Grant She i is highly sk_llled in
analyzmg and mterpretlng data and has the necessary skzllset to. ass1st teachers and admm1strators L
throughout all phases of the nnplementatmn Whﬂe she ofﬁces out of the central admlmstratlon buﬂdmg,_ _
“she is in close proxtmlty to all three campuses She reports chrectly to the Dlrector of Cumcuium and

. ':_'Instruetlon

-Palaexes ISD agrees to adhere to both statutory and TEA program reqmrements for the grant Thank you
: for allowmg Palaems ISD the opportunlty 10 part1c:pate in this grant o

' Sin'cerely.; o

Dr B111 Chapman :

Supenntendent Palac:os ISD

“Keeping Students First”






PALACIOS JUNIOR HIGH SCHOOL

www.palaciosisd.org
Principal — Buddy Kelley

Assistant Principal = Leah Graves
Counselor — Rhonda Huitt

Phone: (361) 972-2417 200 Shark Drive

Fax; {361) 972-6372 Palacios, Taxas 77465
September 4, 2020

To Whorn it May Concern,

Please accept this lstter as demonstration of support for Palacios ISD in the application for the Blended
Learning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically isolated, rural district
on the Gulf Coast of Texas. Our students come from different backgrounds, with different levels of
experiences. As such, we have a great degree of ability level throughout each grade level. This often makes
differentiation difficult for our teachers to individualize instruction. Blended Learning will help our teachers to
beiter meet the needs of each student by utilizing data from the blended learning software to make adjustments

for face-to-face instruction. This will result in increased student growth throughout the district.

There are also many advantages to blended learning such as increasing student agency and choice. This will
have a positive impact on achievement, as students become more empowered and motivated to lean, Blended

learning alsc includes students in the goal-setting process and gives them the tools to track their own progress.

In addition, teachers can individualize nstruction in & more sustainable way through the use of blended
learning sofiware. This allows teachers to focus on the student’s social and emotional needs while meeting

their academic needs.

Palacios ISD agrees to adhere to both statutory and TEA program requirements for the grant. Thank you for
allowing Palacios ISD the opportunity to participate in this grant.

Sincerely,

[3ud é
Buddy Kelley

Principal, Palacios Junior High






East Side Intermediate School

www.palaciosisd.org
Principal - Brandon Karl

Counselor - Loraine Garcla

Phone: (361) 972-2544 901 2" Street
Fax: (361) 972-3567 ~ Palacios, Texas 77465

September 4, 2020
To Whom it May Concern,

Please accept this letter as demonstration of support for Palacios ISD in the application for the
Blended Learning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically
isolated, rural district on the Gulf Coast. East Side Intermediate services students in grades 3
through 5. Our students come from different backgrounds, with different levels of experiences.
As such, we have a great degree ofability level throughout each grade level. This often makes
differentiation difficult for our teachers to

individualize instruction.

Blended Learning will help our teachers to better meet the needs of each student by utilizing
data from theblended learning software to make adjustments in real time. The data generated
from the software will allow teachers to plan their instruction to spiral back on skills in need of
reinfarcement as either a whole class, or as a small group.

The increased engagement time would also be an advantage if we receive the Blended Learning
Grant. Our students love using technology in the classroom and really become engaged when
they receive opportunities to use devices. The Blended Learning Grant would allow our students
the opportunity to gain access to these much needed educational tools. Having students more
engaged in school will also lead to a more independent learner. With the real-time data,
students can track their progress and then use the necessary tools continue their growth.

East Side Intermediate agrees to adhere to both statutory and TEA program requirements for
the grant.

Thank you for allowing us the opportunity to participate in this grant.

Sincerely,

Brandﬁ%
Principal, East Side Intermediate School






PALACIOS INDEPENDENT SCHOOL DISTRICT

1209 Twelfth Street  Palacios, Texas 77465-3799
(361} 972-5491 FAX (361) 972-3567
www. palaciosisd.org

September 4, 2020
To Whom it May Concern,

Please accept this letter as demonstration of support for Palacios ISD in the application for the
Blended Learning Grant Program - Planning Grant. Palacios ISD is a mid-sized, geographically
isolated, rural district on the Gulf Coast. Central Elementary School services students PK-2nd
grade. As such, our students come to us from a variety of different backgrounds and levels of
education readiness. This often makes differentiation difficult for our teachers to individualize
instruction.

Blended Learning will help our teachers to better meet the needs of each student by utilizing
data from the blended learning software to adapt to students’ specific needs. The data
generated from the software will allow teachers to better plan their instruction for either the
whole class, or in small groups. The anticipated end result will be a greater degree of student
growth at Central Elementary which will impact the growth throughout the district.

Central Elementary agrees to adhere to both statutory and TEA program requirements for the
grant. Thank you for allowing us the opportunity to participate in this grant.

Nancf lores
Principal, Central Elementary School






amymr@palaciosisd.org
361-920-3816

AMY MARROQUIN

PROFESSIONAL  As a seasoned educator in the school system, | have spent most of my tenured years
in the mathematics and science curriculum. My early years of teaching were in atl
subject areas where | found a passion for Math and Science. | began as a Math
Specialist at my school and then was relocated for my husband’s job and again
found myself gravitating to the math classroom. From there | moved to the Math
classroom and taught math in the third grade for eight years, and then became an
Rtl specialist for elementary students only servicing them for Math. From that move
| then furthered my education and became an administrator but have never lost my
passion for the math and science curriculum.

SUMMARY

SKILLS & ABILITIES

Math elementary teacher

s Science elementary teacher
e Data entry for curriculum
« Data Entry for District on accountability

PROFESSIONAL
EXPERIENCE

ACCOUNTABILITY AND SCHOOL IMPROVEMENT, PALACIOS ISD
July 2019 - Present

Observe teaching methods and examine learning materials to evaluate and
standardize curricula and teaching technigues, and to determine areas
where improvement is needed.

Evaluate curricula, teaching methods, and programs to determine their
effectiveness, efficiency, and utilization, and to ensure that school activities
comply with federal, state, and local regulations.

Math Innovation Zone Project Manager

CURRICULUM AND INSTRUCTION COORDINATOR, PALACIOS ISD
July 2018 - July 2019

Prepare and administer written, oral and performance tests, and issue
grades in accordance with performance. |

Observe and evaluate students work to determine progress and make
suggestions for improvement.

