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INTRODUCTION

The reading and written composition sections of the TAKS English language arts test are based on
three thematically linked reading pieces, called a “triplet”—a literary selection, an expository
selection, and a visual representation. The test includes two performance tasks: three short answer
reading items and a written composition. The literary and expository selections are published pieces,
and the visual representation is a created piece, although it may include some published elements,
such as photographs. Using published selections on TAKS makes the assessment more authentic and,
therefore, a more valid and reliable measure of student learning in reading at the high school level.

Short Answer Items

The three short answer items on each test assess two skills. First, students must be able to generate
clear, reasonable, thoughtful ideas or analyses about some aspect of the published literary and
expository selections. Second, students must be able to support these ideas or analyses with relevant,
strongly connected textual evidence.

On each test one short answer item is based on the literary selection only (Objective 2), one is based
on the expository selection only (Objective 3), and one is based on students’ ability to connect the
literary and expository selections (also Objective 3). Short answer items are not used to measure
Objective 1, since this objective focuses on basic understanding.

Objective 2
The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts.

To appreciate the literature they read in high school, students must develop an understanding of
the literary elements that are at the heart of all stories. This understanding must go beyond mere
identification to encompass the ways in which the parts of a story, singly and in combination,
contribute to its overall meaning. Students must also understand the ways in which an author
uses literary techniques and language to craft a story. In short answer items assessing
Objective 2, students must write a short response analyzing how literary elements, literary
techniques, or figurative language function in a story.

Objective 3
The student will demonstrate the ability to analyze and critically evaluate culturally diverse
written texts and visual representations.

To read well at the high school level, students must go beyond their initial understanding or
impressions of a selection. Students must be able to develop their own interpretations, make
thoughtful judgments about what they read, examine how a selection relates to their own lives,
and find meaningful connections across parts of a single selection or between two selections.
Students must also be aware of the way an author crafts a selection. An author’s purpose for
writing, organizational decisions, point of view or attitude toward the subject, and unique use of
language all affect the way a reader reads and understands a selection. In short answer items
assessing Objective 3, students must write a short response analyzing or evaluating some aspect
of the expository selection or some aspect of text common to or based upon both selections.

TAKS short answer items are holistically scored on a scale of O (insufficient) to 3 (exemplary). For
each score point, this scoring guide presents the rubric as well as four student responses with
explanatory annotations. Using this scoring guide will help you to better understand not only your
students’ reading development but also the strengths and weaknesses of your school’s reading
program.



Written Composition

Writing 1s a life skill. As students move from grade to grade, writing skills are critical for academic
progress. Students who have difficulty putting their thoughts into writing struggle to succeed in social
studies, science, and many areas other than English language arts. Because good writing requires
good thinking, the act of writing helps students learn to clarify their thoughts and focus their ideas.

The writing prompt is thematically linked to the three reading selections. In this way, students have a
built-in context that they may draw from as they plan their compositions. Note, however, that while
students may include an analysis or reference to one or more reading selections, this is not a
requirement. Students may respond to the prompt in any way they choose.

The composition section of the TAKS English language arts test assesses the knowledge and skills
grouped under Objectives 4 and 5. Objective 4 focuses on the quality of the composition’s content,
while Objective 5 focuses on how clearly and effectively the student communicates his or her ideas.
These objectives are inextricably linked because good writing must be both substantial and
mechanically sound.

Objective 4
The student will, within a given context, produce an effective composition for a specific
purpose.

The ability to communicate thoughts and ideas through writing helps students become
successful, not only in school but throughout their lives. In order to communicate effectively,
students must organize and develop ideas in a Jogical, coherent, and interesting manner that is
easy for the reader to follow and understand. Objective 4 tests each student’s ability to produce
an organized and well-developed composition in response to a prompt. The prompt is worded so
that students have broad latitude in crafting an individual response. Students can use any
organizational strategy that allows them to write an effective piece—they can write a story, a
description, a philosophical piece, an expository piece, a response to reading—or they can
combine approaches. However students choose to respond, it is important that the composition
they write is uniquely theirs—that it is authentic and represents their best thinking and writing.

Objective 5

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well, students must be able to apply the conventions of the English language. First,
when students write a composition, they are able to follow the rules of correct capitalization,
punctuation, spelling, grammar, usage, and sentence structure. Second, they are able to write
effective sentences and use words and phrases that enhance the reader’s understanding of their
ideas. Although students are not expected to produce absolutely error-free writing on the test,
they are expected to write as clearly and correctly as possible. The stronger the writing
conventions are, the more likely it is that students will be able to produce an effective
composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective). For
each score point, this scoring guide presents the rubric as well as four student compositions with
explanatory annotations. Using this scoring guide will help you to better understand your students’
writing development and the strengths and weaknesses of your school’s writing program.
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The Snob

by Morley Callaghan

IT WAS at the book counter in the department store
that John Harcourt, the student, caught a glimpse of his
father. At first he could not be sure in the crowd that
pushed along the aisle, but there was something about the
color of the back of the elderly man’s neck, something about
the faded felt hat, that he knew very well. Harcourt was
standing with the girl he loved, buying a book for her. All
afternoon he had been talking to her, eagerly, but with an
anxious diffidence, as if there still remained in him an
innocent wonder that she should be delighted to be with
him. From underneath her wide-brimmed straw hat, her
face, so fair and beautifully strong with its expression of
cool independence, kept turning up to him and sometimes
smiled at what he said. That was the way they always
talked, never daring to show much full, strong feeling.
Harcourt had just bought the book, and had reached into
his pocket for the money with a free, ready gesture to make
it appear that he was accustomed to buying books for
young ladies, when the white-haired man in the faded felt
hat, at the other end of the counter, turned half-toward
him, and Harcourt knew he was standing only a few feet
away from his father.

The young man’s easy words trailed away and his voice
became little more than a whisper, as if he were afraid that
everyone in the store might recognize it. There was rising
in him a dreadful uneasiness; something very precious that
he wanted to hold seemed close to destruction. His father,
standing at the end of the bargain counter, was planted
squarely on his two feet, turning a book over thoughtfully
in his hands. Then he took out his glasses from an old,
worn leather case and adjusted them on the end of his nose,
looking down over them at the book. His coat was thrown
open, two buttons on his vest were undone, his hair was too
long, and in his rather shabby clothes he looked very much
like a workingman, a carpenter perhaps. Such a
resentment rose in young Harcourt that he wanted to cry
out bitterly, “Why does he dress as if he never owned a
decent suit in his life? He doesn’t care what the whole
world thinks of him. He never did. I've told him a hundred
times he ought to wear his good clothes when he goes out.
Mother’s told him the same thing. He just laughs. And now
Grace may see him. Grace will meet him.”

