DRAFT Proposed Revisions
Texas Essential Knowledge and Skills (TEKS)
Spanish Language Arts and Reading, Grade 3 — Grade 6

Prepared by the State Board of Education TEKS Review Committees
First Draft, November 2015

These draft proposed revisions reflect the changes to the Spanish language arts and reading Texas Essential Knowledge and Skills (TEKS) that have been recommended by
State Board of Education-appointed TEKS review committees for Grade 3 - Grade 6. Proposed additions are shown in green font with underlines (additions) and proposed
deletions are shown in red font with strikethroughs (deletiens). Text proposed to be moved from its current student expectation is shown in purple font with
strikethrough (meved-text) and is shown in the proposed new location in purple font with underlines (new text location).

Comments in the right-hand column provide explanations for the proposed changes. The following notations were used as part of the explanations:
CRS—information added or changed to align with the Texas College and Career Readiness Standards (CCRS)
ER—information added, changed, or deleted based on expert reviewer feedback
MV—multiple viewpoints from within the committee

VA—information added, changed, or deleted to increase vertical alignment

GRADE 3 - GRADE 6, SPANISH LANGUAGE ARTS AND READING TABLE OF CONTENTS

Grade 3. i s s s s s s s s s s e s s s s s s s s e e s e e e e s pages 2-21

[T - T L= SRRSO pages 22-35
[T - T LT3R pages 36-48
[T - T LT3RPS pages 49-52
Strand 8 (Zrades 3-6) .....cceeeeeeeerereeeeeeeeeeeeeeeeeeeeeeeeeeessesessssssssssssssssssssssssan. pages 53-56

page 1



Year 2009-2010.

8128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School

TEKS with edits

Committee Comments

@) Introduction.

Q The Spanish Language Arts and Reading Texas Essential Knowledge and Ski EKS) reflect
language arts standards that are authentic to the Spanish language and Sp
mere translations from English. The Spanish Language Arts and Readi
into the following strands: Reading, where students read and underst
literary and informational texts; Writing, where students compos
with a clear controlling idea, coherent organization, and suffic
students are expected to know how to locate a range of rele
synthesize, and present ideas and information; Listening
and respond to the ideas of others while contributing their o
groups; and Oral and Written Conventions, where students lea to use the oral and
written conventions of the Spanish language in spe he standards are
cumulative--students will continue to address eg hile they attend to
standards for their grade. In third grade, students at build on their
prior knowledge and skills in order to strenqthen y; and oral language
skills. Students should read, write, andabe

(2) Research consistently shows tha p the student's native language
facilitates learning in English ummins, 2001). Students can
develop cognition, learn, a nderstand the language of
instruction (August, Calderon s who have strong literacy SklllS in their
primary language ca
learning in Engl
similar alphab
reading pro s -
sequence of is critical. reason, the Spanish Language Arts and Reading TEKS
reflect language are authentic to the Spanish language and not mere
translations from

(A) Spanish, as opposed to'E , has a closer letter-sound relationship and clearly defined

syllable boundaries. The syllable in Spanish is a more critical unit of phonological awareness
than in English because of the consistent phoneme-grapheme correspondence. Syllables are
important units for Spanish because of their strong effect in visual word recognition (Carreiras
et al., 1993) and their major role in predicting Spanish reading success. In addition, Spanish
presents a much higher level of orthographic transparency than English and does not rely on
sight words for decoding. This orthographic transparency accelerates the decoding process and
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the focus quickly moves to fluency and comprehension. Spanish uses frequency words that are
identified by the rate of occurrence in grade appropriate text and used to build on fluency and
comprehension. However, in English, "sight™ words are used because of words that are not
decodable such as "are" or "one." In Spanish, decoding issues are not as prevalent as issues of
comprehension. These specific features of the Spanish language will influence reading
methodology and development.

(B)

Spanish instruction maximizes access to English content. Students with str,
Spanish phonemic awareness, phonics, vocabulary, and reading compr

iteracy skills in

©)

The effective transfer of skills transpires as students develop linguistic skills and as
they engage in a contrastive analysis of the Spanish and English ages (Cummins, 2007).
to Spanish and

es; and in

(August, Calderon, & Carlo, 2000;8 001; Garcia, 2001). In other words, for
transfer to occur, comprehensionfof ules ealization of their applicability to the

(D)

The concept of transfer nece
and English) co-exist with fle orking within two language systems,
students' metalingui 2 itive skills are enhanced when they learn about the
similarities and t anguages. This is reliant on the type of bilingual program
model being i de, §29.066).

®)

the Texas Education Code, 84.002, which states, "The

education system will demonstrate exemplary performance in the reading

ish langliage," students will accomplish the essential knowledge, skills,
; ade 3 as described in subsection (b) of this section.

To meet Pub
students in the p
and writing of the E
and student expectatio

ducation Goal

(4)

To meet Texas Education Code, §28.002(h), which states, "... each school district shall foster
the continuation of the tradition of teaching United States and Texas history and the free
enterprise system in reqular subject matter and in reading courses and in the adoption of
textbooks," students will be provided oral and written narratives as well as other informational
texts that can help them to become thoughtful, active citizens who appreciate the basic
democratic values of our state and nation.
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(b) Knowledge and skills.
(1) 1 New agreed upon strand

contextual meanings of words. The student is expected to:
A) A use orthographic rules to segment and combine syllables includi ER

na-die, ra-dio);
&) B decode words with an orthographic accent {e-g= such as ER
& C become familiar with words that have an orthographic accent Moved from 24 F

(palabras esdrdjulas) ({e-g= such as ultimo, cdmigg, mecanico);
&) b Moved from 24 G
) E Moved from 24 H
& E Moved from 24 E and combined (i) and

Pich as caSa,aenol) ii
e8] G a word based on the diacritical accent {e-g= such as Moved from 24 |
& H pnjugating vgr,bs_ in §|mp!e and |mperfect pgst, perfect, Moved from 24 J
such as corrid, jugo, tenia, gustaria, vendrd); and
8 I Is with silent "h" inereasing-aceuraey such as ahora, ‘mastery’ is used to indicate the last
i syllables que-, qui-, as in queso and quito; gue-, gui-, as in grade level where the standard
guiso and juguete; and g gui-, as in pinglino and aglita; appears
Combined 1B and 1C

e J develop automatic recognition, monitor accuracy, and spell to mastery ef words that have the Combined current 1D with 24Av

same sounds represented by different letters with-tnereased-aceuracy {e-g--including "r" and
"rr," as in ratén and perro; "ll" and "y," as in llave and yate; "g" and "j," as in gigante and

jirafa; "c," "k," and "g," as in casa, kilo, and quince; "c," "'s," and "z," as in cereal, semilla, and

‘mastery’ is used to indicate the last
grade level where the standard appears
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zapato; "j" and "x," as in cojin and México; "i" and "y," as in iman and doy; "b" and "v," as in
burro and vela);
) Combined with SE below
' ' ' ' e Affixes are specified for clarity
Removed ‘common’ due to it being a
subjective term
Ay K identify the meaning of eemmen prefixes {e-g-—including in-, des-, re-, pr, Moved from 4 A and combined with
fe-g——including -mente, -dad, -0so, -able, -eza, );to-read and know how t SE above
of roots; Reworded for clarity
F) identify-the-syHable-thatis-stressed-(sHaba-tonica): Removed from grade 3 as it is already
covered in lower grades and implied for
third through accents
= L use knowledge of the meaning of base words to identify and re ‘men compound words ‘common’ is subjective
{e-g= such as sacapuntas, abrelatas, salvavidas); and ER
& monitor-a /i ing-word fe-SaPRE Abydi has been reworded and combined to 1D
A) dentify-the-meaning d Moved from current (4) Vocabulary
row-ho Development strand to 1
B} M use context or distinguish among paning VW@Rds and homographs to determine the Moved from current 4B to 1
relevant meaning of unfamilig Rgtish-aiiBlg-multiple-meaning-words-and Reworded to clarify verbiage of
homeographs {e-g- such as k -m_ arse); skill
ER
) N identify and use ag and homophones {e-g—such-as-tubetuve); ER
Moved from current 4C to 1
Examples not necessary
By (6] identify and ap{ nguage {e-g- such as tongue twisters, palindromes, Moved from current 4D to 1
riddles);-and ER
&) P alphabetize a series 0 C the third letter and to use a dictionary or a glossary (including Moved from current 4E to 1
hardcopy and online vers#is) to determine the meanings and syllabication of unknown words. | CCRS V Research & Technology
Reworded for clarity
= Q use print and electronic resources to find and check correct spellings Moved from current 4F to 1
24 = A : . /= This skill’s SEs were combined with
to: SEs in skill 1 for streamlining
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Combined with 1D

Combined with 1D

|70

Spell words that use syHableswith soft and hard /r/ speled-as—r—and-always-between
two-vowels; asin such as cara and perro;

Moved from 24 A ii
Reworded for clarity

Combined with 1D

Combined with 1D

z[ zz] 3oz

s
aVa na-narro-— 1 _ana v ac N liav/a anA v/ata: A dAaeb 1 ac 1N Ninanta
ato crrc o

Combined with 1D

®

l»n

Spell words using "n" before "v" {e-g- Sl as invitacion
as cambiar), and "m" before "p" {e-g- SUEH@SI@ORrar);

' before "b" {e-g= such

Moved from 24 A vi

I

I—

e.g---such as bra/bra-zo-,

\ -
Spell, to mastery, words with consonant blends # mv,h

Moved from 24B

‘mastery’ is used to indicate the last
grade level where the standard appears

ER

E

Ic

glo/glo-bo-);
@ e plural fo

of words ending in "z" by replacing

apaces; raiz, raices);

Spell, to mastery, with
the "z" with "c" before addl

Moved from 24C

‘mastery’ is used to indicate the last
grade level where the standard appears

ER

Combined with 1D

Moved to 1E

Moved to 1

Moved to 1

Moved to 1

Moved to 1
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& Moved to 1
Ul Moved to 1
& Moved to 1
178 Moved to 1

Studentsare-expected-to—read aleyd grade-level appropriatgféXt with fluency ding

accuracy, expression, appropriate phrasing, and compreaéfgion.)

