DRAFT Proposed Revisions
Texas Essential Knowledge and Skills (TEKS)
English Language Arts and Reading, Kindergarten — Grade 2

Prepared by the State Board of Education TEKS Review Committees
First Draft, November 2015

These draft proposed revisions reflect the changes to the English language arts and reading Texas Essential Knowledge and Skills (TEKS) that have been recommended by
State Board of Education-appointed TEKS review committees for Kindergarten - Grade 2. Proposed additions are shown in green font with underlines (additions) and
proposed deletions are shown in red font with strikethroughs (eeletiens). Text proposed to be moved from its current student expectation is shown in purple font with
strikethrough (meved-text) and is shown in the proposed new location in purple font with underlines (new text location).

Comments in the right-hand column provide explanations for the proposed changes. The following notations were used as part of the explanations:
CRS—information added or changed to align with the Texas College and Career Readiness Standards (CCRS)
ER—information added, changed, or deleted based on expert reviewer feedback
MV —multiple viewpoints from within the committee

VA—information added, changed, or deleted to increase vertical alignment

KINDERGARTEN - GRADE 2, ENGLISH LANGUAGE ARTS AND READING TABLE OF CONTENTS

KINd@rgarten.......ccceeeeeiiiiiiiiiiiisssiissssssnnssssssssssssssssssssssssssssssssssssssssssssnss pages 2-14
Grade L. . eee e s e s e e e e s e e s e s e e s eeeesesseaeeeeeseeeaeaaeaaaaaes pages 15-29
(] - e [ 2P UPPOPPPPPPPPPPRt pages 30-42

page 1



8110.11. English Language Arts and Reading, Kindergarten, Beginning with School Year 2009-2010

TEKS with edits Committee Comments
(@) Introduction.
Sub-committee rewrote.
1)
adoe and Skill® KS) embody the
i aul0h the int@@gted strands of
panse:collaboration;
-------- Sub-committee rewrote.
@) riting) and their application in order to accelerate the
acquisition of lanquage develop high levels of social and academic language
proficiency. As skills and ptained in each of the eight strands, students will continue
to apply earlier standards wit h to increasingly complex texts in multiple genres as they
become self-directed, critical leal ho work collaboratively while continuously using
metacognitive skills. Students shoull engage in academic conversations, write, read, and be read to on
a daily basis with opportunities for cross-curricular content and student choice.
)

Sub-committee rewrote.
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English language learners (EL 0 meet standards in a second language; however, their
©) proficiency in English inf] pllity (Sq@Ret these standards. To demonstrate this knowledge
throughout the stages o i : 0, comprehension of text requires additional
scaffolds such as ad pative [Mguage support, cognates, summaries, pictures,
realia, glossaries, bili uri, and other modes of comprehensible input. ELLSs can
and should be encourage® bf their first language to enhance vocabulary
development; vocabulary né context of connected discourse so that it is meaningful.
Strateqgic use of the student's fir ge is important to ensure linguistic, affective, cognitive, and
academic development in English:
To meet Texas Education Code, §28.002(h), which states, "... each school district shall foster the
continuation of the tradition of teaching United States and Texas history and the free enterprise system
(@) in regular subject matter and in reading courses and in the adoption of textbooks," students will be

provided oral and written narratives as well as other informational texts that can help them to become
thoughtful, active citizens who appreciate the basic democratic values of our state and nation.
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Current research [add references] stresses the importance of effectively integrating second language
acquisition with guality content area education in order to ensure that ELLS acquire social and
academic language proficiency in English, learn the knowledge and skills, and reach their full
academic potential. Instruction must be linguistically accommodated in accordance with the ELPS and
the student's English language proficiency levels to ensure the mastery of knowledge and gls in the
required curriculum is accessible. For a further understanding of second language acq
refer to the English Language Proficiency Standards and proficiency-level descrip
Chapter 74, Subchapter B.

Oral language proficiency holds a pivotal role in school success; ver
maximized across grade levels (Dr. Kate Kinsella, NCLB, 2010). tice with academic
(5) language if they are to become proficient in that language: they must
science, history, mathematics, art, literature, and technical subjects if th 0 become thinkers in
those disciplines (Fisher, Frey & Rothenberg, 2008).

(6)

(b)

& Be sure to eliminate wordiness.

ing, Speaking, Reading, and Writing.

1) d.50 d d 9| It is redundant to list them here and in the

knowledge and relationships found when studying expectations.
the structures, origins, 3 ords. The student is expected to: Put spelling on #1

(A) demonstrate print aware Added new SE under new strand

(i) recognizing environmental p Added new SE

Kﬁ recognizing that spoken words ca represented by print for communication;

(ﬁ) identifying all upper- and lower-case letters:;. Clarification

f\?j) demonstrating the one-to-one correspondence between a spoken word and a printed word in text;
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recognizing the difference between a letter and a printed word;-and

recognizing that sentences are comprised of words separated by spaces and demonstrate the awareness | Example of phonemic awareness and is an

AAAAAAAAAAAAAAAA
yyyyyyyyy

B}
(vii)
3 of word boundaries. {e-g-ineluding-through-kinesthetic-or-tacte-actions-such-asclapping-and ineffective example.
fumping);
&) holding a book right side up, turn its pages correctly, and know that reading moves from t@to bottom | Builds foundation for first grade reading.
(ii) and left to right with return sweep; and
(ﬁ identifying different-parts-ofa-boek-{e.g- the front cover-and ,back covers and ti Too wordy.
@& rewritten
(B)

demonstrate phonological awareness:

poken simple sentence; | Clarification

identifying a-sentence-made-up-ofa-group-efwords the individual words

Moved from Phonetic knowledge and

identifying syllables in spoken words;
reworded

identifying and producing rhyming words in response to an Combined 3C and 3D

the same spoken onset or initial Moved from 3

as, onset/c/ and rime/at/ make cat); Moved from 3

...Jal .../In/ says man); Moved from 3

Moved from 3

Moved from 3

Clarification

Strand redone

© 2 EsEEEQEB|ER|RERS

Added SE to strand

demonstrate phonetic knowledge by
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Combined 3A & 18A
i)y & identifying and matching the common sounds that letters represent with automaticity; ,
From Cavanaugh’s (2015) research
using krewledge-of letter-sound relationships to decode (including, VC, CVC, CCVC, and
(i) B8} CVCC words);and encode (including, VC, CVC words);reqular words in text Combined 3B & 18B
independent of content {e-g+VG-CVC-CEVCand-CVCC-words):
(iii) £€) recognizing that new words are can be created when letters are change Clarification
. and
. identifying and reading at least 25 high-frequency words with a ;
(iv) ) I research based list.: From Cavanaugh’s (2015) research
,ég) aVas -generate-rvime inra alalaldalhfa alal/daTaRV.V/alda e ReWritten
fin\} distinauish-oralhpresented-rhviming-o of words from-non , o Rewritten
© ecognize-spoken-alliteration-or-groups-of-w H-w Spe titialseund | Moved to phonological awareness
o} HeRe Moved to phonological awareness
S) blend Moved to phonological awareness
Moved to phonological awareness
HH :
4 egren ; ' gyo T EAC A A A Ik Moved to phonological awareness
(D) develop vocabulary to: Added SE
(i) identify and use words thatgame actid rections, positions, sequences, and locations; Moved from 5A
(ii) recognize-understang B made up of shorter words; Moved from 5B
identify and sor . i concep®al categories (e-g-—including colors, shapes,
iii Moved from 5C
textures); and
(iv) use a variety of resour i such as; a picture dictionary, environmental print or Reworded
digital resources); CCRS 1IB3A
Listed above on C (iv
© (iv)
(E) Develop foundational skills by
(i) Self-selecting texts and reading independently for a sustained period of time.
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form write upper- and lower-case letters legibly using appropriate formation and the basic

ii . - ; . Reworded
(i) conventions of print (left-to-right and top-to-bottom progression); -
(2 Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use New Strand Statement
metacognitive skills to comprehend increasingly complex texts. The student is expected to:
A) establish purpose for reading assigned and self-selected texts and monitor comprehensi Intro from Figure 19
corrections and adjustments when that understanding breaks down. Pearson expert
®) search for and use connections to personal experiences, to ideas in other texts Fig 19F CCRS Il D1A
community.
©) visualize sensory images to interpret and analyze texts. CCRS IIABA
New statement
(D) generate guestions about text to deepen understanding and gain infor Figure 19 B
(E) use text features, elements and structure to make and coy predictions. (CCRS 11l 2A)
&) sort through information read to distinguish what is most g an author's Added new statement
message.
(G) make inferences about text and use textug (Fig 19D) (CCRS 11 Ad)
(H) summarize, paraphrase, or retell tex g in logical order within atextand | (Fig 19D) (CCRS 11 A 4)
across texts.
()] combine information from s' schema in order to create new understanding. CCRS Il D1A
3) Response: Listening g using Multiple Texts. Students speak and write
to effectively convey ¥ 5 of texts which are read or heard for a variety of New Strand Statement
audiences and purposes.
(A) Added a new SE
A Moved to Collaboration
B)(B) Moved from 3B CCRS IV A3B
C - . ) . S Moved from Fig. 19
&) Discuss mental images that support interpretations and analysis of text. g
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Part of Figure 19F; Making

(D) Share personal connections that directly support comprehension of texts. connections to other text is stated in
Strand 2.

(E) Discuss inferences, supported with text evidence. Moved from 6A

. e L Stephanie Harvey’s research
(F) Discuss why specific information is important to the author’s message. Ne\?v SE y

i - ) - ) ) ) CCRS
(G) Discuss insights gained from combining text information with personal sche New SE
(H) Retell short summaries that maintain meaning and logical order. Fig. 19
()] Explain how texts evoke personal responses. CCRS
A) oHow pictorial directions{e-grecip ience-experimen Added to 3A.
22 i Clarity

en Clarity; moved to Collaboration
23) ontiAt Strand
8 : Moved to Vocabulary in Strand 1
G) de - and Moved to Vocabulary in Strand 1
B LiSe Moved to Vocabulary in Strand 1
Collaboration:
4 ! otk . New Strand was added here
A predict- whatmight - w based-on-th From Figure 19 (A)
(B) ask-and Moved to response
Collaboration: Listening, Speaking, Reading and Writing using Multiple Texts. Students prepare for
(4) and participate productively in diverse interactions, building on others’ ideas and expressing their own | New strand statement
viewpoints clearly in a variety of contexts. The student is expected to:

(A) follow agreed-upon rules for discussion, including taking turns and speaking one at a time. From Listening and speaking

110.11. English Language Arts and Reading, Kindergarten, Beginning with School Year 2009-2010
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CCRS Il B1IA-B, CCRS 111 B2B
(B) share information and ideas by speaking audibly and clearly using the conventions of language. From Listening and speaking
(©) listen attentively by facing speakers and asking questions to clarify information From Listening and speaking
CCRS IV A3A, CCRS IV B2A-B,
CCRS IV B3C
(D) Students work productively with others in teams. From Listening and
speaking/Reworded to match strand
Multiple Genres: Listening, Speaking, Reading and Writing using Multipl
) qen.re-spemflc characterlstlcs., structures, and purposes in order to anal espond to, and com New strand statement
variety of texts. The student is expected to:
read, respond to, and dictate or write literary text (fiction and narrativ ding to character,
(A) setting, key events, sensory details, and structure including beginning, mi nd end Rewritten from 6
B) read and respond to traditional literature from a variety o Rewritten from 6B CCRS I1C2
CCRS 1ID2
© read, respond to and dictate or write poetry b ythm, beat and similarities in Rewritten 7
words
(D) read, respond to and dictate or write4fli@rmationa i topic, details, title, illustrations and | Rewritten 10
structure including descriptive and seCWERki
CCRS | A3A
(E) read, respond to and dictz [CW pository text attending to pictorial directions and Rewritten 11
structure including seg
= Strand rewritten
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Moved to Strand 1