So young Harcourt stood still, with his head down,
feeling that something very painful was impending. Once
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he looked anxiously at Grace, who had turned to the
bargain counter. Among those people drifting aimlessly by
with hot red faces, getting in each other’s way, using their
elbows but keeping their faces detached and wooden, she
looked tall and splendidly alone. She was so sure of herself,
her relation to the people in the aisles, the clerks behind
the counters, the books on the shelves, and everything
around her. Still keeping his head down and moving close,
he whispered uneasily, “Let’s go and have tea somewhere,
Grace.”

“In a minute, dear,” she said.

“Let’s go now.”

“In just a minute, dear,” she repeated absently.
“There’s not a breath of air in here. Let’s go now.”
“What makes you so impatient?”

“There’s nothing but old books on that counter.”

“There may be something here I've wanted all my life,”
she said, smiling at him brightly and not noticing the
uneasiness in his face.

So Harcourt had to move slowly behind her, getting
closer to his father all the time. He could feel the space that
separated them narrowing. Once he looked up with a
vague, sidelong glance. But his father, red-faced and happy,
was still reading the book, only now there was a meditative
expression on his face, as if something in the book had
stirred him and he intended to stay there reading for some
time.

0Old Harcourt had lots of time to amuse himself, because
he was on a pension after working hard all his life. He had
sent John to the university and he was eager to have him
distinguish himself. Every night when John came home,
whether it was early or late, he used to go into his father
and mother’s bedroom and turn on the light and talk to
them about the interesting things that had happened to
him during the day. They listened and shared this new
world with him. They both sat up in their night clothes
and, while his mother asked all the questions, his father
listened attentively with his head cocked on one side and a
smile or a frown on his face. The memory of all this was in
John now, and there was also a desperate longing and a
pain within him growing harder to bear as he glanced
fearfully at his father, but he thought stubbornly, “I can’t
introduce him. It'll be easier for everybody if he doesn’t see
us. 'm not ashamed. But it will be easier. It'll be more
sensible. It’ll only embarrass him to see Grace.” By this
time he knew he was ashamed, but he felt that his shame
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was justified, for Grace’s father had the smooth, confident
manner of a man who had lived all his life among people
who were rich and sure of themselves. Often when he had
been in Grace’s home talking politely to her mother, John
had kept on thinking of the plainness of his own home and
of his parents’ laughing, good-natured untidiness, and he
resolved desperately that he must make Grace’s people
admire him.

He looked up cautiously, for they were about eight feet
away from his father, but at that moment his father, too,
looked up and John’s glance shifted swiftly far over the
aisle, over the counters, seeing nothing. As his father’s
blue, calm eyes stared steadily over the glasses, there was
an instant when their glances might have met. Neither one
could have been certain, yet John, as he turned away and
began to talk hurriedly to Grace, knew surely that his
father had seen him. He knew it by the steady calmness in
his father’s blue eyes. John’s shame grew, and then
humiliation sickened him as he waited and did nothing.

His father turned away, going down the aisle, walking
erectly in his shabby clothes, his shoulders very straight,
never once looking back. His father would walk slowly
down the street, he knew, with that meditative expression
deepening and becoming grave.

Young Harcourt stood beside Grace, brushing against
her soft shoulder, and made faintly aware again of the
delicate scent she used. There, so close beside him, she was
holding within her everything he wanted to reach out for,
only now he felt a sharp hostility that made him sullen and
silent.

“You were right, John,” she was drawling in her soft
voice. “It does get unbearable in here on a hot day. Do let’s
go now. Have you ever noticed that department stores after
a time can make you really hate people?” But she smiled
when she spoke, so he might see that she really hated no
one.

“You don’t like people, do you?” he said sharply.
“People? What people? What do you mean?”

“I mean,” he went on irritably, “you don’t like the kind
of people you bump into here, for example.”

“Not especially. Who does? What are you talking
about?”

“Anybody could see you don’t,” he said recklessly, full of
a savage eagerness to hurt her. “I say you don't like simple,
honest people, the kind of people you meet all over the city.”
He blurted the words out as if he wanted to shake her, but
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he was longing to say, “You wouldn’t like my family. Why
couldn’t I take you home to have dinner with them? You'd
turn up your nose at them, because they’ve no pretensions.
As soon as my father saw you, he knew you wouldn’t want
to meet him. I could tell by the way he turned.”

His father was on his way home now, he knew, and that
evening at dinner they would meet. His mother and sister
would talk rapidly, but his father would say nothing to him,
or to anyone. There would only be Harcourt’s memory of
the level look in the blue eyes, and the knowledge of his
father’s pain as he walked away.

Grace watched John’s gloomy face as they walked
through the store, and she knew he was nursing some
private rage, and so her own resentment and exasperation
kept growing, and she said crisply, “You're entitled to your
moods on a hot afternoon, I suppose, but if I feel I don’t like
it here, then I don’ like it. You wanted to go yourself. Who
likes to spend very much time in a department store on a
hot afternoon? I begin to hate every stupid person that
bangs into me, everybody near me. What does that make
me?”

“It makes you a snob.”
“So I'm a snob now?” she asked angrily.

“Certainly you're a snob,” he said. They were at the door
and going out to the street. As they walked in the sunlight,
in the crowd moving slowly down the street, he was groping
for words to describe the secret thoughts he had always
had about her. “I've always known how you’d feel about
people I like who didn’t fit into your private world,” he said.

“You're a very stupid person,” she said. Her face was
flushed now, and it was hard for her to express her
indignation, so she stared straight ahead as she walked
along.

They had never talked in this way, and now they were
both quickly eager to hurt each other. With a flow of words,
she started to argue with him, then she checked herself
and said calmly, “Listen, John, I imagine you're tired of my
company. There’s no sense in having tea together. I think
I’d better leave you right here.”

“That’s fine,” he said. “Good afternoon.”
“Good-by.”
“Good-by.”

She started to go, she had gone two paces, but he
reached out desperately and held her arm, and he was
frightened, and pleading, “Please don’t go, Grace.”
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All the anger and irritation had left him; there was just
a desperate anxiety in his voice as he pleaded, “Please
forgive me. I've no right to talk to you like that. I don’t
know why I'm so rude or what’s the matter. I'm ridiculous.
I'm very, very ridiculous. Please, you must forgive me.
Don’t leave me.”

He had never talked to her so brokenly, and his
sincerity, the depth of his feeling, began to stir her. While
she listened, feeling all the yearning in him, they seemed to
have been brought closer together, by opposing each other,
than ever before, and she began to feel almost shy. “I don’t
know what’s the matter. I suppose we’re both irritable. It
must be the weather,” she said. “But I'm not angry, John.”

He nodded his head miserably. He longed to tell her
that he was sure she would have been charming to his
father, but he had never felt so wretched in his life. He held
her arm tight, as if he must hold it or what he wanted most
in the world would slip away from him, yet he kept
thinking, as he would ever think, of his father walking
away quietly with his head never turning.