Self-select and read text at independent reading level New SE

X ||s

write legibly in cursive script with spacing between words in 3 Moved from current 23

Doadina/Baninninn mMnrenang a a a ALNAO-ON
at OB g O o—a—Va O CHatVY oo

useful strategies-as-heeded-Students-aree S TAQ0mpchensionWistening, Speaking,
Reading, and Writing using Multiple Texts. Stud gnitiveskills to
comprehend increasingly complex texts. The st® BNt i XDected te:

B2

New strand 2 from agreed upon strands

\d

establish purpose for reading assigeoranciself-sele exts and monitor comprehension Intro from Figure 19
making corrections and adjustng it unders@ding breaks down. Pearson expert
Draw conclusions from fa fesented igf@xt.and supp@BPthose assertions with textual 3.13B

evidence

Identify the details g t the main idea 13.A

hips among ideas in texts

search for and use connections to personal experiences, to ideas in other texts and to the larger | Fig 19F CCRS 11 D1A

community.
visualize sensory images to interpret and analyze texts CCRS 11A6A
y g P y - New statement
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generate questions about text to deepen understanding and gain information.

Figure 19 B

use text features, elements and structure to make and confirm predictions.

(CCRS Il 2A)

sort through information read to distinquish what is most important in understanding an
author's message.

Added new statement

make inferences about text and use textual evidence to support understandin

(Fig 19D) (CCRS 11 Ad)

text and across texts.

(Fig 19D) (CCRS 11 A 4)

combine information from the text and the readers' schema in or CCRS II D1A

understanding.
A Use text features and ideas (such as illustrations, titles, to ‘such as’ ER

foreshadowing clues) to make and confirm predictions; Added for clarity and specification
B) ask relevant questions, seek clarification, and locate facts and about stories and other

texts and support answers with evidence from textmpanc
©) establish purpose for reading selected texts and king corrections ‘such as’ ER

and adjustments when that understanding breaks @ ifying clues, using

background knowledge, generating questions, re-re portion aloud).
BBy sading are | Turned from Strand 3 into skill and

bectedto—read-aloud graded8WEl appron moved to strand 1
g OO OIS RSO E S AAPECRCaS S ‘including’ (ER)
4 Turned from strand 4 and Moved as an
SE under agreed upon Strand 1

& e Moved to Strand 1
®) Moved to Strand 1
) Moved to Strand 1
e SHoE Re Moved to Strand 1
& Moved to Strand 1
) Removed strand 5 as it applies to

agreed upon strand 2
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A) paraphrase the themes and supporting details of fables, legends, myths, or stories; and

(B} compare and contrast the settings in myths and traditional folktales.

&) Reading/Comprehension of Literary Text/Poetry. Students understand, make i
draw conclusions about the structure and elements of poetry and provide e Removed as strand 6, but placed as SE
support their understanding. Students are expected to describe the char under agreed upon strand 2
forms of poetry and how they create imagery (including narrative po ER
humorous poetry, free verse).

e q lUSi b h del fd Removed as strand 7, but placed as SE

raw conclusions about the structure and elements of dra under agreed upon strand 2
support their understanding. Students are expected to exp of plot and character
) Removed as strand 8, but placed as SE
under agreed upon strand 2
Removed ending as it is implied with
‘provide evidence’

A sequence and summarize the plot's m n their influence on future events

B} describe the interaction of char, ionships and the changes they
undergo; and

&y identify whether the narrator € St or third person.

&Ta)} Reading/Comprehensiemsef L oxt/Sensory-Language—Students understand, make Moved from current strand 10 to place
inferences and g o, Wl an author's sensory language creates imagery in before current strand 9 as it applies to
literary text ggi§Brovide evid® € to-support-their understanding: Students-are fictional SEs above
avnectad ta ify chie visual experience and-anneals to the canca Removed as strand 10, but placed as

SE under agreed upon strand 2
Students are exp€ anguage that creates a graphic visual experience and appeals | Moved from SE above to separate
to the senses. the skill

(_9} Raosdina/Comprehension ¥ iterarv-Text/Literar-Nonfiction- uden understand make

inferences and draw conclusions about the varied structural patterns and features of literary
nonfiction and respond bv prowdlnq ewdence from text tesuppe#themde.tstandm&

Removed as strand 9, but placed as SE
under agreed upon strand 2
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Students-are expected to explain the difference in point of view between a biography and
autobiography.

Moved from SE above to separate
the skill

%)
Removed as strand 10, but placed
as SE under agreed upon strand 2
11 . )endently for R
emoved as strand 11, but placed as
sustained periods of time, and produce evidence of their reading, Studgfte are Sxglctec o-read | SE under agreed Upon a2
independently-fora-sustained period-of time € .
and paraphrase in cor orde_r what ading Reworded for clarity
was about, maintaining-meaningandlogical-erder (such as geng a reading log or pal; ER
participate in book talks).

&2 REAgingILOmPIEnension ol trormations PR W’ Shis-analyze, make Removed as strand 12, but placed as
inferences and draw conclusions about the author's purpose |r_1 cultd his al, and contemporary SE under agreed upon strand 2
contexts and provide evidence from-the-textto-supporttherunders Hna-Students-are expected
expected to identify the topic of cultural, historig 0€ lporary s@mtexts and locate the Moved from SE above to separate
author's stated purposes in writing the text. the skill

@3) Reading/Comprehension-of Informati T ext/ExpOBHBPY. Text- Studen analyze, make Removed as strand 13, but placed as
inferences and draw conclusions.&bo itory te d provide ewdence from text te SE under agreed upon strand 2

A) identify the details or facts W ea;

B) draw conclusions from the fact rese ed in text and support those assertions with textual
evidence;

©) identify explie i elationships among ideas in texts; and

B) use text featt , captions, key words, italics) to locate information and
make and veri ontents of text.

&4

Placed as SE under strand 2

@s) Removed as strand 15, but placed as
qlean and use mformatlon in procedural texts and documents Studen%&a;eue*peeted—t& SE under agreed upon strand 2

A follow and explain a set of written multi-step directions; and
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B) locate and use specific information in graphic features of text.

{63 Readm#Med&lzrteﬁaevétudenfe&. . use comprehensu_)n Skl!|S in media Il'Feracy to anal_vze how Removed as strand 16, but placed as
words, images. qre_lphlcs, and sound_s work toqether_ in various forms_ to_ |mpac_t meaning. SE under agreed upon strand 2

A Moved from 16 A

® . Moved from 16 B
color, sound); and

) compare various V\_/rltten conventions used_for digital media (su al e- Moved from 16 C
mail vs. language in a web-based news article).

) 3 Response: Listening, Speaking, Reading, and Writing usi S. Students speak

New Strand 3 recommended by ER

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

or impedes comprehension of text

New vertically aligned SEs by
vertical alignment committee

R evidence from the text and schema

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

Describe insights lea ombining text information with personal schema

New vertically aligned SEs by
vertical alignment committee
removed due to being similar to
another above

Retell and maintain meaning and logical order within texts

New vertically aligned SEs by
vertical alignment committee
removed due to summaries