Moved to Strand 1

Moved to Strand 1

Moved to Strand 1

Strand rewritten

Rewritten in Multi Genre strand

Moved to Multi Genre strand

Rewritten in Multi Genre strand

TBBE BT |BloBE

Text element not skill or strategy

3

Add handwriting

®

Strand removed

Rewritten under Comprehension

Moved to Multiple Genre

B (B2

Strand removed

&

Strand removed
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Rewritten in Multi Genre

Rewritten in Comprehension

Moved to Author’s Craft Strand

Rewritten in Multi Genre

Removed Strand

Put under Response

Reworded and added to Foundational

Removed strand

BB E B2 EgoE| 2

Address in informational texts

Addressed in Technology Application
TEKS

v
Readi 0 Writing using Multiple Texts.

New Strand Statement

) Students use critical inquiry to anal b of aut * choices and how they influence and | CCRS | A1B
communicate meaning within a tg craft purposefully in order to CCRS | Al1C
develop their own products and 8 | EXpected to: CCRS Il A3B

(A) notice and discuss the ways authors 8 op-n structure text with a focus on sequential Moved from 10 C
and descriptive CCRS Il A1A-C

(B) notice and discus §g text including to entertain or inform

©) identify and_use, with of craft such as punctuation, capitalization, bold words, New SE for this strand
and descriptive wor

43) A A s v ‘ ‘ o ‘ . ._ ._ SYISHS; Rewrote strand
Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.

(4] Students use the modes of writing/discourse and the writing process recursively to compose multiple New Strand Statement

texts that are meaningful and leqgible and use appropriate conventions. The student is expected to:

(A) plan a first draft by generating ideas for writing through class discussion; CCRS IA1A

110.11. English Language Arts and Reading, Kindergarten, Beginning with School Year 2009-2010
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(B) develop drafts by sequencing the action or details in the story; CCRS | A2A
©) revise drafts by adding details or sentences; CCRS | A4A-G
(D) edit drafts by leaving spaces between letters and words; and CCRS I A5A
(E) share writing with others.
L Strand was removed
Lho- Rewritten under Multiple Genre
B Rewritten under Multiple Genre
Rewritten under Multiple Genre
£5) P
@ey | T T e IS Removed strand
AYE) understand and use the following parts of speech in the @ of reading, writing, and speaking
(with adult assistance):
(M) nast-and-future tenses ; s (past, et
2> BB Continuity with 1%, 2" and 3" grades.
and future);
(i) nouns (singular/plural);
(iii) adjectives (cog@me Unneccessary
(iv) ASES (ooreoriie s enhohsooald e ine foa s
Unneccessary
V) Provide example
BYG) Clarity
= Same as B
) Strand removed
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M capitalize the first letter in a sentence; and

Removed-as-not-nexttolast statement

) use punctuation at the end of a sentence ; and
&8 Strand removed
A Combined 3A and 18A
B} Combined 3B and 18B
E)(K)
€9 Added to Research and Inquiry strand

Inquiry and Research: Listening, Speaking, Reading and Writing usjd

axts. Students

(8) engage in both short-term and sustained recursive inquiry processe

d and assigned

purposes. The student is expected to:

(A) ask questions about topics of class-wide interest;-ané

®) decide what sources or people in the classroom, school
questions.

New Strand Statement

Reworded because not next to last
statement

CCRSV Al1-2

answer these

CCRSVB1

20y add

Added to Research and Inquiry strand

& (C)

CCRS I A2B

B8} (D)

an Rranan N
> > S

Becomes part of the Response strand

Moved to Response Strand

Moved to Response Strand

Moved to Response Strand

Moved to Response Strand
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8110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010

TEKS with edits Committee Comments
(@ Introduction.
Want to integrate these at the end.
Change introduction to adhere to the new
framework.
Look at the possibility of removing the
& Put a clause for including or such as.
The English language arts and reading Texas Essential Kg edge and Ski KS) embody the
interconnected nature of listening, speaking, reading, anc\ER T augh the | ated strands of
developing and sustaining foundational language skills; co ponse¥ollaboration;
aQ multiple genres; author’s purpose and craft; composition an§iese o, quiry and research.
The strands focus on authentic reading and wikidigaio ensure ke Texas and are integrated and
progressive with students continuing to de PR edge a ills with increased complexity and
nuance in order to think critically and oﬁ evolvinQeture of language and literacy.
2
A
)
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The eight strands of the essential knowledge and skills for English language arts aSPrcaqeieg are
intended to be integrated for instructional purposes and are recursive in nature. 4 stra of equal
value and may be presented in any order throughout the year. All strands ingilsle the four dd §s of
language (listening, speaking, reading, and writing) and their applicatio prder to accelerate
acquisition of language skills so that students develop high levels of sg and academic lanquag€

@ proficiency. As skills and knowledge are obtained in each of the eigfii&trands, ts will continue
to apply earlier standards with greater depth to increasingly complex ing ple genres as they
become self-directed, critical learners who work collaboratively while C8 pusly using
metacognitive sKills. Students should engage in academic gonversations, ead, and be read to on
a daily basis with opportunities for cross-curricular cont{Nag dent choicg

ha nuh aduecation sy N an Oy o n oy TR o doriti ha

& nglish-language sty
English language learners (ELLS) are g standard S\ a second language; however, their
proficiency in English influences the | i andar¥8. To demonstrate this knowledge
throughout the stages of English langua¥ on, COmp sion of text requires additional
scaffolds such as adapted text, translationss e language support, cognates, summaries, pictures,

(3) realia, glossaries, bilingua : hesaN@and other modes of comprehensible input. ELLS can
and should be encouragg e of T irst language to enhance vocabulary
development; vocab ontext®t connected discourse so that it is meaningful.
Strategic use of the stU% important to ensure linguistic, affective, cognitive, and
academic development i

4
Current research [add references] stresses the importance of effectively integrating second language

4) acquisition with quality content area education in order to ensure that ELLs acquire social and

academic lanquage proficiency in English, learn the knowledge and skills, and reach their full

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010
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academic potential. Instruction must be linquistically accommodated in accordance with the ELPS and
the student's English language proficiency levels to ensure the mastery of knowledge and skills in the
required curriculum is accessible. For a further understanding of second language acquisition needs,
refer to the English Language Proficiency Standards and proficiency-level descriptors located in
Chapter 74, Subchapter B.