Reproduced with permission of the estate of © Morley Callaghan.
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Common Threads

by Ana Veciana-Suarez

Page 1

On a sweltering summer day, we head
north from the southernmost tip of
America in a caravan of cars loaded with
all the accouterments needed for a family
outing into the unknown. Somebody has
brought a big thermos of café con leche,
someone else several bakery boxes of
guava pastries. In the cooler, cans of Coca-
Cola and Materva grow cold. We are
aiming for Paris Island, a spit of land in
South Carolina where our country’s few
and proud are trained.

My nephew Juan Andres is graduating
from Marine basic training. Seventeen and
just out of a Catholic prep school, he’d
never been away from home before. So for
the past 13 weeks, as he has endured the
toughest basic training dished out by any
of the U.S. armed forces, the family in
Miami—aunts, uncles, cousins and
grandparents—has made sure Juan
Andres is the star of every barracks mail
call.

Now a whole platoon of us—21 by
actual count—are driving in a caravan up
the long spine of Florida, through the red
clay of Georgia and into the Carolina
marshes. Notoriety precedes us. No other
recruit, his drill sergeant notes, has had as
many relatives attend the ceremony. We
hope Juan Andres is as proud of us as we
are of him. I have to admit, though, this
clamoring crowd of tias and tios chattering
in Spanish does have the potential for
embarrassment from a teenage recruit’s
point of view.

We've been told to dress casually and
to wear red, the color of his battalion. Days
before we left, I scrambled to make sure
all of us would display a bright
proclamation of this hue. Inspired by

renewed patriotic fervor, we also brought
little American flags.

The morning of the ceremony dawns
hot and humid. In the motel lobby we
gather for breakfast and discuss the day’s
strategy. Can we clap during the
ceremony? Should we cheer? Shout out his
name? Boost the younger children on our
shoulders so they can admire their brave
cousin as he marches by?

Heaven knows we don’t want to do the
wrong thing. Already, we have drawn
attention during our overnight stay in the
quaint little city of Beaufort. It was
impossible to ignore the hard popping
sound of our Cuban Spanish against the
smooth, sweet Southern drawl that
surrounded it.

In the midst of our discussion, I look
across the lobby and spot my father. He
squints into the distance, looking lost. He
is wearing—oh, my God! Nol—black nylon
socks and inexpensive black rubber
sandals with white Bermuda shorts and a
paisley jersey shirt buttoned snugly
against his ample belly. His legs are
whiter than a Canadian tourist’s. Tacky,
and not even a touch of red.

“Is he in his underwear?” my husband
whispers as he follows my stare. I'm
speechless. I nudge my sister, who elbows
my other sister, a chain reaction through
my generation’s stronghold.

“He can’t go out like that,” gasps one of
us.

B see Common Threads, page 2
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Page 2

We decide to mount an assault, but the
ambush fails to persuade. He cannot
understand why we think he needs to
change.

“You’re wearing dress socks with
sandals!” I sputter. “And those shorts look
like your boxers.”

“But your mother picked out the
clothes.” He stares at us, perplexed.
“They’re brand-new. And they weren’t
cheap either.”

I detect a whiff of aftershave, and
something tightens hard across my chest.
Suffering the embarrassment of parents is
a verity of childhood, as inevitable as
scraped knees and bent bicycles. It is
doubly uncomfortable, however, when you
are the child of immigrants, the prized
possession of a well-meaning but clueless
Mami and Papi who just don’t get it, and
maybe never will.

I see my father in his ridiculous outfit
and cringe, for this and all the
mortifications of the past: The chaperons
of my dating years. The hand-packed
school lunches that smelled funny. The
out-of-date haircuts given at home. The

frilly dresses when I wanted jeans instead.

I'm forced out of my wallow by the
need to rush off to grab seats in the
bleachers for the big event. I watch as the
old man who is my father struggles to get
into the front seat of the rented van. I
think I can hear his joints creak. He
winces when my nephew Mikey shuts his
door, but manages to pull himself up and

straighten his shoulders. He pats down his
hair, fiddles with his collar.

This is the same man who, many years
earlier, fled Communist Cuba in the dark
of night on a 14-foot boat, a man who gave
up a stellar business career to start anew
in freedom. A man who, long past
retirement, still works seven days a week
in the family marine business. A man who
has always managed to soldier on bravely,
no matter how alien or difficult the
circumstances.

At the ceremony, the viewing stands
undulate in Marine red and yellow.
Though we strain to search for my nephew
as the platoons file in, we can’t spot him in
the perfectly starched and straight rows.
All the soldier boys (and even the girls)
look the same in their blue pants, khaki
shirts and white caps—a dazzling display
of uniformity. The band strikes up. My
father bends forward to relieve the pain in
his back, but even as he does, he holds his
head high and smiles.

I know the precise measure of pride
beating fervent and steady in his chest. It
occurs to me that the distance between one
old man in a ridiculous outfit that blares
out its oddness and a young man in a
uniform that blends in with blinding
conformity is more than two generations.
It is a long story of sacrifice and risk told
countless times in our history, that of the
immigrant and exile, the stranger in a
strange land whose children and
grandchildren become as American as
frijoles. As American as Marines.

Copyright © 2001 by Ana Veciana-Suarez. Used by permission of Frances Collin, Literary Agent. Reprinted with permission from the January 2002

Reader’s Digest.
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SHORT ANSWER ITEMS

Rubrics and Sample Responses
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Objective 2 — Literary Selection

29 In “The Snob.,” which character do you think is the snob?
Explain your answer and support it with evidence from the
selection.

11



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT () — INSUFFICIENT

In insufficient responses, the student

O may offer an incorrect theme, character trait, conflict, or change

I may offer a theme, character, conflict, or change that is too general or vague
to determine whether it is reasonable

0 may incorrectly analyze a literary technique or figurative expression
0 may offer an analysis that is too general or vague to determine whether it is reasonable
T may present only a plot summary

O may not address the question in any way or may answer a different question
than the one asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

12



Score Point 0 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level
Spring 2004

RG-1

29 fé f%é’r é(/ﬂuf/ f l//)u (laml. 0(47[ /ﬂ(),@m //Zf é(&/{/
VU dom* %m[ héﬂ/u o£ wm’(a/ﬂ Z/a /4/44/4&4
%«)o be Aida't /A/(/é A b@rr/m%ﬁpw( kﬂu)/,a u/m
(A)/A((ﬂﬁ /MS ﬂ//&tﬁeS hs M&Zc”f Al/z// ﬁdcf é@]l;/om d
Y vaf M/dg am/onc

Score Point: 0—Insufficient

This response indicates a misunderstanding of the word “snob.” The textual evidence
provided (he didn’t have a haircut...two buttons on his vest were undone) supports an
incorrect analysis of the text (because if you came out looking like he did, you don’t
think highly of yourself).

RG-2

T Think m s 1S The shob
ﬁmu&@ e, CAES AUt e
CloW2S e wWeéars.

Score Point: 0—Insufficient

This brief response lacks clarity. The vague use of the second ‘he’ (the clothes he wears)
causes confusion about who is wearing the clothes.