§128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.
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being more comprehension not
response
4 4 Collaboration: Listening, Speaking, Reading, and Writing using Multiple Texts. Students
prepare for_and pa_rtlcmatg prod_uctlvelv in Q|verse |_nteract|ons, building on othe_rs ideas New Strand 4 recommended by ER
and expressing their own viewpoints clearly in a variety of contexts. The st tis
expected to:
29 o I King/Listening. I . } .
A others in formal and informal settings s ComprehenSIon o ftO Moved from strand 29 and turned
lexitv_Stud I q_' into SE under strand 4
A) B listen attentively to speakers, ask relevant questions, and make Inent comments; a Moved from 29A
B} C follow, restate, and give oral instructions that involve a segi®0f relatedd@huences of action. Moved from 29B
D . arly-ant he®9PInt. use the conventions
of language Students-continue-to-apply-earlierstandards with-gre omplexity. Studentsare | Moved from strand 30 and turned
expeeted-to—such as speaking coherently about ii@uepic under disCd88ion, employing eye into SE under strand 4
contact, speaking rate, volume, enunciation-andiheSafientions-of laRgliage to communicate | Reworded for clarity
ideas effectively. y
B E istening-and-Speaki work—Students work\@ind ely witlf others in teams, Students
ontinue-to-apply-earlierstanda ater complexity. Students are expected to Bundled into a new Strand 4 per
participate in teacher- and studg i ions by W@8ing and answering guestions with ER
appropriate detail and by prg pns that b upon the ideas of others.
5 ultiple Genres: Listening, SREaki > 0 iting using Multiple Texts. Students
5 Multiple G List in( t Multiple Texts. Student
recognize genre-specific charat cs, structures, and purposes in order to analyze, New Strand 5 recommended by ER
respond to, and exts. The student is expected to:
(18) A A . p'y texts to express their ideas and feelings about Moved from strand 18 and turned
real or imag into agreed upon strand 5
A3 B write mam_nat he plot to a climax and contain details about the characters Moved from 18a
and setting; and
8} Cc gfiSOTy details using the conventions of various forms of poetry Moved from 18b
erse For consistency with strand 2
verbiage
(6 6 Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multiple
Texts. Students use critical inquiry to analyze the purpose of authors’ choices and how New Strand 6 recommended by ER
they influence and communicate meaning within a text. Students emulate author’s craft
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purposefully in order to develop their own products and performances. The student is
expected to:
A Identify language that creates imagery in literary texts
Reaaing OMPFERERSION o e : ai . Moved from strand 10 and turned into
FHETEREES aHtraravy CONETUSTONS auOUHOW o HSOFy TaHgtas > ; SE under agreed upon strand 6
B Identify the topic and locate the author’s stated purpose in writingdfie text
Moved from strand 12 and turned into
............. SE under agreed upon strand 6
&4 c
: - Moved from strand 14 and turned into
SLsAS v STy - o SE under agreed upon strand 6
A} 7 Composition and Presentatiog ing and Writing using Multiple
Texts. Students use the ; the writing process recursively to
compose multiple texts that pble and use appropriate conventions.
The student is expected to:
22 A Oral-and-\Aki jan : . udents unde d-apply the function of and Removed as strand 22 and turned
use the conyg when speaking and writing. Students-contirdete | Into SE under strand 7
appry-€a : d —otHEeRtSare-expecteato: Added ‘apply’ for specificity
A3 B use and understafighe on of the following parts of speech in the context of Moved from current 22
reading, writing, a Added ‘apply’ for specificity
o) 1) regular and irregular ve cluding past, present, future, and perfect tenses in the indicative Moved from current 22
mode);
£ L5 nouns (including singular/plural, common/proper); Moved from current 22
D B adjectives (e-g= such as deseriptive: dorado, rectangular; limiting: este, ese, aquel); Moved from current 22
£ ] articles (e-g=.such as un, una, lo, la, el, los, las); Moved from current 22
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L LA adverbs (e-g- such as time: luego, antes; manner: cuidadosamente); Moved from current 22
(vi) vy prepositions and prepositional phrases; Moved from current 22
brs L possessive pronouns (e-g= such as su, sus, mi, mis, suyo):; Moved from current 22
b Lo coordinating conjunctions (e-g= such as y, 0, pero); and Moved from current 22
9 a3} time-order transition words including those ané-transitions that indicate a ¢ sion (e-g=.such | Moved from current 22
as finalmente, por Gltimo); For specification & clarity
c i : i ; ,
(B} C use the complete sub|egt and theueemplet&. predicate in a sgntence to.f lex, and Moved from current 22
compound sentences with correct subject-verb agreement;
By D identify, read, and write abbreviations (e-g- such as Ave., DydipAtte.). Moved from current 22
23) Oral-and-Written Conventions/Handwriting CapitalizatioNsahe g Removed from strand 23 due to it
egibly-and-use-appropriate-capitalization-and-punctuation-cof i i ition being specified into different SEs
Students-are-expected-to: below
B) E use capitalization for: geographical names gstorical per and official titles of Moved from current 23 and
people; combined romanettes i, ii, and iii
for streamlining
® Moved from current 23
I Moved from current 23
il Moved from current 23
(&3] E —and Moved from current 23
By G gph indentations (sangrias) Moved from current 23
&0 H ents of the writing process (plannlnq drafting, Moved from current 17
A |
..... for a particular topic, purpose and
Moved from current 17
arange of stratemes -{e-g--such as brainstormings; oved from current
£=23 J develop drafts, text or media by cateqorlzm_q ideas an_d_orqanlzmq them into paragraphs to Moved from current 17
create a focused, structured, and coherent piece of writing;
) K revise drafts by adding, deleting, combining, and rearranging ideas for coherence, progression
of ideas, and use-of simple-and-compoeund sentence variety;and to address audience, genre, Moved from current 17
and purpose;
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e L edit drafts-for effective sentence structure, and correctness of standard English including the
conventions of fer-grammar,-mechanics—and spelling, capitalization, and punctuation; usirg-a Moved from current 17
:
&) M ublls_h drafts _ : in response to feedback and evaluate its Moved from current 17
effectiveness using a rubric
‘49 N Moved from current 19 and turned
into SE under strand 7
0 Moved from current 20 and turned
into SE under strand 7
A) P Moved from current 20 and
combined with romanettes i, ii, iii
il Combined with SE above for
streamlining
G4y Combined with SE above for
streamlining
G Combined with SE above for
streamlining
1 Q Writing/Persuasive Texts, St Moved from current strand 21 and
supporting details to influe moved as SE under strand 7
(such as essays, blogs) it -expected-towrt ; yS-Horapprop ate Reworded for clarity
auEiCHEES that Eotd e : Examples provided
+8) 8 Inquiry and jg aking, Reading and Writing using Multiple Texts.
Student i g -termaP® sustained recursive inquiry processes for self- New strand
selecte i . The student is expected to:
25} (A) Prepgr_e for inqQ ain _storm resegr(_:h topics from r_)ersc_)nal interest ar_1d define Moved from strand 25 and turned
specific topics usi of strategies and activities such as skimming and scanning -
- - - - - into agreed upon strand 8
techniques to identi ooking at text features and simple notes.
A (B) Access resources for inquiry and research: Generate and follow a research plan for gathering
relevant mformz_itl_o.n about the topic a_nd question from_ multl_ple sources, both oral and written, Moved from 25A to become 8A
such as student initiated surveys, on-site presentation, interviews, data from experts, reference
texts, on-line searches, and visual sources of information.
28y ©) Process information for inquiry and research: Improve the focus of research, analyze findings, | Moved from strand 26 and turned

and formulate conclusions.

into agreed upon strand 8
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4 1 Narrow to one major topic and formulate open-ended questions abeut-the-topie- Moved from 26A(i) to become
8C(i
) ii Clarify research questions and organize collected information into categories, such as notes and oved from 26A(ii) to become
graphic organizers,—éiag%&ms,—g#aph&epehaﬁs. 8C(||)
(b iii o-the-validity-and-reliability-of sourcesto-include-differentiating-betwes Moved from 26A(iii) to become
and—plagﬁnsm—Understand the dlfference between paraphrasmq and plam 8C(iii)
ER
B) iv)-create-a-wo ited-page from-notesinclu Moved from 26B to become 8D
year-rereach-seuree-elicd: ER
«©) (D) Org_amzmg and presenting ideas for inquiry and research ac g to the research and Moved from 26C to become 8E
audience.
E) i Determine the mode of delivery such as written, oral and/or Moved from 26E to become 8G
2h ii Reflect and evaluate product and process. Moved from strand 27 and turned
into 8H
= iii Connect Fransfernew mformatlon skills and kno ! problems and-selvetreal- | Moved from strand 27 and turned
wNorla-pbroblems-and-make-de ..v int08H
16) :
= | Moved to strand 2
A3 : Moved to strand 2
&) P95 | Moved to strand 2
© | | comparevariodSgiten conveniifs used for digital-edia-(e-g-languag i Moved to strand 2
&9 Moved to strand 7
A g 3 B 0 g d g
hrough : 2 q 0 5 Moved to strand 7
B) Moved to strand 7
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Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 5

Moved to strand 5

Moved to strand 5

Bl B B 2| BEETEE

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 3

Moved to strand 3

HEIEEEEE

Moved to strand 7

B

Moved to strand 7

2

Moved to strand 7

E

Moved to strand 7

§128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.

page 17




Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

HEEEIEEEEEEEE

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 7

Moved to strand 1

Moved to strand 1

Moved to strand 1

SRHEEEEEREE

Moved to strand 1

Moved to strand 1
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E3

Moved to strand 1

€3

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

Moved to strand 1

BIR| B B 2| 8| 3| B 2B BB 2

Moved to strand 8
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#9 Moved to strand 8
8 Moved to strand 8
(26)

Moved to strand 8
& Moved to strand 8
&) Moved to strand 8
Gy Moved to strand 8
(H) Moved to strand 8
B Moved to strand 8
©) Moved to strand 8
) Moved to strand 8
& Moved to strand 8
hH

Moved to strand 8
(28)

Moved to strand 8
29)

Moved to strand 4
A) Moved to strand 4
) Moved to strand 4
(36) Moved to strand 4
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8128.15. Spanish Language Arts and Reading, Grade 4, Beginning with School Year 2009-2010.

boundaries. The syllabl ishi critical unit of phonological awareness than in English
correspondence. Syllables are important units for

major role in predicting Spanish J success. In addition, Spanish presents a much higher level of
orthographic transparency than English and does not rely on sight words for decoding. This
orthographic transparency accelerates the decoding process, and the focus quickly moves to fluency
and comprehension. Spanish uses frequency words that are identified by the rate of occurrence in
grade appropriate text and used to build on fluency and comprehension. However, in English, "sight"

words are used because of words that are not decodable such as "are" or "one." In Spanish, decoding

TEKS with edits Committee Comments
@) Introduction.
(1) The Spanish Language Arts and Reading Texas Essential Knowledge and Skills (TEKS) reflec
arts standards that are authentic to the Spanish language and Spanish literacy, not mere tran
English. The Spanish Language Arts and Reading TEKS are organized into the followin
Reading, where students read and understand a wide variety of literary and informatio
where students compose a variety of written texts with a clear controlling idea, coh
sufficient detail; Research, where students are expected to know how to locate a
and evaluate, synthesize, and present ideas and information; Listening and S
listen and respond to the ideas of others while contributing their own idea
groups; and Oral and Written Conventions, where students learn how to
conventions of the Spanish language in speaking and writing. The standar
continue to address earlier standards as needed while they attend to standard
grade, students will engage in activities that build on their prio
strengthen their reading, writing, and oral language skills. St
daily basis.
2 Research consistently shows that literacy development in the stu
in English (Collier & Thomas, 1997; Cummins, elop cognition, learn, and
achieve best when they can understand the lang ust, Calderon, & Carlo, 2003).
Students who have strong literacy skills in th expected to transfer those skills
to English and progress rapidly in learni and Spanish look very similar
on the surface (i.e., similar alphabets; direct ity; ventions of each language
presuppose the reading process in tha : sequently, systematic instruction in the appropriate
sequence of skills is critical. Fo ish Language Arts and Reading TEKS reflect
language arts standards that nguage and not mere translations from English
(A) Spanish, as opposed etter-sound relationship and clearly defined syllable

§128.15. Spanish Language Arts and Reading, Grade 4, Beginning with School Year 2009-2010.

page 22




issues are not as prevalent as issues of comprehension. These specific features of the Spanish
language will influence reading methodology and development.

(B) Spanish instruction maximizes access to English content. Students with strong literacy skills in
Spanish phonemic awareness, phonics, vocabulary, and reading comprehension can be expected to
transfer those skills to English. The "transfer" of knowledge and skills from one language
refers to the metalinguistic and metacognitive processes and awareness that students gai
developing literacy in two languages. Current research on bilingual instruction (e.g.,

Shanahan, 2006; Genesse et al., 2006) shows how students use native literacy kn
learning to read and write in another language.

