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INTRODUCTION

The reading and written composition sections of the TAKS English language arts test are based on
three thematically linked reading pieces, called a “triplet”—a literary selection, an expository
selection, and a visual representation. The test includes two performance tasks: three short answer
reading itemns and a written composition. The literary and expository selections are published pieces,
and the visual representation is a created piece, although it may include some published elements,
such as photographs. Using published selections on TAKS makes the assessment more authentic and,
therefore, a more valid and reliable measure of student learning in reading at the high school level.

Short Answer Items

The three short answer items on each test assess two skills. First, students must be able to generate
clear, reasonable, thoughtful ideas or analyses about some aspect of the published literary and
expository selections. Second, students must be able to support these ideas or analyses with relevant,
strongly connected textual evidence.

On each test one short answer item is based on the literary selection only (Objective 2), one is based
on the expository selection only (Objective 3), and one is based on students’ ability to connect the
literary and expository selections (also Objective 3). Short answer items are not used to measure
Objective 1, since this objective focuses on basic understanding.

Objective 2
The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts. :

To appreciate the literature they read in high school, students must develop an understanding of
the literary elements that are at the heart of all stories. This understanding must go beyond mere
identification to encompass the ways in which the parts of a story, singly and in combination,
contribute to its overall meaning. Students must also understand the ways in which an author
uses literary techniques and language to craft a story. In short answer items assessing
Objective 2, students must write a short response analyzing how literary elements, literary
techniques, or figurative language function in a story.

Objective 3
The student will demonstrate the ability to analyze and critically evaluate culturally diverse
written texts and visual representations.

To read well at the high school level, students must go beyond their initial understanding or
impressions of a selection. Students must be able to develop their own interpretations, make
thoughtful judgments about what they read, examine how a selection relates to their own lives,
and find meaningful connections across parts of a single selection or between two selections.
Students must also be aware of the way an author crafts a selection. An author’s purpose for
writing, organizational decisions, point of view or attitude toward the subject, and unique use of
language all affect the way a reader reads and understands a selection. In short answer items
assessing Objective 3, students must write a short response analyzing or evaluating some aspect
of the expository selection or some aspect of text common to or based upon both selections.

TAKS short answer items are holistically scored on a scale of 0 (insufficient) to 3 (exemplary). For
each score point, this scoring guide presents the rubric as well as four student responses with
explanatory annotations. Using this scoring guide will help you to better understand not only your
students’ reading development but also the strengths and weaknesses of your school’s reading

program.




Written Composition

Writing is a life skill. As students move from grade to grade, writing skills are critical for academic
progress. Students who have difficulty putting their thoughts into writing struggle to succeed in social
studies, science, and many areas other than English language arts. Because good writing requires
good thinking, the act of writing helps students learn to clarify their thoughts and focus their ideas.

The writing prompt is thematically linked to the three reading selections. In this way, students have a
built-in context that they may draw from as they plan their compositions. Note, however, that while
students may include an analysis or reference to one or more reading selections, this is not a
requirement. Students may respond to the prompt in any way they choose.

The composition section of the TAKS English language arts test assesses the knowledge and skills
grouped under Objectives 4 and 5. Objective 4 focuses on the quality of the composition’s content,
while Objective 5 focuses on how clearly and effectively the student communicates his or her ideas.
These objectives are inextricably linked because good writing must be both substantial and
mechanically sound.

Objective 4
The student will, within a given context, produce an effective composition for a specific
purpose.

The ability to communicate thoughts and ideas through writing helps students become
successful, not only in school but throughout their lives. In order to communicate effectively,
students must organize and develop ideas in a logical, coherent, and interesting manner that is
easy for the reader to follow and understand. Objective 4 tests each student’s ability to produce
an organized and well-developed composition in response to a prompt. The prompt is worded so
that students have broad latitude in crafting an individual response. Students can use any
organizational strategy that allows them to write an effective piece—they can write a story, a
description, a philosophical piece, an expository piece, a response to reading—or they can
combine approaches. However students choose to respond, it is important that the composition
they write is uniquely theirs—that it is authentic and represents their best thinking and writing.

Objective §

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well, students must be able to apply the conventions of the English language. First,
when students write a composition, they are able to follow the rules of correct capitalization,
punctuation, spelling, grammar, usage, and sentence structure. Second, they are able to write
effective sentences and use words and phrases that enhance the reader’s understanding of their
ideas. Although students are not expected to produce absolutely error-free writing on the test,
they are expected to write as clearly and correctly as possible. The stronger the writing
conventions are, the more likely it is that students will be able to produce an effective
composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective). For
each score point, this scoring guide presents the rubric as well as four student compositions with
explanatory annotations. Using this scoring guide will help you to better understand your students’
writing development and the strengths and weaknesses of your school’s writing program.
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A Game of Catch

by Richard Wilbur

Monk and Glennie were playing catch on the side lawn
of the firehouse when Scho caught sight of them. They were
good at it, for seventh-graders, as anyone could see right
away. Monk, wearing a catcher’s mitt, would lean easily
sidewise and back, with one leg lifted and his throwing
hand almost down to the grass, and then lob the white ball
straight up into the sunlight. Glennie would shield his eyes
with his left hand and, just as the ball fell past him, snag it
with a little dart of his glove. Then he would burn the ball
straight toward Monk, and it would spank into the round
mitt and sit, like a still-life apple on a plate, until Monk
flipped it over into his right hand and, with a negligent
flick of his hanging arm, gave Glennie a fast grounder.