Prepare materials and classrooms for class activities.

Prepare objectives and outlines for courses of study, following curriculum
guidelines or requirements of states ad schools.

Review instructional content, methods and student evaluations to assess
strengths and weaknesses, and to develop recommendations for course
revision, development, or elimination.

Meet with other professionals to discuss individual students’ needs and
progress.






Prepare reports on students and activities as required by administration.
Attend professional meetings, conferences, and workshops to maintain and
improve professional competence.

PRINCIPAL, PALACIOS ISD
October 2015 - July 2018 :

Maintain accurate and complete student records as required by laws or
administrative policies.

Establish and enforce rules for behavior and procedures for maintaining
order among the students for whom they are responsible.

Enforce administration policies and rules governing student.

Attend professional meetings, conferences, and workshops to maintain and
improve professional competence.

Select and schedule class time to ensure maximum attendance

Observe and evaluate the performance of other instructors.

Confer with parents or guardians, teachers, administrators, and other
professionals to discuss children’s progress, resolve behavioral, academic,
and other problems, and to determine priorities for students and their
resource needs.

Collaborate with teachers and administrators in the development,
evaluation, and revision of school programs and in the preparation of master
schedules for curriculum offerings.

Serve on academic or administrative committees that deal with institutional

policies, departmental matters, and academic issues.

EDUCATION UNIVERSITY OF TEXAS AT ARLINGTON —ARLINGTON, TX —MASTERS

Completed degree in May 2014

UNIVERSITY OF HOUSTON —VICTORIA, TX —BACHELOR OF SCIENCE IN EDUCATION

Completed degree in December 1999

VICTORIA COLLAGE —VICTORIA, TX —UNDERGRADUATE STUDIES
SOUTHWEST TEXAS STATE UNIVERSITY —SAN MARCOS, TX —UNDERGRADUATE
STUDIES

Page 2

Amy Marroguin






PALACIOS INDEPENDENT SCHOOLDISTRICT

1209 Twelfth Street » Palacios, Texas 77465-3799
(361) 972-5491 = FAX(361) 972-3567
www.palaciosisd.org

September 8, 2020
To Whom It May Concern,

As a current supporter and District Project Manager of the MIZ Blended Learning Grant, I fully
support the application of the Non-Math Blended Learning-Planning Grant. Palacios ISD is a
rural district on the Gulf Coast with students from different backgrounds with different levels of
experiences, increasing the difficulty for teachers to individualize instruction without the use of a
Blended Learning Model. Through the implementation of Blended Learning, teachers will be
able to individualize lessons to allow those on different levels to begin to close this gap, as well
as prepare them for a life of learning.

Blended learning will be beneficial in many areas. By individualizing lesson plans, we can target
the different methods of learning that our students display, therefore allowing these students to
gain as much knowledge as they can from our school district and allowing them to become better
prepared for their future. The Blended Learning software also allows teachers to see areas in
which a student may need assistance, allowing the teacher to help the student grasp the subject
using supplementary lessons to support target areas.

The Blended Learning Grant will be a useful and helpful tool for both students and teachers.
With Blended Learning, teachers focus on a student’s overall progress, students are able to focus
on their own progress and become more motivated to learn independently. The goal-setting
process in the software allows students to have control of the areas they learn, allowing students
to feel more accomplished with each goal they achieve. This will motivate them to work harder
and learn more, and cultivate a lifelong love of learning that will help them to succeed in more
areas than before.

Palacios ISD agrees to adhere to both statutory and TEA program requirements for the grant.
Thank you for allowing Palacios ISD the opportunity to participate in this grant.

Sincerely,

O ~

Amy oquin
Coordmnator of Accountability and School Improvement, Palacios ISD
MIZ BLGP Project Manager

“Keeping Students First”
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Evidence of Effectiveness: Imagine Learning

Research supports that Imagine Reading and Language and Literacy are effective in
positively impacting student achievement. In one of the research studies provided,
students in Alvin ISD, located south of Houston, saw that students using Imagine
experienced increases in DRA reading levels that were equal to those increases gained by
students receiving one-on-one interventions with teachers.

In another study, students in grade two who utilized Imagine Learning saw a 36
percent gain in reading achievement over students who did not use Imagine Learning,
This same study revealed that students in grades three through five showed an increase of
65 percent over students who did not use the program,

The final study provided included fourth and fifth grade students in Texas and
measured the results using a STAAR pretest and the STAAR. Students who participated in
Imagine Learning saw larger gains in their STAAR scores than the students who were in the
control group and did not participate in Imagine Learning throughout the school year.

During the COVID 19 shutdown last Spring, Palacios ISD piloted Imagine Language
and Literacy and Imagine Reading to help support instructional continuity. Teachers at
both the elementary level and the secondary level reported that they enjoyed using the
product and felt that the reports that the product provides were useful and promoted their
students’ achievement. By utilizing the non-math blended learning grant, PISD can expand
training and teacher effectiveness with blended learning techniques in both the remote and
face-to-face learning environment in a way that promotes individualization and is
sustainable.






9 i
. Imagine

“* Language + Literacy

Study Shows Imagine Language
& Literacy Effective as Supplemental
Reading Intervention Program

Alvin Independent School District Report

Background

ALVIN INDEPENDENT SCHOOL DISTRICT REPORT | IMAGINE LANGUAGE & LITERACY

During the 2017-2018 school year, Alvin Independent Schoo! District (AISD) in the state of Texas selected
Imagine Language & Literacy, a suppiemental digital education program created by Imagine Learning,
as a potential tool to help struggling readers throughout the district. While the district was already
actively using Leveled Literacy Intervention (LLD), teachers and paraprofessionals struggled to find the
time and resources te serve every student who needed extra support in a day. LLI is a teacher-intensive
tutorial intervention, administered cne-to-one or in small groups, which supplements classrcom literacy
teaching, The district identified Imagine Language & Literacy as a potential additional tool to increase
the number of stu_dents receiving support,

