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INTRODUCTION

The reading and written composition sections of the TAKS English language arts test are based on
three thematically linked reading pieces, called a “triplet”—a literary selection, an expository
selection, and a visual representation. The test includes two performance tasks: three short answer
reading items and a written composition. The literary and expository selections are published pieces,
and the visual representation is a created piece, although it may include some published elements,
such as photographs. Using published selections on TAKS makes the assessment more authentic and,
therefore, a more valid and reliable measure of student learning in reading at the high school level.

Short Answer Items

The three short answer items on each test assess two skills. First, students must be able to generate
clear, reasonable, thoughtful ideas or analyses about some aspect of the published literary and
expository selections. Second, students must be able to support these ideas or analyses with relevant,
strongly connected textual evidence.

On each test one short answer item is based on the literary selection only (Objective 2), one is based
on the expository selection only (Objective 3), and one is based on students’ ability to connect the
literary and expository selections (also Objective 3). Short answer items are not used to measure
Objective 1, since this objective focuses on basic understanding.

Objective 2
The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts.

To appreciate the literature they read in high school, students must develop an understanding of
the literary elements that are at the heart of all stories. This understanding must go beyond mere
identification to encompass the ways in which the parts of a story, singly and in combination,
contribute to its overall meaning. Students must also understand the ways in which an author
uses literary techniques and language to craft a story. In short answer items assessing
Objective 2, students must write a short response analyzing how literary elements, literary
techniques, or figurative language function in a story.

Objective 3
The student will demonstrate the ability to analyze and crltlcally evaluate culturally diverse
written texts and visual representations.

To read well at the high school level, students must go beyond their initial understanding or
impressions of a selection. Students must be able to develop their own interpretations, make
thoughtful judgments about what they read, examine how a selection relates to their own lives,
and find meaningful connections across parts of a single selection or between two selections.
Students must also be aware of the way an author crafts a selection. An author’s purpose for
writing, organizational decisions, point of view or attitude toward the subject, and unique use of
language all affect the way a reader reads and understands a selection. In short answer izems
assessing Objective 3, students must write a short response analyzing or evaluating some aspect
of the expository selection or some aspect of text common to or based upon both selections.

TAKS short answer items are hohstically scored on a scale of 0 (insufficient) to 3 (exemplary). For
each score point, this scoring guide presents the rubric as well as four student responses with
explanatory annotations. Using this scoring guide will help you to better understand not only your
students’ reading development but also the strengths and weaknesses of your school’s reading
program.



Written Composition

Writing is a life skill. As students move from grade to grade, writing skills are critical for academic
progress. Students who have difficulty putting their thoughts into writing struggle to succeed in social
studies, science, and many areas other than English language arts. Because good writing requires
good thinking, the act of writing helps students learn to clarify their thoughts and focus their idzas.

The writing prompt is thematically linked to the three reading selections. In this way, students have a
built-in context that they may draw from as they plan their compositions. Note, however, that while
students may include an analysis or reference to one or more reading selections, this is not a
requirement. Students may respond to the prompt in any way they choose.

The composition section of the TAKS English language arts test assesses the knowledge and skills
grouped under Objectives 4 and 5. Objective 4 focuses on the quality of the composition’s content,
while Objective 5 focuses on how clearly and effectively the student communicates his or her ideas.
These objectives are inextricably linked because good writing must be both substantial and
mechanically sound.

Objective 4

The student will, within a given context, produce an effective composition for a specific
purpose.

The ability to communicate thoughts and ideas through writing helps students become
successful, not only in school but throughout their lives. In order to communicate effectively,
students must organize and develop ideas in a logical, coherent, and interesting manner that is
easy for the reader to follow and understand. Objective 4 tests each student’s ability to produce
an organized and well-developed composition in response to a prompt. The prompt is worded so
that students have broad latitude in crafting an individual response. Students can use any
organizational strategy that allows them to write an effective piece—they can write a story, a
description, a philosophical piece, an expository piece, a response to reading—or they can
combine approaches. However students choose to respond, it is important that the composition
they write is uniquely theirs—that it is authentic and represents their best thinking and writing.

Objective 5

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well, students must be able 1o apply the conventions of the English language. First,
when students write a composition, they are able to follow the rules of correct capitalization,
punctuation, spelling, grammar, usage, and sentence structure. Second, they are able to write
effective sentences and use words and phrases that enhance the reader’s understanding of their
ideas. Although students are not expected to produce absolutely error-free writing on the test,
they are expected to write as clearly and correctly as possible. The stronger the writing
conventions are, the more likely it is that students will be able to produce an effective
composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective). For
each score point, this scoring guide presents the rubric as well as four student compositions with
explanatory annotations. Using this scoring guide will help you to better understand your students’
writing development and the swengths and weaknesses of your school’s writing program.



The Kayak

by Debbie Spring
1 The choppy waves rise and fall. I ride the wave. My My notes about what I am
kayak! bobs like a cork in the swirling waters of Georgian reading

Bay.2 I love it. I feel wild and free. The wind blows my hair
into my eyes. I concentrate on my balance. It’s more
difficult now. I stop stroking with my double-bladed paddle
and push my bangs from my face.

2 This is my special place. Out here, I feel safe and
secure. My parents watch from the shore. I have on my life
jacket and emergency whistle. I am one with the kayak.
The blue boat is an extension of my legs. I can do anything;
I can go anywhere. Totally independent. Totally in control
of my life. It’s so different back on shore.

3 I approach Cousin Island, where I have to steer around
the submerged rocks in the shallows, a school of
largemouth bass darts between the weeds. A wave pushes
me towards the rocks. I push off with my paddle and I head
out towards the middle of Kilcoursie Bay. Powerful swirls of
wind and current toss me about.

4 The clouds move in, warning signs. I turn the kayak
and head back to the shore. The waves peak wildly as the
storm picks up. My arms ache.

5 I don’t want to go back to shore. Nobody lets me grow
up. My parents treat me like a baby. I'm sixteen, too old to
be pampered.

6 Just off my bow, a loon preens its black mottled
feathers. It sounds its piercing cry and disappears under
the water. I hold my breath, waiting for it to resurface.
Time slows. Finally, it reappears in the distance. I exhale.

7 I notice a windsurfer3 with a flashy neon green and
purple sail, gaining on me. My stomach does flip flops as he
races, dangerously close. “Look out,” I yell. I quickly steer
out of the way. He just misses me. Stupid kid, he’s not even
wearing a life jacket. I shake my head. The boy is out of
control. He’s heading straight for the rocks at Cousin
Island. “Drop the sail!” I call.

1 kayak: an Eskimo-style canoe that has a small opening
in the center for a paddler

2 Georgian Bay: an inlet of Lake Huron, Canada

3 windsurfer: a term that refers both to a sailboard and to
a person who uses one
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He does and not a second too soon. He just misses a
jagged rock. I slice through the waves and grab onto his
white surfboard.

“Can you get back to shore?” I ask.

“The windsurfer belongs to my buddy. It’s my first time.
I don’t know how.” His voice trembles. Is it from the cold?

The windsurfer looks around eighteen. I take a quick
glance at his tanned muscles and sandy, blond hair. He
seems vulnerable and afraid. His blue eyes narrow. “Now
what?” he asks.