They were going on and on like that, in a kind of slow,
mannered, luxurious dance in the sun, their faces perfectly
blank and entranced, when Glennie noticed Scho dawdling
along the other side of the street and called hello to him.
Scho crossed over and stood at the front edge of the lawn,
near an apple tree, watching.

“Got your glove?” asked Glennie after a time. Scho
obviously hadn’t.

“You could give me some easy grounders,” said Scho.
“But don’t burn ’em.”

“All right,” Glennie said. He moved off a little, so the
three of them formed a triangle, and they passed the ball
around for about five minutes, Monk tossing easy
grounders to Scho, Scho throwing to Glennie, and Glennie
burning them in to Monk. After a while, Monk began to
throw them back to Glennie once or twice before he let Scho
have his grounder, and finally Monk gave Scho a fast,
bumpy grounder that hopped over his shoulder and went
into the brake on the other side of the street.

“Not so hard,” called Scho as he ran across to get it.
“You should’ve had it,” Monk shouted.

It took Scho a little while to find the ball among the
ferns and dead leaves, and when he saw it, he grabbed it up
and threw it toward Glennie. It struck the trunk of the
apple tree, bounced back at an angle, and rolled steadily
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and stupidly onto the cement apron in front of the
firehouse, where one of the trucks was parked. Scho ran
hard and stopped it just before it rolled under the truck,
and this time he carried it back to his former position on
the lawn and threw it carefully to Glennie.

“I got an idea,” said Glennie. “Why don’t Monk and I
catch for five minutes more, and then you can borrow one of
our gloves?”

“That’s all right with me,” said Monk. He socked his fist
into his mitt, and Glennie burned one in.

“All right,” Scho said, and went over and sat under the
tree. There in the shade he watched them resume their
skillful play. They threw lazily fast or lazily slow—high,
low, or wide—and always handsomely, their expressions
serene, changeless, and forgetful. When Monk missed a low
backhand catch, he walked indolently after the ball and,
hardly even looking, flung it sidearm for an imaginary put-
out. After a good while of this, Scho said, “Isn’t it five
minutes yet?”

“One minute to go,” said Monk with a fraction of a grin.

Scho stood up and watched the ball slap back and forth
for several minutes more, and then he turned and pulled
himself up into the crotch of the tree.

“Where are you going?” Monk said.
“Just up the tree,” Scho said.
“I guess he doesn’t want to catch,” said Monk.

Scho went up and up through the fat light-gray
branches until they grew slender and bright and gave
under him. He found a place where several supple branches
were knit to make a dangerous chair, and sat there with his
head coming out of the leaves into the sunlight. He could
see the two other boys down below, the ball going back and
forth between them as if they were bowling on the grass,
and Glennie’s crew-cut head looking like a sea urchin.

“I found a wonderful seat up here,” Scho said loudly. “If
I don’t fall out.” Monk and Glennie didn’t look up or
comment, and so he began jouncing gently in his chair of
branches and singing “Yo-ho, heave ho” in an exaggerated
way.
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“Do you know what, Monk?” he announced in a few
moments. “I can make you two guys do anything I want.
Catch that ball, Monk! Now you catch it, Glennie!”

“I was going to catch it anyway,” Monk suddenly said.
“You’re not making anybody do anything when they're
already going to do it anyway.”

“I made you say what you just said,” Scho replied
joyfully.

“No, you didn’t,” said Monk, still throwing and catching
but now less serenely absorbed in the game.

“That’s what I wanted you to say,” Scho said.

The ball bounded off the rim of Monk’s mitt and plowed
into a gladiolus bed beside the firehouse, and Monk ran to
get it while Scho jounced in his treetop and sang, “I wanted
you to miss that. Anything you do is what I wanted you to
do.”

“Let’s quit for a minute,” Glennie suggested.

“We might as well, until the peanut gallery shuts up,”
Monk said.

They went over and sat cross-legged in the shade of the
tree. Scho looked down between his legs and saw them on
the dim, spotty ground, saying nothing to one another.
Glennie soon began abstractly spinning his glove between
his palms; Monk pulled his nose and stared out across the
lawn.