To assess the viability of imagine Language & Literacy as a companion to LLI, AISD needed to determine
whether use of the program would lead to at least the same level of effectiveness as LLI and thereby offer
the same help to more studenis. To assess the effectivenass of Imagine Language & Literacy, each
participating school within the district identified ten highly-similar pairs of students who were not currently
receiving LLI or using Imagine Language & Literacy. For aach pair, one student was randomly assigned to
use Imagine Language & Literacy and the other received LLI for one semester of the school year. At the
end of that semaster, half of the student pairs were randomly selected for analysis. Performance on the
Developmental Reading Assessment (DRA) was used as the primary measure of academic growth,

Average DRA Level Growth by (ntervention

Results

25

Compared to the students who received LLI, users of
Imagine Language & Literacy achieved equivalent
average DRA growth, Therefore, the resuits of this
investigation suggest that the imagine Learning
program offers similar supports as LLI

15

Average DRA Level Growth

LLI Imagine Learning

intervention Used

Imagine Learning Research Department € . N
research@imaginelearning.com | 801.377.5071 ImaglneLearnlng






ALVIN INDEPENDENT SCHOOL DISTRICT REPORT | IMAGINE LANGUAGE & LITERACY

Conclusions

Imagine Language & Literacy isa supplementai digitai education tool designed to individualize and improve
language and literacy skills for elementary age chiidren. The results of this analysis demonstrate that
Imagine Language & Literacy is an effective companion to LLI, which is now supporting the students
who were undersarved using the LLI intervention alone in AISD. The success of Imagine Learning in this
investigation motivated the district to expand access of the program to all students in the district so that
the growth seen using Imagine Language & Literacy may be experienced by all who use it.

Imagine Learning Research Department 8 - .
research@imaginelearning.com | 801.377.5071 ylmaginelearmng






A Study of the Effectiveness of Imagine Learning

on Student Reading Achievement

Study Overview and Design

The goal of this study was to compare the growth in
Reading (English Language Arts) skills between students
who used Imagine Learning and comparable students who
did not use Imagine Learning.

The design of this study included a treatment and control
group with pre and post testing. The treatment group
included students in grades 2 through 5 in six schools
within a large California school district who used Imagine
Learning between the pre and posttest. The control group
included students also in grades 2 through 5 in six
comparable schools within the district that did not use
Imagine Leaming. Students in grade 2 were administered
the Scantron Performance Series Reading Foundation
Assessment and students in grades 3 through 5 were
administered the Reading Assessment as the pretest in
December 2012 and the posttest in June 2013. Over 800
students were included in the study.

The key research question investigated was: Do students in
grades 2 through 5 who use Imagine Learning show greater
gains on the Scantron Performance Series Reading
Assessments than comparable students in the same district
who do not use Imagine earning?

About the Qutcome Measures

The Reading Foundation Assessment includes the
following domains:  vocabulary, text comprehension,
phonological awareness, and phonics. The Reading
Assessment includes the following domains: vocabulary,
long passages, fiction, and non-fiction. The Reading
Assessments are vertically scaled to allow for growth
comparisons within and across grades.  As such,
performance data in grades 3 through 5 were combined for
analysis across grades. Grade 2 Reading Foundation
Assessment data was analyzed separately.

Results

Imitial Comparability of Stndy Groups. The data
supported the initial comparability of the students in the
treatment and control groups. The treatment and control
groups were within % standard deviations of each other.

Comparison of Reading Gains. Analysis of Covariance
(ANCOVA) was used to evaluate the difference in Reading

posttest scaled score (dependent variable) between the
Treatment and Conirol Groups (independent variable)
controlling for the initial Reading ability of the students
(covariate). The Scantron pretest scores were used as the
covariate to place students in the Treatment Group and
Control Group on the same baseline. The comparisons were
run separately for students who took the Reading
Foundation Assessmnent (grade 2) and those who took the
Reading Assessment (grades 3 — 5).

The chart below shows that students in grade 2 using
Imagine I.earning showed 36% greater gains in reading
than students who did not use the program. Imagine
Learning students in grades 3 through 5 showed 65%
greater gains in reading than non-users,

Reading Gains
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For the grade 2 students, the difference in posttest reading
comprehension performance between the students who
used Imagine Learning (treatment) and those who did not
(control} was .15 (effect size). The probability of these
differences being due to change was p < .097 (F = 2.783).
For the grade 3 — 5 students, the difference was .21 (effect
size). The probability of these differences being due to
chance was p < 0.001 (F = 16.388).

Students in grades 2 through 5 who used
Imagine Learning between December
2012 and June 2013 showed greater
gains in reading ability than students
who did not use Imagine Learning.

For more details regarding this study, please contact
Imagine Learning for the full report,

Research conducted by SEG Measurement supported by a grant from Imagine Learning. SEG Measurement is an independent research firm,
providing research services to educational publishers, technology providers, and government agencies since 1979.
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Executive Summary

Overview

During the 2017-2018 school year, SEG Measurement conducted a study of the effectiveness of Imagine
Language & Literacy, an oaline system that provides individualized adaptive instruction and breaks down
skills into component parts to help students become proficient readers. The study was conducted in three
districts in Texas.

Context and Background

Research indicates that computer assisted instruction can positively impact students’ performance in language
and literacy development (Cassady & Smith, 2004; 2005; Cheung & Slavin, 2011; Macaraso & Rodman, 201 1.
Imagine Language & Literacy is instructional software designed to build language and literacy skills among
students in kindergarten through sixth grade. To improve language and literacy achievement, Imagine
Learning features instruction in phonemic awareness, phonics, vocabulary, fluency, comprehension, gramimar,
and language development (both academic and conversational).

Research indicates that Imagine Tanguage & Literacy has a positive effect for literacy development among
Fnglish language learners in grades K-5, for all students in grades K and 1, and for struggling readers in
grades 2 and 3 (Cassidy, Smith, and Thomas, 2017; Elliot, S. 2014; Hobbs, 2016; Hobbs 2017). To date,
effectiveness studies have not focused on the performance of students in fourth and fifth grade. The putpose
for this research was to describe program impact for fourth and fifth grade students in Texas who used
Tmagine Language & Literacy as supplemental reading instruction.

Study Design

The study employed a quasi-experimental design with matched groups to compare the growth in reading
skills between those students who used Imagine Language & Literacy as a supplemental part of their reading
instruction {treatment group) and comparable students who did not use Imagine Language & Literacy as part
of their reading instruction (control group). The growth in reading skills was assessed using the State of Texas
Assessments of Academic Readiness (STAAR) Reading. Students’ spring 2017 STAAR Reading scores served
as the pretest and spring 2018 STAAR Reading scores served as the posttest.