13
Objective 2 — Literary Selection Guide responses are labeled RG-1 through RG-16.



TAKS Exit Level
Spring 2004

RG-3

29 In S \00\35446 T P Glace 1S e snob herase Ghe
LS a\\ﬂo\us JMM\WJ\ other Deoolc + gcts (ke She o W

0\‘30 ey v\ CL W S >

an aH’\{’U«i@ abouJY f,\lprt{ﬂ/\w\j Joln 60\&16 {’0 lf\ﬁr.

Score Point: 0—Insufficient

In this response, the student attempts to analyze the idea that Grace is the snob. However,
the unsupported analysis is too general (judging other people, knows everything about
everyone) to determine whether it is reasonable.

RG-4

29 Ih “ﬂw Shoh ! Jo(m Har(cwd ng(Li gHOA /foLOLﬁL\ /\Q

CUM P ( Y 2 O /) ‘o o) ObVioud haxX #h

7
0 n." (NnJg AAL A ’ ‘. o1 A 101 N 'lﬂ/ a0 pin OL ---

(ﬁA L@‘ere/ gTLI remaw( [ l‘hmah lnno( an Wom&f%df %L g'muH
lQé MMM{CJ b b/; WIH'\ Ifum Mfm/lmél % cg Q\( 4(\@‘@( gﬁouf&(

Score Point: 0—Insufficient

In this response, the student attempts to support the idea that John possesses the
characteristics of a snob with textual evidence (as if there still remained in him an
innocent wonder that she should be delighted to be with him). The student’s
misunderstanding of this text leads to an erroneous analysis (his girlfriend should feel
privileged to be in his company).
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

0 may offer a reasonable theme, character trait, conflict, or change but provide only
general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

T3 may offer a reasonable analysis of a literary technique or figurative expression but provide
only general, incomplete, or partiaily accurate/relevant textual evidence or provide no textual

evidence at all

7 may offer a reasonable idea or analysis and may provide textual evidence, but this evidence
is only weakly connected to the idea or analysis

7 may offer accurate/relevant textual evidence without providing an idea or analysis

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 1 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level
Spring 2004

RG-5

o T Hhink Grace & the voal" snob” Wwcause She
Said "'she beans 4o _hefe ierd_stupid.
OPISQV\ Who e e e o we Hhat

'Sounds [iKe e Snop.

Score Point 1—Partially Sufficient

The student presents the idea that Grace is the snob with relevant textual evidence (she
begins to hate every stupid person that bumps into her) but does not provide an analysis.

RG-6

29/[/M \S\(\Ob L0 Tolwn because L (S ‘ ash anmd d D{/
s father e 008 07 (1w 18 dwo dpod 4 cpaok.
f s fother and thate bang o Sheb, “Thure
WaS HSlM N him umas(v\w Jomﬂum wm DWC{OM&
Yhat e wankd h hold spamed "tlode. s Zdechd don !

Score Point 1—Partially Sufficient

In this response, the student analyzes the idea that John is a snob because he is ashamed
of his father (He acts as if he is too good to speak to his father). However, the textual
evidence (There was rising in him uneasiness) is too weakly connected to the premise to

provide sufficient support.
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TAKS Exit Level
Spring 2004

RG-7

291 7%1”/( 7L/76 5/706 Mnas 7%1’; Son Af{ﬂUSZ/ 7//7C
About AcS Zamiily A WaS dhand
L ALS 47%& e waw bis 1ather’ dressed,. dh was

a_% reied What lng(’ﬂ/ﬂ/é/n‘ have Thought (£
CMEE his fathtr- HL uW’lfS fotoe| Vi

Score Point: 1—Partially Sufficient

This student offers the reasonable idea that John is the snob because of the way he acted.
Rather than supporting the idea with specific textual evidence, the student provides only
general text references (He was ashamed of his father, the way his father dressed. He was
worried what Grace might have thought).

RG-8

20 (1. 20l o i S oy 15 o Harcaurd. Johin (ares o ruich oot
wd oftars ik of Vi, (2. Saubs is o £ader in puldic. Attouda he

E&ﬁ@m&h&hﬁﬁmdv e 5 Q%MM of %n*@mal is in

mlr ne\lev (exiea\s his \(ea\ remm o ek A\z. khs cﬂ%&% cmd
mpulsive ackions ke Jan “tre ok

Score Point: 1—Partially Sufficient

This response is only partially sufficient because the student fails to provide any textual
evidence for its accurate analysis of why John is the snob (he is ashamed of his family’s
social class in comparison with his girlfriend’s).
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

I must offer a reasonable theme, character trait, conflict, or change and support it with
accurate/relevant textual evidence

3 must offer a reasonable analysis of a literary technique or figurative expression and
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

18



Score Point 2 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level
Spring 2004
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Score Point: 2—Sufficient

In this response, the student offers a reasonable analysis of the idea that John is a snob
(He is so worried about Grace meeting his dad and thinking about how he looked like a
“working man”). Relevant textual evidence presented through direct quotation (“Why
does he dress as if he never owned a decent suit in his life?”) supports this idea.
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Score Point: 2—Sufficient

This response addresses John’s inability to accept his father as he is, which makes John a
snob. With directly related textual evidence, the student supports the representation of
John’s father as a “common man” (his hair was too long, and in his rather shabby clothes

he looked very much like a working man, a carpenter perhaps).
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TAKS Exit Level
Spring 2004
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Score Point: 2—Sufficient

This response uses analysis and text reference (She and John Harcourt have different
backgrounds. She is not used to being around “common” people) to conclude that Grace
is the snob. This conclusion is supported by a specific, relevant quote (“I begin to hate
every stupid person that bumps into me”).

RG-12

20 | jpliove {wc do\m\ LS {ke,mmswb mm story. He admikted. o being

Score Point: 2—Sufficient

In this response, the idea that John is ashamed of his father is supported by direct textual
evidence (he knew he was ashamed, but he felt that his shame was justified). The last
sentence demonstrates insight into the displacement of John’s blame, but there is no
relevant text to link it to the idea of John being ashamed of his father.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

0 must offer a particularly thoughtful or insightful theme, character trait, conflict, or change
and strongly support it with accurate/relevant textual evidence

O must offer a particularly thoughtful or insightful analysis of a literary technique or figurative
expression and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses must demonstrate the student’s depth of understanding and ability to
effectively connect textual evidence to the idea or analysis.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 3 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level
Spring 2004
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Score Point: 3—Exemplary

In this response, the student effectively analyzes the idea that John is a snob (his family
makes him feel inferior to another because of income differences, only a snobby attitude
could allow you to reject your family). The clear, specific textual evidence (John had kept
thinking of the plainness of his home...he resolved desperately that he must make
Grace’s people like him) strengthens this thoughtful response.
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Score Point: 3—Exemplary

In this insightful response, the student highlights the conflict between appearances and
substance. A direct quotation by John (“Why does he dress as if he never owned a decent
suit in his 1ife?”), combined with specific text references (his father’s determination to
give his son a great life, all his hard work), skillfully illustrates the implication that John
is a snob.
22