“I want you to mess around with your nose, Monk,” said
Scho, giggling. Monk withdrew his hand from his face.

“Do that with your glove, Glennie,” Scho persisted.
“Monk, I want you to pull up hunks of grass and chew on
it.”

Glennie looked up and saw a self-delighted, intense face

staring down at him through the leaves. “Stop being a dope
and come down and we’ll catch for a few minutes,” he said.

Scho hesitated, and then said, in a tentatively mocking
voice, “That’s what I wanted you to say.”

“All right, then, nuts to you,” said Glennie.

“Why don’t you keep quiet and stop bothering people?”
Monk asked.
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“I made you say that,” Scho replied, softly.
“Shut up,” Monk said.

“I made you say that, and I want you to be standing
there looking sore. And I want you to climb up the tree. I'm
making you do it!”

Monk was scrambling up through the branches,
awkward in his haste, and getting snagged on twigs. His
face was furious and foolish, and he kept telling Scho to
shut up, shut up, shut up, while the other’s exuberant and
panicky voice poured down upon his head.

“Now you shut up or you’ll be sorry,” Monk said,
breathing hard as he reached up and threatened to shake
the cradle of slight branches in which Scho was sitting.

“I want—" Scho screamed as he fell. Two lower
branches broke his rustling, crackling fall, but he landed on
his back with a deep thud and lay still, with a strangled
look on his face and his eyes clenched. Glennie knelt down
and asked breathlessly, “Are you O.K., Scho? Are you
0.K.?,” while Monk swung down through the leaves crying
that honestly he hadn’t even touched him, the crazy guy
just let go. Scho doubled up and turned over on his right
side, and now both the other boys knelt beside him, pawing
at his shoulder and begging to know how he was.

Then Scho rolled away from them and sat partly up,
still struggling to get his wind but forcing a species of smile
onto his face.

“I'm sorry, Scho,” Monk said. “I didn’t mean to make you
fall.”

Scho’s voice came out weak and gravelly, in gasps. “I
meant—you to do it. You—had to. You can’t do—anything—
unless I want—you to.”

Glennie and Monk looked helplessly at him as he sat
there, breathing a bit more easily and smiling fixedly, with
tears in his eyes. Then they picked up their gloves and the
ball, walked over to the street, and went slowly away down
the sidewalk, Monk punching his fist into the mitt, Glennie
juggling the ball between glove and hand.

From under the apple tree, Scho, still bent over a little
for lack of breath, croaked after them in triumph and
misery, “I want you to do whatever you're going to do for
the whole rest of your life!”

Copyright © 1953 by Richard Wilbur. Reprinted by permission of William Morris Agency, Inc., on behalf
of the Author.
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Iron and Silk

by Mark Salzman

Mark Salzman is an American author who published a collection
of essays about his experiences teaching English in China.

I spoke some Cantonese and hoped to keep it up while I
was in China, since Cantonese is useful in southern China
and in most overseas Chinese communities, where people
may understand Mandarin but not be able to speak it. The
two dialects are so different that, while visiting Guangdong
Province where Cantonese is the native language, northern
Chinese traveling through the province often asked me to
translate for them. There were several Cantonese families
living in our danwei, or unit, so I passed word around that
when they saw me they should speak Cantonese to force
me to practice. The Cantonese, who are in general very
proud of their language and distinct customs, were all too
happy to fulfill my request. One man, a physiology teacher,
offered to tutor me regularly in exchange for English
lessons. We prepared some materials and agreed to meet
once a week for two hours.

Mr. Gong was patient, generous, and extremely polite; I
had warm feelings for him, but our friendship was very
formal and therefore a bit exhausting. During our
conversations I sat up straight in my chair to seem fully
attentive, and since he always smiled, I always smiled as
well. When he spoke about his experiences during the
Second World War and the Cultural Revolution he leaned
forward and indicated that I should lean forward too, so
that he could whisper into my ear. During these tragic
stories he continued to smile, making me self-conscious—it
was difficult to maintain an expression of concern or
sympathy when he was smiling, yet I could not smile at his
misfortune.

He especially liked to tell me about the countryside,
where he had lived for several years when he was “sent
down” for ideological reform. Although that was certainly a
time of hardship for him, he spoke fondly of the
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impoverished villagers with whom he had lived and seemed
to have great respect for their courage and sincerity. Once,
a young boy from a neighboring village ran a high fever.
Mr. Gong heard about the boy and went to see if there was
anything he could do. He managed to keep the fever under
control and the boy recovered, but the boy’s father was
deeply ashamed that he did not have even a piece of cloth
to offer as a token of gratitude.

Thirteen years later this same peasant, having traveled
more than one hundred miles on foot and on the backs of
trucks, appeared at the gate of Hunan Medical College with
three baskets of eggs. When he found Mr. Gong he said, “At
last I have something to give you.” Then he left, too
ashamed of his appearance to visit Mr. Gong’s home.

