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 Instructions
Conduct a thorough analysis of the CTE  program using the probes/areas for consideration provided.   Identify data trends and/or systemic program issues related to aspects of the CTE program that have been successful and/or are in need of improvement.  Review local data and current policies, procedures, and practices. Respond to every item and complete all the information requested. If noncompliance is found, corrective actions for addressing noncompliance must be included in the Corrective Action Plan (CAP). Address areas for improvement in the targeted Improvement Plan (IP) as appropriate.  The district will need to evaluate the areas  identified for improvement through all intervention activities to determine priorities for the district. If a particular area for improvement will not be included in the targeted IP, the district must be prepared to explain how and when the issue will be addressed. 
 InstructionsConduct a thorough analysis of the CTE  program using the probes/areas for consideration provided.   Identify data trends and/or systemic program issues related to aspects of the CTE program that have been successful and/or are in need of improvement.  Review local data and current policies, procedures, and practices. Respond to every item and complete all the information requested. If noncompliance is found, corrective actions for addressing noncompliance must be included in the Corrective Action Plan (CAP). Address areas for improvement in the targeted Improvement Plan (IP) as appropriate.  The district will need to evaluate the areas  identified for improvement through all intervention activities to determine priorities for the district. If a particular area for improvement will not be included in the targeted IP, the district must be prepared to explain how and when the issue will be addressed. 
SECTION I: CTE PROGRAM CONTENT AND DESIGN
SECTION I: CTE PROGRAM CONTENT AND DESIGN
1. Describe the variety of CTE programs which meet the criteria for career programs of study and the coherent sequences of courses that provide career programs of study formally linked to post-secondary education or leading to industry-recognized certifications and licensures. Consider program content and design in context of methods of instruction and intensive nature of CTE program: Rigorous secondary academic courses based on graduation requirements; articulation agreements with postsecondary education programs leading to associate, baccalaureate, and/or graduate degrees; a relevant, coherent sequence of CTE courses with college credit opportunities, including dual credit, statewide and locally articulated credit, Advanced Placement (AP) and/or International Baccalaureate (IB) credit; opportunities for industry-recognized certifications and licensures, where appropriate and available; extended learning - including curricular and extracurricular activities, work-based and service learning, and professional opportunities; and Texas Education Code (TEC) §29.181, which requires that each public school student shall master the basic skills and knowledge necessary for: 1) managing the dual roles of family member and wage earner; and 2) gaining entry-level employment in a high-skill, high-wage job or continuing the student's education at the postsecondary level.
1. Describe the variety of CTE programs which meet the criteria for career programs of study and the coherent sequences of courses that provide career programs of study formally linked to post-secondary education or leading to industry-recognized certifications and licensures. Consider program content and design in context of methods of instruction and intensive nature of CTE program: Rigorous secondary academic courses based on graduation requirements; articulation agreements with postsecondary education programs leading to associate, baccalaureate, and/or graduate degrees; a relevant, coherent sequence of CTE courses with college credit opportunities, including dual credit, statewide and locally articulated credit, Advanced Placement (AP) and/or International Baccalaureate (IB) credit; opportunities for industry-recognized certifications and licensures, where appropriate and available; extended learning - including curricular and extracurricular activities, work-based and service learning, and professional opportunities; and Texas Education Code (TEC) §29.181, which requires that each public school student shall master the basic skills and knowledge necessary for: 1) managing the dual roles of family member and wage earner; and 2) gaining entry-level employment in a high-skill, high-wage job or continuing the student's education at the postsecondary level.
2. Describe the system used to ensure the quality of the district's scope and sequence and its consistent use on all campuses. Consider the extent to which the scope and sequence is aligned with the Texas Essential Knowledge and Skills (TEKS); the basis of instruction in all classrooms; horizontally and vertically aligned; and mastered by students across all subject areas.
2. Describe the system used to ensure the quality of the district's scope and sequence and its consistent use on all campuses. Consider the extent to which the scope and sequence is aligned with the Texas Essential Knowledge and Skills (TEKS); the basis of instruction in all classrooms; horizontally and vertically aligned; and mastered by students across all subject areas.
3. Consider program content as it relates to methods of instruction, academic language development, intensive nature of the program, provision of services and supports for the targeted audience, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. 
3. Consider program content as it relates to methods of instruction, academic language development, intensive nature of the program, provision of services and supports for the targeted audience, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. 
SECTION II: INSTRUCTIONAL PLACEMENT, PLANNING, MONITORING, AND STUDENT SUPPORT
SECTION II: INSTRUCTIONAL PLACEMENT, PLANNING, MONITORING, AND STUDENT SUPPORT
1. Instructional Placement: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. Data driven processes are used to ensure each CTE student is placed in appropriate instructional settings. Decisions regarding the placement of students with special needs in CTE courses are made by a duly constituted admission, review, and dismissal (ARD) committee and/or language proficiency assessment committee (LPAC).
1. Instructional Placement: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. Data driven processes are used to ensure each CTE student is placed in appropriate instructional settings. Decisions regarding the placement of students with special needs in CTE courses are made by a duly constituted admission, review, and dismissal (ARD) committee and/or language proficiency assessment committee (LPAC).