TAKS Exit Level
Spring 2004

RG-15

20 | think Grace. 1S Hne sob. Other shodpecs 1nthne ¢ owded stote have “hot ced
Qces"and ace gettirg in eadh others way, " but Grace with her "expression of

cool wdependence " was “sp\ervlio“ﬁ dong . She was So suce of hersdll, her
relakion to thne Q@OQ\e nthe aisles " Later she S&U\S Hhat she lhates evexr Y

e,&up\ci 0f60n whd umps ko Iner. Jonn thinks Grace would see his {ather
n -\r\noe\, Same Wa Wit makes John dpobt his placg in ner "pmoﬁe
wov

Score Point: 3—Exemplary

The specific textual evidence provided in this response strongly supports the theory that
Grace is the snob (so sure of herself, she hates every stupid person who bumps into her).
The effective connections between text and analysis begin with the sharp contrast

between the crowd and Grace and continue to contribute to the context of Grace’s
“private world” throughout this exemplary response.
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Score Point: 3—Exemplary

In this response, the premise that John is a snob because he is too ashamed of his father’s
appearance to let his girlfriend and father meet is supported with relevant textual
evidence. Analyzing the specific text excerpt of John trying to justify his behavior, the
student demonstrates a deeper understanding (when in reality, it will only embarrass
John). The response paraphrases a specific incident of John’s coldness toward his father

(when he shifts his gaze), further reinforcing the idea of John’s snobbish behavior. -



Objective 3 — Expository Selection

30 In “Common Threads,” how does the author’s attitude toward
her father change from the beginning to the end of the
selection? Support your answer with evidence from the
selection.

24



READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

I may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
text

0

may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

71 may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

0 may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

7 may incorrectly analyze or evaluate a characteristic of the text

0 may not address the question in any way or may answer a different question than the one
asked

7 may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
Spring 2004
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Score Point: 0—Insufficient

This response offers a general reference to when the change in Ana’s attitude occurred
(after realizing her father’s struggle to giving his family a new and better life) but fails to
address the specific question of how her attitude changed. Because it only presents the
change in attitude (giving her a sense of pride), this response is insufficient.
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Score Point: 0—Insufficient

This brief response fails to demonstrate a change. It provides no context for Ana’s
attitude toward her father at the beginning of the selection.

26
Objective 3 — Expository Selection Guide responses are labeled RG-17 through RG-32.



TAKS Exit Level
Spring 2004
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Score Point: (—Insufficient

This response lacks clarity. After presenting the idea that the author is ashamed of her
father’s appearance, the student immediately launches into a vague reference (to how he
moves around) that causes confusion about the source of Ana’s shame. This response is
insufficient because the change in attitude is not specified.
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Score Point: 0—Insufficient

In this response, the first part of the analysis offers a contradiction. The author is not
embarrassed, but she is ashamed of her father’s clothes. In the second part of the analysis,
the realization that her father is old is too general to conclude if it is reasonable. The final
phrase presents a text-based inference that could be drawn before the change in attitude
(that is what he likes to wear).
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

0 may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is supported only by general, incomplete, or partially accurate/relevant textual
evidence or provide no textual evidence at all

7 may offer a reasonable analysis or evaluation of a characteristic of the text that is supported
only by general, incomplete, or partially accurate/relevant textual evidence or provide no
textual evidence at all

7 may offer a reasonable idea, analysis, or evaluation and may provide textual evidence, but
this evidence is only weakly connected to the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence without drawing a conclusion, offering an
interpretation, making a prediction, or providing an analysis or evaluation

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 1 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
Spring 2004
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Score point: 1—Partially Sufficient

This response only refers to the change. It offers accurate, relevant textual evidence as
support without providing an analysis.
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Score Point: 1—Partially Sufficient

This response offers specific, relevant textual evidence to support the author’s initial
attitude of embarrassment at the way her father is dressed (in his dress socks with sandals
and boxer-like shorts). However, only general text references (coming to the U.S,,
making a life for himself and his family) denote her attitude change from embarrassment
to pride. The lack of specific support for the author’s attitude at the end of the selection

weakens this response.

29



TAKS Exit Level
Spring 2004
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Score Point: 1—Partially Sufficient

This student accurately analyzes the change from embarrassment to pride, but the text
references (the embarrassment of her parents at an early age, she realizes the negative
memories don’t matter) are too general for the response to be more than partially
sufficient.
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Score Point: 1—Partially Sufficient

This response offers specific, relevant textual evidence to explain the author’s
embarrassment at her father’s dress (black socks, sandals, white Bermuda shorts). The
response explains why Ana’s attitude changed (because she remembers when her father
fled Communist Cuba), but fails to signify exactly how Ana’s attitude changed.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCcORE POINT 2 — SUFFICIENT

In sufficient responses, the student

3 must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction and must support it with accurate/relevant textual evidence

7 must offer a reasonable analysis or evaluation of a characteristic of the selection and must
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
Spring 2004

RG-25

Score Point: 2—Sufficient

Through specific synopsis, this student paraphrases enough relevant text (cringes at his
choice in clothing, considers him well-meaning but clueless, admires him for leaving
Cuba, is proud of him for his struggles, coming to a strange land, raising an American
family) to effectively support the change from embarrassment to pride.
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Score Point: 2—Sufficient

This response uses specific textual evidence to cohesively analyze the author’s change in
attitude. The embarrassment caused by her father (his ridiculous outfit, all the
mortifications of the past) changes to respect for his bravery (leaving Communist Cuba to
start anew in freedom) and admiration for his dignity (no matter how alien or difficult the
circumstances).
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TAKS Exit Level
Spring 2004
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Score Point: 2—Sufficient

This response offers a reasonable analysis of the author’s change in attitude, from
embarrassment at her father’s inappropriate style of clothing to pride at his history. Clear
and precise textual evidence (shows his legs that are whiter than a Canadian tourist’s, a
man who has always managed to soldier on bravely) provides strong support.
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Score Point: 2—Sufficient

In this response, the student focuses the analysis on pride. Ana, aghast at her father’s
failure to outwardly express pride through his clothing, comes to realize that her father’s
pride goes deeper than appearances. The textual evidence works in concert with the
analysis, contrasting the father’s “ridiculous outfit” with specific textual reference to the
rest of the family (wearing bright red clothing, the battalion color). Then the student
provides directly relevant textual support of Ana’s epiphany (the precise measure of pride
beating fervent and steady in his chest is stronger than visual representation).
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

7 must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction and
strongly support it with accurate/relevant textual evidence

7 must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
the text and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 3 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level
Spring 2004

Score Point: 3—Exemplary

This response tracks the unfolding of Ana’s change in attitude with a concise, well-
constructed analysis (At the beginning, the author took one look at her father...and
cringed. Later she took another look...and she was proud of him). The carefully sclected
textual evidence (she claimed that his shorts looked like boxers, she saw a man who fled
Communist Cuba...) illustrates the progression to an insightful conclusion (His
appearance no longer mattered to her because she knows who he really is inside, a man

capable of great courage).