I reach into the cockpit and take out a rope. “Hold on.” I
toss the rope. He misses. I throw it again and he catches it.
“Paddle to my stern with your hands.” His board moves
directly behind me. “Tie the other end through that yellow
loop.” I point.

He fumbles for what seems like several painful
minutes. “Got it.”

I stroke hard, straining to move us.
“Hit it,” the boy calls.
“What?”

My notes about what I am
reading
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“That’s what you shout, in water skiing, when you’re
ready to take off.”

I smile. Slowly, we make our way. My paddle dips into
the water, first to the right, then to the left. Beads of sweat
form on my forehead. Suddenly, I surge ahead. I turn
around. “You let go.” I circle and give him back the rope.
“Wrap it around your wrist.”

“Sorry.”
“It’s okay. What’s your name?”

“Jamie.” His teeth chatter. The water churns around his
board. He is soaked. I don’t like the blue colour of his lips.

“I'm Teresa. Don’t worry, Jamie. It will be slow because
we're going against the current. I promise to get you back
in one piece.” It takes too much energy to talk. Instead, I
get him chatting. “Tell me about yourself.”

“I thought I was good at all water sports, but
windsurfing sure isn’t one of them,” he laughs.

I don’t mean to answer. It just comes out. “Maybe with
practice.”

“Dumb to go out so far. I don’t know what I'm doing.” He
changes the rope to the other hand, flexing the stiff one.

The wind changes. A big wave hits Jamie sideways,
knocking him into the dark, chilly water. He shoots to the
top for air and tangles in my slack rescue rope.

He is trapped underneath the sail.

“Jamie!” I scream. The wind swallows my voice.
Quickly, I position my boat perpendicular to his board, like
a T. I drop my paddle, grabbing the top of his sail at the
mast. I tug. Nothing. The water on top of the sail makes it
heavy. I drop it. I try again. One, two, three, heave. I grunt,
as I break the air pocket and lift the sail a couple of inches.
It’s enough to let Jamie wriggle out. He explodes to the
surface, gulping in air. He pulls himself safely onto the
surfboard. I reach over to help untangle the rope from
around his foot. I can see an ugly rope burn.

My kayak starts to tip. I throw my weight to the
opposite side to keep from flipping. My heart beats fast.
“Keep hold of the rope.”

“Got it.”

“Where’s my paddle?” My throat tightens. I search the
water. “There it is,” I sigh with relief. It’s floating a few feet
away. My hands pull through the water, acting like
paddles. I reach out and grab the shaft of my paddle.

My notes about what I am
reading
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“Hang on, Jamie.” The waves swell. The current
changes and we ride the waves like a bucking bronco.

I have to keep away from shore or the waves will crash
us against the granite, splitting us in half. Just as we clear
the rocks, a cross current hits me. My kayak flips. I’'m
sitting upside down in the water. Don’t panic. Do the
Eskimo roll.4 I get my paddle in the ready position. Then I
swing the blade away from the boat’s side. I arch my back
around through, keeping my head low. I sweep my blade
through the water, pulling hard. I right the kayak and gasp
for breath.

“You gave me a heart attack,” Jamie looks white.

“Caught me by surprise.” We drift, while I catch my
breath. The clouds turn black. The water becomes dead
calm. “For now, it will be easy going. It’s going to storm any
minute.” I paddle fast and hard. The rain comes down in
buckets.

“I’'m already wet, so it doesn’t matter,” Jamie jokes.

I like his sense of humor, but I'm not used to talking to
a guy. I've never had a boyfriend. Who would be interested
in me?

“You don’t know what it’s like being so helpless,” Jamie
says.

I bite my lip. The kayak drifts. I see my parents waving
from shore.

My father runs into the water to help. Everything
happens real fast. He takes control. Before I know it, Jamie
and I are safely back. My mother runs over with towels.
Jamie wraps the towel around himself and pulls the
windsurfer onto the sand. I stay in my kayak. Half the
kayak is on land. The rest is in the water. I feel trapped,
like a beached whale.

A turkey vulture circles above me, decides I'm not dead
and flies away. I feel dead inside.

Jamie comes back and stands over me. “Do you need
help?” he asks.

I shake my head, no. Go away! I scream in my head. Go
away, everybody!

“Thanks for saving my skin,” Jamie says.

4 Eskimo roll: a technique used for righting an
overturned kayak

My notes about what I am
reading
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“Next time, wear a life jacket.”

Jamie doesn’t flinch. “You’re right. That was dumb.” It
is pouring even harder. Jamie hugs the wet towel around
him. “Aren’t you getting out?” he asks.

“Yes.” Tears sting my eyes, mixed with the rain. My
mother pushes a wheelchair over. My father lifts me. A
blanket is wrapped around my shivering shoulders. I
motion for my parents to leave me alone. Surprised, they
move away, but stay close by. Jamie stares.

“Say something.” My voice quivers. A fat bullfrog croaks
and jumps into the water. I want to jump in after him and
swim away somewhere safe. I say nothing more.

“Teresa,” he clears his throat. “I didn’t know.”

I watch his discomfort. I’ve seen it all before.
Awkwardness. Forced conversation. A feeble excuse and a
fast getaway. My closer friends tried a little harder. They
lasted two or three visits. Then, they stopped coming
around.

The silence drags on. A mosquito buzzes around my
head. So annoying. Why can’t they both leave? It lands on
my arm and I smack it.

“Do you like roasting marshmallows?” asks Jamie.
“Huh?”
“I like mine burnt to a crisp.”

I hate small talk. My hands turn white, as I clutch the
armrests of my wheelchair. “What you really want to know
is how long I've been crippled.”

Jamie winces. He doesn’t say anything. I wish he would
leave. The air feels heavy and suffocating. I decide to make
it easy for him. I'll go first. I push on the wheels with my
hands. The sand is wet. The wheels bury, instead of
thrusting the wheelchair forward. I stop pushing. Another
helpless moment. My parents are watching, waiting for my
signal to look after me.

Jamie puts his hand on my shoulder. “Would you like to
join me and my friends at a campfire tonight?”

“I don’t need pity,” I retort.

Jamie smiles. “Actually, I need a date. Everybody is a
couple, except me. Where’s your campsite?”

“Granite Saddle number 1026.” Why do I tell him?
What’s the matter with me? 1 stare at my wheelchair and
then at my kayak. My eyes water. Through tears, I see two
images of me: the helpless child on land and the

My notes about what I am
reading



61

62

63

64
65

independent woman on water. I blink and the land and
water merge. I become one.

I smile back at him.

Jamie pushes me past my parents. They stare at me, in
confusion. “It’s okay. I'll take Teresa to your campsite.” My
parents walk behind at a safe distance, moving slowly,
despite the rain. We stop at my tent. I smell the fragrance
of wet pine needles.

“T'll pick you up at nine.” An ember flickers in the wet
fireplace, catching our eyes. Sparks rise up into the sky.
Jamie takes my hand. “One other thing.”

“Yes?” I choke out.

“Bring the marshmallows.”

“The Kayak” by Debbie Spring from Takes: Stories for Young Adults (Thistledown Press, 1996).

My notes about what I am
reading.



Summits in Sight

by Stephen Madden

LIFE MAGAZINE
Page 1

One of the country’s finest rock
climbers is many things: courageous,
strong, driven, dutiful—and blind.