Treatment and control group participants were statistically matched using propensity score matching. The
students in each grade wete matched based on prior reading skill, gender, and ethaicity. For each student who
used Imagine Learning, a similar student who did not use Imagine Language & Literacy was determined. Only
these matched students who ook the positest and met minimum requirements for using Imagine Language &
Literacy were included in the analysis. This statistical matching provided increased rigor in the analyses and
controlled for factors beyond product use that may have influenced students’ performance. After creating
matched groups of students who used Imagine Language & Literacy and students who did not use Imagine
Learning, 1,282 fourth grade students and 1,064 fifth grade Texas students participated in the study.

The reading skills growth in the treatment group and the control group was compared statistically using
analysis of covariance (ANCOVA). ANCOVA provides a comparison between the treatment and control
group students, while adjusting for any potential differences in students’ initial ability even though they were
controlled for in the propensity score matching process. Specifically, we examined the difference in the
Spring STAAR Reading 2018 scores (dependeat variable) between the treatment and control groups
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(independent variable) while controlling for the initial ability of the students from Spring 2017 STAAR
Reading (covariate).

Study Results

Students who used Imagine Language & Literacy showed significantly mote growth in reading skills than
comparable students who did not use Imagine Learning. Fourth grade students using Imagine Language &
Literacy showed about 33 points more growth on the assessment, or .24 standard deviations (E5=.24), than
did fourth graders not using Imagine Learning, Fifth graders showed about 19 points more growth on the
assessment, or .14 standard deviations (ES=.14), than did nonusers. For a student in fourth grade at the 50%
percentile, this represents a gain to the 59 percentile. For the fifth grade, this represents a gain to the 565
percentile.

The average 2018 STAAR Reading test scores for the treatment and control group students in grades four
and five are shown in Figures 1 and 2.

Fourth Grade Imagine Learning Users
Achieve Significantly Greater Reading
Growth
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Fifth Grade Imagine learning Users
Achieve Significantly Greater Reading
Growth
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The tesults indicate that Imagine Language & Literacy is effective for improving reading skills among fourth
and fifth grade students who used the program.
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Introduction

Overview

This study examines the effectiveness of Imagine Language & Literacy for improving the reading skills of
fourth and fifth grade students. The year-long study (2017-2018 school year), conducted in three school
districts in Texas, investigated the impact of Tragine Language & Literacy use among matched groups of
fourth and fifth grade students using and not using the product. Reading skill growth among students using
Imagine Language & Literacy (treatment group) was compared to reading skill growth among students who
did not use Imagine Language & Literacy (control group). End-of-year STAAR Reading scotes from the
2017-2018 school year were used to compare reading skill growth for the treatment and control group
students, accounting for the initial reading level of students using the previous year STAAR Reading scores.

Research indicates that computer assisted instruction can positively it'npact students’ performance in language
and literacy development {Cassady & Smith, 2004; 2005; Cheung & Slavin, 2011; Macaruso & Rodman, 2011).
Imagine Language & Literacy is instructional software designed to build language and literacy skills among
students in kindergarten through sixth grade. To improve language and literacy achievement, Imagine
Language & Literacy features instruction in phonemic awareness, phonics, vocabulary, flueacy,
comprehension, grammar, and language development (both academic and conversational). The program
aligns with educational standards and addresses skills students need to become proficient in reading.

Imagine Language & Literacy is an adaptive supplemental program, used by more than 500,000 students
nationwide. When students first use Imagine Language & Literacy, they complete an assessment that places
them in content appropriate for their instructional needs. Struggling students may be placed in content that
provides exposure to foundational skills necessary for becoming proficient readers, and advanced students
may be placed in lessons that allow them to develop skills for comprehending complex literary and
informational texts. Lmagine Language & Literacy individualizes learning pathways for all students. When
used in classtooms, Imagine Language & Literacy is a tool for differentiating instruction to meet students’
instructional needs for literacy development.

Prior research has demonstrated that Imagine Language & Literacy has a positive effect for literacy
development among English language learners in grades K-5, fot all students in grades K and 1, and for
struggling readers in grades 2 and 3 (Cassidy, Smith, and Thomas, 2017; Elliot, 8. 2014; Hobbs, 2016; Hobbs
2017). To date, effectiveness studies have not focused on the performance of students in fourth and fifth
grade. The purpose for this research is to describe program impact for fourth and fifth grade students in
Texas who used Imagine Language & Literacy as supplemental reading instruction.

Methods and Procedures

Research Questions
The primary research question addressed by this study is: “Is Imagine Language & Literacy effective in
iproving students’ reading skills?” The specific operational questions addressed to answer this are:
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* Do students in fourth grade who receive supplemental instruction using Imagine Language &
Literacy show larger gains in reading skills than comparable students who do not receive instruction
using Imagine Leatning?

* Do students in fifth grade who receive supplemental instruction using Imagine Language & Literacy
show larger gains in reading skills than comparable students who do not receive instruction using
Imagine Leatning?

Study Design

The study employed a quasi-experimental design. A treatment group of students (students who used Imagine
Learning) was compared to a control group of students (who did not use Imagine Learning) based on the
end-of-year statewide STAAR Reading scores (posttest) adjusting for the initial reading ability of the students
assessed using the prior year’s STAAR Reading scores (pretest). The treatment group students received core
literacy instruction and used Imagine Language & Literacy as supplemental instruction. The control group
students received core literacy instruction and did not have access to Imagine Language & Literacy. The study
design is depicted in Figure 1. Students were not randomly assigned to experimental groups; they were
matched with respect to background and ability as described below.

Figure 1: Study Design

Treatment Group

Control Group

No Imagine
Learning Use

Program Implementation

Students included in the study began using Imagine Language & Litetacy by October 15%, 2017. To support
local implementations, Tagine Learning offered five key suppotts for school personnel including: (1) access
to Imagine University with online training materials; (2) training provided by Customer Success Managers; (3)
access to Imagine Learning’s Teacher Care call center; (4) onsite visits by Customer Success Managers; and (5)

technical support as needed. These supports are typical supports offered to all Imagine Language & Literacy
customers.

