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8117.33| Music, Middle School 1 Grade6

TEKS with Edits Committee Comments
i i VA

@ qradesG 7 or 8 enrolled in theflrst year of Mmusic may select acourse such as General Music 6, Middle
School 1 Band, Middle School 1 Choir, Middle School 1 Orchestra, Middle School 1 Instrumental
Ensemble, or Middle School 1 Vocal Ensemble.

(b) Introduction.

Thefine arts incorporate the study of dance, music, theatre, and the visual artsto off

high-order thinking, communication, and collaboration skills. This mak
college readiness, career opportunities, workplace environments, social

The foundation of music literacy is fostered through reading, w
developing a student’ sintellect. Through creative expression, st

eating music, thus
Iiteracy and the

Wture, and the world; including the
pssibilities offered. Through critical
iteriafor making critical

and styles, students will understand the relevance o
relationship of music to other academic discipling

listening, students analyze, evaluate, and respg
(2 | judgments and informed choices.
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&) Statements that contain the word "including” reference content that must be mastered, while those
containing the phrase "such as' are intended as possible illustrative exampl es.
&
(©)
“Foundations: Music Literacy” was selected as
the name for this strand because it is more
aligned to the actual knowledge and skills that
(1) students must have in music.
The statement of “and demonstrates musical
young musician. The student is expected to: artistry” was moved to the “Creative
expression” strand.
ER: hedlth....
experience and explore exemplary musical examples using technolo ailablelive Original 1A moved to the " Creative
(D(A) p p plary P ! expression” strand 3(A)
performances;
VA
“Describe’, on the “Remembering” level of
Bloom’s Taxonomy, is a more accurate term
for the skill that the student must demonstrate.

(1)(B) 1A was moved to another strand which caused
re-numbering.

ER: verb in the front of the sentence,
Rigor and specificity
ER: adding specificity.

(1)(C) ests, and meter, including 2/4, 3/4, and 4/4, using | VA: Simplified elements from fifth grade to
accommodate transition to new countlng
systems and mechanics of performing.
1A was moved to another strand which caused

) ) ) ) re-numbering.
(1)(D)S) al ot through music notation such as binary, ternary, phrasic, | e \as addler), changed numbering
rondo, and theme and variation )
Rigor
ER: specificity
1)(E explore health and wellness concepts related to musical practice such as body mechanics, hearing ER: hedlth, aligned with HS

(1)(E) protection, voca health, hydration, and appropriate hygienic practice.

September 2012 Music, Middle School 1




(2)63)

Foundations: Music Literacy Creative-expression/performance. The student reads and writes music

notation using an established system for rhythm and melody. The student is expected to:

Moved from “Creative Expression” to
“Foundations” because it was more appropriate
to that strand. The numbers changed when this
knowledge statement (KS) was moved to this
strand.

An established system should be used.
ER: addition of “established”

(2)(3)(B)

This SE is appropriate in both “ Foundations’
and “Creative expression”. In “Creative
expression” this statement includes “when
performing”.

The numbers changed when this SE was
moved to this strand.

ER: rigor and specificity
Tempo —singular, tempi — plural form
Notation: specificity

The numbers changed when this SE was
moved to this strand.

ER: reworded for flow

This SE is appropriate in both Foundations and
Creative expression. In Foundations the SE
includes “using notation”.

The numbers changed when this SE was
moved to this strand.

ER: included “an established system of
notation”

(2)(D)

The appropriate cognitive and kinesthetic
responses help students to synthesize their
understanding of notation. The use of inner
hearing can be a critical element of music
literacy.

aminimum of two varteus keys and three meters, including 2/4, 3/4, and 4/4;

“Simple” changed to “unison and polyphonic”
to scaffold learning from elementary TEKS.
“And/or” changed to “or” for greater
inclusivity.

The numbers changed when this student
expectation (SE) was moved to this strand.