By the time Erik Weihenmayer was 12
years old, the eyesight that had been
deserting him was nearly gone. This didn’t
slow Erik. “I'd built a plywood ramp in our
driveway to jump my bike over,” he
remembers. “I’d fly ten feet through the air
and bounce when I
landed. It was

car. The boy got up, dusted himself off and
pedaled home. Ed never mentioned the
incident.

Only by observing could Ed figure out
ways to help. He encouraged Erik to try
out for his Connecticut high school’s
wrestling team, and Erik became a
champion. After retinoschisis had
completely claimed Erik’s sight, Ed
enrolled the boy in
the outdoors

great.” One day, he
couldn’t see well
enough to
navigate the ramp
and fell off its side.
“I got all cut up on
these rocks in our
driveway.” But his
vaulting days were
not over. The next
day he found the
ramp painted a
fluorescent orange.
“Even I could see

it,” says Erik, who Erik Weihenmayer, climbing partner Chris Morris,
and Erik’s father Ed Weihenmayer.

quickly got back
on the bike.

His father, Ed, had done the painting—yet
another encouragement for his son to
persevere. “He never said, ‘You can’t do
it,”” says Erik. “He figured out a way for
me to see it. Then he let me make my own
mistakes.”

For Ed, a former football captain at
Princeton and an extremely vital man, it
wasn’t easy seeing his son scrape his shins
on life’s obstacles. Once, Ed watched as
Erik ran that bike smack into a parked

program at the
Carroll Center for
the Blind in
Massachusetts, and
soon Erik was
climbing New
Hampshire’s rock
faces. He had found
a calling.

Erik becarne an
intrepid adventurer
and a superb rock
climber. He hiked
all over the world,
often with his
father in
attendance. On
June 27, 1995—Helen Keller’s birthdayl—
Erik conquered Alaska’s 20,320-foot Mount
McKinley. As he ascended, his dad circled
the peak in a plane to share the
experience. In 1996, Ed hiked to the top of
Yosemite’s El Capitan to greet Erik, who
had spent four days climbing the sheer
rock face. Ed wasn’t with Erik for his
marriage proposal to Ellen Reeve atop
Arizona’s 2,700-foot Camelback Mountain
last year, but was there as Erik and Ellen

B see SUMMITS, page 2

1 Helen Keller (1880-1968) was an inspiring deaf and blind
writer and lecturer who had a great effect on how people in

the United States and around the world cope with disabilities.
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wed, 13,000 feet up Tanzania’s Mount
Kilimanjaro.

Last winter, Erik joined Ed, a former
Marine aviator who flew more than 100
missions over Vietnam, on a 1,200-mile
cycle trek through that country. At one
point, Erik, riding behind Ed on a tandem
bike, teased, “You know, Dad, I ride and
hike with you, but you never come rock
climbing with me. I think you owe me.”

“Tell me where and when,” Ed replied.

And so it is that on this azure morning Ed
and Erik Weihenmayer stand at the base
of a 200-foot rock face named Wind Ridge,
in Colorado’s Eldorado Canyon State Park.
Today, the son will lead the father.

Rock climbing is not for the unfit. Erik has
the taut, flat muscles and sandpaper-
rough hands of a climber. While Ed is in
good shape for a 58-year-old, his regimen
of tennis and bicycling doesn’t count for
much here: You get good at rock climbing
by climbing rocks, and Ed has never done
that. “Dad’s nervous,” Erik says, and
indeed Ed looks worried. But he is certain
that Erik knows what he’s doing. Ed trusts
Erik.

The route goes up a wall that bulges
outward, then becomes a series of ledges.
Erik moves to the rock and is instantly
eight feet off the ground. In some ways he
has an edge over sighted climbers, owing
to an acute sense of touch many blind
people develop—and rock climbing is all
about touch. Soon, Erik is standing on a
ledge 30 feet up.

Now, Ed’s turn. He reaches for a hand-
hold, pulls himself up, searches for a
foothold. His breathing is labored. Despite
the cool mountain air, sweat pours off him.
He’s 10 feet up the rock when he falls, his
helmet making a dull thud as it hits the

cliff. Ed swings like a pendulum on the
end of his rope. Forget nervous, he looks
scared. Erik’s voice floats down: “C’mon,
Dad. It’s easier up here.” Ed wipes sweat
from his eyes and yells, “Climbing!” Ed
moves to his left and falls again. He moves
right and falls a third time. Still he climbs,
and you start to understand how Erik
learned to face the world with so much
courage. You wonder if courage is more

important in life than sight.

Ed has very little mobility in his left knee
because of a football injury, so rather than
move his leg to a foothold, he reaches
across his body with his right hand, grabs
the foot and jams it in. So it goes, until he
is standing on the ledge. Ed, his face a
mask of pure exhaustion, says, “I don’t
know, Erik. Maybe I should call it quits.”
Erik hands his dad a water bottle. They
talk gently to each other, Erik telling Ed
what’s above, pretending he didn’t hear his
father. Soon they’re climbing again, and
Ed doesn’t fall anymore today.

Later, at the car, Ed looks back at Wind
Ridge, bathed in the warm light of a Rocky
Mountain afternoon. It’s a beautiful sight,
he says. Erik agrees. “Most people get
beauty from their vision,” Erik says. “The
blind get it from other senses. Rock feels
beautiful to me—the texture, the
temperatures, the way cracks branch out
and come back.”

Ed smiles. The lessons never end. He
takes Erik’s hand and shakes it. “Thanks,
buddy,” he says. “I wouldn’t have had the
courage to do it if you hadn’t been there. 1
didn’t want to let you down.”

“I know, Dad.”

Reprinted by permission of author.

Photograph courtesy of © Didrik Johnck/CORBIS Sygma.
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SHORT ANSWER ITEMS

Rubrics and Sample Responses
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Objective 2 — Literary Selection

29 In “The Kayak,” what does the kayak symbolize to Teresa?
Support your answer with evidence from the selection.

12



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT (0 — INSUFFICIENT

In insufficient responses, the student

O may offer an incorrect theme, character trait, conflict, or change

O may offer a theme, character, conflict, or change that is too general or vague
to determine whether it is reasonable

O may incorrectly analyze a literary technique or figurative expression
O may offer an analysis that is too general or vague to determine whether it is reasonable
0 may present only a plot summary

0 may not address the question in any way or may answer a different question
than the one asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

13



Score Point 0 Guide Responses for Objective 2 —Literary Selection

TAKS Exit Level
July 2004

RG-1
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Score Point: 0—Insufficient

In this response the student states why the kayak is important to Teresa, not what the
kayak symbolizes to Teresa.

RG-2

l‘ ‘
ISk 'uu

i

Score Point: 0—Insufficient

In this brief response the unsupported analysis is too general (to accomplish anything that
she wants, to test herself that she can do anything) to determine whether it is reasonable.

14
Objective 2 — Literary Selection Guide responses are labeled RG-1 through RG-16.



TAKS Exit Level
July 2004

RG-3
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Score Point 0—Insufficient

This response lacks clarity. The analysis is too vague (because without it she would not
know what to do) to determine whether it is reasonable to conclude that the kayak
represents safety and comfort. The contradictory final statement that it signifies “hurt and

unwillingness” is confusing.