© The effective transfer of skills transpires as students develop their metalin
engage in a contrastive analysis of the Spanish and English languages
matters occur within fundamentals of language that are common to
fundamentals that are similar, but not exact in both languages; and i
language and not applicable to the other language. The strength of lear
instruction in Spanish determines the extent of transfer in Engllsh (August , ;
Slavin & Calderon, 2001; Garcia, 2001). In other words,

"rules™ and the realization of their applicability to the new
(D) The concept of transfer necessitates the use of some of both
English) co-exist with flexibility. As a result of nguage systems students'
metalinguistic and metacognitive skills are arn about the similarities and
differences between languages. This is rg al program model being used
(See Texas Education Code, §29.066
3 To meet Public Education Goal 1 of the Texa 02, which states, "The students in the
public education system will demonsta plary performance in the reading and writing of the
English language,” students wi ial knowledge, skills, and student expectations at
Grade 4 as described in sub

(@) To meet Texas Education , 828.002(h), h states, "... each school district shall foster the
continuation of the tradition of teaching United/States and Texas history and the free enterprise system in
regular subject matter and in re and’in the adoption of textbooks," students will be provided
oral and written narratives as well a drmational texts that can help them to become thoughtful
active citizens who appreciate the ba ocratic values of our state and nation.

(b) Knowledge and skills.

§128.15. Spanish Language Arts and Reading, Grade 4, Beginning with School Year 2009-2010.
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and—WFMHgétudents-a;eJe*peeted—te—Developlnq and Sustamlnq Foundatlonal Lanquaqe Skl“S

Listening, Speaking, Reading, and Writing. Students develop word structure knowledge through
phonological awareness, print concepts, and phonics to decode and encode texts. Students apply
knowledge and relatonships found when studying the structures, origins, and contextual mganings
of words. The student is expected to:

use correct stress and intonation of words when reading aloud grade-level text

Brought in from grade 6 SE 1.B

determine-the-meaning-of-grade-level-academic read, define and spell Spanish
Latin, Greek, or other linguistic roots and-affixes;

Combined with 22 D i and ii

read, define and spell words with Greek and Latin affixes

Moved and combined from 22D iii and
iv

use the context
unfamiliar words, er multiple meanlng words and homographs

Context of the entire story should be
used and not limited to one
sentence. Homographs was
added as continued support
from third grade

complete analogies using knowledge of antonyms and synon
or girl:woman as boy: );

‘such as’ ER

Locate and identify the meaning of commog

Idioms are now being utilized in context
instead of isolation

use a dictionary, glossary or digital resot
of unknown words.

Placing option of technology

Read, spell and write words th

Moved and combined from strand

palabras agudas (such as fg ves (such as casa, arbol) 4.22.Ai and Aii
Specified verbs

Read and spell words that ha c accent on the third-to-last syllable (palabras Moved from strand 4.22.Aiii

esdrujulas) (such as altimo, cé .
Specified verbs

Read and spell words with hiatus arfdi@hthongs (such as le-er, ri-o, quie-ro, vio); Moved from strand 4.22.B
Specified verbs

Read and spell base words with prefixes and suffixesanrd-roets-with-affixes (including ex-, pre-,
post-, -able);

Moved from strand 4.22.C

Specified verbs and vertical alignment
verbiage

§128.15. Spanish Language Arts and Reading, Grade 4, Beginning with School Year 2009-2010.
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Read, define and spell words with Greek roots (e.qg., tele-, foto-, grafo-, metro-);

Moved and combined from strand

spellings.

422Diandii
differentiate the-meaning erfunction_of a word based on the diacritical accent (such as dé, de; tu, Moved from 22E
tu);
mark accents appropriately when conjugating verbs in simple and imperfect past, perfeg
conditional, and future tenses (such as corrio, jugd, tenia, gustaria, vendra): and Moved from 22F
use spelling patterns, rules, and-print and electronic resources to determine and g
Moved from 22G

Know how to use the spell-check function in word processing while undergf@ding its limitatiG

Brought down from Grade 5.22.G

to effectively convey viewpoints and analysis of texts which a
and purposes. The student is expected to:

2
Writing using Multiple Texts. Students use metacognitive skills to comprefies asingly complex New strand 2 from agreed upon strands
texts. The student is expected to:

(3) Response: Listening, Speaking, Reading, and Writing usirg i pts speak and write

New Strand 3 recommended by ER

Discuss or record predictions

New vertically aligned SEs by
vertical alignment committee

Create and share guestions before, durig

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

New vertically aligned SEs by
vertical alignment committee

Locate and explain why specific info 1on is important to the author’s message

New vertically aligned SEs by
vertical alignment committee

Describe insights learned from combining text information with personal schema

New vertically aligned SEs by
vertical alignment committee
removed due to being similar
to another above
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Retell and maintain meaning and logical order within texts

New vertically aligned SEs by
vertical alignment committee
removed due to summaries
being more comprehension
not response

4) Collaboration: Listening, Speaking, Reading, and Writing using Multiple Texts. Stu
and participate productively in diverse interactions, building on others’ ideas and expre New Strand 4 recommended by ER
viewpoints clearly in a variety of contexts. The student is expected to:
(A) | listen attentively to speakers, ask relevant questions, and make pertinent cogi#ents; and Moved from 27A
(B) | follow, restate, and give oral instructions that involve a series of relatedd@#fuences of action. Moved from 27B
(C) | Express an opinion supported by accurate information, employing é§@8ontact Mime, and
enunciation, and the conventions of language to communicate ideas effSgixe Moved from 28
(D) | Participate in teacher-and student-led discussions by posing.and answerinO\@@estions with
appropriate detail suggestions that build upon the ideas of Moved from 29
(A) determine-the-meaning-ot-gra Moved to strand 1
linauisti L affixes:
(B) se-the Moved to strand 1
© omple g-kno
girbweman-as-hay—):
(D) identi aning-of-commag ek Moved to strand 1
(E) HSe-a-6 eyt e ARy — o e b s e Moved to strand 1
e
3 Reading/Comprehension 0 e and Genre. Students analyze, make inferences
and draw conclusions about different cultural, historical, and contemporary
contexts and provide evidence f 0 support their understanding. Students are expected
to:
(A) summarize and explain the lesson or'message of a work of fiction as its theme; and
(B) compare and contrast the adventures or exploits of characters (e.g., the trickster) in traditional and
classical literature.
4) Reading/Comprehension of Literary Text/Poetry. Students understand, make inferences and draw

conclusions about the structure and elements of poetry and provide evidence from text to support
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their understanding. Students are expected to explain how the structural elements of poetry (e.g.,
rhyme, meter, stanzas, line breaks) relate to form (e.g., lyrical poetry, free verse).

(5) Reading/Comprehension of Literary Text/Drama. Students understand, make inferences and draw
conclusions about the structure and elements of drama and provide evidence from text to support
their understanding. Students are expected to describe the structural elements particular,
dramatic literature.
(6) Reading/Comprehension of Literary Text/Fiction. Students understand, make inf
conclusions about the structure and elements of fiction and provide evidence fr
their understanding. Students are expected to:
(A) sequence and summarize the plot's main events and explain their influen
(B) describe the interaction of characters including their relationships a
© identify whether the narrator or speaker of a story is first or third pers
(7) Reading/Comprehension of Literary Text/Literary Nonfiction. Students u
inferences and draw conclusions about the varied structu
nonfiction and provide evidence from text to support their
identify similarities and differences between the events and ¢
work and the actual events and experiences described in an a
(6) Author’s Purpose and Craft: Listening, Speg adi Vriting using Multiple Texts.
Students use critical inquiry to analyze tk pices and how they influence and
communicate meaning within a text. 3 t purposefully in order to develop | New Strand 6 recommended by ER
their own products and performance
(A) | identify language that creates Moved from strand 8 and broke apart into
SEs
(B) | Identify the topic and loca writing the text Moved from strand 8 and broke apart into
SEs
©) Identify what the author is trying reader to think or do Moved from strand 8 and broke apart into
SEs
(D) Identify their own purpose for writing’to inform, explain, describe, or entertain. Created new
) Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.

Students use the modes of writing/discourse and the writing process recursively to compose multiple texts
that are meaningful and legible and use appropriate conventions. The student is expected to:

Writing Process
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prewrite and plan the organization of-a-first-draft by-selecting-a-an-appropriate-genre-apprepriate
forconveyingthe-intended-meaning-te-an-for a particular topic, purpose and audience, using and
generating-tdeas-through-a range of strategies,{e-g—such as-brainstorming, free writing, and
mapping:-graphic-organizers-logsjournals):

Moved and reworded for clarity from
15A

develop-draftsi-text or media by categorizing ideas and organizing them into_paragraph
a focused, structured, and coherent piece of writing;

Moved and reworded for clarity from
15B

revise drafts for coherence, organization, use-of simple-and-compeund varied sen
progression of ideas, including adding, deleting, combining, and effective word
audience, genre, and purpose;

Moved and reworded for clarity from
15C

edit drafts for effective sentence structure, and correctness of standard
conventions of fer grammar, mechanics;and spelling, capitalization,

teacher-developed-rubric: and

Moved and reworded for clarity from
15D

publish drafts written-werkfor-a-specificaudience: in response to feedb

effectiveness using a rubric

Moved and reworded for clarity from
15E

Conventions of Language

use and understand-apply the function of the following part

— S Moved from 20A
writing, and speaking:
reqular and irregular verbs (including past, & crfect tenses in the indicative Moved from 20Ai
mode);
Nouns (including singular, plural, com Moved from 20Aii

Brought down from grade 5 for support

Adjectives,

Moved from 20A iii

comparative and superlat
Adverbs (e-g- such as fre Moved from 20Aiv
Prepositions and prepositio ey location, time, direction, or to provide, details Moved from 20Av
Reflexive pronouns (e-g= such as Moved from 20Avi
Correlative conjunctions (e-g- such aS/o, ni/ni); Moved from 20Avii
Time-order transition words including those and-transitiens-that indicate a conclusion (such as