One day Mr. Gong asked me what I liked to do in my
spare time. Among other things, I mentioned that I liked
taking walks. From that time on he insisted that we have
our lessons on foot, and he led me to most of the parks,
zoos, museums and monuments in Changsha. These walks
lasted two or three hours, and whenever we passed a food
stand or restaurant he would treat me to candies, beer or
noodles, no matter how I might protest. As good as his
intentions were, walking through the noisy streets of
Changsha was trying, especially while learning a language.
When I suggested that we go back to having lessons in my
room, he thought I was only being polite, so I asked instead
if we could have our lessons in his home.

I thought I saw him wince, but he agreed right away
and assured me that it would be no trouble at all for him or
his family. I was to come one evening the next week.

As soon as I entered his home I realized that it had
been considerable trouble for him and his family, for not
only was the entire three-room apartment spotlessly clean,
but a nine-course banquet was waiting for me on the dinner
table. My heart sank with guilt, but I made myself register
surprise and delight at the elaborate meal that I had
virtually forced them to prepare.

Mr. Gong’s household consisted of his mother, his wife
and his two sons. The older boy was eighteen years old and
went to college in the city, and the younger, twelve, was
still in middle school. Though they all must have worked
for days to get ready for my visit, they seemed genuinely
excited that I had come and took great pride in introducing
each of the dishes—all Cantonese specialties—to me.
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The older son had to leave early to get back to his
college, so we all walked him to the bus stop and saw him
off. When we got back to the apartment, attention shifted
to the younger son, and Mr. Gong asked him to show me his
drawing pad. The boy looked embarrassed but obediently
produced a sketch pad filled with pencil drawings of
Japanese soldiers beheading Chinese peasants. As he
handed it to me, I noticed that he wore exceptionally thick
glasses.

“My boy is very near-sighted,” Mr. Gong said, putting
his hand on his son’s head. “He will not be able to go to
college because he cannot pass the eye examination. We all
hope he will learn a trade soon so that his future will not be
so uncertain. We keep telling him he must get serious and
take responsibility for his future. So far, his only interest
seems to be drawing.” The boy looked at the ground as his
father spoke, then silently retrieved his pad from me and
disappeared into the bedroom.

The next day I stopped by Mr. Gong’s house to
distribute some gifts I had chosen for him and his family
that morning. They were very ordinary gifts, except for the
one I gave to the younger son. I had been moved by the
story of his interest in drawing and had decided to give him
the watercolors, brushes and charcoals that I had brought
from America.

Not long after, Mr. Gong and his son appeared at my
door. After a gentle nudge from his father, the trembling
boy thanked me for the gift. After another gentle nudge, he
asked me with utmost humility if I would be so generous as
to teach him to draw. His request was so charming I felt I
could not refuse; on the other hand, I did not want to take
full responsibility for his career as an artist. I fumbled for
words, and at last agreed to come three or four times to
show him how to use the materials.

I went to their home that Sunday night after dinner
and they had a three-course “snack” waiting. Then the
table was cleared and Mr. Gong and his wife reverently
placed my watercolors and charcoals on it. Five stools were
placed at the table, and the boy sat to my right, with his
father, mother and grandmother huddled around him. I
thought I would explain how to use the charcoal first, to see
if he understood the principles of three-point perspective,
before going on to the watercolors. I set a piece of paper in
front of him and one in front of me, handed him a charcoal
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stick, and told him to imitate me. I drew a broad line across
the paper using the side of the stick, showing him how to
change the width of the line as he liked with his wrist.
Nervously he began his line, but he pressed too hard,
breaking the delicate stick. His parents and grandmother
gasped and quietly scolded him, “Look what you did, you
broke it!”, and Mr. Gong apologized to me for his son’s
clumsiness. The boy’s face reddened but showed no
emotion. I quickly explained that a broken charcoal stick is
as useful as a whole one. To put him at ease, I broke my
own with a comic gesture and showed him how to use the
different-sized pieces to advantage. He did not seem
particularly amused, but neither did he seem too upset to
go on.

I put a teacup in front of us and suggested that we each
try to draw it; that way I could give him some tips as we
went along. His every move met with his parents’ gentle
but firm criticism: “You see the way Uncle Mark did it?
Yours doesn’t look the same. Imitate Uncle Mark, that’s
why he has come here.” “Why are you making trembly,
crooked lines? Concentrate, don’t just play—Uncle Mark’s
time is very precious, don’t waste it.” I tried to make him
feel better by pointing out that trembly, crooked lines can
be expressive, and used them to draw a cartoon of a
frightened pig to show him what I meant. I thought I saw
him smile, but his parents reminded him that I was only
being kind, and that he should remember to concentrate
next time.

Any American twelve-year-old would have exploded in
embarrassment or resentment, but the boy did not protest
or even frown. He stoically continued to draw, showing no
signs of either exasperation or pleasure.