For this study, teachers received initial onsite training lasting 2-3 hours and follow-up training and support
provided by local Customer Success Managers. All teachers were given access to Imagine University training
videos, which are available on demand and accessible through the teacher portal. Teacher Care, which is a
phone suppott system dedicated to answering teachers’ questions about product features and functions, was
available during the business hours for participating teachers.
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Population
Participants in this study were drawn from three school districts. Students enrolled in grades four and five
patticipated in the stady. In each district, an equal number of treatment and contro)] schools were recruited,
with the exception of 1 distrct in which an additioga control schoo! wag included. School districts selected
schools to participate as treatment schools and identified schools with similay demographic characteristics a5

Tablie 1:
Profile of Study Population

Gender :
Female 399 (61%) 505 (69%) | 399 {59%) | 512 (67%)
Male 253 (39%) 230 (31%) | 272 (41%) | 254 (33%)
Ethnicity . .
White or Caucasian 96 (15% 157 (21%) | 108 (16%) 95 (13%)
Hispanic or Lating 336 (52%) 376 (51%) | 343 (50%) | 405 (54%)
Black or African American 182 (28%) 188 (25%) | 201 (29%) | 225 (30%)
Asian or Pacific lslander 24 (4%) 10 (2%) 25 (4%) 8 {1%)
Mixed Race or Other 11 (1%) 7 (1%) 8 (1%) 15 (2%)

Data Collection






In the spting of 2018, SEG Measurement requested end-of-year data from each district, AJ) patticipating
districts provided SEG Measurement with the Spring 2018 STAAR Reading scotes for treatment and contrg]

Matched Sample

A multi-step process Was used to select comparable groups for he study. Propensity Scote matching was uged
to help ensyre compatability of the two study groups. Propensity score matching s widely recognized as
effective in achieving 8r0uUp equivalence in the absence of randomization (Gue and Frazer, 1999). This
technique identifieg for each member of the treatmeny group, a corresponding member of the control group
that is matched on ability and background. Propeunsity score matching was executed using logistic regression
without replacement To be eligible for matching the treatment control match needed 1 be within .05 (onag@
to 1 Propensity score scale),

Treatment schools (using Imagine Leatning) were identified by each district. Students from the schools
identifted a5 control schools served g5 the source for Creating g comparable contrep] group. For each student
in the treatment £0Up, a comparable spudent from the temaining students attending Patticipating districts
were selected to be included in the control group. Trearment students and comparable contro] students were
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Six hundred forty-one fourth grade treatment students were matc
A suitable match could not be found for 11 treatment stud
fifth grade treatment students were matched with 532 fifth

could not be found for 140 treatment students in grade five.

As illustiated in tables 1 and 2 below, the two
ability, gender and ethnicity. The treatment gr
e of 1403, a difference of 22 points
STAAR Reading. The treatment group for grade five had an average pretest sco
group had an average pretest score of 1486, a difference of 7 points

the control group had an average pretest scor

Reading.

Comparison of Initial Ability (Pretest Scores)

ELGrade 4

Table 1:

1381

1403

i Grade 5 1479 1486
Table 2:

Profile of Matched Samples

Gender

hed with 641 fourth grade control students.
ents in grade four. Five hundred and thirty-two
grade control group students. A suitable match

groups were well matched, nearly the same with respect to

oup for grade four had an average pretest score of 1381 while
{16 3D) on the spring 2017
re of 1479, while the control
{-05 8D) dn the spring 2017 STAAR

Female 391(81%) | 434(68%) | 329(82%) | 315 (59%)
Male 250 (39%) | 207(32%) | 203(38%) | 217 (41%)
Ethnicity ' '
White or Caucasian 96 (15%) 119(19%) | 75 (14%) 79 (15%)
Hispanic or Latino 335(52%) | 333(52%) | 280(53%) | 273 (51%)
Black or African American 182(28%) | 172(27%) | 162 (30%) | 185 (31%)

Asian or Pacific Istander 17 (3%) 10 (2%) 4(1%) 7 (1%)

Mixed Race or Other 11 (2%) 7 (1%) 11 (2%) 8 (2%)

Analytic Sample

To be included in the final analytic samy
(STAAR 2018 Reading) results availabl
Literacy at least six hours aczoss the sc
and 546 fourth grade control students
grade treatment students and 448 fifth

ple, students from the matched samples were required to have posttest
e and for the treatment group to have used Imagine Language &
hool year. Based on these criteria, 545 fourth grade treatment students
were included in the final analyses. Based on these criteria, 454 fifth
grade control group students were included in the final analyses.

As illustrated in tables three and four below, the two groups were well matched, nearly the same with respect
to ability, gender and ethnicity. The treatment group for grade four had an average pretest score of 1383,

while the control group had an average pretest score of 14006, a difference of 23 points

.9|Page.

(16 SD) on the spring






An Evaluation of the Effectiveness of Imagine Learning for Improving Reading Skills

2017 STAAR Reading. The treatment group for grade five had an average pretest score of 1478, while the
control group had an average pretest score of 1490, A difference of 11 points (08 SD) on the spring 2017
STAAR Reading.

Table 3:
Comparison of initial Ability (Prgtgst Sco[gs)

| Grade 4 1383 1406 |

Grade 5 1478 1490
Table 4:

Profile of Students included in the Analysis

Gender
Female 330 (61%) 363 (66%) | 287(63%) | 264 (50%)
Male 215 (39%) 183(34%) | 167(37%) | 184 (41%)
Ethnicity : a
White or Caucasian 83 (15%) 96 (18%) 64 (14%) 71 (16%)
Letino or Hispanic 202 (54%) 208 (54%) | 242 (53%) | 233 (52%)
Black or African American 144 (26%) | 138(25%) | 135(30%) | 129 (25%)
Asian or Pacific Islander 16 (3%) 10 (2%) 5 (1%) 7 (1%)
Mixed Race or Other 10 (2%) 6 (1%) 8 (2%) 8 (2%)

Attrition
About 14%-15% of the students were not included in the final analysis either because they did not have a

posttest score or failed to use the product at minimum specifications. The demographic profile for the fourth
and fifth grade groups was comparable after attrition.