2. Instructional Planning: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. System processes are in place to ensure that the academic needs of at-risk and special needs students are met through collaborative planning and the coordination of services among CTE and other teachers. Evaluate data sources utilized in instructional planning, including TELPAS, STAAR, benchmarks, and local assessments; and processes for developing differentiated instructional plans for middle school and high school ELLs.
2. Instructional Planning: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, English language learners (ELLs), and other students who are at risk of failing or dropping out of school. System processes are in place to ensure that the academic needs of at-risk and special needs students are met through collaborative planning and the coordination of services among CTE and other teachers. Evaluate data sources utilized in instructional planning, including TELPAS, STAAR, benchmarks, and local assessments; and processes for developing differentiated instructional plans for middle school and high school ELLs.
3. Monitoring: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, ELLs, and other students who are at risk of failing or dropping out of school. Processes for systematic monitoring of the progress of CTE students with special needs are in place, both in CTE and other classes. Evaluate criteria and timelines for monitoring and evaluating student success; methods to monitor implementation of differentiated instructional plans for ELLs and students with disabilities; and the timely evaluation of student learning success to guide instructional planning and student support.
3. Monitoring: Describe the instructional planning, the overall CTE instructional program model, and monitoring process used to ensure the learning needs of students in the CTE program are met, including CTE students with disabilities, ELLs, and other students who are at risk of failing or dropping out of school. Processes for systematic monitoring of the progress of CTE students with special needs are in place, both in CTE and other classes. Evaluate criteria and timelines for monitoring and evaluating student success; methods to monitor implementation of differentiated instructional plans for ELLs and students with disabilities; and the timely evaluation of student learning success to guide instructional planning and student support.
4. Support Services: Describe the processes for determining necessary support services for CTE ELLs, CTE special education students, and other students who are at risk of failing or dropping out of school. Processes are in place for the provision of support services necessary for the success of special needs students enrolled in CTE courses, as determined through monitoring and instructional planning activities. CTE and other education teachers routinely support the learning activities of students to ensure success on state assessments and in the respective curriculums. Evaluate the coordination of services for ELLs between and among content area teachers and BE/ESL teachers; and the success of transitions from grade to grade and between campuses.
4. Support Services: Describe the processes for determining necessary support services for CTE ELLs, CTE special education students, and other students who are at risk of failing or dropping out of school. Processes are in place for the provision of support services necessary for the success of special needs students enrolled in CTE courses, as determined through monitoring and instructional planning activities. CTE and other education teachers routinely support the learning activities of students to ensure success on state assessments and in the respective curriculums. Evaluate the coordination of services for ELLs between and among content area teachers and BE/ESL teachers; and the success of transitions from grade to grade and between campuses.
SECTION III: DEVELOPMENTAL GUIDANCE AND COUNSELING PROGRAM
SECTION III: DEVELOPMENTAL GUIDANCE AND COUNSELING PROGRAM
1. Review the career development and guidance counseling program to provide CTE students with information regarding state certification programs, community college credit, and requirements for enrollment in career programs of study. In the context of the CTE program, consider the college and career development guidance and counseling program in relation to these requirements. A school counselor shall work with the school faculty and staff, students, parents, and the community to plan, implement, and evaluate a college and career development guidance and counseling program; design the program to include career development courses in middle grades to help students develop their full educational potential, including student's interests and career objectives; and develop an individual planning system to guide a student as the student plans, monitors, and manages the student's own education, career, personal, and social development.
1. Review the career development and guidance counseling program to provide CTE students with information regarding state certification programs, community college credit, and requirements for enrollment in career programs of study. In the context of the CTE program, consider the college and career development guidance and counseling program in relation to these requirements. A school counselor shall work with the school faculty and staff, students, parents, and the community to plan, implement, and evaluate a college and career development guidance and counseling program; design the program to include career development courses in middle grades to help students develop their full educational potential, including student's interests and career objectives; and develop an individual planning system to guide a student as the student plans, monitors, and manages the student's own education, career, personal, and social development.
2. Briefly describe processes for ensuring counselors are trained to meet the needs of all students by providing assistance and monitoring personal graduation plans (PGP) and four year plans of CTE students beyond the scope of the academic achievement records (AAR). In the context of the CTE program, consider the career development program in relation to these requirements. A school counselor shall appropriately monitor the four-year and personal graduation plans (PGP), as appropriate, of CTE students; provide system support to assist teachers, staff, parents, and other members of the community in promoting the educational, career, personal and social development of students; provide opportunities for all students, including those from special populations, to explore and prepare for careers that are non-traditional for their gender; and advise students and their parents regarding the advantages of pursuing higher education.