RG-30

Score Point: 3—Exemplary

This thoughtful response sequentially presents relevant textual evidence that inclusively
contributes to a thorough analysis. The well-supported change, from embarrassment (by
her father’s jarring white Bermuda shorts) to pride and respect (he soldiers on bravely),
provides a solid foundation for Ana’s realization (no matter what her father might wear).
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TAKS Exit Level
Spring 2004
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Score Point: 3—Exemplary

Beginning with a direct quotation from the text (“oh, my God! No!”), this response
skillfully integrates specific text with insightful analysis (All her growing-up years replay
like a horror movie as she relives her mortification). The successful synthesis of text and
analysis continues to elucidate Ana’s change in attitude, from embarrassment to regard
for her father’s heroism, as she remembers his struggles (fleeing Communist Cuba).
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Score Point: 3—Exemplary

This response states at the beginning that the author’s attitude changes from chagrin to
appreciation for her father’s inner strength, revealing a deep understanding of the
selection. Clear text reference and paraphrase (Ana expects everyone to follow the
request to wear red, her father appears in tacky clothes, Ana cringes) and precise, relevant
textual evidence (not even a touch of red, bending forward to relieve the pain, the
ridiculous outfit that blares out its oddness) provide support. The conclusion reinforces
and strengthens the original premise of the change in attitude. His clothes no longer 36
matter to the author, the dignity of the man wearing them does.
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Objective 3 — Literary/Expository Selection

Do John in “The Snob” and the author of “Common
Threads” share a similar concern? Explain your answer and
support it with evidence from both selections.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O

may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
selections

may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

may incorrectly analyze or evaluate a characteristic of text based on both selections

may not address the question in any way or may answer a different question than the one
asked

may offer only incomplete or irrelevant textual evidence from one or both selections

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level
Spring 2004
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Score Point: 0—Insufficient

This response provides a general premise (They equally had a problem with their
parents). Rather than contributing to the idea of a shared concern, the vague analysis
causes confusion about whether it is even based on both selections (Either they were
treated correctly or were not given an appropriate childhood).

Objective 3 — Literary/Expository Selection Guide responses are labeled RG-33 through RG-48.




TAKS Exit Level
Spring 2004
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Score Point: 0—Insufficient

This response is inaccurate. In “The Snob,” John worried about how he would be judged
by Grace because of his father’s appearance. The author of “Common Threads™ worried
about her nephew being judged because of her father’s inappropriate clothes. John was
not proud of his father; he was ashamed of him.
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TAKS Exit Level
Spring 2004
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Score Point: 0—Insufficient

This response is too general. The allusion to “Common Threads” fails to address the
specific question about the author’s concern. Instead, it focuses on her relatives (the
family does not want to visit).
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TAKS Exit Level
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Score Point: 0—Insufficient
In this response, the vagueness of the attempted analysis interferes with clarity (they feel

the same, they share the same interests about how they are viewed). The last statement of
the response is incorrect. Neither selection questions the parents’ love for their children.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

A

may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but supported only by general, incomplete, or partially
accurate/relevant textual evidence from one or both selections

may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but may offer textual support from only one sclection or
may offer no textual support at all

may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections that is supported only by general, incomplete, or partially accurate/relevant textual
evidence from one or both selections

may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections but may offer textual support from only one sclection or may offer no textual
support at all

may offer a reasonable idea, analysis, or evaluation based on both selections and may
provide textual evidence from both selections, but this evidence is only weakly connected to
the idea, analysis, or evaluation

may offer accurate/relevant textual evidence from both selections but may draw a conclusion,
offer an interpretation, make a prediction, or provide an analysis or evaluation based on only
one selection

may offer accurate/relevant textual evidence from both selections without drawing a
conclusion, offering an interpretation, making a prediction, or providing an analysis or
evaluation

In addition, partially sufficient responses may be somewhat unclear or vague or may indicate that the
student has difficulty making connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 1 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level
Spring 2004
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Score Point: 1—Partially Sufficient

This response contains an inaccuracy in the reference to “The Snob” (he might say
something that is embarrassing). The textual reference to what Ana’s father is wearing is
general. Because the idea of a shared concern is reasonable (what they thought about how
their Dads would embarrass them), this response receives partial credit.
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Score Point: 1—Partially Sufficient

This response offers the reasonable idea that both characters are apprehensive about their
parents because they are embarrassed by their appearances. However, the first line
contains an inaccuracy (They are both apprehensive about...their fathers meeting anyone
else). John is apprehensive about his father meeting Grace, but this interpretation does
not apply to Ana in “Common Threads.” The text references to their fathers’ attire
supports the idea of appearances but does not specifically address the characters’

apprehension.
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Score Point: 1—Partially Sufficient

In this response, the student attempts to support the characters’ similar concern (that their
fathers are going to embarrass them). For “The Snob,” relevant textual evidence lends
clear support (John said he told him a hundred times). However, support for the concern
of the author in “Common Threads” provides only a weak connection to the premise (He
cannot understand why we think he needs to change).
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Score Point: 1—Partially Sufficient

This response offers a lengthy, reasonable analysis of the characters’ concern with the
“material world.” However, the text references (who work hard all their lives, become
ashamed of what they once were) are too general to provide adequately specific textual

evidence.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

0 must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections and must support it with accurate/relevant textual
evidence from both selections

7 must offer a reasonable analysis or evaluation of a characteristic of text based on both
selections and must support it with accurate/relevant textual evidence from both sclections

In addition, sufficient responses indicate that the student is able to make clear and specific connections
across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level
Spring 2004
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Score Point: 2—Sufficient

This clear response provides descriptive, relevant textual evidence from both selections
(Why does he dress as if, his hair was too long, He is wearing) as support for the idea of a
shared concern (being embarrassed by their fathers’ outward appearances).
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Score Point: 2—Sufficient

This response supports the idea of a shared concern with specific, relevant textual
evidence from both selections (his father with his hair too long and shabby clothes; the
crowd of tias and tios chattering in Spanish). The analysis encompasses both John’s
concern that Grace would look down on his father and Ana’s concern that his relatives
would embarrass the teenage recruit (we’ve all worried about the impression we gave).
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Score Point: 2—Sufficient

This response offers a reasonable conclusion that John and Ana share a similar concern
(how their fathers appeared to other people). Specific, relevant textual evidence from
both sclections supports this premise (sees her father in his ridiculous outfit and cringes,
John wanted to cry out bitterly).
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Score Point: 2—Sufficient

This response presents the view that the characters’ concerns are different. The analysis
examines the contrast between John’s exaggerated concern for himself (self-absorbed and
paranoid) and Ana’s selfless concern for her nephew. The clear and relevant textual
evidence selected to illustrate each concern reinforces this reasonable interpretation (his
voice became little more than a whisper, as if he were afraid everyone in the store might
recognize it; this clamoring of tios and tias...does have the potential for embarrassment).
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