For the fourth-grade sample, the treatment group lost 96 students (1 5%) from the initial matched sample of
641 students. The fourth-grade control group lost 95 students (1 5%) from the initial matched sample of 641
students. In fifth-grade samnple, the treatment group lost 78 students {14%) from the initial matched sample
of 532 students. The fifth-grade control group lost 84 students (1 5%) from the initial matched sample of 532
students.

Results

Grade 4 Reading Skills Results

For fourth grade students, the results showed an effect size of .24 (Cohen’s D) for the 2018 STAAR Reading
assessment. Fourth grade students who used Tmagine Language & Literacy achieved significantly higher
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scores on the 2018 STAAR Reading assessment than students who did not use Imagine Language & Literacy
(F = 20.399, df=2/1090; p=.001). For a student at the 50% percentile, an effect size of .24 would produce a
gain to the 59% percentile. The results are illustrated in Figute 2 and summatized in Tables 5 and 6 below.

Table 5: ANCOVA of the
‘Treatment and Control Group 4% Grade Posttest Scores

. Sourde | e at ) Mean Squars | Significance
Corrected Model 4499442 064 2 2249721.032 158,184 <.001
Intercept 8560457 117 1 85680457117 601.833 <.001
Pretest 4360436.486 1 4360436.486 308.556 <.001
Study Group 290152564 1 290152 564 20.399 <.001
Error 15475678.195 1088 14223,969
Total 2464350106.000 1091
Corrected Total 18975120.258 1090

Table 6: Descriptive Comparison of the Treatment and Control Group
4h Grade Posttest Scores (Adjusted for Pretest Petformance)

Group = ot 5 Mean: ‘Deviation: -
Treatment 545 1513.20 135.042
Control 546 1480.48 134.884
Total 1092 1496.84 135.373
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Figure 2
Fourth Grade Imagine Learning Users
Achieve Significantly Greater Reading
: Growth
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Grade 5 Reading Skills Results

Reading assessment than students who did not use Imagine Language & Literacy (F = 7.182, df=2/897; p
=.008). Fort a student at the 504 perceatile, an effect size of .14 would produce 2 gain to the 56th Ppercentdile.
The results are illustrated in figure 3 and summarized in Tables 7 and 8 below.

Table 7: ANCOVA
of the Treatment and Control Group 5% Grade Postrest Scores

Sourea | Type I Samof [ ‘ ST

Sourge . -0 Squargs | v igs ~:Mean.Square |- F ‘|- Significance
Corrected Model | 5807094.895 2 2903547.448 | 254850 <001

Intercept 1 2832201536 m

Pretest 1 5773417.790 m

Error 10196879015 | g9 11393.161 __

Total 2138721062.000 |  gos _—

Corrected Total | 16003873.911 897 _—
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Table 8: Descriptive Compatison of the Treatment and Control Group
5% Grade Posttest Scores (Adjusted for Pretest Performance)

ety . ents’ 7|7 Mea . Deviation.
Treatment 452 1548.97 136.19
Control 446 1527.85 130.72
Total 898 1537.47 133.57
Figure 3

Fifth Grade Imagine learning Users
Achieve Significantly Greater
Reading Growth

£ 1550
U
%41
E 1540
L]
B 1530
<
1520
&
B 1510 :
f_ﬁ Treatment Group Control Group
(N=452) (N=446)

Study Group
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Conclusion

The results observed in this study indicate that Imagine Language & Literacy is an effective tool for
improving reading skills among students in fourth and fifth grade. The .24 effect size found in fourth grade
and the .14 effect size observed in fifth compare favorably with research compating the effects of educational
technology applications and traditional methods (Cassidy, Smith, and Thomas, 2017; Elliot, S. 2014; Hobbs,
2016; Hobbs 2017). Cheung and Slavin (2013) repott an overall (mean) effect size of .15, based on a review of
84 studies examining the effects of educational technology applications on reading achievement in K-12
classrooms. Similarly, TES reports an average effect size of .13 for similar intervention programs (Lipsey et.

al., 2012). In this context, the effect sizes reported for this study can be interpreted as excceding expectations
for technology applications for 4% grade students, and meeting expected or typical effects for 5* grade
students.

As with all reseatch, this study is characterized by limitations and strengths that should be considered when
interpreting the results of this study. For example, in quasi-expetimental research designs, assignment to
treatment and control conditions is not randotn. Through the use of propensity score matching and the
controlling for initial ability using ANCOVA, we can be more certain Imagine Language & Literacy is
responsible for the observed effects. The combination of propensity score matching and ANCOVA help
ensure that the treatment and control groups are truly comparable based on baseline characteristics. Indeed,
despite some minor attrition in both the treatment and control groups, baseline equivalence was maintained
for the final analytic sample.

This study provides evidence that the Imagine Language & Literacy program, when used with fidelity, is
effective in improving fourth and fifth grade students’ reading skills.

14 | la‘Iage.
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		Payroll Costs (6100)

		Employee Position Title				Estimated # of Positions 100% Grant Funded		Estimated # of Positions Less than 100% Grant Funded		Grant Amount Budgeted		Pre-Award 

		Academic/Instructional

		1		Teacher						$   - 0		$   - 0

		2		Educational Aide						$   - 0		$   - 0

		3		Tutor						$   - 0		$   - 0

		Program Management and Administration

		4		Project Director						$   - 0		$   - 0

		5		Project Coordinator						$   - 0		$   - 0

		6		Teacher Facilitator						$   - 0		$   - 0

		7		Teacher Supervisor						$   - 0		$   - 0

		8		Secretary/Admin Assistant						$   - 0		$   - 0

		9		Data Entry Clerk						$   - 0		$   - 0

		10		Grant Accountant/Bookkeeper						$   - 0		$   - 0

		11		Evaluator/Evaluation Specialist						$   - 0		$   - 0

		Auxiliary

		12		Counselor						$   - 0		$   - 0

		13		Social Worker						$   - 0		$   - 0

		14		Community Liaison/Parent Coordinator						$   - 0		$   - 0

		Education Service Center (to be completed by ESC only when ESC is the applicant)