Oral language proficiency holds a pivotal role in school success; verbal engagement must
maximized across grade levels (Dr. Kate Kinsella, NCLB, 2010). Students need practi

academic

(5) language if they are to become proficient in that language: they must learn to speak
science, history, mathematics, art, literature, and technical subjects if they are to inkers in
those disciplines (Fisher, Frey & Rothenberg, 2008).
) Statements that contain the word "including" reference content that must bdi#astered, while t
containing the phrase "such as" are intended as possible illustrative exgififes.
(b) Knowledge and skills: Listening/Speaking/Reading/Writing using 4Eitiple Ted@ ¥ pes;
Listening/Speaking/Reading/Writing:
?.=-= Beaginning-Reading New Strand
printed:
Developing and Sustaining Foundational Language SKills? acaking, IR@eing, and Writing.
Q) Students develop word structure knowledge through phono MAPARESSIpLINt concepts, and
phonics to decode and encode texts. Students apply knowleOg aglPclationsi¥ps found when studying
the structures, origins, and contextual meanj rds. Theq@ient is expected to:
(A) demonstrate print awareness by: Alignment with new strand
A 0) recognizing that spoken words are r glish by specific sequences of letters; | grammar
. . o Important to efficient decoding (fluent vs.
8310 identifying all upper- with automaticity)
€S (iii) sequencing the | grammar
O (iv) recognizing the dist a sentence {e-g-; such as capitalization of first word, Grammar; clarification
ending punctuation);
E-\) reading texts by moving fro bottom of the page and tracking words from left to right with | Grammar
return sweep; and
F)-(vi) identifying the information that different parts of a book provide {e-g- such as title, author, Grammar: clarification
illustrator, table of contents).
(B) demonstrate phonological awareness by:
Ay (1) orally generate a series of original rhyming words using a variety of phonograms {e-g-; such as- Moved; clarification

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010
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ake, -ant, -ain) and consonant blends (e.qg., bl, st, tr);

distinguish between long- and short-vowel sounds in spoken one-syllable words {e-g- such as

Moved; clarification

ii o
&) bit/bite);
©) (il recognize the change in a spoken word when a specified phoneme is added, changed, or removed Move; clarification
{e-g=such as /b/l/o/w/ to/g/l/o/wl);
) blend spoken phonemes to form one- and two-syllable words, including consonant Moved:; clarification
such as spry;
EX(v) isolate initial, medial, and final sounds in one-syllable spoken words; and
E)-(vi) segment spoken one-syllable words of three to five phonemes into indi such | Moved: clarification
as splat =/s/p/l/a/th.
© Develop phonetic knowledge by: Change format
A Moved;
(i) Moved; clarification
(ii) Moved;
(i) Moved; clarification
(iv) decode and encode consonand i jng ch, tch, sh, th=as in thing, wh, Moved: clarification
ng, ck, kn, -dge, and ph;
W) trigraphs including 0o as in foot/moon, ea as in rewrote for accuracy and clarification
as in day, ai as in pail, aw as in saw, ew as in few, oa
(vi) including oy as in toy, oi as in point, ou as in out, and ow | Remove vowel for redundancy and added
examples for clarification
U]
th
<)
)
S
&) Moved:

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010
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(SXB}
(vii) decode and encode words in context and in isolation using closed syllable {EVE) {e-g- such as clarification
mat, rab-bit};
(viii) decode and encode words in context and in isolation open syllable {&\5 {e-g- such as Clarification
(ix) decode and encode words in context and in isolation vowel-consonant-silent "'e" Clarification
such as Kite, hide);
(x) decode and encode words in context and in isolation vowel digraphs and di Clarification; pronouns are addressed in
boy-hood, oat-meal}; and-pronouns{e.g-such-ast-me): Strand 7 G vi
(xi) decode and encode words in context and in isolation r-controlled v, clarification
(xii) Clarification
(BXE) redundant
E)(xiii) clarification
F)(xiv) clarification
S)(xv) clarification
H)(xvi) clarification
H(xvii)
(D) Vocab moved from Strand 6
(i)
(ii)
(E)
(i) Moved and adjusted from old fluency
strand
(ii) Moved from old strand 12
(K) Moved from old strand 6