RG-4
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Score Point 0—Insufficient

In this response the student appears to misunderstand the symbolic meaning of the kayak
to Teresa (the kayak symbolizes the limits she can do). The textual evidence (This is my
special place) fails to support this inaccurate premise.

15



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

ScORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may offer a reasonable theme, character trait, conflict, or change but provide only
general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable analysis of a literary technique or figurative expression but provide
only general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable idea or analysis and may provide textual evidence, but this evidence
is only weakly connected to the idea or analysis

3 may offer accurate/relevant textual evidence without providing an idea or analysis

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

16



Score Point 1 Guide Responses for Objective 2 —Literary Selection

TAKS Exit Level
July 2004

RG-5
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Score Point 1—Partially Sufficient

In this response the student paraphrases accurate, relevant textual evidence (she feels
wild and free, the wind blowing through her hair, like she is the helpless child on land
and an independent woman on water) to support a vague, somewhat unclear analysis (the
kayak symbolizes everything for Teresa).

RG-6
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Score Point 1—Partially Sufficient

The student provides a strong analysis of why the kayak symbolizes strength and
freedom. However, this response is only partially sufficient because the student fails to

provide any textual evidence to support this analysis.
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TAKS Exit Level
July 2004

RG-7

wtler /ca./éK £ bar Symbel of bev oty Feredt,
A [/A//H‘ LAt 40 back 72 Shave . Mﬂém’ey &,IS

e Sx o 2, B (LL m “/1:4, hﬁ’ 10 Sal, SLL 1S ru«lu
I d §
A{.( 6["\«1/;/4%/5.

Score Point 1—Partially Sufficient

In this response the student states that the kayak is a symbol of Teresa’s inner strength
and provides textual evidence. However, this textual evidence (I don’t want to go back to
shore. Nobody lets me grow up) is only weakly connected to the idea of Teresa’s inner
strength and therefore cannot be considered sufficient support.

RG-8
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Score Point 1—Partially Sufficient

This response is partially sufficient because the student provides only incomplete textual
‘evidence (The helpless child on land, and the independent woman on water). While the
evidence directly supports the idea that the kayak symbolizes Teresa’s independence and
control over her life, this evidence does not support her strength or courage.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

O must offer a reasonable theme, character trait, conflict, or change and support it with
accurate/relevant textual evidence

O must offer a reasonable analysis of a literary technique or figurative expression and
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 2 —Literary Selection

TAKS Exit Level
July 2004

RG-9

Score Point 2—Sufficient

In this response the student states that the kayak represents freedom to Teresa because
she is trapped in a wheelchair (the restrictions she experiences on land are nonexistent in
a kayak). The student provides several examples of direct textual evidence and
paraphrase (“wild and free” and “independent,” in a kayak that is “an extension of [her]
legs,” only on the water does she feel “in control”) to support and confirm this analysis.
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‘Score Point 2—Sufficient

In this response the student states that, for Teresa, the kayak symbolizes a gateway to
peace and independence and is a sanctuary away from the world. The student provides
specific, relevant textual evidence to support this reasonable conclusion (This is my
special place, out here I feel secure, I am one with the kayak, the blue boa: is an
extension of my legs).
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TAKS Exit Level
July 2004
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- Score Point 2—Sufficient

In this response the student presents clear and specific textual evidence to contrast the
freedom and independence the kayak represents (I can do anything; I can go anywhere.
Totally in control of my life) with Teresa’s dependence on land (Nobody lets me grow
up. They treat me like a baby).
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Score Point 2—Sufficient

In this response the student states that the kayak symbolizes freedom to Teresa because
on the water she has the strength to save Jamie, while on land her strength disappears.
The student presents this idea with relevant textual evidence in order to provide a strong
link between the idea and its support.

21



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

O must offer a particularly thoughtful or insightful theme, character trait, conflict, or change
and strongly support it with accurate/relevant textual evidence

0 must offer a particularly thoughtful or insightful analysis of a literary technique or figurative
expression and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses must demonstrate the student’s depth of understanding and ability to
effectively connect textual evidence to the idea or analysis.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 3 Guide Responses for Objective 2 —Literary Selection

TAKS Exit Level
July 2004
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- Score point 3—Exemplary

This effective response demonstrates a depth of understanding by providing strong
textual evidence for the constraints of the wheelchair and Teresa’s reliance on others
while she’s in it (I push the wheels with my hands...another helpless moment) and the
freedom afforded by the kayak (I am one with the kayak...I can do anything, I can go

anywhere).
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Score Point 3—Exemplary

This response extends the idea that the kayak represents independence with a thoughtful
-analysis (her inability to walk is compensated by her ability to ride the waves, a place
where she can expand her horizons and push herself further). Textual evidence
effectively supports the analysis (the helpless child on land, the independent woman on
water, totally in control in her special place, not feeling trapped like a beached whale).
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TAKS Exit Level
July 2004
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Score Point 3—Exemplary

This insightful response offers an in-depth analysis of the idea that “the kayak represents
Teresa’s independent self where she is freed from the fetters of society and completely at
peace with her disability.” Through skillful presentation of relevant text (I ride the
wave...I love it...I feel wild and free...) interwoven with analysis (The kayak allows her
to forget the helpless “beached whale” she becomes ashore), this student achieves an

exemplary score.

RG-16
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Score Point 3—Exemplary

In this particularly thoughtful response. the student contrasts the freedom the kayak
represents with the confinement Teresa feels on land. The student effectively interweaves
analysis with a quotation from the text to provide a strong sense of completion.



Objective 3 — Expository

30 In “Summits in Sight” what does Ed learn from Erik? Support
your answer with evidence from the selection.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
text

O may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

O may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

0O may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

O may incorrectly analyze or evaluate a characteristic of the text

0O may not address the question in any way or may answer a different question than the one
asked

0 may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 —Expository Selection

TAKS Exit Level
July 2004
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Score Point: 0-—Insufficient

In this response the student answers a different question than the one being asked. Instead
of analyzing what Ed learns from Erik, the response addresses the lessons Erik learns

from his father.

Score Point: 0—Insufficient

In this response the unsupported analysis is too general (no matter what kind of obstacle,
you can get around it) to determine if it is reasonable.