At last I could bear the gravity no longer, so I leaned
back and said to the boy that the most important thing was
that he should enjoy learning to draw.

“Are you having fun?” I asked him, praying that he
would answer yes.

“Aren’t you having fun? Tell him!” his parents said at
once, smiling.

“Yes,” he replied, with neither irony nor joy.

And then it occurred to me what a burdensome affair

this must be for the child, obliged to relieve the anxieties of
his parents by displaying sober, concentrated effort, and to
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please the American, who demanded that he enjoy himself.
He met the situation bravely, looking only at the paper and
charcoal in front of him—as if the rest of us were too far
away to be quite in focus—and maintaining an expression
vague enough to allow for interpretation.

A few weeks after I had taught him how to use all the
materials, I happened to bump into him walking to the
market with his father. I asked about his progress, but he
only looked down. His father sighed and patted him on the
head.

“Aiya,” he sighed, “my foolish boy. He has stopped
drawing and seems to have become interested in sports.
What will we do with him?”

From Iron and Silk by Mark Salzman, copyright © 1986 by Mark Salzman. Used by permission of
Random House, Inc.
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Marcus Monroe lost 17 pounds AND quit smoking.
“Dr. Magden’s method made me succeed!”

Sheila Wagner lost 59 pounds.

Edgar Hunt quit a 3-pack habit.
“It was easy!”

“Other programs never worked.”

You can, too!

Dr. Cy Magden’s patented hypnosis therapy
is a proven way to get your body to do what your mind
wants it to. It’s fast and easy. Call the Magden Clinic today

to schedule your free evaluation.

Call 210-555-3630

Statements in this advertisement have not been evaluated by any federal agency.

Images couriesy of © Images.com and Royalty Free/CORBIS.

12




SHORT ANSWER ITEMS

Rubrics and Sample Responses
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Objective 2 — Literary Selection

In “A Game of Catch,” do you think Scho gets what
he wants? Explain your answer and support it with
evidence from the selection.

14




READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

ScORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may offer an incorrect theme, character trait, conflict, or change

O may offer a theme, character, conflict, or change that is too general or vague
to determine whether it is reasonable

O may incorrectly analyze a literary technique or figurative expression
O may offer an analysis that is too general or vague to determine whether it is reasonable
O may present only a plot summary

O may not address the question in any way or may answer a different question
than the one asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

15




Score Point 0 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level

October 2005 » . RG- 1
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Score Point: 0 — Insufficient

In this response the student draws an incorrect conclusion about Scho getting what he
wants (he finally makes friends and catches the ball). The student attempts to support this
idea; however, the text is irrelevant for this incorrect conclusion. The student offers
additional analysis (Scho was happy...), but this is also a misinterpretation of the
selection.

RG-2
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Score Point: 0 — Insufficient
The student attempts to address the question, but the response is too vague to determine

whether it is reasonable or not (No...that shows he is back where he started). The student
offers a partial quote of text, but it is unclear what idea this would support.

Objective 2 — Literary Selection Guide responses are labeled RG-1 through RG-16. 16



TAKS Exit Level
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Score Point: 0 — Insufficient

This student presents a response (Scho realized that he should not insult others...) that
does not answer the question asked and offers no textual evidence.
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Score Point: 0 — Insufficient
In this response the student offers a conclusion that is incorrect (All Scho wanted was for

Glennie and Monk...to not let any one control them). The student presents a paraphrase
of text, but it is irrelevant for this incorrect response. '
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may offer a reasonable theme, character trait, conflict, or change but provide only
general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable analysis of a literary technique or figurative expression but provide
only general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable idea or analysis and may provide textual evidence, but this evidence
is only weakly connected to the idea or analysis

03 may offer accurate/relevant textual evidence without providing an idea or analysis

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

18




Score Point 1 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level
October 2005 RG-5

Score Point: 1 — Partially Sufficient

The student draws a reasonable conclusion that Scho does and doesn’t get what he
desires. The student presents analysis to explain (first he is rejected from playing catch,
he plays mind games . . . to make them feel sorry for [him]). Although the student
includes a partial quote and a general text reference in the analysis, no textual evidence is

offered for support.
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Score Point: 1 — Partially Sufficient

This student presents a reasonable idea that Scho does not get what he wants (he wanted
to play catch...but did not have a glove, he wanted to humiliate the two boys...but it did
not work). However, the student offers no textual evidence for support.
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TAKS Exit Level

October 2005 RG-7
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Score Point: 1 — Partially Sufficient

In this response the student reasonably concludes that Scho got what he wanted (he
obviously wanted to irritate them); however, the quote offered is partial and does not
clearly support the conclusion.
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Score Point: 1 — Partially Sufficient