- = Moved from 20Aviii
finalmente, por ultimo)

Use the complete subject and the-complete predicate in a sentence; Moved from 20B
Use complete simple and compound sentences with correct subject-verb agreement. Moved from 20C
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(8) | Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts. Students
engage in both short-term and sustained recursive inquiry processes for self-selected and assigned
purposes. The student is expected to:
A Prepare for_ inquiry and r_esearch: Bralnstorm resgqr;h topics from per_sonal mterest.a Moved and combined from current 23A
specific topics using a variety of strategies and activities such as skimming and scan
- - - - and 24BC
to identify data by looking at text features and simple notes.
B Access resources for inquiry and research: Generate and follow a research pl
relevant information about the topic and question from multiple sources, Moved and combined from current
such as student initiated surveys, on-site presentation, interviews, data f 4.23B, 25 and 4.24A
texts, on-line searches, and visual sources of information.
C Process mformatl(_)n for inquiry and research: Improve the focus of Created and inspired from 23A
formulate conclusions.
Narrow to one major topic and formulate open-ended gues Created and inspired from 23A
Clarify research guestions and organize collected informat Moved and combined from 24D, 24C,
graphic organizers, graphs 24E
Understand the difference between paraphrasig Moved from 24E
Recognize a works cited page. Moved from 26A
D _Orqanm_nq and pre_sentlnq ideas for ing and present ideas and Created and inspired from 26
information according to the research arf€
(i) Determine the mode of delive N, oral and/or media. Created from CCRS
(ii) Reflect and evaluate prg Created from CCRS
(|||)_Transfer new infor solve real world problems and make Created from CCRS
decisions.
(8) ....... a = Q a a ’ an a o
guage-creates-imagery-h Broken apart as SEs under agreed upon
no-Students-are expected | strand 6
9) Reading/Comprehension of Text/Independent Reading. Students read independently for sustained

periods of time and produce evidence of their reading. Students are expected to read independently
for a sustained period of time and paraphrase what the reading was about, maintaining meaning
and logical order (e.g., generate a reading log or journal; participate in book talks).
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(10) | Reading/Comprehension of Informational Text/Culture and History. Students analyze, make
inferences and draw conclusions about the author's purpose in cultural, historical, and
contemporary contexts and provide evidence from the text to support their understanding.
Students are expected to explain the difference between a stated and an implied purpose for an
expository text.

(11) | Reading/Comprehension of Informational Text/Expository Text. Students analyze, m
and draw conclusions about expository text and provide evidence from text to sup
understanding. Students are expected to:

(A) summarize the main idea and supporting details in text in ways that maintai

(B) distinguish fact from opinion in a text and explain how to verify what is

© describe explicit and implicit relationships among ideas in texts org

sequence, or comparison; and

(D) use multiple text features (e.g., guide words, topic and concluding senten gain an overview of

the contents of text and to locate information.

(12) | Reading/Comprehension of Informational Text/Persuasive ake inferences
and draw conclusions about persuasive text and provide evi
analysis. Students are expected to explain how a t information to
influence what the reader thinks or does.

(13) | Reading/Comprehension of Informationa
glean and use information in procedur

(A) determine the sequence of activities neede rocedure (e.g., following a recipe); and

(B) explain factual information p : icallya(e.g., charts, diagrams, graphs, illustrations).

(14) | Reading/Media Literacy. skills to analyze how words, images,
graphics, and sounds wa forms'to impact meaning. Students continue to
apply earlier standards w creasingly more complex texts. Students are
expected to:

(A) explain the positive and negati of advertisement techniques used in various genres of

media to impact consumer behaviC

(B) explain how various design techniques used in media influence the message (e.g., pacing, close-ups,

sound effects); and

© compare various written conventions used for digital media (e.g., language in an informal e-mail vs.

language in a web-based news article).
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Moved under agreed upon strand 7

Moved under agreed upon strand 7

Moved under agreed upon strand 7

Moved under agreed upon strand 7

Moved under agreed upon strand 7

(16) | Writing/Literary Texts. Students write literary texts to express their ang ings about real

or imagined people, events, and ideas. Students are expected to:

the characters and

(A) write imaginative stories that build the plot to a climax ane ain details abe
setting; and

(B) write poems that convey sensory details using the conventic
of verse).

fiyme, meter, patterns

(17) | Writing. Students write about their own expe are expected to write about
important personal experiences.

(18) | Writing/Expository and Procedural Te»

Students are expected to:

related texts to communicate ideas and informat audiences for specific purposes.

(A) create brief composition

(i)

(i)

(i)

(B)

Moved under agreed upon strand 3
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(19)

Writing/Persuasive Texts. Students write persuasive texts to influence the attitudes or actions of a
specific audience on specific issues. Students are expected to write persuasive essays for

appropriate audiences that establish a position and use supporting details.

26)
(A)
and speaking:
Q) regular and irregular verbs (past, present, future, and perfect tensesd
(i) nouns (singular/plural, common/proper);
(iii) adjectives (e.g., descriptive, including adjective phrases: vestido de ) and their
comparative and superlative forms (e.g., mas que, la mas);
(iv) adverbs (e.g., frequency: usualmente, a veces; intensit
(v) prepositions and prepositional phrases to convey locatio 0 provide details;
(vi) reflexive pronouns (e.g., me, te, se, nos);
(vii) correlative conjunctions (e.g., 0/0, ni/g
(viii) time-order transition words and t
(B)
© use complete simple and con
(21) | Oral and Written Conven 3
legibly and use appropri italizati punctuation conventions in their compositions.
Students are expected to:
(A) write legibly by selecting ¢ anuscript printing as appropriate;
(B) use capitalization for:
(i) historical events and documents; and
(i) the first words of titles of books, stories, and essays;
© recognize and use punctuation marks including commas in compound sentences; colons, semi-colons,
ellipses, the hyphen, and em dash; and
(D) identify and read abbreviations (e.g., Sr., Atte.).
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22) The SEs pertaining to this strand have been
moved to strand 1 and specify the verbs
already

(A) write-with-increasing-accuracy-using-accent-marks-including: The SEs pertaining to this skill have been
moved to strand 1 and specify the verbs
already

(M) Moved to strand 1

(i) Moved to strand 1

(iif) Moved to strand 1

(B) Moved to strand 1

© Moved to strand 1

(D) Moved to strand 1

() Moved to strand 1

(i) Moved to strand 1

(iii) Moved to strand 1

(iv) Moved to strand 1

(E) Moved to strand 1

) Moved to strand 1

©) Moved to strand 1

(23) | Re Removed as strand but inspired SEs

an under agreed upon strand 8

(A) Combined with 4.23A and 4.24BC and
moved under agreed upon strand 8

(B) Combined with 4.23B and 4.24A and
moved under agreed upon strand 8
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Removed as strand but inspired SEs
under agreed upon strand 8

(A) Combined with 4.23B, 25 and 4.24A
and moved under agreed upon strand 8

Q) Combined current 24 i, ii, iii and placed
under agreed upon strand 8

(i) Combined current 24 i, ii, iii and placed
under agreed upon strand 8

(iii) Combined current 24 i, ii, iii and placed
under agreed upon strand 8

(B) Combined with 4.23A, 25 and 4.24BC
and moved under agreed upon strand 8

© Combined with 4.23A and 4.24BC and
moved under agreed upon strand 8

(D) Moved and placed under agreed upon
strand 8

(E) Moved and placed under agreed upon
strand 8

(25) . :
Combined with 4.23A, 25 and 4.24BC
and moved under agreed upon strand 8

(26)
Moved and reworded to place as SE
under agreed upon strand 8

(27) | Listening and Speaking/Listening se comprehension skills to listen attentively to others

in formal and informal settings. St ontinue to apply earlier standards with greater
complexity. Students are expected to:

(A) i i Moved to agreed upon strand 4

(B) Moved to agreed upon strand 4

(28)

Moved to agreed upon strand 4
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(29)

Moved to agreed upon strand 4
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8128.16. Spanish Language Arts and Reading, Grade 5, Beginning with School Year 2009-2010.

TEKS with edits

Committee Comments

(@)

Introduction.

)

The Spanish Language Arts and Reading Texas Essential Knowledge and Skills (TEKS) are organized
into the following strands: Reading, where students read and understand a wide variety of liter

idea, coherent organization, and sufficient detail; Research, where students are expected
to locate a range of relevant sources and evaluate, synthesize, and present ideas and in

prior knowledge and skills in order to strengthen their reading, writing, an
Students should read, write, and be read to on a daily basis.

(2)

Research consistently shows that literacy development in the g

and achieve best when they can understand the language of inst
2003). Students who have strong literacy skills in their primary | expected to transfer
those skills to English and progress rapidly in lea nglish. ough English and Spanish look
€ i i ates) the conventions of each
language presuppose the reading process i
appropriate sequence of skills is critical. F i i, thesSpanish L'anguage Arts and Reading
TEKS reflect language arts standards that are ' language and not mere
translations from English.

(A)

Spanish, as opposed to Eng 3 i ound relationship and clearly defined syllable

English because of the i 8-grapheme correspondence. Syllables are important
units for Spanish because i in visual word recognition (Carreiras et al., 1993)

3 an English and does not rely on sight words for
decoding. This orthographic tran accelerates the decoding process and the focus quickly
moves to fluency and comprehension. Spanish uses frequency words that are identified by the rate
of occurrence in grade appropriate text and used to build on fluency and comprehension. However,
in English, "sight" words are used because of words that are not decodable such as "are" or "one."
In Spanish, decoding issues are not as prevalent as issues of comprehension. These specific
features of the Spanish language will influence reading methodology and development.

Course Name
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(B)

Spanish instruction maximizes access to English content. Students with strong literacy skills in
Spanish phonemic awareness, phonics, vocabulary, and reading comprehension can be expected to
transfer those skills to English. The "transfer" of knowledge and skills from one language to
another refers to the metalinguistic and metacognitive processes and awareness that students gain
in developing literacy in two languages. Current research on bilingual instruction (e.g., August &
Shanahan, 2006; Genesse et al., 2006) shows how students use native literacy knowledge
learning to read and write in another language.