27
Objective 3 — Expository Selection Guide responses are labeled RG-17 through RG-32.



TAKS Exit Level
July 2004
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Score Point: 0—Insufficient

This response presents lessons learned by Ed that are incorrect (how to spend time with
his son, never to give up on anybody).
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Score Point: 0—Insufficient

This response offers the vague idea that Erik can teach his father “new things.” The
student states that Erik makes his father “feel safe” but does not specifically tell us what

Ed learns.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is supported only by general, incomplete, or partially accurate/relevant textual
evidence or provide no textual evidence at all

0 may offer a reasonable analysis or evaluation of a characteristic of the text that is supported
only by general, incomplete, or partially accurate/relevant textual evidence or provide no
textual evidence at all

O may offer a reasonable idea, analysis, or evaluation and may provide textual evidence, but
this evidence is only weakly connected to the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence without drawing a conclusion, offering an
interpretation, making a prediction, or providing an analysis or evaluation

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 1 Guide Responses for Objective 3 —Expository Selection

TAKS Exit Level
July 2004
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Score Point: 1—Partially Sufficient

In this response the student offers a reasonable analysis of the idea that Ed learns about
the value of courage from Erik (he is persistent and fearless, he convinces his father to
try, he shows Ed he too can accomplish his goals). However, the response cannot receive
a higher score because there is no textual support.
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Score Point: 1—Partially Sufficient

The student presents two reasonable ideas in this response. However, the student provides
textual evidence (I don’t know, Erik. Maybe I should call it quits) that is only weakly
connected to the lesson Ed learns from his son about never giving up. When attempting to
support the second idea—that the blind learn from touch—the student mistakenly
attributes the quotation “The lessons never end” to Ed rather than to the author.
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TAKS Exit Level
July 2004
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Score Point: 1—Partially Sufficient

In this response the student provides a reasonable analysis of the lesson Ed learned from
Erik (if you want to accomplish something you have to keep trying). However, the
references to the text (Erik always had accidents with his bike, Ed kept falling off the

cliff) are too general to qualify as supporting evidence.
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Score Point: 1—Partially Sufficient

In this response the student states that Ed learns “that goals can be achieved with
- determination and support.” However, the textual evidence (I wouldn’t have had the
courage to do it if you hadn’t been there) addresses only the effect of Erik’s support of
his father. It does not clearly or specifically illustrate how determination has affected

Ed’s success on the climb.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

O must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction and must support it with accurate/relevant textual evidence

O must offer a reasonable analysis or evaluation of a characteristic of the selection and must
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

32



Score Point 2 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
July 2004
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Score Point: 2—Sufficient

This student presents a clear and specific synopsis of relevant text to sufficiently support
the idea that “Ed learns to be more determined and courageous from Erik.”
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Score Point: 2—Sufficient

In this response the student combines a reasonable analysis with accurate, relevant text to

* illustrate that Erik teaches Ed about determination and courage. Although Ed’s
inclination is to give up (Maybe I should call it quits), Erik’s example (to push on) gives
Ed courage and helps him “push through” (He grabs the foot and jams it in...until he is
standing on the ledge).
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TAKS Exit Level
July 2004

Score Point: 2—Sufficient

This student integrates analysis with textual evidence from the beginning, middle, and
end of the selection (scraped his shins on life’s obstacles, a ten-foot plywood ramp, a
20,320-foot mountain, the lessons never end) to support the idea that Erik taught Ed that
“when obstacles come across your path, the best thing to do is face them.”
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Score Point: 2—Sufficient

The student offers a strong analysis of the lesson Ed learns from Erik (through
perseverance and courage, one can attain the seemingly impossible) and supports it with
sufficient textual evidence (Thanks, buddy, I wouldn’t have had the courage to do it if
you hadn’t been there). To achieve an exemplary score, however, the student would need

to offer stronger textual support.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

ScORE POINT 3 — EXEMPLARY

In exemplary responses, the student

O must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction and
strongly support it with accurate/relevant textual evidence

O must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
the text and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

35



Score Point 3 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
July 2004

Score Point: 3—Exemplary

In this skillful response the student demonstrates a deep understanding of the lesson Ed
learns (you can never give up or begin to doubt your abilities). The student provides
strong support for this analysis with a combination of specific synopsis and direct

quotations.
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Score Point: 3—Exemplary

This insightful response focuses on Ed’s lesson from Erik that you don’t need sight to be
connected to nature. Particularly thoughtful analysis (Ed marvels at Erik’s acute sense of
touch) supported with strongly connected, relevant textual evidence (Rock feels beautiful
to me—the texture, the temperatures, the way cracks branch out and come back)
reinforce the lesson of a different way “to experience the world’s beauty.”
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TAKS Exit Level
July 2004
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Score Point: 3—Exemplary

In this response the student offers an insightful analysis of the realization Ed acquires,
through firsthand experience, of just how challenging life has been for Erik. The student
understands Ed’s “handicaps™ (being older and less agile) and struggles (Ed swings like a
pendulum...Forget nervous, he looks scared). In the last sentence, the student includes a
comment by the author (You wonder if courage is more important than sight) to
emphasize Ed’s new understanding.
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Score Point 3—Exemplary

In this effective response the student demonstrates depth of understanding of the lesson in
courage that Ed learns from Erik. Relevant textual evidence in the form of direct
quotations supports the idea that Erik motivated his father through positive
encouragement and that Ed, even at 58, has the strength to “engage in a high risk sport

like rock climbing.”
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Objective 3 — Literary/Expository

31 What is one characteristic that Teresa and Erik share? Support
your answer with evidence from both selections.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

ScoRE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
selections

O may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

0 may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

0 may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

O may incorrectly analyze or evaluate a characteristic of text based on both selections

O may not address the question in any way or may answer a different question than the one
asked

O may offer only incomplete or irrelevant textual evidence from one or both selections

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 —Literary/Expository Selection

TAKS Exit Level
July 2004
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Score Point: 0—Insufficient

In this response the unsupported analysis is too general (same struggles causing many
distractions from the tasks they were trying to perform) to determine whether it is

reasonable.

Objective 3 — Literary/Expository Selection Guide responses are labeled RG-33 through RG-48.
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TAKS Exit Level
July 2004
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Score Point: 0—Insufficient

In this response the overarching idea (Teresa and Erik shared their adventures with their
parents because they wanted to show their feelings with their parents) applies to Erik
only. Teresa did not share her adventure or her feelings about the kayak with her parents.
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TAKS Exit Level
July 2004
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Score Point: 0—Insufficient

In this response the first sentence (courage to pass the obstacles) is vague, and the second
sentence (They confront their feelings of helplessness and embarrassment) can be applied
only to Teresa, since Erik does not feel helpless or embarrassed. Overall, there is not a

clear overarching idea.
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TAKS Exit Level
July 2004
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Score Point: 0—Insufficient

This response presents an analysis that is too vague to determine whether it is reasonable
(both are overachievers). In addition, there are inaccuracies. “In a dangerous position”
describes Jamie more than Teresa, and it was Ed, not Erik, who was at first unsuccessful

at rock climbing.

43



READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but supported only by general, incomplete, or partially
accurate/relevant textual evidence from one or both selections

0 may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but may offer textual support from only one selection or
may offer no textual support at all

O may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections that is supported only by general, incomplete, or partially accurate/relevant textual
evidence from one or both selections

O may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections but may offer textual support from only one selection or may offer no textual
support at all

O may offer a reasonable idea, analysis, or evaluation based on both selections and may
provide textual evidence from both selections, but this evidence is only weakly connected to
the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence from both selections but may draw a conclusion,
offer an interpretation, make a prediction, or provide an analysis or evaluation based on only
one selection

7 may offer accurate/relevant textual evidence from both selections without drawing a
conclusion, offering an interpretation, making a prediction, or providing an analysis or

evaluation

In addition, partially sufficient responses may be somewhat unclear or vague or may indicate that the
student has difficulty making connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.



Score Point 1 Guide Responses for Objective 3 —Literary/Expository Selection
TAKS Exit Level

July 2004
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Score Point: 1—Partially Sufficient

In this response the student presents several characteristics that Erik and Terese share

(their courage, love of nature, handicaps they do not let be an excuse) but fails to provide
any textual support.
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Score Point: 1—Partially Sufficient

| .