		15		ESC Specialist/Consultant						$   - 0		$   - 0

		16		ESC Coordinator/Manager/Supervisor						$   - 0		$   - 0

		17		ESC Support Staff						$   - 0		$   - 0

		18		ESC Other: (Enter position title here)						$   - 0		$   - 0

		19		ESC Other: (Enter position title here)						$   - 0		$   - 0

		20		ESC Other: (Enter position title here)						$   - 0		$   - 0

		Other Employee Positions

		21		BLGP Project Manager						$   - 0		$   - 0

		22		(Enter position title here)						$   - 0		$   - 0

		23		Subtotal Employee Costs:						$   - 0		$   - 0

		Substitute, Extra-Duty Pay, Benefits Costs

		24		6112 - Substitute Pay						$   - 0		$   - 0

		25		6119 - Professional Staff Extra-Duty Pay						$   - 0		$   - 0

		26		6121 - Support Staff Extra-Duty Pay						$   - 0		$   - 0

		27		6140 - Employee Benefits						$   - 0		$   - 0

		28		61XX - Tuition Remission (IHEs only)						$   - 0		$   - 0

		29		Subtotal Substitute, Extra-Duty Pay, Benefits Costs:						$   - 0		$   - 0

		30		Grand Total:						$   - 0		$   - 0

		31		Total Program Costs*:						$   - 0		$   - 0

		32		Total Direct Admin Costs*:						$   - 0		$   - 0

		*Complete the Total Program Costs (line 31) and Total Direct Admin Costs (line 32) lines. The sum of these lines must equal the Grand Total (line 30) otherwise the field will change color to red indicating an error.  These amounts will automatically populate on the Program Budget Summary worksheet.

		For budgeting assistance, see the Allowable Cost and Budgeting Guidance section of the Grants Administration Division 
Administering a Grant page.
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Prof. and Contr. Services 6200

		County District Number or Vendor ID:						158905		Amendment #:		0

		Professional and Contracted Services (6200)

		NOTE: Specifying an individual vendor in a grant application does not meet the applicable requirements for sole-source providers. TEA's approval of such grant applications does not constitute approval of a sole-source provider. Please provide a brief description for the service and purpose.

		Description of Service and Purpose										Grant Amount Budgeted		Pre-Award

		1		6269 - Rental or lease of buildings, space in buildings, or land								$   60,000		$   - 0

				Specify purpose: 

		2		Service: 								$   - 0		$   - 0

				Specify purpose: 

		3		Service: 								$   - 0		$   - 0

				Specify purpose:

		4		Service: 								$   - 0		$   - 0

				Specify purpose:

		5		Service: 								$   - 0		$   - 0

				Specify purpose:

		6		Service: 								$   - 0		$   - 0

				Specify purpose:

		7		Service: 								$   - 0		$   - 0

				Specify purpose:

		8		Service: 								$   - 0		$   - 0

				Specify purpose:

		9		Subtotal of professional and contracted services requiring specific approval:								$   60,000		$   - 0



		10		Remaining  6200 - Professional and contracted services that do not require specific approval.								$   - 0		$   - 0



		11		Grand Total:								$   60,000		$   - 0

		12		Total Program Costs*:								$   60,000		$   - 0

		13		Total Direct Admin Costs*:								$   - 0		$   - 0

		*Complete the Total Program Costs (line 12) and Total Direct Admin Costs (line 13) lines. The sum of these lines must equal the Grand Total (line 11) otherwise the field will change color to red indicating an error.  These amounts will automatically populate on the Program Budget Summary worksheet.
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Supplies and Materials 6300

		County District Number or Vendor ID:				158905		Amendment #:		0

		Supplies and Materials (6300)

		Expense Item Description						Grant Amount Budgeted		Pre-Award

		1		Remaining 6300 - Supplies and materials that do not require specific approval:				$   52,500

		2		Grand Total:				$   52,500		$   - 0

		3		Total Program Costs*:				$   52,500

		4		 Total Direct Admin Costs*:				$   - 0

		*Complete the Total Program Costs (line 3) and Total Direct Admin Costs (line 4) lines. The sum of these lines must equal the Grand Total (line 2) otherwise the field will change color to red indicating an error.  These amounts will automatically populate on the Program Budget Summary worksheet.
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Other Operating Costs 6400

		County District Number or Vendor ID:						158905		Amendment #:		0

		Other Operating Costs (6400)

		Expense Item Description								Grant Amount Budgeted		Pre-Award

		1		6411 - Out-of-state travel for employees. Must be allowable per Program Guidelines and grantee must keep documentation locally.						$   - 0

		2		6412 - Travel for students to conferences (does not include field trips). Requires pre-authorization in writing.

				Specify name and purpose of conference:

		3		6412/6494 - Educational Field Trip(s). Must be allowable per Program Guidelines and grantee must keep documentation locally. 						$   - 0

		4		6413 - Stipends for non-employees other than those included in 6419.						$   - 0

		5		6419 - Non-employee costs for conferences. Requires pre-authorization in writing.						$   - 0

		6		6411/6419 - Travel costs for officials such as Executive Director, Superintendent, or Local Board Members. Allowable only when such costs are directly related to the grant. Must be allowable per Program Guidelines and grantee must keep out-of-state travel documentation locally.						$   12,500

		7		6495 - Cost of membership in civic or community organizations.						$   - 0

				Specify name and purpose of organization:

		8		64XX - Hosting conferences for non-employees. Must be allowable per Program Guidelines, and grantee must keep documentation locally.						$   - 0

		9		Subtotal of other operating costs (6400) requiring specific approval:						$   12,500

		10		Remaining 6400 - Other operating costs that do not require specific approval.						$   - 0

		11		Grand Total:						$   12,500		$   - 0

		12		Total Program Costs*:						$   12,500

		13		Total Direct Admin Costs*:						$   - 0

		*Complete the Total Program Costs (line 12) and Total Direct Admin Costs (line 13) lines. The sum of these lines must equal the Grand Total (line 11) otherwise the field will change color to red indicating an error.  These amounts will automatically populate on the Program Budget Summary worksheet.