ScoORE POINT 3 — EXEMPLARY

In exemplary responses, the student

7 must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction
based on both selections and strongly support it with accurate/relevant textual evidence from

both selections

7 must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
text based on both selections and strongly support it with accurate/relevant textual evidence
from both selections

In addition, exemplary responses indicate that the student is able to make meaningful connections
across selections. These responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

53



Score Point 3 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level
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Score Point: 3—Exemplary

This response presents a specific synopsis, effectively connecting textual evidence to a
thorough analysis of the characters’ mutual concern about the effects of their fathers’
appearances. The response begins with relevant textual support (Ana’s father dresses... in
what looks like his underwear, John questions why his father dresses as if he never
owned a decent suit). The analysis then describes the public embarrassment both
characters want to avoid, concluding with the skillful pairing of particularly relevant
textual support and the actual effects of the fathers” appearances (John is humiliated by
his inability to rise above his “dreadful uneasiness.” Ana “cringes with mortification,” but

her respect...lifts her above her petty concern).
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Score Point: 3—Exemplary

This response draws the thoughtful conclusion that because Ana demonstrates greater
maturity than John, their concers differ. With supportive, relevant textual evidence, the
analysis effectively compares the merits of both fathers (the hardworking Old Harcourt
had sent John to the university; the sacrifices her father made on her behalf, giving up a
stellar business career). The response contrasts the different ways the characters handle
the situations, reinforcing the idea of immaturity versus maturity. John is more ashamed
of his father’s shabbiness than his own unworthy feelings (“1 can’t introduce him™), but
Ana, remembering her own “out-of-date” haircuts, puts aside her feelings of
embarrassment when she remembers her father’s sacrifices.
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Score Point: 3—Exemplary

In this exemplary response, the student presents the insightful analysis that neither father
conforms to his child’s ideals. Relevant, accurate textual evidence (his father “doesn’t
care what the whole world thinks of him,” “He can’t go out like that””) shows that the
student can effectively connect textual evidence to the idea.
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Score Point: 3--Exemplary

This response presents an insightful analysis of the premise that John and Ana resist
identification with their fathers because they feel like outsiders. Precise and relevant
textual evidence supports the idea of John’s social climbing by contrasting Grace’s father
(his smooth confident manner) with John’s (shabby, like a workingman). Supporting the
idea of Ana wanting to “blend in,” direct textual evidence links the childhood
embarrassment of clueless parents with her current mortification (I see my father in his

ridiculous outfit and cringe).

57



WRITTEN COMPOSITION

Rubrics and Sample Responses
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Write an essay explaining the importance of
accepting others as they are.

The information in the box below will help you remember what you should think about when you
write your composition.

REMEMBER—YOU SHOULD
Q write about the assigned topic
O make your writing thoughtful and interesting

0O make sure that each sentence you write contributes to your
composition as a whole

O make sure that your ideas are clear and easy for the reader to
follow

Q write about your ideas in depth so that the reader is able to
develop a good understanding of what you are saying

Q proofread your writing to correct errors in spelling,
capitalization, punctuation, grammar, and sentence structure

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.




SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

0 Individual paragraphs and/or the composition as a whole are not focused. The writer may shilt
abruptly from idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

0 The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, il present, may be perfunctory.

a A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

3 The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is
not logical. Sometimes weak progression results from an absence of transitions or {rom the usc
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even il appropriate transitions are included.

0 An organizational strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult to follow.

0 Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

g The writer presents one or more ideas but provides little or no development of those ideas.

) The writer presents one or more ideas and attempts to develop them. However, this
development is so general or vague that it prevents the reader from understanding the writer’s
ideas.

0 The writer presents only a plot summary of a published picce of writing, a movie, or a

television show.

0 The writer omits information, which creates significant gaps betwecen ideas. These gaps prevent
the reader from clearly understanding thosc ideas.

Voice

a The writer does not engage the reader, therefore failing to establish a connection.

0 There may be little or no sense of the writer’s individual voice. The composition docs not
sound authentic or original. The writer is unable to express his/her individuality or unique
perspective.

Conventions

a There is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling, capitalization,
punctuation, grammar, usage, and sentence structure may cause the writing to be unclear or
difficult to rcad. These errors weaken the composition by causing an overall lack of fluency.

0 The writer may misuse or omit words and phrases and may frequently write awkward

sentences. These weaknesses interfere with the effective communication of ideas.
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Score Point: 1

A\

The writer begins with the idea that everyone is different and deserves to be valued and
then presents vague, general, and brief discussions of peace and freedom, respecting
yourself, and outward appearances. The abrupt shifts weaken the focus and coherence of
the composition, making it difficult for the reader to understand how the ideas are related.
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Score Point: 1

The composition is ineffective because it is, for the most part, a plot summary of “The
Snob” and “Common Threads™ with little or no sense of the writer’s own ideas or voice.
The writer attempts to draw some conclusions about how accepting others as they are can
play a major role in friendship and family (Judging others by the way they dress and act
doesn’t provide much support for these things), but the assertions are so vague and 62
general that it is difficult to determine what the writer is trying to say.
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Score Point: 1

The writer uses a narrative organizational strategy to develop the importance of being a
friend to someone who is not accepted by others. The focus on this theme is consistent,
there is some superficial development, and a sense of voice is present. However, the
frequent and severe errors in grammar and spelling, as well as a recurrent lack of
sentence boundaries, overwhelm the composition’s strengths, interfering with the
reader’s understanding of the writing. This lack of control of the conventions of written

English results in an ineffective presentation of the writer’s ideas.
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Score Point: 1

In a weak introduction, the writer states you should not try to change the people you love.
In an attempt to develop this theme, the writer presents random, repetitive ideas (you
should try and keep the people you love the way they are, it would be unfair to change
people so close to you), which disrupts the sentence-to-sentence progression. Overall,
the development is so vague and general that it prevents the reader from understanding
the writer’s ideas.
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SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE W RITER"S

IDEAS.

Focus and Coherence

a Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

a The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

0 Some of the wriling may be extraneous because it does not contribute to the development or
quality of the composition as a whole.

Organization

0 The writer’s progression of thought {rom sentence to sentence and/or paragraph (o paragraph
may not always be smooth or completely logical. Sometimes the writer needs Lo strengthen the
progression by including more meaningful transitions; at other times the writer simply nceds to
establish a clearer link between ideas.

0 The organizational strategy or strategics the writer chooses do not enable the writer (o present
ideas effectively.

3 Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall
the progression of ideas.

Development of ldeas

0 The writer attempts to develop the composition by listing ideas or bricfly explaining them. In
both of these cases, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

0 The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general, inconsistent,
or contrived.

0 The writer may omit small pieces of information that create minor gaps between ideas.
However, these gaps do not prevent the reader from understanding those ideas.