ER: polyphonic to homophonic

September 2012
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The name of this strand was changed to
capture all aspects of creative expression that
occur in both formal and informal
Creative expr ession/performance. The student demonstrates musical artistry by siags-erplays singing or perff’rmances and/or pf"duc“ ons. _
3 playing an instrument, indiviguathy alone and in groups, performing a varied variety of unison, “Unison and polyphonic” scaffolds learning
(3¥2 | homophonic, and polyphonic rusie repertoire. The student makes music at an appropriate level of from the elementary TEKS.
difficulty and performsin avariety of genres, from notation and by memory. The student is expected to: Singing or playing” is grammatically correct.
The numbers changed because other KS' s were
added under strand 1.
ER: reworded/reordered
For consistency, SE’'s must start with averb.
BEBHA) hrdividually demonstrate, alone and in groups, characteristic vocal or in yg;umbas changed because another KS was
Moved from (1)(A)
3\(B perform independenthyw 2! The numbers changed because another KS was
(3)(B) demonstrating appropri aIe phvs cal fundamental added.
2HA) hand position, bowing, embouchure, articulation, and posture; ER: bowing, tone production
perform independently and expressively, with accurate i yg;umbas changed because another KS was
3(C) fun:lamental fk”rlf and elemenst#ate approprlate solo smal SE reworded and expanded for incr rigor
performance techniques and specificity
This statement is more inclusive of diversity in
(3)(D) perform independently and express vely avaried repertoire of music styles aswell as cultures.
2 representing various styles and The numbers changed because another KS was
added.
sight-read independently and exg@ accurate intonation and rhythm, demonstrating Appropriate physical technique is essential to
(3)(E) fundamental skills and apprg ble, and |arge ensemble performance techniques | qudity music making.
in known keys and rhythg
Making music requires students to interpret
symbols and terms, including intervals, not just
nterpret +dentiy music symbe ferring to keys, clefs, dynamics, including crescendo, identify them. An SE in the “ Foundations”
)RSy decrescendo, piano, and forte, té ding accelerando and ritardando, and articulations, strand asks students to identify musical
including staccato and legato, a appropriately when performing; symbols and terms.
The numbers changed because another KS was
added.
September 2012 Music, Middle School 1




create rhythmic phrases using known rhythms and melodic phrases using known pitches at an
appropriate level of difficulty. +-and

The numbers changed because another KS was
added.

ER: specificity

This KS was removed to align with al levels.

This SE was removed to align with al levels.

Historical/ and cultural relevance heritage. The student relates music to history,
and the world. The student is expected to:

culture,

The name of this strand and the KS were
changed to better relate the connections
between history, culture, and music within a
global society.

The numbers changed because another KS was
added.

(4)(A)

perform music representative of diverse cultures, including Ameri

The numbers changed because another KS was
added.

describe written and aurally-presented music
and cultures;

“Written or” includes pieces that are presented
visually aswell as aurally.

The numbers changed because another KS was
added.

relatetheotherfineartsto identify relationg
such as the rel ationship among music a

The SE was changed to better relate the
connections between music and al other
academic disciplines.

The numbers changed because another KS was
added.

RE (addition of “such as”)

describe music-related vocati

The numbers changed because another KS was
added.

Critical evaluation and Rrespon

. The student listens to, responds to, and evaluates music

and musica performances, in both formal

d informal settings. The student is expected to:

The name of this strand was changed to reflect
the higher level thinking skills necessary to
prepare students to be informed consumers and
audience members.

Active listening in an important part of
evaluating and responding to amusic
performance.

Including “in both formal and informal
settings” allows teachers to include a wider
range of performances for purposes of student
critical responses.

Numbers changed because a KS was added.

September 2012
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83

exhibit demonstrate appropriate concert and stage etiquette as an informed, actively involved listener
and performer during varied live and recorded performancesin a variety of settings;

“Demonstratesis a higher order in Bloom's
Taxonomy.

Concert Etiquette isimportant in all listening
situations both live and recorded, and is
inclusive of all performance locations.

The numbers changed because another KS was
added.

ER: addition of “stage” and “performer”:
Specificity and rigor

2

identify criteriafor listening to and evaluating musical performances,

Active listening in an important part of
evaluating and responding to amusic
performance.

The numbers changed because another KS was
added.