In this response the student presents a reasonable characteristic that Teresa and Erik share
(never giving up despite disabilities). However, the textual references are too general
(saves a guy from getting hurt, ran into things...never let [it] stop him) to qualify as
supporting evidence.
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TAKS Exit Level
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Score Point: 1—Partially Sufficient

This response demonstrates the student’s ability to make connections between Teresa and
Erik (eagerness, both dealt the short straw, able to rise above their shortcomings, strong-
willed). The analysis is accurate and thorough, but the student fails to provide enough
solid textual evidence to be considered sufficient support.
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TAKS Exit Level
July 2004

Al s o ko ando whg
( V ' () , _
A0 N, DAL 1 phuuaread, 8 008D whate ) endaiakd s
. O

£ | [ " A,

' L‘a‘ Al&l‘. A_A A‘. -“ -!’ i X “)‘.n’ 4 ‘ W . ' ‘ “ AA‘ A "“A A
3 Q& s

2002 ot b, Wnomigo o 4o

W f { ! ! "o .,
o My W A N 184

; 1 ‘ X :
AL A bl ML 1 pal) ™M ,ng; -”{i“?
u“ Q) IA ",yf\.yrf) 1) 19 ‘“‘!. L‘J

d:\w) 00 .-.JMJM o, wnty Lo LONR0S LSS HE s Po
i O A NA "'"" nomo..

Score Point: 1—Partially Sufficient

In this response the student presents a shared characteristic (the courage to overcome
their disability to enjoy life and what they love). While the textual support for Erik (ran
smack into a parked car...got up, dusted himself off and pedaled home) is directly linked
to the overarching idea. the support offered for Teresa (I promise to get you back in one
piece) is only weakly connected to her courage to overcome a disability in order to do

what she loves.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

0 must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections and must support it with accurate/relevant textual
evidence from both selections

01 must offer a reasonable analysis or evaluation of a characteristic of text based on both
selections and must support it with accurate/relevant textual evidence from both selections

In addition, sufficient responses indicate that the student is able to make clear and specific connections
across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

49



Score Point 2 Guide Responses for Objective 3 —Literary/Expository Selection

TAKS Exit Level
July 2004
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Score Point: 2—Sufficient

In this response the student presents a shared trait that is reasonable: having the courage
not to let their disabilities hold them back. The student uses the second sentence t0 extend
this idea with additional explanation. The phrases “Even though Teresa was at a physical
disadvantage” and “When Erik took his dad rock climbing” provide a strong context for
understanding the link between the idea and the textual evidence (Don’t worry...I
promise to get you back in one piece. Today, the son will lead the father).
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Score Point: 2—Sufficient

In this response the student states that Teresa and Erik’s shared characteristic is a desire
to do something they both enjoy despite their disabilities. The analysis for Teresa
(kayaking, her escape from helplessness) combined with relevant text (This is my special
place. Out here I feel safe and secure) supports this premise. While the analysis for Erik
is weaker than for Teresa, Erik’s desire to do something he enjoys is sufficiently
supported with relevant textual evidence (Erik became an intrepid adventurer and a
superb rock climber).
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Score point: 2—Sufficient

Ir this response the student presents the shared characteristic of fearlessness. The student
uses a specific synopsis to effectively recount the key events supporting Teresa’s
fearlessness while rescuing Jamie and Erik’s accomplishments despite the obstacles
created by his blindness.
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Score Point: 2—Sufficient

In this response the student focuses on the shared “ability to help others, even with their
own impairments.” Effective use of direct quotations provides support for the notion of
the wheelchair-bound Teresa helping another by saving Jamie from drowning and the
blind Erik helping his father stay motivated.



READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

(3 must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction
based on both selections and strongly support it with accurate/relevant textual evidence from

both selections

(3 must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
text based on both selections and strongly support it with accurate/relevant textual evidence
from both selections

In addition, exemplary responses indicate that the student is able to make meaningfu] connections
across selections. These responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point: 3—Exemplary

In this response the student draws the thoughtful conclusion that, for both characters,
their determination is stronger than their handicaps. By interweaving analysis with
synopsis and direct quotations, the student details how each has overcome handicaps to
accomplish feats most people could not. The student demonstrates a thorough
understanding of an important similarity between Teresa and Erik.
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Score Point: 3—Exemplary

In this exemplary response, the student presents the insightful analysis that Teresa and
Erik possess the quality of spirit that enables them to face danger with confidence and
resolution. The student strongly supports this analysis with a combination of paraphrased

text and direct quotations from each selection.
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Score Point: 3—Exemplary

In this response the student effectively connects textual evidence to a thorough analysis
of how Teresa and Erik have shown courage in the face of adversity. The response begins
with a specific synopsis of how each has overcome their disabilities (Teresa is confined
to a wheelchair but she kayaks, Erik lost his eyesight but became an avid adventurer).
The student includes specific text from each selection to describe their courage in the face
of their disabilities. The last sentence, which focuses on the more global idea that both
Teresa and Erik have been motivated by their disabilities, gives the response a sense of

completeness.
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Score Point: 3—Exemplary

This response presents an insightful analysis of the premise that the characters’ love for
an outdoor activity gives them the chance to overcome physical limitations and feel
whole. Specific, relevant textual evidence strongly supports the idea of Teresa’s love for
kayaking and the wholeness she feels in the open waters (I love it. I feel wild and free. 1
am one with the kayak. The blue boat is an extension of my legs). The student’s depth of
understanding is particularly evident in the section on Erik. The interweaving of analysis
and textual evidence effectively illustrates Erik’s connection to the world and ability to
“se2” the beauty in it through rock climbing.

58



WRITTEN COMPOSITION

Rubrics and Sample Responses
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Write an essay explaining what courage means
to you.

The information in the box below will help you remember what you should think about when you
write your composition.

REMEMBER—YOU SHOULD
Q write about the assigned topic
0O make your writing thoughtful and interesting

O make sure that each sentence you write contributes to your
composition as a whole

0O make sure that your ideas are clear and easy for the reader to
follow

0O write about your ideas in depth so that the reader is able to
develop a good understanding of what you are saying

Q proofread your writing to correct errors in spelling,
capitalization, punctuation, grammar, and sentence structure

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.




SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

o Individual paragraphs and/or the composition as a whole are not focused. The writer may shift
abruptly from idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

o The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, if present, may be perfunctory.

a A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

a The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is
not logical. Sometimes weak progression results from an absence of transitions or from the use
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even if appropriate transitions are included.

a An organizational strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult to follow.

o Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

0 The writer presents one or more ideas but provides little or no development of those ideas.

) The writer presents one or more ideas and attempts to develop them. However, this
development is so general or vague that it prevents the reader from understanding the writer’s
ideas.

a The writer presents only a plot summary of a published piece of writing, a movie, or a
television show.

) The writer omits information, which creates significant gaps between ideas. These gaps prevent
the reader from clearly understanding those ideas.

Voice

) The writer does not engage the reader, therefore failing to establish a connection.

o There may be little or no sense of the writer’s individual voice. The composition does not
sound authentic or original. The writer is unable to express his/her individuality or unique
perspective.