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010 page 19




) Addressed at Developing strand - E
P Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use
metacognitive skills to comprehend increasingly complex texts. The student is expected to: New strand
(A establish purpose for reading assigned and self-selected texts and monitor compre n making Intro from Figure 19
corrections and adjustments when that understanding breaks down. Pearson expert
®) search for and use connections to personal experiences, to ideas in other texts a Fig 19F CCRS I D1A
community.
©) visualize sensory im to interpret and analyze text CCRS [1AGA
sualize sensory images to interpret and analyze texts. New staterment
(D) generate guestions about text to deepen understanding and gain Figure 19 B
(E) use text features, elements and structure to make and confirm predic (CCRS 11l 2A)
) sort through information read to distinguish what is (@EGESQOrtant in u nding an author's Added new statement
message.
(G) make inferences about text and use textual evidence to Sgpor (Fig 19D) (CCRS 11 A4)
(H) summarize, paraphrase, or retell texts in wa saintain N\ERMM in logical order within a text and (Fig 19D) (CCRS Il A 4)
across texts.
[())] combine information from the text ang ema in org@Ato create new understanding. CCRS 1l D1A
Reading/Beginning-Reading-Ski i jcal glents-display-phenolegical-awareness: | Moved A-F to Developing & Sustaining
: strand
) )
B
©
B ;
&
()
3) Response: Listening, Speaking, Reading, and Writing using Multiple Texts. Students speak and write New strand
to effectively convey viewpoints and analysis of texts which are read or heard for a variety of
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audiences and purposes. The student is expected to:
. . New standards created by vertical
(A) discuss and record predictions alignment team
(B) share questions generated before, during, and after reading a text
©) describe mental images that support interpretations and analysis of text
(D) share personal connections that directly support comprehension of text
(E) discuss inferences, supported with text evidence
(F) discuss why specific information is important to the author’s message
(G) describe insights gained from combining text information with personal
(H) retell and create short summaries that maintain meaning and logical g
(] explain how text evokes personal response
Moved A-1 from old Phonics strand to new
s Strand 1 Developing and Sustaining
A
@ g
¢y on
vy
oved to phonological awareness an
&) Moved to phonological d
............... rewrote for accuracy and clarification
N
B)
<)
@ 1 ’ 1

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010

page 21




TED| B |BIT|EIZ|EIEE

4) Collaboration: Listening, Speaking, Reading and Writing iple Students prepare for New strand

and participate productively in diverse interactions, building O LEF ideaS®Wd expressing their own

viewpoints clearly in a variety of contexts. Tj t is exp¥y 10:
(A) listen attentively to speakers and ask relg b to clari formation; and Moved from old strand 27
(B) claf sequence of actions. Moved from old strand 27

a
ala a aan aYaidla A alWalda a omnea a aWa\ViaTa an

SRR = . e . & . Moved from old strand 28
© to-share information and discussion, speaking clearly at an appropriate ved from old stran

pace, using the conve

ontinve-to-apply-earlier Staae. or complexity—Students-are-expected-to follow agreed-
D : . ) . . : Moved from old strand 29

() upon rules for discussion, inS 0 to others, speaking when recognized, and making ved from old stran

appropriate contributions-, and e ideas of others.
(E) produce collaborative productsSuch as posters, texts, drawings.

Addressed in new comprehension strand

A
)
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Move to sustaining & Developing

5)
New strand
and compose a variety of texts. The student is expected to:
read, respond to, and dictate or write literary text (fiction and n .
A - ! ; ; -
(A) setting, key events, sensory details, and structure including beqi Rewritten from 6
Rewritten from 6B CCRS IIC2
B read and respond to traditional literature from a variety of cultures
&) D CCRS 1ID2
(93} read, respond to and dictate or write poetry by attendi nd similarities in | Rewritten 7
words
(D) read, respond to and dictate or write infogg f to topic, details, title, illustrations, | Rewritten 10
CCRS 1 A3A
(E) ttending to pictorial directions and | Rewritten 11
New Strand Statement
Author’s Purpose and 4 _ _ CCRS | A1B
(6) Students use critica pse of authors’ choices and how they influence and CCRS | ALC
communicate me qwriulate author’s craft purposefully in order to
: : : CCRS I1 A3B
develop their ow nces. The student is expected to:
(A notice and discuss the'¥ jonn structure text with a focus on sequential
and descriptive
(B) notice and discuss the author’s put§ for writing text including to entertain or inform Moved from10C CCRS Il A1A-C
©) identify a_nd_use, with support, elements of craft such as punctuation, capitalization, bold words, New SE for this strand
and descriptive words
®) o i neSlud i oo eseeindbios Vocab moved to Strand 1
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Addressed in Strand 7

Moved to Developing strand - vocabulary

GHCAIGIRCI =

Moved to Developing strand - vocabulary

—~~
~
N—r

Composition and Presentation: Listening, Speaking, Reading and Writing usé b e Texts.
Students use the modes of writing/discourse and the writing process recugsi¥ly to co

multiple texts that are meaningful and legible and use appropriate con ons. The studé
expected to:

Developmentally inappropriate

write brief-compositions about topics of interest to the student;

New strand

plan a first draft by generating ideas for writing {e-g= such as dra g ideas, listing key

ideas);

Moved from old strand 19

Moved from old strand 17

Moved from old strand 17

Moved from old strand 17

Moved from old strand 17

Moved from old strand 17

Moved from old strand 20

Moved from old strand 20

Moved from old strand 20

Moved from old strand 20

prepositions and prepositional p

Moved from old strand 20

pronouns {e-g-+-me}; and

Moved from old strand 20

time-order transition words;

Moved from old strand 20

speak in complete sentences with correct subject-verb agreement; and

Moved from old strand 20

cle|E|E|E|E|E|2|e|2| B |B|R|EB|B| B |B

ask questions with appropriate subject-verb inversion.

Moved from old strand 20

110.12. English Language Arts and Reading, Grade 1, Beginning with School Year 2009-2010

page 24




form upper- and lower-case letters legibly in text, using the basic conventions of print (left-to-right

K - . ; - Moved from old strand 21(J-L
(K) and top-to-bottom progression), including spacing between words and sentences; (-L)
(L) recognize and use basic capitalization for:
(i) the beginning of sentences;
(i) the pronoun "I"; and
i names of people; and
recognize and use punctuation marks at the end of declarative, exclamatory niefgative
™M) d tuat ks at the end of declarat lamat t
sentences.
(8) Moved from old strand 20
Inquiry and Research: Listening, Speaking, Reading and Writing us Itiple Texts. Students
engage in both short-term and sustained recursive inQuay processes fo elected and assigned
purposes. The student is expected to:
(A qenerat_e a list of topics of class-wide interest and formulaté ons about one or two of New strand
the topics; and
(B) decide what sources of information mig
gather evidence from available so
© th d f labl
experts;
(D) use text features (e.q., table of contents, @
picture dictionaries) to locata alion; d
(E) record basic informatio orma 0., notes, charts, picture graphs, diagrams).
Doadina/ComprehendBibe orary Toxt/Rilion. ants undarctand malia inforaneac and dreow Moved to Multiple Genre Strand
9) onclusions-aboutth ! d S0t fiction-and-proy ide-evidencefrom-textto-supportthe
9
)
(10)
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11)