5

8

describe processes and select the tools for self evaluation and per
critical listening and individual and group performance recordings;

VA
“describe” for increased rigor

22

evaluate the quality and effectiveness of music-and musi
exemplary models; and

Omitting “music and” makes the statement
grammatically correct.

The numbers changed because another KS was
added.

9)(E

:

demonstrate appropriate cognitive and ic and musical performances.

Kinesthetic response is an appropriate
measurement of student musical

understanding.

The numbers changed because another KS was
added.

ER: “such as’ and “cognitive’

September 2012
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8117.36 | Music, Middle School 2 Grade 7
TEKS with Edits Committee Comments

General requirements. St i i 2 VA

@) Ghe+|L7—GFehestFa—7—Jazz—Baﬂd—7—h+s#umem&LEnsemble—7— Students enrolled in the second year of mu3|c
in grade 7 or 8 may select a course such as Middle School 2 Band, Middle School 2 Choir, Middle School 2
Orchestra, Middle School 2 Instrumental Ensemble, or Middle School 2 Vocal Ensemble.

(b) Introduction.
The fine arts incorporate the study of dance, music, theatre, and the visual arts to offer experiences
and empower students to explore realities, relationships, and ideas. These disciplines motivate
all students through active learning, critical thinking, and innovative problem solvin develop

) cognitive functioning and increase student academic achievement, high-order t
and collaboration skills. This makes the fine arts applicable to college readi
workplace environments, social skills, and everyday life. Students develg
through exploration leading to creative expression. Creativity is essentia
nurtures and develops the whole child.
The foundation of music literacy is fostered through reading, wiiisg. reproduci d creating music, thus
developing a student’s intellect. Through creative expression, silltERESaREL i literacy and the
critical thinking skills of music to sing, play, read, write, and/or BY iencin® musical periods
and styles, students will understand the relevance of music to hist§ e, aneee world: including the
relationship of music to other academic disciplines o s vocatioNaMIPSsibilities offered. Through critical
listening, students analyze, evaluate, and respon spdevelopi riteria for making critical

(28 | judgments and informed choices.

G) Statements that contain the word ce content that must be mastered, while those

containing the phrase "such as" are | 1 gsible illustrative examples.
ki ieali it | choices.
(c) Knowledge and skills.
September 2012 Music, Middle School 2




“Foundations: Music Literacy” was selected as
the name for this strand because it is more
aligned to the actual knowledge and skills that
Foundations: music literacy Perception. The student describes and analyzes music and musical students must have in music.
(1) sound and demonstrates musical artistry. The student explores fundamental skills appropriate for a The statement of “and demonstrates musical
developing young musician. The student is expected to: artistry” was moved to the “Creative
expression” strand.
VA
ER: health...
1)(E describe health and wellness concepts related to musical practice such as body VA
(1)E) protection, vocal health, hydration and appropriate hygienic practice.
compare and contrast exemplary musical examples using technology angf@¥ailable live MSA_‘ .
(1)(A) erformances: Original 1A moved to the “Creative
H ”
performances, expression” strand 3A
demonstrate knowledge of tonal and rhythmic musical elements usi terminology such as | Demonstrate knowledge of” is on the
application level of Bloom’s Taxonomy.
instrumentation, v0|cmq eleseﬂbe mtervals solfege, absolute note name
1(B) counting systems: The statement was changed to match the
) corresponding statement in the 6™ grade
standard-terminology—and TEKS.
demonstrate knowledge of musical elements of rhythm, in half notes, quarter MSA
(1)(C) notes, paired and single eighth notes, sixteentf Patterns, corresponding rests, and VA: Added syncopated patterns for rigor
meter, including 2/4, 3/4, 4/4, and 6/8, usi ER: specificity
1A was moved to another strand which caused
(1)(D)ES) nterpret identify musical forms such ondo, and theme and variations re-numbering.
presented aurally and through music not Interpret added as higher level Blooms
ER: specificity
This knowledge statement was moved from
Foundations: Music Literao nee. The student reads and writes music Creative Expression” to “Foundations
(23 tati - tablished I d The student ted t because it was more appropriate to that strand.
notation using an established s melody. The student is expected to: The numbers changed when this knowledge
statement (KS) was moved to this strand.
This SE is appropriate in both “Foundations”
and “Creative expression”. In “Creative
(A interpret music symbols and terms referring to notation, including fermata and coda, dynamics, expression” this statement includes “when
(2)(A) including pianissimo to fortissimo, tempise, including andante, largo and adagio, and articulations, performing”. _
GHS) including accent, marcato, and previously known elements; when-performing. The numbers changed when this SE was
moved to this strand.
Notation: specificity ER: specificity
September 2012 Music, Middle School 2