(©)

The effective transfer of skills transpires as students develop their metalinguistic ski
engage in a contrastive analysis of the Spanish and English languages (Cummins

comprehension of the "rules" and the realization of their applicability t
tasks are necessary.

(D)

The concept of transfer necessitates the use of both langus
co-exist with flexibility. As a result of working within two
metalinguistic and metacognitive skills are enhanced when
differences between languages. This is reliant on.the type of
(See Texas Education Code, §29.066).

3)

To meet Public Education Goal 1 of the Texeé
the public education system will demonst
English language,” students will accomplis
Grade 5 as described in subsection (b) of this Se

(4)

continuation of the traditio i andyTexas history and the free enterprise system
‘ d in the adoption of textbooks," students will be

er informational texts that can help them to become

¢ democratic values of our state and nation.

thoughtful, active citizens who'e

(b)

Knowledge and skills.

&

)

New agreed upon strand
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Students-are-expected-to—Developing and Sustaining Foundational Language Skills: Listening,
Speaking, Reading, and Writing. Students develop word structure knowledge through phonological

awareness, print concepts, and phonics to decode and encode texts. Students apply knowledge and
relatonships found when studying the structures, origins, and contextual meanings of words. The
student is expected to:

write to effectively convey viewpoints and analysis of texts which are read or
audiences and purposes. The student is expected to:

for a variety o

(2) Re Beg R ompbrehena '
st#ategwsa&neededétudemsaree*peeted—t& Comprehensmn Llstenlnq Speaklnq
N trand 2 fi d trand
and Writing using Multiple Texts. Students use metacognitive skills to comprehend in S stfand 2 Irom agreed tpon strancs
complex texts. The student is expected to:
(3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts.

New Strand 3 recommended by ER

Discuss or record predictions

New vertically aligned SEs by
vertical alignment
committee

Create and share questions before, during and after readi

New vertically aligned SEs by
vertical alignment
committee

Describe how personal visualizations support j alysis of text

New vertically aligned SEs by
vertical alignment
committee

Understand and explain how personal s

S comprehension of text

New vertically aligned SEs by
vertical alignment
committee

Explain inferences drawn m the text and schema

New vertically aligned SEs by
vertical alignment
committee

Locate and explain why specifi® ¥s important to the author’s message

New vertically aligned SEs by
vertical alignment
committee

Describe insights learned from combining text information with personal schema

New vertically aligned SEs by
vertical alignment

committee removed due to

being similar to another
above
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Retell and maintain meaning and logical order within texts

New vertically aligned SEs by
vertical alignment
committee removed due to
summaries being more
comprehension not

Students use the modes of writing/discourse and the writing process recursively to compose
multiple texts that are meaningful and legible and use appropriate conventions. The student is
expected to:

response
4) Collaboration: Listening, Speaking, Reading, and Writing using Multiple Texts. Stu
for and participate productively in diverse interactions, building on others’ ideas and e New Strand 4 recommended by ER
own viewpoints clearly in a variety of contexts. The student is expected to:
(A) listen to and interpret a speaker’s messages (both verbal and nonverbal) a
clarifyv the speaker’s purpose or perspective Moved from 27A
(B) follow, restate, and give oral instructions that include multiple actio Moved from 27B
©) Determine both main and supporting ideas in the speaker’s message Moved from 27C
(D) Give organized presentations employing eye contact, speakig rate volum ciation, natural
gestures, and conventions of language to communicate ide Moved from 28A
(E) Participate in student-led discussions by eliciting and consid C fror other group
members and by identifying points of agreement and disagre Moved from 29A
() Multiple Genres: Listening, Speaking, Readi iti ¥ Multiple Texts. Students
recognize genre-specific characteristics, stru in Qffer to analyze, respond to, and New Strand 5 recommended by ER
compose a variety of texts. The student is g
(6) Author’s Purpose and Craft: Listening Vriting using Multiple Texts
Students use critical i 1nqu1rv to analyze se of authors ™ choices and how they influence and
gommunicate meaning wit New Strand 6 recommended by ER
develop their own produg
[€4)] Composition and Presentation: Listen™@, Speaking, Reading and Writing using Multiple Texts.

WiritingAMriting-Proeess. Composition and Presentation Students use elements-of-the writing process
recursively {planningdrafting;revising-editing—and-publishing)-to compose multiple texts and

CCRS T A “Compose a variety of texts.”

Technology Application (TA) TEKS :
Grades 3-6: 2A “different media”

Course Name
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media that are meaningful, legible and demonstrate a command of conventions. Students are
expected to:

prewrite and plan the organization of-a-first-draft by-selecting-a-an—appropriate-genre-appropriate-for

conveyingthe-intended-meaning-to-an-for a particular topic, purpose and audience, using
determining-appropriate-topies-through-a range of strategies,{e-g--such as-discussion, backgreund
readingpersonal-interests-interviews-free writing, and mapping;»;- and developing a thesis or

controlling ideg;

ER- Stotsky- uses the stages and language
of the writing process.

CCRS I A2

develep-drafts;-text or media by choosing an appropriate organizational strategy-structured@-g--such
as-sequence of events, cause and effect, compare and contrast) and building on ide eate a
focused, structured, and coherent piece of writing

Technology Application (TA) TEKS :
Grades 3-6: 2A “different media”

revise drafts to clarify meaning, enhance-style; include simple-and-compound vamed sentence

move ideas forward by adding, deleting, combining, and usmq effective wiOre choice, to addré
audience, genre, and purposemppeveiemnmrens adding-deleting Abining—andrearra
Sen_ten,eee argerun o Na-how-\A 1 off X N
genre-have been-addressed:

Delineating explicit revision skills clarifies
expectations. CCRS | A4

ding the
ation; using-a

edit drafts for effective sentence structure, and correctness of standard Eng
conventions of fer grammar, mechanies;and spelling, capitalization, and

ER- Stotsky- uses the stages and language
of the writing process.

Revise final draft in response to feedback from peers and tea

a-specific-audience: in response to feedback and evaluate i

ER- Stotsky- uses the stages and language
of the writing process.

Conventions of Language

use and wnderstand-apply the function

writing, and speaking: Moved from 20A

reqular and irregular verbs (inclugli ent, future, and perfect tenses in the indicative ]
mode); Moved from 20Ai
Nouns (including sinqulag Moved from 20Aii

Collective nouns to maste

Brought down from grade 5 for

support
adjectives e-g= /8 g those expressing origin (gentilicios) such as auto
frances, dolar amerlcano) and their'e arative and superlative forms {e-g- such as Buenre Moved from 20A iii
major, mas mejor, la mejor);
Adverbs (e-g= such as frequency: usualmente, a veces; intensity: casi, mucho); Moved from 20Aiv
Prepositions and prepositional phrases to convey location, time, direction, or to provide, details; Moved from 20Av
indefinite pronouns e-g- such as todos, juntos, nada, cualquier Moved from 20Avi
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subordinating conjunctions (e-g- such as mientras, porque, aunque, si); and Moved from 20Avii
transitional words (e-g- such as también, por lo tanto); Moved from 20Aviii

(2) Reading/Vocabulary Development. Students understand new vocabulary and use it when reading
and writing. Students are expected to:

(A) determine the meaning of grade-level academic Spanish words derived from Latin, Gree

linguistic roots and affixes;

(B) use context (e.g., in-sentence restatement) to determine or clarify the meaning of

multiple meaning words;

(©) produce analogies with known antonyms and synonyms;

(D) identify and explain the meaning of common idioms, adages, and othe

(E) use a dictionary, a glossary, or a thesaurus (printed or electronic) to

syllabication, spelling, alternate word choices, and parts of speech of

(3) Reading/Comprehension of Literary Text/Theme and Genrg, Students ana
and draw conclusions about theme and genre in different
contexts and provide evidence from the text to support thel
expected to:

(A) compare and contrast the themes or moral lessg f fiction from various cultures;

(B) describe the phenomena explained in origi

©) explain the effect of a historical event

(4) Reading/Comprehension of Literary Text stand, make inferences and
draw conclusions about the str s of poetry and provide evidence from text to
support their understanding 0 analyze how poets use sound effects (e.g.,
alliteration, internal rhy e) to reinforce meaning in poems.

(5) Reading/Comprehension
draw conclusions about the ents of drama and provide evidence from text to
support their understanding. pected to analyze the similarities and differences
between an original text and its d i¢ adaptation.

(6) Reading/Comprehension of Literary Text/Fiction. Students understand, make inferences and
draw conclusions about the structure and elements of fiction and provide evidence from text to
support their understanding. Students are expected to:

(A) describe incidents that advance the story or novel, explaining how each incident gives rise to or

foreshadows future events;
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(B)

explain the roles and functions of characters in various plots, including their relationships and
conflicts; and

(©) explain different forms of third-person points of view in stories.
() Reading/Comprehension of Literary Text/Literary Nonfiction. Students understand, make
inferences and draw conclusions about the varied structural patterns and features of liter
nonfiction and provide evidence from text to support their understanding. Students ar
to identify the literary language and devices used in biographies and autobiographie
how authors present major events in a person’s life
(8) Reading/Comprehension of Literary Text/Sensory Language. Students underst
inferences and draw conclusions about how an author's sensory Ianguage
literary text and provide evidence from text to support their understandi
expected to evaluate the impact of sensory details, imagery, and figur,
text.
(9) Reading/Comprehension of Text/Independent Reading. Students read i
sustained periods of time and produce evidence of their rea
independently for a sustained period of time and summar : e reading was
about, maintaining meaning and logical order (e.g., generate & 0 i I; participate
in book talks)
(10) Reading/Comprehension of Informational Tex y. Students analyze, make
inferences and draw conclusions about the a cultural, historical, and
contemporary contexts and provide evidepice atext, i g culturally relevant texts, to
support their understanding. Students 3 ons from the information
presented by an author and evaluate ho e was achieved
(1) Reading/Comprehension of Infg
inferences and draw conclusig t and provide evidence from text to support
their understanding. Stud
(A) summarize the main i
logical order;

(B) determine the facts in text and rough established methods

(©) analyze how the organizational pa of a text (e.g., cause-and-effect, compare-and-contrast,
sequential order, logical order, classification schemes) influences the relationships among the
ideas;

(D) use multiple text features and graphics to gain an overview of the contents of text and to locate

information; and
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(E)

synthesize and make logical connections between ideas within a text and across two or three texts
representing similar or different genres.

