Draft English Language Arts and Reading, English | (One Credit)
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Introduction.

(b)

(1)

The English language arts and reading Texas Essential Knowledge and Skills (TEKS) embody the
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interconnected nature of listening, speaking, reading, and writing through the integrated strands of
developing and sustaining foundational language skills; comprehension; response; collaboration;
multiple genres; author’s purpose and craft; composition and presentation; and inquiry and
research. The strands focus on authentic reading and writing to ensure a literate Texas and are
integrated and progressive with students continuing to develop knowledge and skills with
increased complexity and nuance in order to think critically and adapt to the ever-evolving nature
of language and literacy.

The eight strands of the essential knowledge and skills fo glish language arts and reading are

(3)

ursive in nature. Each strand is of
e year. All strands include the four

intended to be integrated for instructional purposes an
equal value and may be presented in any order thro
domains of language (listening, speaking, readin iting) and their application in order to
accelerate the acquisition of language skills so velop high levels of social and
academic language proficiency. As skills an ained in each of the eight strands,
students will continue to apply earlier st3 o increasingly complex texts
in multiple genres as they become sel ork collaboratively while
continuously using metacognitive sk Students should engage in mic conversations, write,
read, and be read to on a daily basis wi portunities for cross-curri ontent and student
choice.

English language learnersg S) are expected standards in a second uage; however,
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their proficiency in Englishiinfluénces the ability %0 meet these standards. To demonstrate this
knowledge throughout the ‘-‘g.:h glish language@éguisition, comprehension of text requires
additional scaffolds such as at : apslations, e language support, cognates,
summaries, pictures, realia, glo i dictionaries, thesauri, and other modes of
comprehen . ELLs can aged to knowledge of their first
language abulary de € jocab needs to be in the context of connected
disco ingful. St se of the 's first language is important to
ensure | cognitive, anddacademic development in English.

Current resea es] stresses importance of effectively integrating second

()

ge acquisitionfwith quals gntent argaleducation in order to ensure that ELLs acquire
academ \guage pro gy in Bnglish, learn the knowledge and skills, and reach
ic potential. Instructio st be linguistically accommodated in accordance with
tudent’s Bnglish language proficiency levels to ensure the mastery of
in the ired curriculum is accessible. For a further understanding of
isition ne refer to the English Language Proficiency Standards and
iptors located in Chapter 74, Subchapter B.

guage profig v holds a pivotal role in school success; verbal engagement must be
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J levels (Dr. Kate Kinsella, NCLB, 2010). Students need practice with
academic ey are to become proficient in that language: they must learn to speak the
language of ¢ . history, mathematics, art, literature, and technical subjects if they are to
become thinkers“in those disciplines (Fisher, Frey & Rothenberg, 2008).

Statements that contain the word "including” reference content that must be mastered, while those

containing the phrase "such as" are intended as possible illustrative examples.

Knowledge and skills.

(1)

Developing and Sustaining Foundational Language Skills: Listening, Speaking, Reading, and

Writing. Students develop word structure knowledge through phonological awareness, print
concepts, and phonics to decode and encode texts. Students apply knowledge and relationships
found when studying the structures, origins, and contextual meanings of words. The student is

expected to:




(2)

(A) apply word study to increase vocabulary and learn new words and concepts, including
academic and other content area vocabulary;

(B) use context and knowledge of roots, affixes, and cognates to determine denotations and
connotations of unfamiliar words and phrases;

(©) use a variety of resources both print and digital, including dictionaries, thesauri or
glossaries, to define, and validate understanding; and

(D) self-select texts and read independently.

Comprehension: Listening, Speaking, Reading, and Writing using Multiple Texts. Students use

metacognitive skills to comprehend increasingly complex texts. The student is expected to:

(A) combine information from the text and the readeis.schema in order to create a new
understanding;

(B) use text features, elements, and structure and confirm predictions;

(©) generate questions about text to d nding and gain information;

(D) visualize to create sensory ima

(E) search connections to perso s, and to the larger
community;

(F) sort through information read to understanding an
author's message;

(G) dence to support understanding;

(H) t maintain meaning in logical order

ext and monitor comprehension
nding breaks down.

9 Multiple Texts. Students speak and

(A) listen actively, respond appropriately, and adjust communication to audiences and
purposes;

(B) develop a plan that sets ground rules for decision-making and participate productively
with others toward common goals;

(C) contribute relevant information and provide and receive constructive feedback by posing

(D)

and answering guestions, and conveying viewpoints; and

analyze, evaluate, and validate collaborations.
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Multiple Genres: Listening, Speaking, Reading and Writing using Multiple Texts. Students

recognize genre-specific characteristics, structures, and purposes in order to analyze, respond to,
and compose a variety of texts. The student is expected to:

(A) analyze the structure and elements of classical, traditional, contemporary, and diverse
literature including theme and author’s message;

(B) analyze text from literary and expository genres as models to craft authentic writing;

(C) make complex inferences across multiple texts, within and across genres, for elements

such as theme, tone, characters, topic, perspective, and style using textual evidence;

(D) compare and contrast coverage of how events are presented and information is
communicated in various media, such as newspapers, television, documentaries, blogs,
visual images and internet;

(E) analyze how the historical period and cult exts influence texts;

(F) analyze and draw conclusions from d in multiple graphical sources;
(G) recognize and apply rhetorical techfii uding a clear and arguable thesis,
relevant supporting evidence, ightful commentary to

informational texts;

(H) , characters, plot,
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(H) analyze author’s use of print and graphic features to achieve specific purposes; and
()] use the elements of craft to advance the writer’s purpose when composing a variety of
texts.

Composition and Presentation: Listening, Speaking, Reading and Writing using Multiple Texts.

Students use the modes of writing/discourse and the writing process recursively to compose
multiple texts that are meaningful and legible and use appropriate conventions. The student is

expected to:




(A) plan a piece of writing appropriate for various purposes and audiences by generating
ideas through a range of strategies such as brainstorming, journaling, reading, or
discussing;

(B) develop drafts of varying lengths choosing an effective organizational strategy, which
builds on ideas to create a focused, organized, and coherent piece of writing in timed and
open-ended situations;

(C) revise drafts independently and collaboratively to ensure clarity, development,
organization, style, word choice, and sentence fluency;

(D) edit drafts independently and collaboratively for conventions;

(E) publish written work for appropriate audiences;

(F) write informational essays using genre charac and author’s craft;

(G) write a multi-genre composition choosin ts from literary, informational, and
argumentative modes;

(H) develop an engaging idea reflecti ith specific details and relevance;

Inquiry and Research: Listening, Speaking, Reading and Writing using Multiple Texts. Students

engage in both short-term and sustained recursive inquiry processes for self-selected and assigned

purposes. The student is expected to:

(A) use the research process in informal inquiries to develop topics and questions, locate
relevant sources, critically evaluate sources, and demonstrate understanding;
(B) use the research process in formal inquiries to develop topics and questions, devise a

plan, locate and synthesize information from a variety of sources, critically evaluate
sources;




(C) use the research process in formal inquiries to determine the mode of delivery and to use
of information in order to design and present an effective product displaying academic
citations;

(D) use source material ethically; and

(E) use appropriate technology to gather, organize, manage, analyze, and present

O

information.