(2)635(B)

notate meter, rhythm, pitch, and dynamics using standard symbols in a {manuseript hand-written or
computer-generated format; }-ane

The parentheses were removed and the
parenthetical statement was placed directly
into the SE.

The numbers changed when this student
expectation (SE) was moved to this strand.

(2)(C)

create increasingly complex rhythmic phrases, using known rhythms, and melodi
known pitches, within an established system of notation;

This SE is appropriate in both “Foundations”
and “Critical Evaluation and Response”. In
“Foundations” this statement includes “using
notation”.

The numbers changed when this SE was
moved to this strand.

Copied from (4)(A) and extended the end to
apply within our literacy stand

rigor

(2)(D)

read music notation using appropriate cognitive and kinesthetic resp as inner hearing,

silent fingering, shadow bowing, or Curwen hand signs; and

The appropriate cognitive and kinesthetic
responses help students to synthesize their
understanding of notation. The use of inner
hearing can be a critical element of music
literacy.

sight-read unison, homophonic, and polyphg
clefs in various a minimum of three key:

“Unison and polyphonic” was added to
scaffold learning from elementary TEKS.
“And/or” was changed to provide greater
inclusivity. The numbers changed when this
student expectation (SE) was moved to this
strand.

MSA

ER: specificity

(3)2)

Creative expression/pe
playing an instrument,
homophonic, and polyphon

onstrates musical artistry by sings-erplays singing or
pups, performing a varied variety of unison,
e student makes music at an appropriate level of

difficulty and performs in a variety of ge

rom notation and by memory. The student is expected to:

The name of this strand was changed to
capture all aspects of creative expression that
occur in both formal and informal
performances and/or productions.

“Singing or playing” is grammatically correct.
“Unison and polyphonic” scaffolds learning
from the elementary TEKS.

The numbers changed because other KS’s
were added under strand 1.

Copied from 6" grade
ER: specificity

September 2012
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For consistency, all SE’s must start with a
(3)E)A) demonstrate, alone and in groups, characteristic vocal or instrumental timbre individuathyrorin verb.
greups; The numbers changed because another KS was
added.
(3)(B) perform independenthywith-aceurate-intonation-andrhythm, music, alone and in groups, The numbers changed because another KS was
demonstrating appropriate physical fundamental skits-and-basic-performanee techniques, such as added.
HA) hand position, bowing, embouchure, articulation, and posture; ER: specificity
Solo performance is an important aspect of
performance, and requires different skills than
perform independently and expressively, with accurate intonation and rhythm, small and large ensemble work.
(3)2(C) fundamental skills and appropriate solo, small-ensemble, and large-ensembl Changing “and” to “or” allows teachers to use
i i . a variety of performance settings.
The numbers changed because another KS was
added.
This statement is more inclusive of diversity in
(3)(D) perform independently and expressively—from-memery-and-netation; epertoire of music styles as well as cultures.
{2)(B) representing various styles and from-diverse cultures; and The numbers changed because another KS was
added.
sight-read independently and expressively, with accurate Appropriate physical technique is essential to
(3)(E) fundamental skills and appropriate solo, small ensemble, a quality music making.
in known keys and rhythms; ER: specificity
Making music requires students to interpret
symbols and terms, not just identify them.
interpret music symbols and terms refe lements; notation, including “Interpret” is a higher level thinking skill and
3)E© fermata and coda; keys: clefs; dynamics, ®o fortissimo; tempie, including relates to the corresponding grade 6 TEKS.
andante, largo and adagio; andg Sluding accent and marcato, appropriately when “Intervals” was added to align with grade 6
performing; and TEKS.
Numbers changed because a KS was added.
ER: specificity
. . Numbers changed because a KS was added.
3)(G) create increasingly comple usmq known rhythms and melodic phrases using MSA J
[ known pitches at an appropriat8
D Pprop ER: specificity
Ity i This KS was removed to align with all levels.
[EATASA) arrange-increasingh-complex—rhythmicand-melodicphrases- This SE was removed to align with all levels.
September 2012 Music, Middle School 2
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(4)5)