(12) Reading/Comprehension of Informational Text/Persuasive Text. Students analyze, make
inferences and draw conclusions about persuasive text and provide evidence from text to support
their analysis. Students are expected to:

(A) identify the author’s viewpoint or position and explain the basic relationships among ide

parallelism, comparison, causality) in the argument; and

(B) recognize exaggerated, contradictory, or misleading statements in text.

(13) Reading/Comprehension of Informational Text/Procedural Texts. Students
glean and use information in procedural texts and documents. Students

(A) interpret details from procedural text to complete a task, solve a prob
and

(B) interpret factual or quantitative information presented in maps, charts, i ns, graphs,
timelines, tables, and diagrams.

(14) Reading/Media Literacy. Students use comprehension skil

graphics, and sounds work together in various forms to imp
apply earlier standards with greater depth in increasingly ma
expected to:

(A) explain how messages conveyed in vario 2di ented differently (e.g.,
documentaries, online information, telg

(B) consider the difference in techniques use 0.¢ ials, documentaries, news);

©) identify the point of view of medi

(D) analyze various digital ality and informality.

(15) Writing/Writing Proces writing process (planning, drafting,
revising, editing, and pub 1 xt. Students are expected to:

(A) plan a first draft by selecting iate for conveying the intended meaning to an
audience, determining approprie rough a range of strategies (e.g., discussion, background
reading, personal interests, intervie and developing a thesis or controlling idea;

(B) develop drafts by choosing an appropriate organizational strategy (e.g., sequence of events, cause-

effect, compare-contrast) and building on ideas to create a focused, organized, and coherent piece
of writing;
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(©)

revise drafts to clarify meaning, enhance style, include simple and compound sentences, and
improve transitions by adding, deleting, combining, and rearranging sentences or larger units of
text after rethinking how well questions of purpose, audience, and genre have been addressed:;

(D) edit drafts for grammar, mechanics, and spelling; and
(E) revise final draft in response to feedback from peers and teacher and publish written work f
appropriate audiences.
(16) Writing/Literary Texts. Students write literary texts to express their ideas and feelj
or imagined people, events, and ideas. Students are expected to:
(A) write imaginative stories that include:
(i) a clearly defined focus, plot, and point of view;
(if) a specific, believable setting created through the use of sensory s; and
(i) dialogue that develops the story; and
(B) write poems using:
(i) poetic techniques (e.g., alliteration, onomatopoeia);
(if) figurative language (e.g., similes, metaphors); and
(i) graphic elements (e.g., capital letters, ling
(17) | Writing. Students write about their own e xpected to write a personal
narrative that conveys thoughts and fee
(18) | Writing/Expository and Procedural Tex ory and procedural or work-
related texts to communicate ideas and info to specmc audiences for specific purposes.
Students are expected to:
(A) create multi-paragraph g on apout the topic that:
(i) present effective i Jucti icluding paragraphs;
(if) guide and inform the r g of key ideas and evidence
(iii) include specific facts, detal ples in an appropriately organized structure; and
(iv) use a variety of sentence struct and transitions to link paragraphs;
(B) write formal and informal letters that convey ideas, include important information, demonstrate a
sense of closure, and use appropriate conventions (e.g., date, salutation, closing); and
(©) write responses to literary or expository texts and provide evidence from the text to demonstrate

understanding.
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(19)

Writing/Persuasive Texts. Students write persuasive texts to influence the attitudes or actions of a
specific audience on specific issues. Students are expected to write persuasive essays for
appropriate audiences that establish a position and include sound reasoning, detailed and
relevant evidence, and consideration of alternatives.

(20) Oral and Written Conventions/Conventions. Students understand the function of and use the
conventions of academic language when speaking and writing. Students continue to applyfearlier
standards with greater complexity. Students are expected to:
(A) use and understand the function of the following parts of speech in the context of rg priting,
and speaking:
(i) regular and irregular verbs (past, present, future, and perfect tenses in thé Indicative mode
(i) collective nouns (e.g., manada, rebafio);
(iii) diectives{e-g—descriptive—including-those-expre
(iv) adverbs (e.g., frequency: usualmente, a veces; intensityacasi, mucho);
(v) prepositions and prepositional phrases to convey location irection, ortoiprovide details;
(vi) indefinite pronouns-{e-g—todos. je \‘ Moved to strand 7
(vii) ubordinating-coniunctions{e.g—mientrasaBRaMe aURCHS Moved to strand 7
(viii) ansition g—también—pe Moved to strand 7
(B) become familiar with regular and irre € present and past tenses in the subjunctive
mode (e.g., que diga; que dijera);
(©) use the complete subject and thegeemplete p ate in a sentence;
(D) use complete simple and sorrect subject-verb agreement; and
(E) identify and read abb 2.).
(21) Oral and Written Conventio apitalization, and Punctuation. Students write
legibly and use appropriate cap punctuation conventions in their compositions.
Students are expected to:
(A) use capitalization for:
(i) abbreviations;
(ii) initials and acronyms; and
(i) organizations;
(B) recognize and use punctuation marks including:
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page 45 1¢




(i) commas in compound sentences; and

(ii) proper punctuation and spacing for quotations and em dash; and

©) use proper mechanics, including italics for titles of books.

(22) Oral and Written Conventions/Spelling. Students spell correctly. Students are expected to:

(A) spell words with more advanced orthographic patterns and rules, including:

(i) words that have a prosodic or orthographic accent on the last syllable (palabras
feliz, cancién);

(ii) words that have a prosodic or orthographic accent on the second-to-last
graves) (e.g., casa, arbol);

(iii) words that have an orthographic accent on the third-to-last syllab
Gltimo, comico, mecénico); and

(iv) words that have a prosodic or orthographic accent on the fourth-to-I
sobresdrajulas);

(B) mark accents appropriately when conjugating verbs in si
conditional, and future tenses (e.g., corrid, jugd, tenia, gusta

©) spell words with:

(i) Greek roots (e.qg., tele-, foto-, grafo-,
(ii) Latin roots (e.g., spec, scrib, rupt, j
(iii) Greek suffixes (e.g., -ologia, -fobia

(iv) Latin derived suffixes (e.g

(D) correctly spell words cong

(E) differentiate between
si no; también, tan bien

(F) use spelling patterns, rules, a tronic resources to determine and check correct

spellings; and

(G) know how to use the spell-check funetion in word processing while understanding its limitations.

(23) Research/Research Plan. Students ask open-ended research questions and develop a plan for
answering them. Students are expected to:

(A) brainstorm, consult with others, decide upon a topic, and formulate open-ended questions to
address the major research topic; and
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(B)

generate a research plan for gathering relevant information about the major research question.

(24) Research/Gathering Sources. Students determine, locate, and explore the full range of relevant
sources addressing a research question and systematically record the information they gather.
Students are expected to:

(A) follow the research plan to collect data from a range of print and electronic resources in Sp

(e.g., reference texts, periodicals, web pages, online sources) and data from experts;

(B) differentiate between primary and secondary sources;

©) record data, utilizing available technology (e.g., word processors) in order to se

between ideas, and convert graphic/visual data (e.g., charts, diagrams, timeli

(D) identify the source of notes (e.g., author, title, page number) and record

concerning those sources according to a standard format; and

(E) differentiate between paraphrasing and plagiarism and identify the i ting valid and

reliable sources.

(25) Research/Synthesizing Information. Students clarify resea i ate and
synthesize collected information. Students are expected to:

(A) refine the major research question, if necessary, guided by t

guestions; and

(B) evaluate the relevance, validity, and reliabj

(26) | Research/Organizing and Presenting Id esent their ideas and
information according to the purpose 0 dience. Students are expected
to synthesize the research into a written o

(A) compiles important inform

(B) develops a topic senteng

(©) presents the findings I

(D) uses quotations to support

(e.g., bibliography, works citec

(27) Listening and Speaking/Listening. St ts use comprehension skills to listen attentively to
others in formal and informal settings. Students continue to apply earlier standards with greater
complexity. Students are expected to:

(A) listen to and interpret a speaker's messages (both verbal and nonverbal) and ask questions to clarify

the speaker's purpose or perspective;

(B) follow, restate, and give oral instructions that include multiple action steps; and
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(©)

determine both main and supporting ideas in the speaker's message.

(28)

Listening and Speaking/Speaking. Students speak clearly and to the point, using the conventions
of language. Students continue to apply earlier standards with greater complexity. Students are
expected to give organized presentations employing eye contact, speaking rate, volume,
enunciation, natural gestures, and conventions of language to communicate ideas effectively.

(29)

Listening and Speaking/Teamwork. Students work productively with others in teams.
continue to apply earlier standards with greater complexity. Students are expected t
in student-led discussions by eliciting and considering suggestions from other gro
and by identifying points of agreement and disagreement.
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8128.14. Spanish Language Arts and Reading, Grade 6, Beginning with School Year 2009-2010.

TEKS with edits

Committee Comments

()

Introduction.

)

continue to address earlier standards as needed while they attend to standard ir grade. In sixth
in order to
strengthen their reading, writing, and oral language skills. St
daily basis.