The student draws a reasonable conclusion that Scho does not get what he wants, which
is to play catch and then to annoy Monk and Glennie because they didn’t let him play.
However, the student’s attempts to support this analysis with relevant text are partial
(“Isn’t it five minutes yet?””) and weakly connected (“Yo-ho, heave ho” in an exaggerated
way).
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

0 must offer a reasonable theme, character trait, conflict, or change and support it with
accurate/relevant textual evidence

O must offer a reasonable analysis of a literary technique or figurative expression and
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level

October 2005 RG-9
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Score Point: 2 — Sufficient

The student reasonably concludes that Scho does not get what he wants because Monk
and Glennie exclude him from their game of catch. The student supports this conclusion
by combining direct quotes of relevant text with paraphrase of text.
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Score Point: 2 - Sufficient

In this response the student presents a reasonable conclusion that Scho does not get what
he wants (acceptance) mostly due to his method (taunting the other boys to get their
attention). This is clearly supported by a direct quote of relevant text (“Glennie and Monk
looked helplessly at him...and went slowly away down the sidewalk...”).
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TAKS Exit Level

October 2005 RG- 1 1
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‘Score Point: 2 — Sufficient

This student draws a reasonable conclusion that Scho does get what he wanted (by
taunting Monk and falling out of the tree he received attention). The student supports the
conclusion with direct quotes of relevant text.
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Score Point: 2 — Sufficient

In this clear and specific response, the student presents a summary of events supported by
direct quotes of relevant text to reasonably conclude that Scho does not get what he
wanted (to be included). The student would have to provide a more thoughtful or
insightful analysis in order to achieve a higher score point.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

O must offer a particularly thoughtful or insightful theme, character trait, conflict, or change
and strongly support it with accurate/relevant textual evidence

O must offer a particularly thoughtful or insightful analysis of a literary technique or figurative
expression and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses must demonstrate the student’s depth of understanding and ability to
effectively connect textual evidence to the idea or analysis.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 3 Guide Responses for Objective 2 — Literary Selection

TAKS Exit Level

October 2005 . RG- 1 3
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Score Point: 3 - Exemplary

This student draws a particularly insightful conclusion that Scho achieves his aim of
getting Monk and Glennie’s attention by deluding them into thinking he can control them
along with the irony that he cannot even control what happens to himself. The student
strongly supports this analysis with direct quotes of relevant textual evidence.
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Score Point: 3 — Exemplary

The student shows a depth of understanding by making a comparison between the failed
flight of Icarus and Scho’s lack of success in controlling the other boys. The student
strongly supports this insightful response with a synopsis of relevant text.
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TAKS Exit Level
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Score Point: 3 — Exemplary

In this exceptional response the student shows particular insight by presenting the
extreme measures that Scho goes to in order to get the attention of Monk and Glennie.
The student combines direct quotes and paraphrase of relevant text to create a strong
Synopsis.
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Score Point: 3 — Exemplary

This student demonstrates a depth of understanding by concluding that Scho’s attempt to
feel superior and get the other boys’ attention actually causes him to be excluded by
them. The student strongly supports this analysis by combining direct quotes and
paraphrase of relevant textual evidence.
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Objective 3 — Expository Selection

How did the customs of the Gong family make the
author of “Iron and Silk” feel? Support your answer
and with evidence from the selection.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT () — INSUFFICIENT

In insufficient responses, the student

0 may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
text

O may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

0 may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

O may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

O may incorrectly analyze or evaluate a characteristic of the text

O may not address the question in any way or may answer a different question than the one
asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level

October 2005 RG-17

Score Point: 0 — Insufficient

The student attempts to address how the customs of the Gong family make the author
feel, but the response is too vague to determine whether it is reasonable. In addition, no

textual evidence is offered.
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Score Point: 0 — Insufficient

This student attempts to address the question by stating that the customs made him feel
good, which by itself is too general. The student tries to clarify this idea with further
analysis (he knew that Mr. and Mrs. Gong really cared...So he gave him the
watercolors...), but it is unclear what custom this refers to or how it makes the author feel

good.

Objective 3 — Expository Selection Guide responses are labeled RG-17 through RG-32. 29



TAKS Exit Level

October 2005 RG- 19
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Score Point: 0 — Insufficient

In this response the student does not answer the question asked; instead of addressing
how the author felt, the student provides his/her own reaction.
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Score Point: 0 - Insufficient

This response lacks clarity. Although the student states that the author wasn’t accustomed
to their way of life, it is not clear how any of the family’s customs made the author feel.
The student includes a number of quotes from the text; however, it is not clear what idea
about the author’s feelings concerning the family’s customs these quotes would support.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is supported only by general, incomplete, or partially accurate/relevant textual
evidence or provide no textual evidence at all

O may offer a reasonable analysis or evaluation of a characteristic of the text that is supported
only by general, incomplete, or partially accurate/relevant textual evidence or provide no
textual evidence at all