Historical/ and cultural relevance heritage. The student relates music to history, to-seciety—and-to
culture, and the world. The student is expected to:

The name of this strand and the KS were
changed to better relate the connections
between history, culture, and music within a
global society.

Numbers changed because a KS was added.

perform music representative of diverse cultures, including American and Texas herit
"The Star-Spangled Banner" and "Texas, Our Texas;" and

“The Star-Spangled Banner” and “Texas, our
Texas” relate to the History TEKS.

Numbers changed because a KS was added.
MSA
ER: Specificity and rigor

examine written and elassify aurally-presented music representative of
periods, and cultures;

se genres, styl

“Compare and contrast” is a higher level
thinking skill in Bloom’s.

“Written and” includes pieces that are
presented visually as well as aurally.

Numbers changed because a KS was added.

identify the relationships between of music the content
fine-arts; to other subjectsand-those-of-music: academic

music and mathematics, literature, history, and the science

o
Q
D
[72]
[72]
@D
w

This SE was changed to better relate the
connections between music and all other
academic disciplines.

Numbers changed because a KS was added.
MSA
ER: specificity

describe music-related vocations and avg

Numbers changed because a KS was added.

Critical Evaluation and Rrespo
and musical performances in both fO

e student listens to, responds to, and evaluates music
al settings. The student is expected to:

The name of this strand was changed to reflect
the higher level thinking skills necessary to
prepare students to be informed consumers
and audience members.

Omitting “music and” eliminated a
redundancy.

Active listening in an important part of
evaluating and responding to a music
performance.

Including “in both formal and informal
settings” allows teachers to include a wider
range of performances for purposes of student
critical responses.

The numbers changed because another KS was
added.

September 2012

11

Music, Middle School 2




(5)(A)

demonstrate appropriate exhibit concert and stage etiquette as an informed, actively involved listener and

performer during live and recorded performances in a variety of settings:;

“Demonstrates is a higher order in Bloom’s
Taxonomy.

Concert Etiquette is important in all listening
situations both live and recorded, and is inclusive
of all performance locations.

The new language aligns this SE with the
corresponding SE in grade 6.

The numbers changed because another KS was
added.

MSA ER: specificity

design-and apply criteria for listening to and evaluating
musical performances;

(5)(C)

Active listening in an important part of
evaluating and responding to a music
performance.

Evaluating a performance already implies
addressing the quality and effectiveness of a
performance. Omitting “quality and
effectiveness” removes this redundancy.

Omitting “music and” makes the statement
grammatically correct.

The numbers changed because another KS was
added.

demonstrate processes and select the tools for self evaluation &
critical listening to individual and group perfor

improvement such as

VA  “demonstrate” for increased rigor

identify and apply criteria for evaluating personal performances;

These changes match the language in the
corresponding SE in the grade 6 TEKS.

Evaluating a performance already implies
addressing the quality and effectiveness of a
performance. Omitting “quality and
effectiveness” removes this redundancy.

The numbers changed because another KS was
added.

“ldentify” instead of “design” for more
specificity

(5)(E)
(6)B)

evaluate the quality and effectiV
exemplary models; and

musical performances by comparing them to

Copied from 6" grade

(B)(F)

demonstrate appropriate cognitive and kinesthetic responses to music and musical performances.

Kinesthetic response is an appropriate
measurement of student musical
understanding.

The numbers changed because another KS was
added.