Conventions

O There is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling, capitalization,
punctuation, grammar, usage, and sentence structure may cause the writing to be unclear or
difficult to read. These errors weaken the composition by causing an overall lack of fluency.

) The writer may misuse or omit words and phrases and may frequently write awkward

sentences. These weaknesses interfere with the effective communication of ideas.
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Writing Guide papers are labeled WG-1 through WG-16.
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Score Point: 1

In a perfunctory introduction, the writer states that there are three ideas that represent
courage (a person who will be a leader, face danger, stand up for what is right). The
absence of connections between these ideas interferes with the overall coherence of the
response. Repetition within paragraphs (a person who will stand up and take charge of a
situation is a leader; you can’t be a leader if you are afraid to stand up and take charge)
weakens the sentence-to-sentence progression. In addition, the development is so general
and vague that the reader does not have a clear understanding of what the writer is
attempting to say. There is little or no sense of individuality in this composition.
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Score Point: 1

This composition is ineffective because it is, for the most part, a plot summary of “The
Kayak™ and “Summits in Sight” with little or no sense of the writer’s own ideas. In the
first two paragraphs, the writer attempts to discuss the definition of courage but ends up
merely listing several definitions without focusing on one and developing it.
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Score Point: 1 f
The writer of this composition defines courage as the ability to do what you want and not
be persuaded to do things that you do not want to do. Although the composition is
focused and has some development, the frequent and severe errors in grammar and
spelling as well as a recurrent lack of sentence boundaries overwhelm the composition’s
strengths, interfering with the reader’s understanding of the writing. This lack of control
of the conventions of written English results in an ineffective presentation of the writer’s
ideas.
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Score Point: 1

In a weak introduction, the writer states that courage is a lot of things combined into one.
In an attempt to develop this theme, the writer briefly discusses overcoming fear and
bringing out the real “you.” The lack of transitions between ideas weakens the sentence-
to-sentence progression. In addition, the overall development is so general that it prevents
the reader from understanding the writer’s ideas.
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SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER’S
IDEAS.

Focus and Coherence

a Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

0 The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

a Some of the writing may be extraneous because it does not contribute to the development or
quality of the composition as a whole.

Organization

g The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph
may not always be smooth or completely logical. Sometimes the writer needs to strengthen the
progression by including more meaningful transitions; at other times the writer simply needs to
establish a clearer link between ideas.

o The organizational strategy or strategies the writer chooses do not enable the writer to present
ideas effectively.

) Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall
the progression of ideas.

Development of Ideas

a The writer attempts to develop the composition by listing ideas or briefly explaining them. In
both of these cases, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

o The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general, inconsistent,
or contrived.

0 The writer may omit small pieces of information that create minor gaps between ideas.
However, these gaps do not prevent the reader from understanding those ideas.

Voice
) There may be moments when the writer engages the reader but fails to sustain the connection.
O Individual paragraphs or sections of the composition may sound authentic or original, but the

writer has difficulty expressing his/her individuality or unique perspective.

Conventions

O Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing to be unclear, they weaken the overall fluency of the
composition.

o The writer may include some simple or inaccurate words and phrases and may write some
awkward sentences. These weaknesses limit the overall effectiveness of the communication of

ideas.
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Score Point: 2

In this composition the writer presents the theme that courage is more than physical

strength and film heroes. To support this thesis, the writer lists and briefly explains

several instances of everyday courage (apologizing, standing up for what is right, moving

to ¢ new country). Although the writer attempts to add some insight in the conclusion

(nothing takes more courage than to be true to yourself), the overall development remains 69
superficial.
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Score Point: 2

In this composition the writer focuses on the thesis that courage is stepping up to
challenges. The writer uses a personal anecdote (volunteering for soccer shootouts) as
well as a brief discussion of the literary and the expository selections to support this
thesis. Although there is good sentence-to-sentence progression and coherence within
paragraphs, the progression from paragraph to paragraph is weak. Because the writer is
not “building” meaning from paragraph to paragraph, the composition is not dev eloped
with enough depth to be considered more than somewhat effective.
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Score Point: 2

The writer of this somewhat effective response asserts that courage is about battling
everyday life. The writer supports this with an anecdote about a handicapped brother and
a pnilosophical, though personalized, discussion of standing up for what you believe.
Although there is some sense of individuality present, neither body paragraph is
developed enough to provide evidence of depth of thought.
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Score Point: 2

A though each idea in the composition (facing fears, overcoming something, coping with
tragedies) is somewhat focused, the unifying link is weak, which limits the overall
coherence. While there is some development of these ideas, the composition remains
superficial, with little evidence of depth. The writer achieves some voice through the
effective use of language (able to jump the hurdles holding them back), but this voice 18
nct sustained throughout the composition.

75



SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

o Individual paragraphs and the composition as a whole are, for the most part, focused. The
writer generally shows the clear relationship between ideas, making few sudden shifts from one
idea to the next.

a The composition as a whole has a sense of completeness. The introduction and conclusion add
some depth to the composition.

0 Most of the writing contributes to the development or quality of the composition as a whole.

Organization

a The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.

a The organizational strategy or strategies the writer chooses are generally effective.

a Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.

Development of Ideas

o The writer attempts to develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others, the development overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

) The writer’s presentation of some ideas may be thoughtful. There may be little evidence that
the writer has been willing to take compositional risks when developing the topic.

Voice

0 The writer engages the reader and sustains that connection throughout most of the composition.

O For the most part, the composition sounds authentic and original. The writer is generally able to
express his/her individuality or unique perspective.

Conventions

a The writer generally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they
create few disruptions in the fluency of the composition.

O The words, phrases, and sentence structures the writer uses are generally appropriate and

contribute to the overall effectiveness of the communication of ideas.
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Score Point: 3

The writer focuses on the theme that courage is what allows people to accomplish things
and be successful in life. The writer supports this idea with a philosophical discussion of
overcoming childhood fears and asking a girl out on a date. The reflective comments
throughout (we were so gullible; we look back at ourselves and laugh; wondering “what
if”) add a sense of individuality and depth to the response.
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Score Point: 3

In this concise narrative about winning a bull riding championship, the writer focuses on
the theme that courage is evident when a person is willing to put himself in danger to
achieve a goal. The composition sounds authentic and original, and the writer’s
description (he could feel a twitch in his cheek; it was just Rick, the bull, and the fear of
death) adds depth to the story. In addition, strong sentence-to-sentence progression and
writing conventions enhance the overall response.
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Score Point: 3

Ths writer of this generally effective composition uses elements from “The Kayak™ and
“Summits in Sight” to explore different facets of courage (bravery, perseverance,
overcoming obstacles). The writer’s ability to use the reading selections effectively
enhances the coherence of the response as well as adds depth. The writer also
demonstrates a good command of conventions, which contributes to the overall
effzctiveness of the response.
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Score Point: 3

The writer uses a narrative organizational strategy to show how a younger brother
demonstrates what it truly means to be courageous. The writer’s progression of thought is
generally smooth, from the discovery of Robbie’s learning difficulty to his discomfort to
his decision to rise to the challenge. The writer’s obvious admiration for Robbie adds
depth and authenticity to the response. Overall the composition has a sense of

completeness.
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SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

O Individual paragraphs and the composition as a whole are focused. This sustained focus enables
the reader to understand and appreciate how the ideas included in the composition are related.