Moved to Strand 1

(13)

(14)

Addressed in Multiple Genres Strand

Addressed in Multiple Genre Strand

Addressed in Technology TEKS

Moved to strand 7
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Addressed in Multiple Genres Strand

Delete strand

Move to Strand 7

Move to Strand 7

Moved to strand 7

BT EZEEEEEHE B 8T |3

—~
N
i

~
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Moved Research strands to new strand
8

BB || R B2 | B|BBIBEEB BB D EEE 3
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25)
(26)
ZhH
A Moved to strand 4
8} Moved to strand 4
Moved to strand 4
28)
Moved to strand 4
29
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8110.13. English Language Arts and Reading, Grade 2, Beginning with School Year 2009-2010

TEKS with edits

Committee Comments

(@) Introduction.
Worked through subcommittee to redo
1)
The English language arts and reading Texas Essential Knowledge and Skills %) embody the
interconnected nature of listening, speaking, reading, and writi Qrough the integ@iRd strands of
developing and sustaining foundational language skills; comprd oration; multiple
genres; author’s purpose and craft; composition and presentatio . The strands
focus on authentic reading and writing to ensure a literate Texas d ) progressive with
students continuing to develop knowledge and skills i increased
irstlanguag Worked through subcommittee to redo
lish | cition.
The eight strands of the essential s for English language arts and reading are intended
to be integrated for instructiona and & h/e in nature. Each strand is of equal value and
may be presented in any ordg pds include the four domains of language
@) (listening, speaking, readirf8 iti application in order to accelerate the acquisition of
language skills so that studen i &8 of social and academic lanquage proficiency. As
skills and knowledge are obtaineW 0Nt strands, students will continue to apply earlier
standards with greater depth to incr Dlex texts in multiple genres as they become self-
directed, critical learners who work co ively while continuously using metacognitive skills.
Students should engage in academic conVversations, write, read, and be read to on a daily basis with
opportunities for cross-curricular content and student choice.
)
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Worked through subcommittee to redo

(]
English language learners (ELLS) are expe d language; however, their
proficiency in English influences the ability T B demonstrate this knowledge

(3) throughout the stages of English language acqu comprehension of text requires additional
scaffolds such as adapted text, troasla pative 1§ age support, cognates, summaries, pictures,
realia, glossaries, bilingual dicid@peri b and modes of comprehensible input. ELLs can and
should be encouraged to usg st lanO@&ge to enhance vocabulary development;
vocabulary needs to be in 8 discourse so that it is meaningful. Strategic use of the
student's first language is impd stic, affective, cognitive, and academic development
in English.

(4) -+ citizans who.aooreciate the basic dermc s of o © and ration

A
v \/ a vivaw, v v C v, v Voo oH—ou v v

Current research [add references] stresses the importance of effectively integrating second language
acquisition with quality content area education in order to ensure that ELLS acquire social and academic
language proficiency in English, learn the knowledge and skills, and reach their full academic potential.

Worked through subcommittee to redo
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Instruction must be linguistically accommodated in accordance with the ELPS and the student's English

language proficiency levels to ensure the mastery of knowledge and skills in the required curriculum is

accessible. For a further understanding of second language acquisition needs, refer to the English

Language Proficiency Standards and proficiency-level descriptors located in Chapter 74, Subchapter B.

Oral language proficiency holds a pivotal role in school success; verbal engagement must be maximized

across grade levels (Dr. Kate Kinsella, NCLB, 2010). Students need practice with academic lan
they are to become proficient in that language: they must learn to speak the lanquage of scien

(Fisher, Frey & Rothenberg, 2008).

New

Statements that contain the word "including" reference content that must be mastered
containing the phrase "such as" are intended as possible illustrative examples.