				In-state travel for employees does not require specific approval.
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Program Budget Summary

		County District Number or vendor ID:														158905		Amendment # 

		Grant Period:				December 2, 2019 to May 31, 2022												Fund Code/ Shared Services Arrangement:  429

		Program Budget Summary

		Description and Purpose												Source of Funds

														Class/  Object Code		Program Cost		Admin Cost		Total Budgeted Cost				Pre-Award



		1		Payroll Costs										6100		$   - 0		$   - 0		$   - 0

		2		Professional and Contracted Services										6200		$   60,000		$   - 0		$   60,000

		3		Supplies and Materials										6300		$   52,500		$   - 0		$   52,500

		4		Other Operating Costs										6400		$   12,500		$   - 0		$   12,500

				Consolidate Administrative Funds 														N/A





		6		Total Direct Costs:												$   125,000		$   - 0		$   125,000				$   - 0

		7		Enter Percentage (%) of Indirect Costs:												N/A		$   - 0		$   - 0				$   - 0

		8		Grand Total of Budgeted Costs :												$   125,000		$   - 0		$   125,000				$   - 0

		Shared Services Arrangement

		Administrative Cost Calculation

		10		Total Grant Amount Requested:																$   125,000

		11		 Percentage of administrative costs established for the program (5%):																0.05

		12		Maximum amount allowable for administrative costs, including indirect costs:																$   6,250
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Amended Budget Request

		County District Number or vendor ID:														158905		Amendment # 		0

		SUBMITTING AN AMENDMENT

		This worksheet is used to amend the budget of a grant application that has been approved by TEA and issued a Notice of Grant Award (NOGA). Refer to the amendment instructions (orange tab) located on this Excel workbook for information about when to submit an amendment and the documents required.

		AMENDED BUDGET REQUEST

		Description												Class/  Object Code		A. Grand Total from Previously Approved Budget		B. Amount Deleted		C. Amount Added		D. New Grand Total



		1		Payroll Costs										6100								$   - 0

		2		Professional and Contracted Services										6200								$   - 0

		3		Supplies and Materials										6300								$   - 0

		4		Other Operating Costs										6400								$   - 0

		5		Capital Outlay										6600								$   - 0

		6		Total Direct Costs:												$   - 0		$   - 0		$   - 0		$   - 0

		7		Indirect Costs:																		$   - 0

		8		Total Costs:												$   - 0		$   - 0		$   - 0		$   - 0



		Shared Services Arrangement

		9		6493		Payments to member districts of shared services arrangements										$   - 0		$   - 0		$   - 0		$   - 0
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Amendment Instructions

		Instructions: Request for Amendment

		After the original application is approved and the grantee has received the Notice of Grant Award (NOGA), the grantee may need to make changes to the budget or the planned program. Most grantees are permitted to make some changes to the budget or program without notifying or getting approval from TEA. (Some grantees are required to notify and get approval from TEA for all changes to their budget or programs.) In other cases, however, the grantee is required to submit formal notice to TEA of the desire or intent to change the budget or program.

		For all grants, regardless of dollar amount, prior written approval is required to make certain changes to the application. Refer to the “When to Amend the Application” document posted in the Amendment Submission Guidance section of the Grants Administration Division's Administering a Grant page to determine when an amendment is required for this grant.  https://tea.texas.gov/Finance_and_Grants/Administering_a_Grant.aspx.  “When to Amend the Application” provides details on which grantees are and are not required to submit amendments and when amendments are required. Also refer to the General and Fiscal Guidelines, Amending the Application, for more detailed information about amendments.

		Regardless of how a grantee amends the application to distribute funds among the class/object codes, the grantee is still responsible for carrying out the scope and objectives of the grant as described in the approved application.

		TEA reserves the right to reject unnecessary amendments without reviewing and approving them.

		Submitting an Amendment

		An amendment must be submitted when the program plan or budget is altered for the reasons described in the “When to Amend the Application” guidance posted in the Amendment Submission Guidance section of the Administering a Grant page of the TEA website.

		How to Submit an Amendment

		An amendment may be submitted by mail or by fax. Do not submit the same amendment by both methods. Amendments submitted via email will not be accepted.

		If the amendment is submitted by mail, send three copies of all schedules pertinent to the amendment (as described in the following section), with current signature of the authorized official, to the following address:

		Document Control Center, Grants Administration Division

		Texas Education Agency

		1701 N. Congress Ave.

		Austin, TX 78701

		If the amendment is faxed, submit one copy of each pertinent schedule, with current signature of the authorized official, to either of the following fax numbers: (512) 463-9811 or (512) 463-9564.

		The last day to submit an amendment to TEA is listed on the TEA Grant Opportunities page. An amendment is effective on the day TEA receives it in substantially approvable form. All amendments are subject to review and approval by TEA.

		Pages to Include with an Amendment

		Required for all amendment requests       


		1. Page one of the application with up-to-date contact information and current authorized official's signature and date

		2. Appendix I: Amendment Description and Purpose

		Required for budget amendment requests

		3. Amended Budget Request from the Excel budget workbook 

		4. Updated Program Budget Summary from the Excel budget workbook 

		5. Updated supporting budget pages from the Excel budget workbook 



		Assembling the Amendment

		Follow these steps to complete all schedules required to be submitted:

		1. Complete page 1 

				a. Complete the box in the upper right corner of the schedule by indicating the number of the amendment. The first amendment you submit for the grant is #1; if that amendment is approved, the next amendment becomes #2.

				b. Ensure all applicant information is current and correct.

				c. Ensure the authorized official information is current and correct. The authorized official must sign and date with the date that the amendment is being submitted.

		2. Complete Appendix I: Amendment Description and Purpose

				a. Choose the section you wish to amend from the drop down menu

				b. Describe the changes you are making and the reason for the changes. Always work with the most recent negotiated or amended application. If you are requesting a revised budget, please include the budget attachments with your amendment.
(example) Payroll 6300 —Reduce amount for extra-duty pay—Staff was able to complete training during regular working hours.

		3. If you are requesting a budget change, complete the Amended Budget Request page from the Excel budget workbook

				a. In column A, enter the grand total for each class/object code in the most recently approved application or amendment.

				b. In column B, enter the amount being deleted from each class/object code.

				c. In column C, enter the amount being added to each class/object code.

				d. Column D and the total direct cost line will automatically calculate your changes

		4. If you are requesting a budget change, complete the Program Budget Summary page and the corresponsding supporting budget page with the new amounts.

		5. Do not resubmit any attachments required in the original application.






Here is Palacios ISD's BLGP Non-Math grant application. Thank you so much for your
consideration.
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