September 2012
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8117.39 | Music, Middle School 3 Grade 8

TEKS with Edits Committee Comments

VA

@ a-Ensemble-8. Students enrolled inthe th| rd yvear of mu3|c
may select acourse such as M |ddle School 3 Band, Middle School 3 Choir, Middle School 3 Orchestra,
Middle School 3 Instrumental Ensemble, or Middle School 3 Voca Ensemble.

(b) Introduction.

Thefine arts incorporate the study of dance, music, theatre, and the visual arts to offer
and empower students to explore realities, relationships, and ideas. These disciplin
all students through active learning, critical thinking, and innovative problem sol
o cognitive functioning and increase student academic achievement, high-order

and collaboration skills. This makes the fine arts applicable to college readi
workplace environments, social skills, and everyday life. Students devel
through exploration leading to creative expression. Creativity is essential
nurtures and devel ops the whole child.

The foundation of music literacy is fostered through reading,
developing a student’ s intellect. Through creative expression, SN T eI j literacy and the
critical thinking skills of music to sing, play, read, write, and/or @' pencind musical periods
and styles, students will understand the rel evance of music to hist@ ife, andene world; including the
relationship of music to other academic disciplines ocati oNeMPssi bilities of fered. Through critical
listening, students analyze, evaluate, and respongd evel opi riteriafor making critica

2 |udqments and informed ch0| ces.

a &
1 =

ce content that must be mastered, while those
Ssible illustrative examples.

Statements that contain the word
containing the phrase "such as' ar

el gled asipe
-

(© Knowledge and skills.
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Foundations: Music Literacy Pereeption- The student describes and analyzes music and musical sound.

Q) and-demenstrates-musieal-artistry. The student demonstrates fundamental skills appropriate for a
developing young musician. The student is expected to:
A jsti i Moved to the “Crestive expression” strand.
(1)(A) compare and contrast exemplary musical examples using technology and available live MSA
performances,

“Demonstrate knowledge of” is on the
demonstrate detailed knowledge of describeindetail tonal and rhythmic musical application level of Bloom's Taxonomy.
standard terminology, such as instrumentation, VOICI ng, mtervals solf The statement was changed to match the

(D(B)E) rhythmic values, and counting systems; Fusie corresponding statement in the 6™ grade TEKS.
performances; and MSA

ER: specificity
demonstrate knowledge of musical € ements of rhythm, including le not f notes, quarter '(\:A:A odl to varied meters o allow for indlus

(1)(C) notes, paired and single eighth notes, sixteenth notes, syncopated p Orresponding rests, | of megers e o oW Torinetsen
and varied meters using standard terminology:; ER: specificity

1A was mc_)ved to another strand which caused

(1)(D)S) analyze identify musical forms presented aurally and thro assuch as binary, | re-numbering.
ternary, phrasic, rondo, and theme and variations; and Analyze for Blooms
ER: specificity
1)(E demonstrate health and wellness concept tice, such as hand positions, hearing

A(E) protection, vocal health, hydration and
This knowledge statement was moved from
“Creative Expression” to “Foundations’ because

. . . . . it was more appropriate to that strand. The
2@ Foundations: Music Literacy G ree. The student reads and writes music numbers Chj%gd then this knowledge statement
notation using an established sys ly. The student is expected to: (KS) was moved to this strand.

MSA

ER: specificity

This SE is appropriate in both “ Foundations” and

“ C_:remi ve expr on”. In“Crestive e>§pr on”

(2)(A) analyze wterpret music symbols a referring to notation, dynamics, tempie, including largo | this statement includes “when performing”.
[eitian} to presto, and articulations, includind’sforzando, and previously known elements; when-perferming. | The numbers changed when this student

expectation (SE) was moved to this strand.
Notation: specificity ER: specificity

September 2012
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(2)63)(B)

notate meter, rhythm, pitch, and dynamics using standard symbols in a handwritten {ranuseript or
computer-generated) format; and

The parentheses were removed and the
parenthetical statement was placed directly into
the SE.

The numbers changed when this student
expectation (SE) was moved to this strand.