New

(b) Knowledge and skills.
Roading/BeginningReading Drint Awwaren New strand title
(1) Developing and Sustaining Foundational Language Skills: Listening, Speaking, ling, and Writing.
Students develop word structure knowledge through phonolog (altEus epts, and phonics
to decode and encode texts. Students apply knowledge and rela 11 p/ing the
structures, origins, and contextual meanings of words. The stude
(A) demonstrate print awareness by: From firstkS_ItIrand under beginning reading
skills
() dlstlnq_wsh features of a sentence {e-g= su ending punctuation, commas, Adding additional SEs within the strand
guotation marks).
(i) use environmental print and commaAmmel| WEES. (0 assist in the interpretation of text {e-g= such as | Moved from 15B, added info to show
signs, labels, captions, photograg i grow_th in standard lncludlng
additional examples to consider
A).(B) demonstrate and appl i decoding multisyllabic words in context and in Was 2(A) Added standards above this
isolation independent-o e ymmon letter-sound correspondences including: standard so changed the letter to
correspond
0] use-phonelogical-knowledgeto to letters to construct unknown words: using single Combined 23A and 2Ai
letters (consonants and vowels);
(i) decode and encode consonant blends (e-g= such as thr, spl); consonant digraphs (e-g= such as as na, Combined 23Bi. 2Aii and 2Aiii
ck, ph); and complex consonants (e-g- such as hard and soft ¢ and g, ck); ' '
Tth . —ck-ph): Combined 23Bi, 2Aii, 2Aiii
(iii) decode and encode multisyllabic words using closed syllable {S\C} (e-g=-such as pic-nic, mon-ster);
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(iv) decode and encode multisyllabic words using open syllable {G\4) (e-g--such as ti-ger);
4l Qeche and encode multisyllabic words using vowel-consonant-silent ""e" words {/Ce)-(e-g=-such as Combined 23Biii and 2Biv
v) in-vite, cape);
(vi) decode and encode multisyllabic words by-applyirg-krewledge-of using vowel teams including
vowel digraphs (e-g such as ie, ue, ew, 00, and ee), vowel trigraphs (such as igh), and diphtfongs Combined 23B, 23Biv, 2Aiv (Deleted 2Bvi)
(e=g= such as oi, ou, ow, and oy);
Vil dec_ode and encode multisyllabic words using r-controlled vowels (e-g=-such as ar, Combined 23Bii and 2Bv
er, ir, or, ur); and
() decode and encode multisyllabic words using final stable syllable (e-g=-such a-tion, tum-
(viii)
L Deleted because it is similar to 2Aiv
€)(ix) decode and encode words by-apphyingknewledge-of with common sp (e-g=-such as - Combined 23B, 23Bi, 2Aii, 2Aiii, 2C
tght—ant-word families);
©)x) read and use words with common prefixes (e-g--such as u such as -ly, - Combined 2D and 5A
less, -ful) to determine the meaning of words (e-g--such as ¥
2(_))( (iE ) spell base words with inflectional suffixes endings (e.g. Moved from 23D
E)(xii) identify and read abbreviations (e-g- such a: Moved from 23E
B (xiii) identify; and read, and spell simple con it's, aren't, and can't); Combined 23E and 2F
. identify-and read and spell at least 300 h a commenty-used-list researched | Combine 23C and 2G
E)xiv) based list;
Deleted because decoding skills included
= above are teaching students to
monitor.
(C) Develop vocabulary to: From first Strand under beginning reading
skills (vocabulary)
8B)(1) use context to determine the relé g of unfamiliar words or multiple-meaning words; Moved from 5B
(i) identify and use common words thal@€ opposite (antonyms) or similar (synonyms) in meaning; and | Moved from 5C
(D) alphabetize a series of words and use a dictionary or a glossary to find words. Moved from 5D
(E) Develop foundational skills by:
) self-selecting or assigned texts and reading independently for a sustained period of time and Moved from 12A

a N Na roacino-\A aYa' m
= o+ e =
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2
Students use a flexible range of metacognitive skills, vocabulary and fluency to understand text that
is read, written, spoken, and heard. The student is expected to:
(A) Synthesis: Combmmq information from the text and the readers’ schema in order to create ne CCRS 11 D1
understanding.
(B) Predicting: Use text features, eleme_nts and strqcture to make and confirm predictions, CCRS 111 2A
features across genres and teaching the various structures)
© Questioning: Generate guestions about text to deepen understanding and gain infoufligtion Figure 19B
(D) Visualizing: Visualize sensory images to interpret and analyze texts CCRS 11 A6
€ Connecting: Search for and use connections to personal experiences, to idgl8®n other tgg@and to the CCRS 11 D1
larger community.
() Determining Importance: Sort through information read to distinguish what iSSg@R@nportant to New
understanding an author’s’ message.
G) Inference: Make inferences about text and use textual evidence\EAS nderstang Fig 10D, CCRS 11 A4
(H) Summarize: Summarize, paraphrase, or retell texts in ways that hin |00YCal order within a Fig 19, CCRS 11 A4
text and across texts.
- - ~ - - N - n ‘ Y v - ~
Comprehens_lon repair and sglf monl_tormq. Establi pse for ré Passigned and self selected texts Pearson, intro from Fig 19
()] and monitor comprehension making connec stments\@len that understanding breaks
down.
3) Response: Listening, Speaking, Reading, and W ¥sing Multiple Texts.
Students speak and write to effeci 3y vieW@Bnts and analysis of texts which are read or heard
for a variety of audiences and i ) pccted to:
(A) Reworded from 3A
(B) Fig 19B
! . CCRS
Describe mental images that suppo pretations and analysis of text. Meoved from Fig—19
. . . Part of Figure 19F; Making connections
(D) Share personal connections that directly support comprehension of texts. 1o other text is stated in Strand 2.
(E) Explain inferences supported with text evidence. Moved from 6A
(R Locate and explain why specific information is important to the author’s message. Stephanie Harvey’s research
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. . . . . . CCRS
G) Describe insights gained from combining text information with personal schema. New SE
(H) Create short summaries that maintain meaning and logical order. Fig. 19E
()] Explain how texts evoke personal responses. CCRS
tmceomerhonsons
4
) Collaboration: Listening, Speaking, Reading, and Writing using Multiple Texts.
participate productively in diverse interactions, building on others’ ideas and €
viewpoints clearly in a variety of contexts. The student is expected to:
(A) use comprehension skills to listen attentively to others in formal and info Moved from K/S statement 28
(B) speak clearly and to the point, using the conventions of language. Moved from K/S statement 29
© work productively with others in teams Moved from K/S statement 30
®)
(A) Rewritten from 9A, 9B,
CCRS 1IC2
(B) of cultures CCRS 1ID2
© read, respond to and dict3 write poetry (Jiattending to rhyme, rhythm, beat and similarities in
words
(D) read, respond to and dictate or ‘ ational text attending to topic, details, title, illustrations CCRS | A3A
and structure including descriptive dg@#gequential
(E) read, respond to and dictate or write procedural expository text attending to pictorial directions and
structure including sequential order
(A) read, respond to, and dictate or write literary text (fiction and narrative) by attending to character,

setting, key events, sensory details, and structure including beginning, middle and end
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Combined 2D, 5A, and 23D

GG P>

Author’s Purpose and Craft: Listening, Speaking, Reading and Writing using Multipi@¥Pexts. eNts