0 The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.

) Most, if not all, of the writing contributes to the development or quality of the composition as a
whole.

Organization

a The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idea to idea strengthen this progression.

a The organizational strategy or strategies the writer chooses enhance the writer’s ability to
present ideas clearly and effectively.

Development of Ideas

a The writer’s thorough and specific development of each idea creates depth of thought in the
composition, enabling the reader to truly understand and appreciate the writer’s ideas.

O The writer’s presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases, the writer’s
willingness to take compositional risks enhances the quality of the content.

Voice

a The writer engages the reader and sustains this connection throughout the composition.

a The composition sounds authentic and original. The writer is able to express his/her
individuality or unique perspective.

Conventions

0 The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar,
usage, and sentence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

a The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of

the communication of ideas.
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Score Point: 4

In this highly focused composition, the writer uses a narrative organizational strategy to
explore the meaning of courage. The writer’s thorough and controlled account of an
exciting wrestling match (whips Mark around as he brings him to his knees; can do
nothing to escape this painful wrath; as the opponent panics, he wiggles free) creates
depth of thought and clearly demonstrates a strong sense of voice and authenticity. The
overall strength of the conventions contributes to the effectiveness of the piece.

87



TAKS Exit Level
WG-14a

July 2004

1 \se;\e\;e coneoR (s o Fak ot Bulvuone
posesses o teuy o ot enouin w0 ust - louwdk

s Sondive g for_anet ue bt AL i e Lok

a& oduecade "1 U \S 40&.\\/\0} O risk \of(,c«ws& you kvioy)
dfen A vowe  Reart dhad b 1S woerdny b, QL:V{&F;Q <

9
%m{ﬂ\\m Mok we are o\l b with, ok we \6\’%\6&:

«rv\ck\r\erea\ oy e orecomions Yook wie a et %n(auam wt

Vot AC00%. bveww\mm o wownere o\ 2t onel N :

e etk T{xu e \99%\6) and destnbouwred  wefoce b (s too lab.

Li \.»\CM BrEC  obsecue G %&&\2( \)pu\ w\j\ SEEN Giscover

e *’V\evx vt fearless. To Yaom, %’v\exﬁ < m\*mm A Tas

meld Mot uwr sl cresded  Soe Yo s wr@ﬁ:é of

bewy od i desir vl Bs expergwee wwen pd i

AL ¢ y
some_cfXoe Lonolurgtu "lipopd  sed ¥ ceting Qnd our

Conseibnes d‘e""‘o‘W)‘ o e W\\DG("F owe yital inbpomabian Wikg,
‘" s MV\O:.\A ‘ \W\w\(c)‘ic«\—t\u Rk  w ik \"w\\v\ N el 35{1’(1/\ ot O

cwi\d 46 bC SMEA X;\'OMM Q%cef\cM of pw\&\v\\ﬁfOUi’ M

f}\\ﬂr Yoses \990\ CW Yt ON\'\ F)U\ C\\M{M w’\ C\f\\d(‘fﬂ feem

\’Ab\m, netes::c«m Cises, WR Con O\CXM\ j covel M W e drend

ot ‘\\’V\u\"x sowe*\«\ o WD uONAWRC e desiing At ot

C,,Wc\\\wj a e \oa .

T—vx WA {v{“ﬁ""*‘-v’ S '\)V\& O\G\'?—ﬁ)(' \~‘\a€vid\ma35 ar €

. ! '
0150 COnSIdBrED  Wage  wastsd avnd  davs m st (€% \9@&‘{&( fxptciane

\f\@,\%')‘; 5f{) A&«\L\'\ \\q{g V‘uﬂ\’;; ;A(\‘Q\v\u‘(vj ‘\l‘\ﬁ?ﬁ o s X\'\E’. WAst
Qe WoE oS ¢ A +o bvnew Baé wos ., The ,T,raa;\tw\

88



TAKS Exit Level
WG-14b

July 2004

portn ol a%\w\é\m 1 Pagk olow widn age and uhsdg i
COVW o(ecatl\*\ms Thece s v mmw w\ﬂ \0¢ ingy coceul,
Ge erwwx Yy _onoich Aéw«eﬁ Yoty Hc = v\tﬁr A\ el '\0 owc\n\m
‘lO@:Ow& N mv\iwﬁ Tr\%. Qe | T beow keley \-Mh
Pnak'  con o€ o commun E)\Luﬁ{" P owid edEdures,
and e wied  Deomes excocuiipied ot Vs (€
Wortu  con e one & Phe  wosk :ngama\*u\\m digeuses
cC oM. T cn St im0 i Skack, ael #hen spEend
\\-»Q L\\A Q\(L \.&V\éﬁ\ Mo e ‘gjm‘(\ {'Oé {:ﬁﬁ}‘%“fﬂﬂ/j =
0«3 AN hwaée. oo he oé«e( \Mw)\ s % \ot \ou I+ up,
\’E\V\-('orcec)\ ONRC Mt (onasiwg \4r & obbew  lese ou«’
Yo e waoct @owchm\ focces.

N -sg\em %c:dc\v\ Mmany  people exhpid arees
Cowcetg ook \mom vwww\ Moce SE G hawe e
K}C\’YA{\ *\’\I\QW\ OV\T\)KZSOQQ, \OQ\AW\A o woll of \.QC(W
and _comon , Yoy e convinedd Patmstlues %&m%
Py s eewed 4o G‘\em coucege i othes QO\A@”:Q
does exisk - huwan  Ndturt yust Leeps rOMﬁ\’\iM
(L dousa o suiedet g te \Nm o\o\\u\o\/’\ )owxe%\mm
AR cm\/\a&fé\ s

Score Point: 4

The writer of this engaging and focused composition uses a philosophical discussion of
the fearlessness of childhood and the cautiousness of old age to explore the meaning of
courage. This unusual perspective engages the reader and adds authenticity to the
response. The thoughtful comments throughout (our consciences demand that we impart
our vital information; by discouraging children from taking necessary risks...; worry can
be one of the most incapacitating diseases) add depth to the response. In addmon a
meaningful introduction and conclusion enhance the writer’s presentation of ideas.
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Score Point: 4
In this highly focused and coherent composition, the writer analyzes “The Kayak™ and “Summits in
Sight” to explore the theme that courage can be as simple as learning to accept. Within each
paragraph, as the writer explores how Teresa and Ed demonstrate courage through acceptance, the
writer’s progression of thought is smooth and controlled, with every sentence contributing to the
development as a whole. The body paragraphs are effectively linked through a meaningful transition
(Like Teresa, Ed in “Summits in Sight,” must also learn a lesson in acceptance). Consistent control
of conventions, along with a meaningful introduction and conclusion, enhance the presentation of
the writer's ideas.
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Score Point: 4

In this focused, insightful composition, the writer uses a philosophical discussion to
support the idea that courage is the knowledge and will to achieve your life goal. The
writer skillfully weaves together personal reflection on wanting to be a writer, discussion
of Ayn Rand’s The Fountainhead, and thoughts on discovering one’s goals. The writer’s
willingness to take the compositional risk to make strong connections between these

~ ideas enhances the quality of the composition.
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