() may offer a reasonable idea, analysis, or evaluation and may provide textual evidence, but
this evidence is only weakly connected to the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence without drawing a conclusion, offering an
interpretation, making a prediction, or providing an analysis or evaluation

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 1 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level

October 2005 RG-21
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Score Point: 1 - Partially Sufficient

The student draws a reasonable conclusion that the author felt uncomfortable trying to
teach the Gong’s younger son how to use the art materials when the Gong family was
pressuring the boy, which was their custom. However, the student offers no textual
evidence for support.
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Score Point: 1 — Partially Sufficient

This student reasonably concludes that the customs of the Gong family made the author
feel respected and appreciated, clarifying this statement with further analysis (they want
their son to learn from him, the family went out of the way for him). The student offers
two partial quotes of text (“Uncle Mark’s time is very serious,” “it was trouble for the
family”), the first of which is inaccurate; the author’s time was precious, not serious. The
student would need to present more accurate/relevant textual evidence in order to achieve
a higher score point.

32



TAKS Exit Level
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Score Point: 1 - Partially Sufficient

In this response the student presents the idea that the Gong family’s custom of being
strict and overbearing toward their son made the author feel bad for the boy, which is a
reasonable interpretation. However, the quote offered by the student is not clearly linked
to the idea, causing a weak connection. More clear and specific textual evidence would
be needed to achieve a higher score point.
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Score Point: 1 — Partially Sufficient

The student draws a reasonable conclusion that the author felt uncomfortable because he
thought the family was criticizing the young boy too much and because he did not like
the tense, serious atmosphere of the room. The student offers a direct quote of relevant
text to support the second part of the analysis (“At last I could bear the gravity no
longer...”); however, the quote offered for the first part of the analysis (“I tried to make
him feel better...”) is only weakly connected.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

O3 must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction and must support it with accurate/relevant textual evidence

O must offer a reasonable analysis or evaluation of a characteristic of the selection and must
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 3 — Expository Selection
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Score Point: 2 — Sufficient

The student draws a reasonable conclusion that the customs of the Gong family made the
author feel very unusual because the family treated him like a king; direct quotes of
relevant text clearly support this idea.

Score Point: 2 — Sufficient

This student reasonably concludes that the customs of the Gong family made the author
feel uncomfortable due to the tense atmosphere that they created when he was trying to
teach the boy to draw. The student offers two quotes of relevant text to support this
analysis, making the response clear and specific.
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TAKS Exit Level
October 2005 . RG-27

Score Point: 2 — Sufficient

In this response the student draws a reasonable conclusion that the customs of the Gong
family made the author feel guilty and burdensome and supports this idea with a direct
quote of relevant text (“my heart sank with guilt...at the elaborate meal I had virtually
forced them to prepare”).
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Score Point: 2 — Sufficient

This student reasonably concludes that Mr. Gong’s customary style of storytel.ling made
the author feel awkward at times. The student offers both a paraphrase and a direct quote
of relevant text to support this clear and specific response.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

O must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction and
strongly support it with accurate/relevant textual evidence

O must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
the text and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

37




Score Point 3 Guide Responses for Objective 3 — Expository Selection

TAKS Exit Level

October 2005 | | RG-29
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Score Point: 3 — Exemplary

The student provides a particularly insightful analysis that the Gong family’s criticism of
the boy makes the author feel anxious and guilty. Direct quotes of relevant text are
integrated with the analysis to create an exemplary response.
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Score Point: 3 - Exemplary

In this response the student shows a clear depth of understanding by concluding that the
author feels the Gong’s customs are too drastic because they place so much pressure on
their youngest son to excel at art that he ends up losing interest in it altogether. The
student strongly supports this analysis with direct quotes of relevant text.
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TAKS Exit Level
October 2005
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Score Point: 3 — Exemplafy

This student shows particular insight by concluding that the customs of the Gong family
cause the author to feel like a burden because as an American, he is not used to people
going to such trouble to simply be hospitable. This in turn causes him to make an extra
effort to be exceptionally grateful. The student strongly supports this analysis with direct
quotes of accurate/relevant textual evidence.
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Score Point: 3 — Exemplary

In this response the student reveals a depth of understanding by concluding that the
customs of the Gong family made the author feel guilty because he views their common
ritual of hospitality as being excessive due to his lack of familiarity with the Cantonese
culture. Direct quotes of relevant text are well integrated with the analysis to create an
exceptional response.
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Objective 3 — Literary/Expository Selection

Can Scho in “A Game of Catch” and Mark in “Iron
and Silk” be seen as intruders in these selections?
Explain your answer and support it with evidence
from both selections. '
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT ) — INSUFFICIENT

In insufficient responses, the student

O may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
selections

O may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

O may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

O may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

O may incorrectly analyze or evaluate a characteristic of text based on both selections

O may not address the question in any way or may answer a different question than the one
asked

O may offer only incomplete or irrelevant textual evidence from one or both selections

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level

October 2005 v RG- 33
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Score Point: 0 — Insufficient

This response is insufficient because it is unreasonable. It is reasonable to interpret Scho
as an intruder because he is not invited to play catch; however, it is not reasonable to
conclude that Mark could be teaching in China without having been invited. In addition,
the text offered (...were all too happy to fulfill my request) refers to the author’s wish to
practice speaking Cantonese, not to the author’s reason for being in China.