(6)
use critical inquiry to analyze the purpose of authors’ choices and how they influ and commu C
meaning within a text. Students emulate author’s craft purposefully in order t elop their own
products and performances. The student is expected to:
(A notl(:(_a and discuss the ways authors greup-informationn structure te n sequential and Moved from 10 C  CCRS Il ALA-C
descriptive
(B) notice and discuss the author’s purpose for writing text inclshaqg to entertain Moved and adapted from 13A
© |dent|_fy_and use, with support, elements of craft such as pu 0 Ritalizatio Id words, and New SE for this strand
descriptive words
y -
A) identify moral lessons as themes in well-known fables, legends V. or stories; and
®) compare different versions of the same stor, al and cofitemporary folktales with respect to
their characters, settings, and plot.
@) images-in-peetry:
Composition and Presentatig i i 0. Red@Ng and Writing using Multiple Texts.
Students use the modes of W P writing process recursively to compose multiple texts
that are meaningful and legibl€ conventions. The student is expected to:
(A) plan a first draft by generating ided Pe_g-such as-drawing, sharing ideas, listing key ideas); Moved from Writing Process
(B) develop drafts by sequencing ideas thrON@i¥riting sentences; Moved from Writing Process
© revise drafts by adding or deleting words, phrases, or sentences; Moved from Writing Process
(D) edit drafts for grammar, punctuation, and spelling using a teacher-developed rubric; and Moved from Writing Process
(E) publish and share writing with others. Moved from Writing Process
()] understand the function of and use the conventions of academic language Moved from K/S Standard 21
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verbs (past, present, and future);

Moved from 21A

(0N
(ii) nouns (singular/plural, common/proper); Moved from 21A
i adjectives (e.q.,such as descriptive: old, wonderful; articles: a, an, the); Moved from 21A
(iv) adverbs (e.g.,such as time: before, next; manner: carefully, beautifully); Moved from 21A
(v) prepositions and prepositional phrases; Moved from 21A
(vi) pronouns (e.g.,such as he, him); and Moved from 21A
B} (G) | use complete sentences with correct subject-verb agreement; and. Moved from 21B
{S) (H) | distinguish among declarative and interrogative sentences. Moved from 21C
A) (1) | write legibly leaving appropriate margins for readability; Moved from 22A
©)0) use capitalization for=proper nouns; months and days of the wec\@and 1118 on an@closing of a Moved from 22Bi-iii
letter; and
; ; - - v
©) (K) recognize and use punctuation marks, including: eg ctuatio Entences; apostrophes and Moved from 22Ci-iii
contractions; and apostrophes and possessives.
{5 (L) | use resources to find correct spellings. Moved from 23F
6 understanding o
®) Inquiry and Research: Listenj ing are iting using Multiple Texts. Students engage
in both short=term and sus procesSes for self-selected and assigned purposes. The
student is expected to:
A) qen_era.ute a list of topics of class- ormulate open-ended questions about one or two of the Moved from 24A
topics; and
(B) decide what sources of information migh¥¥e relevant to answer these guestions. Moved from 24B
) (©) gitk;er;;wdence from available sources (natural and personal) as well as from interviews with local Moved from 25A
(B)(D) use text features (e.q., such as table of contents, alphabetized index, headings) in age-appropriate Moved from 25B

reference works (e.g., such as picture dictionaries) to locate information; and
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(©) (E) | record basic information in simple visual formats (e.g., such as notes, charts, picture graphs, diagrams). Moved from 25C
(A) (F) | revise the topic as a result of answers to initial research questions. Moved from 26A
A
) Moved from 27A
©)
A Reworded and combined 9A and 9B under
Multiple Genres
@) Reworded and combined 9A and 9B under
Multiple Genres
Deleted because standards are structured to
(10) show the difference between
fiction/nonfiction
(11)
Moved to Foundational Language and
(12) :
Comprehension
(13)
(14)
(A) identify the main idea in a text and diStinguish it from the topic;
(B) locate the facts that are clearly stated in a text;
© describe the order of events or ideas in a text; and
(D) use text features (e.g., such as table of contents, index, headings) to locate specific information in

text.
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(15)

(A)
B8)
(16) | sounds-work togethe
A) recognize different purposes of media (e.g., such as informational, entertainmgfit);
(B) describe techniques used to create media messages (e.g., such as sound, g cs); and
(©) identify various written conventions for using digital media (e.g., suchf@s’e-mail, ite, video
game).
A7) | (iine and s
A) il - Moved to Composition
ideas);
= develop-d Moved to Composition
© it Moved to Composition
(D) edit-drafts for grammar—punctuation,aiRoelling usdif o tao: Moved to Composition
E) Moved to Composition
(18) | cinad neon
(A)
(B) write short poems that con¥
(19) o-commuhnicate-idea atior! Priicaudi Hic-purpose Leler Ceacetee
to:
(A) write brief compositions about topics of interest to the student;
®) write short letters that put ideas in a chronological or logical sequence and use appropriate
conventions (e.g., such as date, salutation, closing); and
l4aa) write-brief comments-on-iterany-or-informational texts: Moved to Response
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(20)

(21) Moved to Composition

A) Moved to Composition

B) Moved to Composition

S Moved to Composition

(22)

A Moved to Composition

) Moved to Composition and grouped
together 22Bi-iii

U] Moved to Composition and grouped
together 22Bi-iii

{h Moved to Composition and grouped
together 22Bi-iii

(i) Moved to Composition and grouped
together 22Bi-iii

© Moved to Composition and grouped
together 22Ci-iii

U] Moved to Composition and grouped
together 22Ci-iii

{h Moved to Composition and grouped
together 22Ci-iii

(Hi) Moved to Composition and grouped
together 22Ci-iii

(23)

A) Combined 23A and 2Ai

8By Combined 23B and 2C
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Combined 23Bi, 2Aii, and 2Aiii

Combined 23Bii and 2Bv

Combined 23Biii and 2Biv

Combined 23Biv, 2Aiv

Combine 23C and 2G

Moved to 1(Ei)

Combined 23E and 2F

Moved to Composition

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Inquiry and Research

Moved to Collaboration
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s Condensed for clarity
= Condensed for clarity
(29) Moved to Collaboration
(30) Moved to Collaboration
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