MSA

(2)(C)

create complex rhythmic phrases using known rhythms and complex melodi
pitches within an established system of notation;

(2)(D)

This SE is appropriate in both “Foundations” and
“Critical Evauation and Response”. In
“Foundations’ this statement includes “using
notation”.

The numbers changed when this SE was moved
to this strand.

MSA

Copied from (4)(A) and extended the end to
apply within our literacy stand

Rigor
ER: specificity

read music notation using appropriate cognitive and kinesifig uch & inner hearing,

silent fingering, shadow bowing, or Curwen hand signs; ant

The appropriate cognitive and kinesthetic
responses help students to synthesize their
understanding of notation. The use of inner
hearing can be acritical element of music
literacy.

ER: specificity

The numbers changed when this student
expectation (SE) was moved to this strand.

usic using the appropriate irtreble-and/or-other

sight-read unison, homophoni
clefsin varieus a variety of

“Unison and polyphonic” scaffolds learning from
edementary TEKS.

“And/or” was changed to “or” to provide for
greater inclusivity.

The numbers changed when this student
expectation (SE) was moved to this strand.

MSA
ER: specificity

September 2012
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(©)1e)

Creative expression/performanee: The student demonstrates musical artistry by siags-erplays singing or
playing an instrument, Hdividuathy alone and in groups, performing avaried variety of unison, homophonic
and polyphonic musie repertoire. The student makes music at an appropriate level of difficulty and
performsin avariety of genres, from notation and by memory. The student is expected to:

The name of this strand was changed to capture
all aspects of creative expression that occur in
both formal and informal performances and/or
productions.

“Singing or playing” is grammatically correct.
“Unison and polyphonic” scaffolds learning from
the elementary TEKS.

The numbers changed because other KS's were
added under strand 1.

Copied from 7" grade
ER: specificity

(BH(A)

model, alone and in groups, demenstrate characteristic vocal or instrumental timbre i
H-groups;

The numbers changed because another KS was
added.

“aone’ - Uniformity between grade levels
Reorganized sentence for uniformity
“model” — higher level than demonstrate

v

d in groups,
echniques such as

perform - music along
demonstrating appropriate physical fundamental skits-ag Sic pe
hand position, bowing, embouchure, articulation and posiiie

The numbers changed because another KS was
added.

MSA
ER: specificity

intonati @and rhythm, demonstration
Ple, and | ar§@ensembl e performance techniques;

perform independently and expressively
fundamental skills and appropriate solg

Aeamon<i e
Ci o A

Solo performance is an important aspect of
performance, and requires different skills than
small and large ensemble work.

Changing “and” to “or” allowsteachersto use a
variety of performance settings.

The numbers changed because another KS was
added.

Changed for uniformity between grade levels
ER: specificity

perform independently and
representing various styles

tien, avaried repertoire of music

“Expressively” was added to align with this SE
ingrade 7.

This statement is more inclusive of diversity in
styles as well as cultures.

The numbers changed because another KS was
added.

(3)(E)

sight-read independently and expressively, with accurate intonation and rhythm, demonstrating
fundamental skills and appropriate solo, small ensemble, and large ensembl e performance techniques
in known keys and rhythms;

Appropriate physical techniqueis essential to
quality music making.

MSA

ER: specificity
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The new terms were added to align this SE with
grade 7.
3)(E interpret avariety of music symbols and terms, incorporating appropriate stylistic qualities when The numbers changed because another KS was
B)(F) added.
248} Specificity/rigor
Changed order of words for flow and concision
ER: specificity
The numbers changed because another KS was
3)(G) create complex rhythmic phrases using known rhythms and complex melodic added.
ey ean pitches at an appropriate level of difficulty. and MSA
ER: specificity
€4) ThisKS was removed to align with all levels.
This statement was removed to align with all
(4%8B) levels.
The name of this strand and the KS were
(4)(5) Historical and €Cultural fRelevance heritage. The student r ﬁ?;g?id ctl?, tzergeraﬁ iﬁ;hf V%ﬁ%?,ﬁ';&glem%
culture, and the world. The student is expected to: society.
Numbers changed because a KS was added.
“The Star-Spangled Banner” and “ Texas, our
. . . . . Texas’ relate to the History TEKS.
(4)(A) ‘;‘)_(Ia_rgorgn music re;p;egentatwg oqu! \_/I_erse ican and Texas heritage such as Numbers changed because a K S was added.
e e Star-Spang anne” and “Te MSA
ER: specificity
“Compare and contrast” is ahigher level thinking
skill in Bloom's.
. ~ . . . “Written and” includes pieces that are presented
(4)(B) conlnpare a_no(lj contzjast \lN ented music representative of diverse genres, visually as well as aurally.
S styles, periods, and culTs “Genres’ was added to align with this SE in
grade 7.
Numbers changed because a KS was added.
September 2012 Music, Middle School 3