)

in English (Collier & Thomas, 1997; Cummins,
achieve best when they can understand the lang

elop cognition, learn, and

ust, Calderon, & Carlo, 2003).
expected to transfer those skills
and Spanish look very similar
on the surface (i.e., similar alphabets; direct ity; ventions of each language
presuppose the reading process in tha : sequently, systematic instruction in the appropriate

(A)

boundaries. The syllabl critical unit of phonological awareness than in English
correspondence. Syllables are important units for

major role in predicting Spanish J success. In addition, Spanish presents a much higher level of
orthographic transparency than English and does not rely on sight words for decoding. This
orthographic transparency accelerates the decoding process and the focus quickly moves to fluency
and comprehension. Spanish uses frequency words that are identified by the rate of occurrence in
grade appropriate text and used to build on fluency and comprehension. However, in English, "sight"
words are used because of words that are not decodable such as "are" or "one." In Spanish, decoding

§128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.
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issues are not as prevalent as issues of comprehension. These specific features of the Spanish
language will influence reading methodology and development.

e*peeted—te—Developmq and Sustamlnq Foundatlonal Lanquaqe Skllls Llstenlnq Speakmq,

(B) Spanish instruction maximizes access to English content. Students with strong literacy skills in
Spanish phonemic awareness, phonics, vocabulary, and reading comprehension can be expected to
transfer those skills to English. The "transfer" of knowledge and skills from one language
refers to the metalinguistic and metacognitive processes and awareness that students gai
developing literacy in two languages. Current research on bilingual instruction (e.g.,

Shanahan, 2006; Genesse et al., 2006) shows how students use native literacy kn
learning to read and write in another language.

© The effective transfer of skills transpires as students develop their metalin
engage in a contrastive analysis of the Spanish and English languages
matters occur within fundamentals of language that are common to
fundamentals that are similar, but not exact in both languages; and i
language and not applicable to the other language. The strength of lear
instruction in Spanish determines the extent of transfer in Engllsh (August : ;
Slavin & Calderon, 2001; Garcia, 2001). In other words,

"rules” and the realization of their applicability to the new
(D) The concept of transfer necessitates the use of some of both
English) co-exist with flexibility. As a result of nguage systems students'
metalinguistic and metacognitive skills are arn about the similarities and
differences between languages. This is rg al program model being used
(See Texas Education Code, §29.066
3 To meet Public Education Goal 1 of the Texa 02, which states, "The students in the
public education system will demonstra plary performance in the reading and writing of the
English language," students wi ial knowledge, skills, and student expectations at
Grade 6 as described in sub

4) To meet Texas Education , 828.002(h), h states, "... each school district shall foster the
continuation of the tradition of teaching United/States and Texas history and the free enterprise system in
regular subject matter and in re and'in the adoption of textbooks," students will be provided
oral and written narratives as well a drmational texts that can help them to become thoughtful
active citizens who appreciate the ba ocratic values of our state and nation.

(b) Knowledge and skills.

1) New agreed upon strand

§128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.
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Reading, and Writing. Students develop word structure knowledge through phonological awareness,
print concepts, and phonics to decode and encode texts. Students apply knowledge and relatonships found
when studying the structures, origins, and contextual meanings of words. The student is expected to:

@) . . . s it
strategies-as-needed-Students-are-expected-to: Comprehension: Listening, Speaking, Re
New strand 2 from agreed upon strands
Writing using Multiple Texts. Students use metacognitive skills to comprehend increasin g P
texts. The student is expected to:
(3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Stu
to effectively convey viewpoints and analysis of texts which are read or heard for, New Strand 3 recommended by ER
and purposes. The student is expected to:
(A) | write responses to a variety of texts Hterary-or-expository-texts-and pro Added into agreed upon Strand 3.
that demonstrate an understanding efthe-text.
4) Collaboration: Listening, Speaking, Reading, and Writing using Multi Students prepare for
and participate productively in diverse interactions, building on others ideas a New Strand 4 recommended by ER
viewpoints clearly in a variety of contexts. The student is exp
(A) listen to amil interpret a speaker’s messages (both verbal an stions to clarify Moved from 26A
the speaker’s purpose or perspective
(B) follow and give oral instructions that include Moved from 26B
© Paraphrase the major ideas and supportig formal presentations Moved from 26C
(D) Give an organized presentation with em¥0Ying eye contact, speaking rate Moved from 27A
volume enunciation, natural gestures, an8 0e to communicate ideas effectively
(E) Participate in student-led disg Moved from 28A
members and by identify
(5) Multiple Genres: Liste
recognize genre-specific cha New Strand 5 recommended by ER
compose a variety of texts. The
(6) Author’s Purpose and Craft: aking, Reading and Writing using Multiple Texts.
Students use critical inquiry to 3 1y he purpose of authors’ choices and how they influence and
communicate meaning within a teX¥” Students emulate author’s craft purposefully in order to develop | New Strand 6 recommended by ER
their own products and performances. The student is expected to:
(A) identify language that creates imagery in literary text. Moved from strand 8 and turned into SE

under agreed upon strand 6

§128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.
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Moved from strand 10A and turned into SE

(B) | Draw conclusions from the information presented by an author and evaluate how well the author’s
under agreed upon strand 6

purpose was achieved

Identify their own purpose for writing (author’s craft) to inform, explain, describe, or entertain. Added based upon agreed strand 6
**Discuss as group with side by side

(8) Inquiry and Research: Listening, Speaking, Reading and Writing using Multi
engage in both short-term and sustained recursive inquiry processes for self
purposes. The student is expected to:

New strand
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8128.14. Spanish Language Arts and Reading, Grade 3, Beginning with School Year 2009-2010.
TEKS with edits Committee Comments

Strand 8

Inquiry and Research: Listening, Speaking, Reading, and Writing

(A) | Prepare for inquiry and research

strategies and activities such as skimming and scanning techniques to ide
text features and simple notes.

(B) | Access resources for inquiry and research

guestion from multiple sources, both oral and written, such as student ini surveys, on-site
presentation, interviews, data from experts, reference tex visual sources of
information.

© Process information for inquiry and research

Improve the focus of research, analyze finding

(i) Narrow to one major topic and formula

(ii) Clarify research questions and orga o0 categories, such as notes and

graphic organizers-iagrams;-graph

(l“) yaHdate -n bebwean narabi 'n=
&Hd—plﬁ@&FFsm—Understand l liillaraphrasmq and Dlamarlsm
foreach-sourcecited:

(D) | Organizing and presenting ide d research

Organize and present ideas and i m according to the research and audience.

(i) Determine the mode of delivery such as written, oral and/or media.

(ii) Reflect and evaluate product and process.

(iii) Connect Fransfer-new information skills and knowledge to real world problems and-sehve-real-
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4.8 Inquiry and Research: Listening, Speaking, Reading, and Writing
(A) | Prepare for inquiry and research: Brainstorm research topics from personal interest and define
specific topics using a variety of strategies and activities such as skimming and scanning techniques
to identify data by looking at text features and simple notes.
Brain storm research topics from personal interest and define specific topics using a v
strategies and activities such as skimming and scanning techniques to identify data
text features and simple notes.
(B) | Access resources for inquiry and research: Generate and follow a research pl
relevant information about the topic and question from multiple sources,
such as student initiated surveys, on-site presentation, interviews, data f
texts, on-line searches, and visual sources of information.
© Process information for inquiry and research: Improve the focus of
formulate conclusions.
(i) Narrow to one major topic and formulate open-ended g
(ii) Clarify research questions and organize collected infor h as notes,
graphic organizers, graphs, and graphic organizers.
(iii) Understand the difference between parap
(iv) Recognize a works cited page.
(D) Organizing and presenting ideas for ing rch: and present ideas and
information according to the research a i
(i) Determine the mode of 0
(ii) Reflect and evaluate
(iii) Transfer new informatie i dge to solve real world problems and make
decisions.
5.8 Inquiry and Research: Listening, Speaking, Reading, and Writing
(A) Prepare for inquiry and research
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Brain storm research topics from personal interest and define specific topics using a variety of
strategies and activities such as skimming and scanning techniques to identify data by looking at
text features and simple notes.

(B) Access resources for inquiry and research
Generate and follow a research plan for gathering relevant information about the topi
question from multiple sources, both oral and written, such as student initiated surv
presentation, interviews, data from experts, reference texts, on-line searches, and
information.

(© Process information for inquiry and research
Improve the focus of research, analyze findings, and formulate conclusi
(i) Narrow to one major topic and formulate open-ended questions.
(i) Clarify research questions and organize collected information into ¢ S, such as notes,
graphic organizers, graphs, diagrams, and graphic organize
(iii) Understand evaluate-the validity of sources and identi paraphrasing
and plagiarism.
(iv) Generate ereate-a works cited page from note
publication year for each source cited.

(D) Organizing and presenting ideas for inqui
Organize and present ideas and informa arch and audience.
(i) Determine the mode of delivery such as w
(ii) Reflect and evaluate prod
(iii) Transfer new infor fo'solve real world problems and make
decisions.

6.8 Inquiry and Research: Listening, Sp ading and Writing using Multiple Texts
Students engage in both short-term and'suStained recursive inquiry processes for self-selected and
assigned purposes. The student is expected to:

(A) Preparing for Inquiry and research

Research Plan: Students ask open-ended research questions and develop a plan for answering them.
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(i) Brainstorm, consult with others, decide upon a topic, and formulate open-ended questions to address
major research topic;

(ii)Generate a research plan for gathering relevant information about the major research question.

Gathering Sources: Students determine, locate, and explore the full range of relevant sources addressing
a research question and systematically record the information they gather. Students are expe :

(i) follow the research plan to collect data from a range of print and electronic resources i
such as reference texts, periodicals, web pages, online sources) and data from experts;

(ii) differentiate between primary and secondary sources;

der to see the
diagrams, timelines) i

(iii) record data, utilizing available technology (e-g-such as word processors) i
relationships between ideas, and convert graphic/visual data (e-g—such as ¢
written notes;

(iv) identify the source of notes (such as author, title, page number) and rec
concerning those sources according to-e-g-—such as a standard format;

raphic information

(v) differentiate between paraphrasing and plagiarism and ide importance ing valid and
reliable sources.

Synthesizing Information: Students will clarify research questionsand e angd'synthesize collected
information. Students are expected to:

(i) refine the major research question, if necess

(ii) evaluate the relevance and reliability @

Organizing and Presenting Ideas: Students 0
the purpose of the research and thei i

D
D
D
>
(@]
@

(e-g=-such as bibliography, works cite
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