2. Briefly describe processes for ensuring counselors are trained to meet the needs of all students by providing assistance and monitoring personal graduation plans (PGP) and four year plans of CTE students beyond the scope of the academic achievement records (AAR). In the context of the CTE program, consider the career development program in relation to these requirements. A school counselor shall appropriately monitor the four-year and personal graduation plans (PGP), as appropriate, of CTE students; provide system support to assist teachers, staff, parents, and other members of the community in promoting the educational, career, personal and social development of students; provide opportunities for all students, including those from special populations, to explore and prepare for careers that are non-traditional for their gender; and advise students and their parents regarding the advantages of pursuing higher education.
SECTION IV: QUALIFIED STAFF AND ACQUISTION, RETENTION, AND DEVELOPMENT OF STAFF MEMBERS SERVING CTE STUDENTS 
In completing this section, review staff development activities, optional and required, available for teachers of CTE students during the past two years, 
and consider whether participation impacted teacher actions and student learning. 
SECTION IV: QUALIFIED STAFF AND ACQUISTION, RETENTION, AND DEVELOPMENT OF STAFF MEMBERS SERVING CTE STUDENTS In completing this section, review staff development activities, optional and required, available for teachers of CTE students during the past two years, and consider whether participation impacted teacher actions and student learning. 
1. Briefly describe the processes for acquiring and retaining certified, high quality teachers and counselors, as well as the system for supporting teachers new to the district and to the profession. In the context of teachers and other personnel that support students in the CTE program, the district supports teacher preparation and credentialing activities that provide opportunities for students to earn industry-recognized certifications and licensures, as appropriate; and the district provides counselors with career development training and resources to assist students in selecting an appropriate career cluster and program of study. 
1. Briefly describe the processes for acquiring and retaining certified, high quality teachers and counselors, as well as the system for supporting teachers new to the district and to the profession. In the context of teachers and other personnel that support students in the CTE program, the district supports teacher preparation and credentialing activities that provide opportunities for students to earn industry-recognized certifications and licensures, as appropriate; and the district provides counselors with career development training and resources to assist students in selecting an appropriate career cluster and program of study. 
2. Evaluate the availability, need/timeliness, quality, and impact of staff development opportunities designed to meet the needs of teachers who work with CTE students, including CTE students with disabilities, CTE ELLs, and other students who are at risk of failing or dropping out of school. Consider how the district provides staff development activities in business and industry settings for administrators, counselors, and teachers to integrate mathematics, science, and technology knowledge and skills, and the district has systems in place to recruit and retain highly qualified and appropriately credentialed CTE teachers and guidance counselors.  
2. Evaluate the availability, need/timeliness, quality, and impact of staff development opportunities designed to meet the needs of teachers who work with CTE students, including CTE students with disabilities, CTE ELLs, and other students who are at risk of failing or dropping out of school. Consider how the district provides staff development activities in business and industry settings for administrators, counselors, and teachers to integrate mathematics, science, and technology knowledge and skills, and the district has systems in place to recruit and retain highly qualified and appropriately credentialed CTE teachers and guidance counselors.  
3. Consider the process for conducting a needs assessment for professional development activities, including data sources analyzed and teacher input; ensuring attendance of key personnel, including administrators, in professional development activities; determining the effectiveness of specific staff development activities in improving the quality of instruction for CTE students; and determining the need for follow-up activities to support prior development activities.
3. Consider the process for conducting a needs assessment for professional development activities, including data sources analyzed and teacher input; ensuring attendance of key personnel, including administrators, in professional development activities; determining the effectiveness of specific staff development activities in improving the quality of instruction for CTE students; and determining the need for follow-up activities to support prior development activities.
SECTION V: PARENTAL INVOLVEMENT/STUDENT SUPPORT
SECTION V: PARENTAL INVOLVEMENT/STUDENT SUPPORT
1. Evaluate how the district ensures open communication and involvement with parents of CTE students. Consider the ways in which the district systematically communicates with and disseminates information to parents regarding current and emerging careers and information about reliable employment data; consistently provides parents with college and career information which includes multiple strategies for reaching education and career goals; consistently involves parents as full partners in the education of their children, including as participants on CTE advisory committees; promotes business and industry partnerships to support programs and services for special population students; utilizes business and industry partnerships to establish effective program standards for curriculum, resources, facilities and equipment; develops partnerships with other school systems, postsecondary institutions, and/or technical schools to increase opportunities for student participation in CTE programs; provides opportunities to increase parental understanding of the district's educational programs and services, and of the CTE program; and encourages parents of CTE students to participate in school-sponsored activities.
1. Evaluate how the district ensures open communication and involvement with parents of CTE students. Consider the ways in which the district systematically communicates with and disseminates information to parents regarding current and emerging careers and information about reliable employment data; consistently provides parents with college and career information which includes multiple strategies for reaching education and career goals; consistently involves parents as full partners in the education of their children, including as participants on CTE advisory committees; promotes business and industry partnerships to support programs and services for special population students; utilizes business and industry partnerships to establish effective program standards for curriculum, resources, facilities and equipment; develops partnerships with other school systems, postsecondary institutions, and/or technical schools to increase opportunities for student participation in CTE programs; provides opportunities to increase parental understanding of the district's educational programs and services, and of the CTE program; and encourages parents of CTE students to participate in school-sponsored activities.
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