compare and contrast relationships of music content, and processes to other academic disciplines,
such as the relationship between music and mathematics, literature, history, sciences, and language;
and re : i

This SE was changed to better relate the
connections between music and all other
academic disciplines.

This language aligns with the corresponding SE
inthe grade 7 TEKS.

“Compare and contrast” is a higher level thinking
skill in Bloom'’s.

Numbers changed because a KS was added.

MSA

ER: Rigor, specificy

Reworded and expanded for concision and clarity

describe music-related vocations and avocations.

Numbers changed because a KS was added.

Critical Evaluation and Responselevaluation. The student |is

aluates music and

(5)¢6)

musical performances, in both formal and informal settings. The

The name of this strand was changed to reflect
the higher level thinking skills necessary to
prepare students to be informed consumers and
audience members.

Omitting “music and” eliminated a redundancy.

Active listening in an important part of
evaluating and responding to amusic
performance.

Including “in both formal and informal settings’
allows teachers to include a wider range of
performances for purposes of student critical
responses.

Numbers changed because a KS was added.

ER: specificity

JE etiquette as an informed, actively involved listener and
ormances in avariety of settings.

“Demonstratesis a higher order in Bloom's
Taxonomy.

Concert Etiquetteisimportant in all listening
situations both live and recorded, and isinclusive
of all performance locations.

The new language aligns this SE with the
corresponding SE in grade 6.

Numbers changed because a KS was added.

Active listening in an important part of
evaluating and responding to amusic
performance.

MSA
ER: Specificity and rigor
Mode! added to scaffold
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Active listening in an important part of
evaluating and responding to amusic
performance.

: P : : ; ; ; ; Evaluating a performance aready implies
deslgrond g ool rondeiosiboncos e busi e g ; ; :
(5)(B) - ?pply crltqlafor listening to and evaluating addressing the quality and effectiveness of
Ay musiCal perrormances; performance. Omitting “quality and
effectiveness’ removes this redundancy.
Omitting “music and” makes the statement
grammatically correct.
) o VA
(5)(C) dem(_)r)strat_e processes an_d _applv the tools for self-evaluation ar_1d personal artist vement, SUCh | « gemonstrate’ and “apply” for increased rigor
as critical listening to individual and group performance recordings, ER: specificity
These changes match the language in the
corresponding SE in the grade 7 TEKS.
Active listening in an important part of
evaluating and responding to personal
o . . . performance.
(5)(D) appl_y crlterlf afor |ISteI’.1I ntho and evaluating personal Evaluating a performance already implies
X8y musieal performances; an addressing the quality and effectiveness of a
performance. Omitting “quality and
effectiveness’ removes this redundancy.
Numbers changed because a KS was added.
ER: specificity
. . ‘ \ . These changes match the language in the
5)(E) eval uate the quality and effectiveness of comparing them to exemplary corresponding SE in the grade 7 TEKS,
(6}C) mOdZISSt' - ' and offer constructive Numbers changed because a KS was added.
suggestion ER: specificity
Kinesthetic responseis an appropriate
) » ) . measurement of student musical understanding.
B)(F) demonstrate appropriate , sponses to music and musical performances. Numbers changed becauise a K S was added.
“cognitive” added to align with 6/7"
September 2012 Music, Middle School 3
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