Objective 3 — Literary/Expository Selection Guide responses are labeled RG-33 through RG-48.



TAKS Exit Level
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Score Point: 0 — Insufficient

In this response the student concludes that both Scho and Mark were intruders because
they came and joined others, which is too vague to determine whether it is reasonable.
Although the student offers direct quotations of text, it is unclear how they would support
the idea of Scho and Mark being intruders.
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Score Point: 0 — Insufficient
The student concludes that both Scho and Mark can be seen as intruders. However, the

analysis that follows is too general to determine how it relates to the idea of being an
intruder.
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TAKS Exit Level
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Score Point: 0 — Insufficient

This response does not answer the question asked. The student does not offer a clear
indication of whether Scho and Mark are intruders.”
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

O may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but supported only by general, incomplete, or partially
accurate/relevant textual evidence from one or both selections

O may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but may offer textual support from only one selection or
may offer no textual support at all

O may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections that is supported only by general, incomplete, or partially accurate/relevant textual
evidence from one or both selections

O may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections but may offer textual support from only one selection or may offer no textual
support at all

O may offer a reasonable idea, analysis, or evaluation based on both selections and may
provide textual evidence from both selections, but this evidence is only weakly connected to
the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence from both selections but may draw a conclusion,
offer an interpretation, make a prediction, or provide an analysis or evaluation based on only
one selection

0 may offer accurate/relevant textual evidence from both selections without drawing a
conclusion, offering an interpretation, making a prediction, or providing an analysis or
evaluation

In addition, partially sufficient responses may be somewhat unclear or vague or may indicate that the
student has difficulty making connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.




Score Point 1 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Exit Level

October 2005 RG-37

lcan Se Sche  as an_intrudey but nNot  pAavK. Mavk was§  (nuited

Score Point: 1 — Partially Sufficient

In this response the student reasonably concludes that Mark is not an intruder because he
was invited and welcome, while Scho is an intruder because he was not. The student
offers only general text references rather than specific textual evidence to support this
interpretation.
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TAKS Exit Level
October 2005

RG-38

Mn C)()no &f\c\ Mm\( (‘,(m‘& \)e seen gs \Y\)(( Uclers \n -\\\ese Se\ec"i()ns L:ecaUSe in -L‘\e
":SVDN '\ (LTOMe o‘; [\,&'Hw\\ \-‘ SKNS C‘\\tnme nolaceé St\no AoNA\mC\ a\onc\ -\\‘e o-\-‘«er
S\c\e ot the sheed and colled helly Yo e ond i " Tron anc\%\\( & als

Oﬂe MOI'\\G D\'\\)QO‘D(N \’eﬂ(j\e\’ ﬂ££€|’9(l “b "Ulﬁr me TPOU\(A\'\\\I 1A PML&V\{»& @O\'

EI\O\\S\\ \eSSDYw\\ ‘Hm‘: ‘l(e\ Vs eVlc\emll\l 4’\\&* netpr\er S[L\o anr N\m\’\ Were
Y\"\'wders A0 \oo'H\ Se ?(‘hOY\S

Score Point: 1 - Partially Sufficient

In this response the student draws the conclusion that Scho and Mark are not intruders
but does not explain the answer. However, the textual evidence presented (Glennie
noticed Scho dawdling...called hello to him; One man...offered to tutor me regularly)
could support a reasonable interpretation.
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TAKS Exit Level
October 2005

RG-39

¢ (R J
Seto 1y [nc;\m\_n,go:: ented AUD  MARK W dﬁ_RoN AND écu(/#mr Rerift zcEN

E cRS A BY INTRODERS 1< THAT

D0H0  FoRCED MmAcLE T2 Cer ArTeNTN, AND  BE AMMOYICG

WITHoUT REVWG AcBe AND MARK FeRCED dimsSetE To &el To
Wby THE olyPaMiy p [XTLE BETTER 4vD  To Hel?

Ma. Caguess Son To DRAW. Do Berd  Scle D> MaRK  Halg

Regd  4rgd AS INTRVDERS 1 THIS LplE LT/,

Score Point: 1 — Partially Sufficient

The student reasonably concludes that Scho and Mark are intruders because they both
force themselves on others (Scho forced himself to get attention; Mark forced himself to
get to know the Gong family...) but offers no textual support.
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