Voice

) There may be moments when the writer engages the reader but fails to sustain the connection.

3 Individual paragraphs or sections of the composition may sound authentic or original, but the
writer has difficulty expressing his/her individuality or unique perspective.

Conventions

0 Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing (o be unclear, they weaken the overall [luency of the
composition.

= The writer may include some simple or inaccurale words and phrases and may wrile some

awkward sentences. These weaknesses limit the overall cffectiveness of the communication of

ideas.
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Score Point: 2

In the introduction, the writer presents the theme that it is hard for people to be accepted
as they are. Although the writer shifts quickly from a discussion on clothing to a
discussion on constant teasing, the reader does not have difficulty understanding how the
two ideas are related to the thesis. However, the overall development remains superficial,
and the conclusion adds nothing new to the composition.
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Score Point: 2

The writer attempts to develop the theme that learning to accept others will lead to being
respected. The writer provides an example of how accepting a man’s hearing loss led to
gaining friends and trust and then quickly shifts to a discussion about how not accepting
the man’s disability would have the opposite effect. Although there is a small amount of
voice present, the overall composition is too superficially developed to be considered

more than a 2.
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Score Point: 2

The writer begins by discussing the difficulty people have being accepted by society if
they cannot afford expensive clothing and shoes. The writer uses information from the
literary and expository selections along with a small amount of analysis in the form of
reflective commentary (That is what I think the problem is, comparing people to what
other people have) in an attempt to support this thesis. The composition is not developed
with enough depth to be considered more than somewhat effective.
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Score Pomt 2 I
The writer maintains focus on the theme that relationships should not be based on

appearance. The writer gives two superficially developed personal examples (when 1
first came to high school, when I am at the mall) to support this theme. Although there is
a sense of individuality present, neither example is developed enough to provide evidence
. 72
of depth of thought.




SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER'S

IDEAS.

Focus and Coherence

0 Individual paragraphs and the composition as a whole are, for the most part, focused. The
writer gencrally shows the clear relationship between ideas, making few sudden shifts from onc
idea to the next.

a The composition as a whole has a sense of complceteness. The introduction and conclusion add
some depth to the composition.

a Most of the writing contributes to the development or quality of the composition as a wholc.

Organization

O The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.

4 The organizational strategy or strategics the writer chooses are generally effective.

0 Wordiness and/or repetition, if present, are minor problems that do not stall the progression of

ideas.

Development of Ideas

0 The writer attempts (o develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others, the development overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

a The writer’s presentation of some ideas may be thoughtful. There may be little cvidence that
the writer has been willing to take compositional risks when developing the topic.

Voice

d The wriler engages the reader and suslains that connection throughout most of the composition.

a For the most part, the composition sounds authentic and original. The writer is gencrally able to
express his/her individuality or unique perspective.

Conventions

a The writer eencrally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they
create few disruptions in the fluency of the composition.

0 The words, phrascs, and sentence structures the writer uses are generally appropriate and

contribute to the overall effectiveness of the communication of ideas.
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Score Point: 3

The writer uses a narrative organizational strategy to reflect on the respect she has for her
mother. The implied link to the prompt is strong, and the progression of thought from
sentence to sentence is generally smooth and controlled. The specific details (she also has
four children and a husband who live in a house with three cats and two dogs) provide
evidence of some depth of thought. The affectionate tone also adds to the authenticity of

the response.
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Score Point: 3

The writer focuses on the role clothing plays in the acceptance of others. The writer’s
ability to connect information from “The Snob” and “Common Threads” with her own
personal experience not only enhances the coherence of the composition but also adds
depth and authenticity. The writer also demonstrates a good command of conventions,
which contributes to the overall effectiveness of the composition.
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Score Point: 3

In an effective introduction, the writer presents the idea that we need to learn how to
accept people as they are and sustains focus on this theme throughout. The progression
of ideas moves logically from early childhood to elementary school to high school. This
organizational strategy enhances the coherence of the response and also adds authenticity
to this unique composition. The minor conventions errors do not interrupt the fluency of
the response.
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Score Point: 3

The writer successfully combines organizational strategies — a narrative introduction
moving into personal reflection — while maintaining focus on the need to not judge others
by how they look. An effective transition (I have learned from this experience not to
judge people for what they look like) adds coherence to the composition. Despite some
awkward phrasing (it’s in the inside that counts), the conventions are generally
appropriate and add to the overall effective communication of ideas.
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SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

0 Individual paragraphs and the composition as a whole are focused. This sustained focus enablces
the reader to understand and appreciate how the ideas included in the composition are related.

0 The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.

a Most, if not all, of the writing contributes to the development or quality of the composition as a
whole.

Organization

0 The writer's progression of thought from sentence to sentence and paragraph o paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idea 10 idea strengthen this progression.

0 The organizalional strategy or strategies the writer chooses enhance the writer’s ability o
present idcas clearly and cifectively.

Development of Ideas

0 The writer’s thorough and specific development of cach idea creates depth of thought in the
composition, cnabling the reader o truly understand and appreciate the writer’s idcas.

0 The writer's presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases, the writer’s
willingness to take compositional risks enhances the quality of the content.

Voice

0 The writer engages the reader and sustains this connection throughout the composition.

3 The composition sounds authentic and original. The writer is able to express his/her
individuality or unique perspective.

Conventions

O The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar,
usage, and senlence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

a The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of

the communication of idcas.
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Score Point: 4

The writer of this composition uses an analogy comparing the world to a flower-filled
meadow in order to frame the philosophical discussion about the role society plays in
altering our perception of what is acceptable. The writer’s willingness to take the
compositional risk to make this interesting connection enhances the quality of the piece.
The composition as a whole has a strong sense of completeness, and the introduction and
conclusion add meaning and depth to this highly effective response.
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Score Point: 4

In the introduction, the writer presents the idea that to be the judge or the judged is
equally damaging and sustains the focus on this theme throughout the composition. The
progression of ideas moves smoothly from childhood to high school to adulthood.
exhibiting a strong organizational strategy. The writer’s effective use of language (Not
until we received some equally evil nickname from our designated bully did we
understand the torment of such mockery) and consistent control of conventions further
enhance the quality of this composition.
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Score Point: 4

After reading “The Snob” and “Common Threads,” the writer realizes that it is important

to accept your parents as they are. The writer successfully explores this theme by
seamlessly weaving together personal reflection and references to “The Snob” and
“Common Threads.” This is a difficult and risky task, but the writer handles it
thoughtfully and effectively. This approach is insightful and engages the reader 88
throughout the composition.
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Score Point: 4

In this focused, insightful composition, the writer examines her complicated relationship
with her mother. The writer successfully uses a combination of strategies — part
narrative, part reflective — to relate how the relationship evolved from conflict to
acceptance. The writer’s thorough account of this difficult time in her life creates depth
of thought and clearly demonstrates a strong sense of voice and authenticity.
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